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Design of the research

T

he problematisation phase was one
of the most interesting aspects
implemented within the RA101 project,
where the research team got to know the
participants, the context and the
philosophy of intervention in each setting.
Hence, the researchers were able to adapt
the implementation process to the needs,
conditions, desires and difficulties of each
community.
The design is one of the principal tasks in
any research project, especially in cases of
Participatory Action Research. Here the
team tried to anticipate the nature and flow
of the fieldwork, as the particular
conditions in the field are all unique and
need to be factored into any planning or
decision making. As a result, it is
sometimes necessary to change the preinitial or initial objectives or methods, in
order to have better project
implementation. So, no panic! If there is
the need to make adjustments, just do it!
In adopting just such an approach, RA101
has been effective in making sure that its
work has continued to best meet the needs
of participant groups.
In a project of this nature, the value of
working closely together, both within the
research team itself and also between the
team and the participants on the project
c a n n o t b e o v e r s t a t e d . C l e a r l y,
collaborative working is important in any
team and creating a horizontal relationship
between participants and research team
means a research project is more likely to
succeed as participants feel attached and

are involved in the decision making
processes. If they view the project as their
own, ultimately calling it “our radio”, they
will, in all likelihood, be more committed
and engaged with it.
However, it is not only the participants who
benefit from this approach. In utilising
individuals who are in the best position to
know how their community works, the
project gains invaluable “field” expertise
that it would struggle to locate elsewhere.
Within the Portuguese context of RA101,
several examples and practices highlight
how this has been realised. For instance,
the distribution of targeted technical
material to the participating youth centres
was an option that played a central role in
the project implementation. This material
was adapted according to the digital and
technical skills of the participants, taking
into account their different learning needs
and the pre-existing resources at each
setting. The content of the technical
resources made in 2013 was further
refined (in the middle of 2014), to match
the different learning skills and goals of
participants. In fact, after producing their
second show, one of the youth centres
wanted to broadcast live and, to support
that, they needed additional material,
support and training.
In this situation, the production of live
shows was clearly a good option in terms
of technology and human capital.
However, when factoring in different and
specific needs, desires and mainly the self-
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What underpins the work?

T

he essential starting points for the
RadioActive101 approach are:

• Having an ‘Anchor’ Hub and
organisation

• Setting up the Technical Infrastructure
• Setting up the Organisational
Infrastructure and Mode of Operations
There is a lot more to running a successful
radio hub than preparing and broadcasting
content through internet or FM technology.
To ensure sustainability, there needs to to
be an ‘Anchor’ organisation and hub from
the start - that is a recognised and
substantial organisation, such as a
University. The longevity, professional
capacity and reputation of such an
organisation, such as the University of
East London (UEL) in the UK provides,
confidence to funders and potential
partners plus a rich network for supporting
all aspects of radio production.
This Anchor organisation can then take
responsibility for the core and generic
infrastructure, that includes: the technical
infrastructure and streaming service;
Broadcast Licences; Governance Models;
training and support approaches; the
Pedagogical Model; and, quality of radio
processes and broadcasts.
In addition, this Anchor organisation can
oversee, coordinate, reflect upon and
facilitate activity ‘on the ground’ conducted
by the Associate Partner organisations and
link different grass-roots user groups
together.
In the UK the work of RA101 has
combined activities from three youth

organisations and two cohorts of university
students (on Employability Placement at
the University of East London) through a
multidisciplinary collaboration between the
Cass School of Education & Communities,
Psychology and Performing Arts.
And
these collaborations have re-thought the
categories for inclusion, expanding from an
initial focus on young people to older
people who are over fifty and those
disenfranchised through mental illness. In
the UK, we have developed a clear
platform for any “Voices that are usually
unheard”.
The work in the youth work contexts, that
were the initial and main focus in the UK
until recently, was underpinned by
humanistic youth work norms, values and
ethics, drawn from the work of Glassman &
Kates (1990), Davies (1996) and the
National Youth Agency (2004). In doing
so, RA101 sees each Radio-activist as:

• having the right to be included;
• having the right to a voice;
• having the right to express themselves
through a voice.
Furthermore, the work is also informed by
the following qualities:

• offering services in places where young
people can choose to participate;

• encouraging young people to be critical
in their responses to their own
experience and to the world around
them;

• working with young people to help them
make informed choices about their
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The ‘RadioActive Model’

T

he ‘Model’ is an incremental,
ongoing and collaborative process
between all radio-activists - the RA101
editorial team (RET, Anchor organisation
senior members plus Associate Partner
members), the onsite editorial teams
(OETs, Site Editors and local radioactivists) and the other radio-activists ‘on
the ground’. It includes
the length,
frequency & time of a broadcast, and also
its topics, content & thematic development
(Gomez-Monroy, 2004), stemming from a
belief that “the critical content of any
learning experience is the method or
process through which the learning occurs”
(Postman & Weingarter, 1971). Its
straightforward design leads to
implementation ‘in the field’ as a
consequence of its ease of use (Adedoja
et al 2013).
This ‘Model’ operates in accordance with
UK Governance and Editorial Model
(GEM) that contains RA101’s Policies,
Practices and Procedures pertaining to:
1. Codes of broadcasting practice;
2. Copyright and licences;

3. Roles and responsibilities of individual
partners;
4. Code of conduct;
5. Use of equipment;
6. Training;
7. Editorial practices;
8. Obligations of young people and
support actors;
9. Protection and safeguarding
of
children, young people, university
students (on employability placements)
and vulnerable adults;
10. Complaints procedures;
11. Website and social media.
In coalescing two years of learning into an
easy-to-follow ‘field’ guide, the ‘Model’
replaces the Editorial Implementation
Model (EIM) as RA101’s “organisational
and practical mechanism for developing,
monitoring and managing programme
content” (GEM).
The table below is a synthesis of the
‘Model’ from the UK, showing its stages,
activities, purpose and time taken.
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Stage
1

Activity

Purpose

Time

De-brief and planning
meeting: RET, OET
meeting

• Reflection and Critical de-brief on previous show

2 hours

• Agree any development/’in vivo’ training activities
• Possible themes for next show
• Scheduling and organisational aspects
• Review of Quality Specification

2

OET & Radio-activists
Meeting

• outline initial theme, content ideas, roles & 2- 3 hours
responsibilities;

• choose badges relevant to the broadcast;
• Use baseline measurement tools for each radioactivist
3

Meeting between OET
& RET

• OET & radio-activists meeting shared with RET & 2 hours
recorded in a Google Doc

• RET feedbacks suggestions/amendments to Show
Plan
4

Content Selection &
Gathering

• location & capture of relevant content
• creation of ‘links’ that bind show together

8 - 16
hours

• collecting ‘Badge’ evidence
• Observing/ recording radio-activist progress
5

Editing & Levelling

• first & second pass edit by OET
• making final ‘onsite’ edit available to RET collecting

8 - 16
hours

‘Badge’ evidence

• observing/ recording radio-activist progress
6

Final editing & Levelling

• third pass edit by RET, with particular focus on 8 - 16
levelling & thematic development

hours

• forensic examination of material in relation to the
GEM

• collating badge evidence & passing to RET
• collating measurement evidence and passing to
RET
7

Live Show

• Show promotion

2 - 3 hours

• Sound-checking
• Broadcast
• Awarding of Badges
8

Local Reflection and
Competency Review

• Show Review: strengths/ development

2 - 3 hours

• Review of Badge scheme to ensure ‘best fit’
• End of Show Impact Measurement process to
establish radio-activist progress
RadioActive101 Practices
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Name of
Badge

Details

Competence

Evidence

Evidence
Provided

Journ Bronze 1
RAB 16

Take an active
interest in local,
regional, global
issues which
are relevant to
the style and
branding of
your show.

Digital
Competence;

List of relevant
issues
discussed

Know and list
different types
of content and
their uses

Sense of
Initiative and
Entrepreneur-

Participants
have worked
alongside
Young People
(YP) to locate
and research
relevant topics
of interest to
the group,
including
bullying, youth
violence and
education.
They effectively
distinguished
between the
different types
of content eginterview
material, vox
pops, reviews
etc. They
worked
collaboratively
with YP to
create plans
that incorporate
their ideas and
then to present
them to the
editorial team.

Learning-toLearn
Social and
Civic
Competences

Ship

Identify issues
which may be
of interest to
your audience
Form ideas for
potential
features and
present your
ideas to the
editorial team.

Radio- Activist
NC
KR

Photos of work
with YP
Hart’s Ladder
of Participation
filled out for YP
Information
provided by onsite editor
Information
signed off by
UEL
accreditation
team

Intrinsic
Outcomes
Explaining;
Presenting;
Self-efficacy;
Critical
Thinking;
Navigating
Resources;
Enterprising;
Innovating;
Having a sense
of purpose;
Reviewing
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How to evaluate the impact

T

he scope of the evaluation
methodology was to measure the
progress of the project and to evaluate the
final outcomes, learning processes and
impact of the RA101 project at the level of
different actors involved, in all partner
countries. The evaluation approach took
into account all the areas of intervention
foreseen by the project, comprising a set
of clear criteria, alongside quantitative and
qualitative indicators to measured
outcomes.
The main hypothesis of the evaluation
methodology was based on the
pedagogical dimension of the RA101
project, namely that internet radio and
social media could play a major role in
supporting and promoting the inclusion,
engagement and informal learning of
various categories of people at risk of
exclusion across Europe, in particular
amongst the younger generation. Starting
from this basic assumption and taking into
consideration the overall objective and
specific areas of intervention, the
evaluation methodology of the RA101
project was based on a specific approach
that focuses on:

of target-groups in activities
promoted within the project;
- Impact: we demonstrated the
effect of project activities on
individuals, organisations and
communities; in particular, we
documented the added value of the
project on the development of
specific competences (i.e. digital,
communication, negotiation,
organisation of work, etc.), but also
on improving confidence, selfesteem and the general well-being
of individuals and in the
organisations involved.

The evaluation methodology used specific
approaches and tools based on the
following principles:

- Processes: we documented how
the activities of the project created
a learning environment conducive
to inclusion and engagement for
the target-groups;
- Outcomes: we collected
evidence on the active involvement
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· Constructivism. The skills and
knowledge acquired by the target
groups during the project are based
on personal and subjective
perceptions of one’s own progress.
The measure for success is the
self-perception, confidence gained
and expectation of each particular
individual in relation to other
colleagues, co-workers and
partners.
· Reflective and self-evaluation
tools. The quality evaluation took
into account personal reflections
from the main actors involved, their
individual insights and the project’s
particular impact on their life during
22

Learning the Lessons

T

h i s s e cti o n fo cu se s o n so me
examples of issues that occurred
during the making of RA101 broadcasts,
that in turn gave rise to additional learning
for participants, the project or the
supporting organisations. And this learning

is crucial, as it does not come from a
theory, but the actual lived experience ‘in
the field’.
Each of the following examples have
played an important part in the project’s
development and progress.

Context
Across the project, most Countries, the initial model of enabling community
organisations to ‘do it themselves’ did not work and has been replaced by a
collaborative network model sustained and coordinated by an Anchor Organisation.
Details
The infrastructure, set-up (licensing and legal etc.) and training requirements
cannot be feasibly replicated across sites - but a network that allows new partners
to slot into an existing infrastructure and set of operating practices is far more
workable, and cost effective in the whole.
Learning
Educational radio cannot be ‘trained into’ community organisations. Instead a clear
collaborative framework supporting co-learning between partners within a network
is the workable model. With reducing and altered scaffolding as the hubs develop,
who can then cascade to other organisations.

Context
In Portugal, the dissemination process was very much related to news media
coverage. One of the major concerns was with some possible stereotyping by the
press.
Details
How is it possible to give a voice to adults, to children and to youngsters (especially
those from disenfranchised communities), without unnecessarily labelling them,
showing them as people at-risk or actually putting them at risk?
It was accepted that it was not possible to control the angle chosen by journalists
and that, as a result, they would sometimes emphasise community
disenfranchisement in a way that could be negative to younger participants.
RadioActive101 Practices
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Learning
This latter point came to pass in an article from a broadsheet national newspaper,
creating in-depth discussions between researchers, youth workers and participants
(who resented the exposure and angle that the journalist used.
The experience led to a conclusion that, from an ethical perspective regarding
news coverage of children and young people, it is crucial that all eventualities are
considered before actively engaging with the media. Furthermore it highlighted the
fact that journalists do not always share (or seek to share) the same perspective as
the source, a hard lesson learnt by all.

Context
Another important issue concerned the production of news reports for the shows. In
this instance, there is a need to be careful to safeguard the welfare of groups and
individuals if and/or when some members of the community are being reported in a
less than positive way.
Details
This issue brings the need to protect the identity of participants to the fore, calling
into question the lengths RA101 should go to to secure the anonymity of
individuals. For example, even where names are not used, it is still possible to
identify someone by his/her voice or by the description of the situation and place.
During the production of one show, an interview was recorded with someone who
had suffered from depression. Both the tone and pitch of the recording were
changed, but it was felt that this was not sufficient protection for the participant.
Due to the sensitive nature of the topic and social stigma around the illness, it
remained possible that this segment could lead to trouble within the local
community.
Learning
So, after discussing the situation and consulting the interviewee, it was decided to
remove the segment from of the show. From an RA101 perspective, this shows
how the ethical and editorial guidelines of the project worked effectively to
safeguard this individual’s welfare, ultimately the key concern in any work with
vulnerable people.
The lessons here were-

• if in doubt, take it out
• it is never acceptable from an ethical standpoint to put vulnerable people at
risk

• That personal identification, even when basic anonymity has been realised,
remains a live concern. Other forms of identification, like place, promotional
31
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photographs, situation described, age etc pose a real threat to safety and
welfare.

Context
A similar issue to above came in the UK, where young people wanted to make a
show on knife-crime and explore the correlation between weapons and gang
membership.
Details
Realistically, this could be seen as a controversial area as the gangs operate in
small ‘patches’ (postal areas) and if someone speaking out against a local gang or
one of its members is recognised, that person’s safety could be jeopardised. The
first editor was satisfied the young people discussing the issues could not be
identified as no names were used, but the controlling editor responsible for doing
the final sign-off pointed out that despite anonymisation, the persons voice could
be recognised.
Learning
The thinking was that if a gang member recognised the young person’s voice
during a broadcast, that young person could be at risk. As the youth centre was
quite local to the area frequented by the gang, the editor was concerned it might be
possible to recognise the speaker. And so it was decided to ‘pull the piece’ and
instead conduct a more general magazine-style discussion feature and broadcast
this without reference to any specific gang.
The benefit of a strong governance and editorial model has been enormously
useful for radio-activists and editors to refer to, in this kind of situation.
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Life stories from the field

A

s noted previously, RA101 exists at a
time when young people are
frequently castigated for their apathy and
demonised as modern-day folk devils. With
that in mind, RA101 has a responsibility to
challenge this deficit view, replacing it with
examples of radio-activists’ potentiality and
achievements.
One of the first really positive outcomes for
RA101 in Portugal came in Coimbra,
where a more senior young person found
an unexpected talent as a radio host. After
presenting the first show live from a coffee
shop, he was a regular presence in the
workshops, becoming recognised as a role
model by the younger members. A few
months into the project he was invited to
give a series of workshops to children
between 6 and 10 years old.
A further example saw one of the youth
workers in Porto conduct a series of
workshops in a school as part of an ICT
course, using what he had learned with
RA101. Some of the young people who
attended were inspired to start using their
voice and wanted to develop their skills
with the radio toolkit and with some
production processes (eg. making a jingle).
They formed a group of five young people
from their school, called Radio Club, who
go to Catapulta youth centre to learn about
the radio.
This shows the capacity of RA101 to act
as a catalyst for young people to take
ownership and responsibility for their own
learning, where they build upon the initial

informal education intervention. This
experience of RA101, with the same
facilitator being present in a youth centre
(outside school) and in a school, shows
precisely how a non-formal learning
context can positively relate to school,
particularly when in dealings with young
people from disadvantaged communities
who are excluded or almost excluded from
school.
Another good example from Portugal was
the use of an Advisory Board, made up of
a community worker, journalists, members
of governmental institutions related to
youth and media, academics, individuals
from media studies and education. This
diverse group helped RA101 in Portugal to
take the project work into different settings
that had previously been inaccessible.
The final example from Portugal came at
the Universidade Nova de Lisboa, where a
pre-recorded radio show was made with
60 first year Communication Studies
students.
The challenge here was to use RA101 to
transpose group assignments for a
seminar on Media and Social Sciences.
Some of the students had difficulties with
the pre-production phase. For instance a
female student with dyslexia wanted to
take part in narrating, but found this
challenging and she took some time to get
it right. However, in the end she was able
to do this, showing resilience,
determination and gaining self-confidence
as a result.
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and start using it effectively, be that in
cautionary musical tales of modern, urban
dangers or in exploring issues facing
young women or learning disabled young
people in their everyday lives.
Also in the UK, we considered and
extended the notions of “Who is
excluded?” and “How can excluded groups
work together?”. The UK extended its
initial focus on young people and Learning
Disabled young people to include older
people (over fifty) and those suffering from
or affected by mental health issues or
substance misuse. This developing mixed
economy of “Voices that are unheard”,
provides greater variation of content,
intergenerational learning opportunities
and a broader perspective on inclusion,
that implicitly questions the very notion of
‘exclusion’.
Romania, ODIP is actively involved in
providing training and pedagogical support
for schools in disadvantaged areas, where
a high proportion of children are at-risk of
dropping-out due to a variety of socioeconomic reasons. The RA101 project
activities carried out by ODIP were
focused on two main areas:
a) piloting radio activities in the schools as
a means of pedagogical creativity and
meaningful learning for disadvantaged
students;
b) developing and implementing the
evaluation methodology of the project and
providing expertise in implementing a
quality plan, appropriate quality tools,
relevant criteria and indicators to monitor
and evaluate project outcomes.
Below is a summary of the main benefits of
the RA101 project in Romania:

Va r i o u s g r o u p s o f a c t o r s f r o m
disadvantaged schools in Bucharest and
Teleorman County were involved in
training sessions and producing radio
shows. The groups included students in
primary education, students in lower
secondary education and teachers in preuniversity education. In the case of the
Bucharest school, two parent
representatives were also involved in the
project. The principal findings from the
work were:

• Making radio shows is a great means
for learning communication skills,
expressing views, opinions and ideas.
Primary students were specifically
excited by the fact that they are
required to express themselves in a
coherent and persuasive manner to
their colleagues and their community.
They were very interested in
presenting themselves and talking
about their passions and leisure
activities. As a result they learned to
pose probing questions for their peers
and teachers, practiced active
listening and also learned to work as
a team.

• Involvement in RA101 activities
increased expectations and hopes for
a student’s educational future. Making
radio shows in lower secondary
schools instilled students with a sense
of pride and of being valued in the
eyes of their colleagues, teachers and
community. One girl from a secondary
s c h o o l i n Te l e o r m a n C o u n t y
confessed after a radio show that the
experience had given her the
confidence to consider becoming an
actress in the future; another boy
discovered that he really enjoyed
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commentating on football games that
he may explore as a possible
profession in the future.

scenarios such as students with
violent behaviour, ICT addictions or
special education needs (SEN).

• Making internet radio is a great
opportunity to connect with the
community and to build partnerships.
One of the most exciting experiences
for all participants involved in RA101
activities in Romania was to prepare
vox-pop sessions where they
interviewed teachers and other
community members on the street or
in public places.
One girl was so excited by the idea of
interviewing her teachers that she
didn’t want to miss out any of the
teachers at her school. As she told
us, this was the first time she could
openly ask questions on issues not
regularly discussed in the classroom.
Bringing the voice of community to the
radio shows, but also promoting the
school in the community, was
considered a creative and solid
grounding for better partnerships and
for building confidence. The fact that
this work took place in poor
communities, with low pre-existing
confidence in educational ability and
with high instances of student
dropout, further enhanced the impact
of these radio activities.

• Radio shows could be a great tool for
group counselling in schools. During a
RA101 dissemination workshop
involving school councillors, most of
the participants proposed different
contexts where radio activities might
be developed as a mean of
counselling and confidence building.
They thought that these activities
would be useful in a range of

In Germany RA101 used a
multigenerational approach to bring
together
people who were running an
active Community of Practice (CoP) in
various contexts. This fostered a collective
spirit that was directed towards the setting
up of a Citizen Radio Station with 14 radioactivists.
As is natural with such a
community, participants engaged with
RA101 as their time allowed.
Each of the participants has seen the
development of personal characteristics
and competences for lifelong learning. An
example of this progress can be seen with
one of the founding members, who had
been forced to stop his professional career
and formal study as a result of his physical
disability. In spite of this, he has been able
to continue his involvement with both
Citizen-TV and RA101.
“What I’ve got back is not the Mediawork it got improved and enriched by the
inspiration and power of voice”, he said
during one editorial, “what I took out for me
is to like and explore the organisation in
terms of workflows and the underpinning
concept of planning, action and final
result.”
In concrete terms, he appreciated that
RA101 had helped him realise a form of
optimised self-organisation. “Not that it
hasn’t been there, but it raised its
importance as it’s essential for me and
others I cooperate with. But also
sometimes makes me think: Where are my
time thieves!”

RadioActive101 Practices

36

References
Adedoja, Gloria; Adelore, Omobola; Egbokhare, Francis; and Oluleye, Ayodeji (2013)
"Learners’ Acceptance of the Use of Mobile Phones to Deliver Tutorials in a Distance
Learning Context: A Case Study at the University of Ibadan," The African Journal of
Information Systems: Vol. 5: Iss. 3, Article 3.
Available at: http://digitalcommons.kennesaw.edu/ajis/vol5/iss3/3

Buckingham, D. (2005) The media literacy of children and young people: a review of the
research literature. London: Ofcom

Davies, B. (1996) ‘At your service?’ Young People Now, August, pp26 to 27

European Communities (2007) The Key Competences for Lifelong Learning: European
Reference Framework. Luxembourg: Office for Official Publications of the European
Communities

Glassman, U. and Kates, L. (1990) Group Work Theory: a humanistic approach. London:
Sage

Gomez-Monroy, Carla (2004) eradio: empowerment through community web radio.
Massachusetts. Massachusetts Institute of Technology. Dept of Architecture. Program in
Media Arts and Sciences

Postman, Neil. and Weingarter, Charles. (1971) Teaching as a Subversive Activity. London:
Penguin Books Ltd

Ravenscroft A., Brites, M.J., Auwärter A., Balica, M., Rees A., Fenech J., Santos, S. C.,
Rainey, C., Dellow J. (2014a). RadioActive Europe: promoting engagement, informal
learning and employability of at risk and excluded people across Europe through internet
radio and social media (RadioActive101). Public Report to the EC Lifelong Learning
Programme (EC LLP).

RadioActive101 Practices

38

Ravenscroft A., Rainey, C., Brites, M.J., Correia Santos, S., & Dellow, J. (2014b).
RadioActive101: Using internet radio to break-down the boundaries of inclusion into smart
cities. Full Paper in Proceedings of International Workshop on Smart City Learning,
European Conference on Technology Enhanced Learning 2014, Graz, Austria, 16 Sept
2014.

Ravenscroft, A, Rainey, C, Brites, M, J, Correia, S., Catalão, D, Dahn, I, Dellow, J (2014c).
Reflections on the acceptance and success of RadioActive101: Motivation through
problematisation, improved well-being, emancipation and extreme learning. Full Paper in
Proceedings of the MATEL (Motivation and Affect in Technology Enhanced Learning)
Workshop 2014, EC-TEL 2014, Graz, 16 September 2014

The National Youth Agency (2004) Ethical Conduct in Youth Work. Leicester: NYA

RadioActive101 Practices

39

Links to the websites
Main EU site webpage http://radioactive101.eu
UK RadioActive partners webpage http://radioactive101.org
German RadioActive webpage http://de.radioactive101.eu
Portuguese RadioActive webpage http://pt.radioactive101.eu
Romanian RadioActive webpage http://ro.radioactive101.eu
Maltese RadioActive webpage http://mt.radioactive101.eu
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Contact
Project Coordinator: Professor Andrew Ravenscroft (University of East London, UK)
Email: a.ravenscroft@uel.ac.uk
Further information: http://www.uel.ac.uk/research/profiles/cass/andrewravenscroft/
University of East London, Cass School of Education and Communities, Water Lane,
Stratford, London E15 4LZ, UK.
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