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emokratiepidagogik zielt auf den
Erwerb von Demokratiefihigkeit
und Partizipationskompetenz und
ist dabei — im Gegensatz zur Politischen Bil-
dung, wie sie sich insbesondere in Deutsch-
land etabliert hat — auf die Gestaltung des
Schullebens als demokratischer Lebens- und
Lerngemeinschaft und auf ganzheitliche Lern-
prozesse ausgerichtet. Verbindungen zum
Globalen Lernen und zur Bildung fiir nach-
haltige Entwicklung sind offensichtlich, wer-
den aber selten expliziert. In der vorliegenden
Ausgabe wird das Konzept der Demokratie-
pidagogik mit dem Ziel diskutiert, den Lesern
und Leserinnen der ZEP Einblicke in dieses
spannende Arbeitsfeld zu erméglichen. Wir
versprechen uns davon fruchtbare Anregungen
fiir den Diskurs Globalen Lernens und Impul-
se fiir mégliche zukiinftige Kooperationen.
Im ersten Beitrag dieses Heftes beleuch-
tet Hermann Veith, selbst ein Vertreter der
Demokratiepidagogik, die Gemeinsamkeiten
und Unterschiede der verschiedenen Konzepte
(Demokratiepidagogik, Politische Bildung,
Bildung fiir nachhaltige Entwicklung und
Globales Lernen). In diesem Vergleich kommt
er zu dem Ergebnis, dass eine demokratische
Schulentwicklung viel Potenzial auch fiir das
Globale Lernen bietet. Auch wir, die wir im
Arbeitsfeld des Globalen Lernens beheimatet

sind, gewinnen bei der Lektiire tatsichlich den
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Eindruck, dass es sich beim Globalen Lernen
und der Demokratiepidagogik um Partner
handeln kénnte, die bisher nur noch nicht
zusammengekommen sind. Gemeinsam st
beiden Konzepten das Anliegen, Schiilern und
Schiilerinnen umfassende Handlungskompe-
tenz zur Teilhabe und zur Gestaltung einer
zukunftsfihigen Gesellschaft zu vermitteln.
Eine durch demokratische und partizipative
Schul- und Lernkultur bestimmte Schule
konnte hierfiir zum Lernort werden.

Zwei weitere Beitrige benennen aller-
dings deutlich die Grenzen einer an den Idea-
len der Partizipation und Gleichheit ausgerich-
teten Demokratiepidagogik. Annette Hup-
pert und Hermann Josef Abs berichten
Ergebnisse aus der Evaluation des BLK-Pro-
grammes ,Demokratie lernen und leben‘ und
aus Fallstudien, die im Rahmen eines EU-Sok-
rates-Projektes durchgefithrt wurden. Sie zei-
gen grundlegende Spannungen zwischen dem
Anspruch der demokratischen Schulentwick-
lung und faktischen Grenzen der Partizipation
von Lehrern und Lehrerinnen auf, die sich aus
den institutionell begriindeten Machtstruktu-
ren ergeben. Thre Uberlegungen miinden in
den Vorschlag, Grenzen der Partizipation
transparent zu machen und Konflikte um Par-
tizipation auf dieser Grundlage demokratie-
pidagogisch zu nutzen. Uli Klemm stellt die
Méglichkeit der Demokratisierung der Insti-
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tution Schule aus der Perspektive der Schul-
kritik und auf der Grundlage der Kinder-
rechtskonvention grundsitzlich in Frage.
SchliefSlich prisentieren zwei Beitrige
praktische Erfahrungen aus Projekten der De-
mokratiepidagogik: Christian Graf und Rolf
Gollob berichten {iber die Entwicklung der
Politischen Bildung und konkrete Projekte der
Demokratiepidagogik in der Schweiz, darun-
ter die Erstellung von grundlegenden Materi-
alien und das Projekt ,Jugend debattiert”.
Marcela Tchimino N. stellt die Beteiligung
chilenischer Schulen am EU-Projekt ,,Educa-
tion for Global Citizenship“ dar und analysiert
die Herausforderungen und Chancen dieser
linderiibergreifenden Kooperation. Im Por-
trit beschreibt Patricia Hladschik die Service-
stelle Zentrum polis in Osterreich, die poli-
tische Bildung an &sterreichischen Schulen

unterstiitzt und forciert.
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Education for Global Citizenship

New ways to think, to act, to learn

Zusammenfassung:
In diesem Beitrag stellt die Autorin das Projekt Education for
Global Citizenship vor. Dieses Projekt kann im Bereich inter-
nationaler pidagogischer Partnerschaften als Pilotprojekt ange-
sehen werden. Es wird sowohl das Projekt selbst als auch sein
konzeptioneller Hintergrund beschrieben.

Abstract:
In this article the author introduces a pilot project for interna-
tional educational partnership in the field of Education for
Global Citizenship outlining not only the project itself but its
conceptual background.

The project
The project Education for Global Citizenship was initiated by
two Austrian Non-Governmental Organisations — Interkultu-
relles Zentrum and Siidwind Agentur — and supported by The
European Union and the Austrian Ministry of Education, Sci-
ence and Culture. It was conducted together with educators
from the partner organizations Alice-O in the Netherlands, the
Christian Sisters Association in Cameroon, CICSENE-Pianeta
Possibile in Italy and PIIE in Chile and set up with the aim of
establishing greater awareness of global issues by inspiring the
young people involved to tackle some of the problems in a
global world and by developing concrete concepts for global
and citizenship education.

A major task of the project was the development of live-
ly and functioning partnerships between project participants.
'The following challenges emerged for the students, teachers and
educational experts involved during the project:!

Actors in North and South exchanged ideas, content, me-
thods and educational concepts to gain stimuli for a new

educational cooperation, one which goes beyond ‘learning
about others’ and leads to ‘learning with others’.

The understanding of one’s role changed based on educatio-
nal partnerships between teachers, educational workers and
students. The project participants met on an eye-to-eye level.
While the teachers took on the role of advisers, moderators
and companions, the students were confronted with the
challenge to create and take over responsibility for indepen-
dent educational processes.

Through the cooperation between non-governmental orga-
nizations and schools or school administrations in the
countries involved, different possibilities for the improve-
ment of existing educational systems were developed.
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The school selection: the Chilean example
School selection in Chile was an important part of the process.
The following criteria were considered:

1. To identify five schools representing the existing systems:
municipal, private subsidized and private.

To consider among the schools a representation of the
range of socio-economic conditions: one school located in
alow income community, two schools located in a middle-
low income community, one school located in a middle-
high income community and one school located in a high
income community.

The participating schools had to show a certain standard
of quality to assure that this project could be a significant
opportunity for the learning process of teachers and stu-
dents and that the intended learning process would be-
come part of the educational culture of the school

The participating schools were required to sign a letter of
commitment, assuring their support of the teachers and of
the classes involved, and the promotion of the introduc-
tion of some strategies of Education For Global Citizen-
ship in the school’s culture.

In each school one teacher acted as a coordinator to implement
the project on school based level. Each coordinator committed
to participate in every activity and to maintain permanent com-
munication with the national coordinator.

From these schools, 150 students were involved from
five participating classes (30 students each), while 750 parents
became involved (in activities such as special meetings for pa-
rents). The schools involved chose five teachers as coordinators
(who were very enthusiastic and deeply involved in the project)
and the project also engaged the five principals of the schools
taking part in the project. In some schools the project was im-
plemented and monitored by other professionals, such as the
Director of the Pedagogic Unit (in two schools); in one school
a designated teacher was assigned to the task, while the Unit of
transversal goals of the Ministry of Education and the OEI
(Iberamerican States Organization) were also involved.

Approaching the concept of globalization:
the starting point
Globalization as an irreversible process causes uncertainties
about identities and belonging that historically have followed
people and communities of a specific territory. These uncer-
tainties have their base in the very concept of globalization
itself, because globalization in a deepest sense shows an unde-



termined, ungovernable and self-propelled character of world
issues; the lack of a center, a control office, a general manage-
ment. Globalization is the new “world disorder” (Bauman 1999).

The effects of globalization are not only linked with a
worldwide financial and economic system but also irradiate into
different aspects of life, such as culture, education, social rela-
tions, family. As an example, the traditional family systems are
changing in many areas in the world, among other reasons be-
cause of the demand for gender equality. There has not yet been
a society, as far as we know, where women have had the same
rights and opportunities than man. This is a real global revolu-
tion in daily life, and the consequences can be seen in various
ways, at our workplace and in politics.

Globalization is above all, a new way to face relationships
between individuals and people. The globalization process has
strong impact on local identities, on the type of organizations
where networks become stronger and, above all, on the ways
knowledge is approached in the acquisition of competences and
abilities. The project has tried to take this reality of globalization
into account.

Approaching the concept of global
citizenship: the focus
Citizenship is above all a dynamic process, because it responds to
the different historical moments and the conditions in which it is
respectively developed and shaped. In this historical construction
of citizenship notion there prevails the common principle: the
‘universality’ of rights for all people.

However, this principle of ‘universality’ has not been
applied in the exercise of a planetary culture where we recognize
ourselves regardless of our differences as equal in dignity and
rights. This has made space for diversity in form of civic cons-
truction tied to the socioeconomic and political conditions that
have enlarged the inequity gap. In this way, “the universality of
the civic rights has invisibilized the excluded sectors of the he-
gemonic pattern: man, white and Westerner” 2.

This ambivalence that has defined citizenship according
to the location of people and social groups, can be seen from
different perspectives: “i) citizenship as a masquerade of inequa-
lities (by giving appearance of equality among unequal), ii) citi-
zenship as an impulse to the development of the equality, iii)
citizenship as the conquest of rights and as a space of conflict
between two opposed principles — equality and inequality —, iv)
citizenship as integration of the classes and subordinate sectors
on the part of the elites, to form a political community, v) citi-
zenship as a space for the of construction of the public sphere.
All these dimensions are also present in the dynamics of cons-
truction of global citizenship.” ?

The scene in which we are immersed has — in the sense
of the varied and dramatic changes in the economic, social, cul-
tural and political dynamics at world level — in its center a com-
plexity that has produced a significant effect especially in the
Southern part of the world, so also in the case of Latin America.

We are living in a period in which the Western dream of
democracy is in crisis. It's not enough to recognize the virtues of
democracy as a government system. There is a general feeling of
disappointment regarding how democracy has been developed and
it seems that it has become a cloister, reducing spaces for participa-
tion and integration to become a significant system for citizens.
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Democratic institutions are seen as fortresses unable to inte-
grate the expectations of citizens. It is evident that the lack of
credibility of public administrators, corruption and the crisis of
political parties has resulted in a democratic weakness in many
Latin American countries.

'This situation calls for a review of what kind of democ-
racy has been installed after long and painful dictatorships in
many Latin American countries such as Chile.

In this scenario, certain conditions are generated that
make the emergence of global citizenships and global civil societies
possible. To understand their reach, possibilities and limitations,
it is necessary to provide a distanced position towards the habitu-
al ways of thinking and of perceiving social, economic, political
and cultural phenomena. It is necessary to assume that the atten-
tion is not focused on the national dynamics, neither on the in-
ternational dynamics of the States nor on the geopolitical logic,
although all these dynamics and logics have great impact and sig-
nificance. It rather implies consideration for the social actors com-
mitted to the fight for the respect of the human rights and the
break of exclusion/inclusion in their specific realities, extending
and connecting them at regional and global level.

'The project has also been based on this analysis of citi-
zenship in the context of weakened democratic institutions and
weakened public confidence in such institutions

Education for global citizenship of young

people: the context
Global citizenship is, no doubt, a concept better known to
young people than to adults. The reason for this can be seen in
the fact that young people have grown up and been formed in a
society characterized by constant influences of the media and of
technology from which they receive much information regard-
ing other cultures, different events at world level, diverse forms
of life, types of music, style of clothes, food, etc.

Also, and due to the impact of globalization on economic
processes and consumption, young people today assume as part
of their daily life the use of native products from other cultures.
This whole scenario rebounds in the social imaginary in which we
move and in the type of society we wish to build.

However, living in a global society doesn’t necessarily
mean being a global citizen. Being a spectator of this vertiginous
exchange of cultures, products, economies, etc. locates those who
have access to the consumption as consumers and excludes those
who live in poverty of the possibilities that this diversity offers.

Therefore, assuming that young people grow up in an
increasingly global context, the citizenship formation should be
understood as located in a wider context related with other more
distant spaces and not only concerning the territory, but rather
fundamentally with regard to the cultural dimension. With the
aim to propitiate in young people an awareness of this global
dimension of citizenship, it is necessary to develop formation
processes regarding the nature of their environment and the dif-
ferent ways this relates to the world where they live.

In Latin America, the concept of globalization as an
ideal of unity to the continent under the aspiration of the patria
grande (where we all are the same and can live in dignity) was
inspired and promoted by major thinkers and revolutionaries
such as Simén Bolivar and Ché Guevara. However, the dream
of a large homeland was substituted by a globalization process



that has brought serious consequences to the economic, social,
political and cultural plan. One of those consequences is the
installation of a model that privileges the market, controlled by
transnationals with tendencies to lack of civic protection, ge-
nerating social exclusion in every level and an evident debilita-
tion of the State as a regulating entity of society.

Being aware of this process raises a permanent discussion
on the possibilities and difficulties that emerge in this scenario.
Thus, in the forming of young people towards global citizenship,
it is necessary to incorporate an analysis of the impact of the
technological information and media, of the different cultures
not only concerning the national territory but also concerning
the cultural diversity that enriches the world and of the impact
of globalization in all spheres of daily life. The purpose of this is
to promote a sense of ownership and responsibility for the world,
beyond national or local loyalties. In this way, the development
of an education for global citizenship in a globalized context can
open or deny possibilities and thus accentuate the exclusion.

Globalization may open possibilities, since it generates
a ‘proximity-sensation’ with the world that some time ago
seemed unimaginable. Having access to the whole world’s infor-
mation and perceiving the world as a global village makes us
reconsider the territorial and cultural spaces, as well as analyze
the sense of identity of the local and the global. In other words,
globalization can open a possibility to conceive humanity like a
family and the interconnection of nations like home, overcoming
the barriers of borders and focusing the citizen towards the de-
velopment of human dignity, understanding, friendship, coope-
ration, trust and solidarity.

However, globalization also builds barriers due to —
among other factors — the asymmetry that exists in opportunities
of using the technology, which rebounds strongly in the oppor-
tunity of people getting access to culture and information. For
example, in the United States one fifth of its inhabitants are users
of Internet whereas in the Latin American countries this rate
doesn’t rise over 2%.% In Chile 27,74% of the inhabitants have
access to a computer. A negative impact takes place concerning
on the one hand the educational levels and on the other hand
the access to the power in a society that has passed to be indus-
trial and aspires to be a society of knowledge, because it enlarges
the breach of the inequity and it excludes those that stay outside
of the system for its condition of poverty.

Added to the above-mentioned, the revolution of the
information and communication system is still in the hands of a
small group that interprets the world and transmits it according
to their values. This has resulted in a serious ethical phenomenon,
although it opens possibilities of wide communication.

Based on that the incorporation of this global dimension
in the education for citizenship is imperative since this allows for
the promotion of the understanding and critical vision of young
people regarding situations that are located in the immediate or
distant environment or regarding situations that can be expe-
rienced indirectly — such as war and global conflicts, violations
of human rights, international crime, terrorism and traffic of il-
licit drugs, increase of pandemic illnesses as AIDS, degradation
of the environment, racism, classicism, migration etc. The capac-
ity to develop a critical vision of these situations allows young
people to adopt a sensitive attitude and to act responsible at the
level of their community, country and in the whole world.
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Therefore, education for global citizenship is more than transfer
of knowledge about other countries and situations that affect
the inhabitants on this planet. The teaching and learning process
should not only focus on complex problems such as sustainable
development or others mentioned previously, but should espe-
cially take into consideration the global dimension of those pro-
cesses that affect us locally and that are present in our lives.

The school as a space to build global

citizenship: the possibility
The school is the privileged space to develop processes of social
change, because it itself is a microcosm where students can learn
something on citizenship beyond contents that are specified in
the curriculum. Many present situations in the whole world are
on small scale replicated in school and it is important to recognize
this fact and not to conceive the educational space as a neutral,
aseptic place where nothing of what happens outside the walls of
the institution influences the educational process.

To teach global citizenship means to promote the prac-
tice of values as respect for the dignity of people, justness, free-
dom, solidarity etc. It also implies to necessity of allowing stu-
dents to be agents of their own process and collective history, as
long as the participative methods are prioritized and conditions
generated thar facilitate the participation of teachers, students,
parents and community in the creation and production of knowl-
edge and in the educational administration in general.’

The pedagogic proposal

In Latin America the educational work for citizenship and human
rights started in 1980 in a context of authoritarian regimes in that
the civic rights suffered massive violations from the State. In this
scenario, it was first of all the education in some popular sectors
that — aware that it would not be enough to denounce these vio-
lations — assumed the task of developing competencies for the
defense and protection of the human rights, giving origin to the
first experiences in this field, which had a decisive list in the re-
construction of democratic processes on the whole continent.
The generating force manifested in this process was demonstrated
in the general perception of the necessity of incorporating the
citizenship and the human rights to the national and regional
culture. In this way, diverse pedagogic proposals for the forma-
tion of citizenship have been carried out on the continent. In
the creative diversity of all of them, some common features can
be mentioned on articulated axes that can contribute to educa-
tion for global citizenship. Some of them are the following:

To educate from daily life:

The daily life is a permanent reference of the educational action,
since we build life from everyday references, at personal and
collective level. This axis supposes to advance the students in
their capacity to wonder over the meaning of what happens day
by day, understanding the interrelation and mutual influence
between what occurs (in the community, the city, the country,
the world) and their impact on the next environment (the own
life, family, school and friends), and vice versa.

To educate from and for dialogue:
Education for citizenship is not only restricted to its formal and
legal dimension. Also and especially, it is oriented towards the



recognition and transformative action of situations that attempt
against the human rights (personally and socially). This action is
based on permanent dialogue and can be seen as an effort of
combined construction that allows to make the right of being
different visible and to face the conflicts. Establishing dialogues
as daily practice in school and in the classroom is necessary to
create possibilities of participation and organization.

To educate from and for respect of life

and human dignity:
This axis demands of the school to deal with the human rights
from a planetary dimension with ethical and political bases.
The work in this axis requires the development of a non-dis-
criminatory culture at school where the statement of human
dignity is not an abstract principle but is rather expressed in
attitudes and commitments towards life, solidarity, mutual re-
spect and acceptance of the diversity.

To educate from and for diversity:

That the students assume the sense of the global citizenship
implies the development of learning and competencies for the
recognition of the own personal and cultural identity and of
other people and groups different to them. , This means to be
able to understand that we all belong to an identity and we
make ourselves in a language and in a history of multiple sig-
nificances that, inherited, preserved, developed and communi-
cated by us, they are defining the culture. The ownership of a
nuclear identity doesn’t prevent us from being able to inte-
grate elements of other cultures. On the contrary, in the con-
servation of an identity on which we belong we open up to the
identity of others. The identity of one is reinforced in the
measure that there is openness to the identity of other”.®

To educate from and for sensibility:

The civic exercise from a global perspective requires a non-preju-
dice performance towards other people, groups and cultures. It
implies the development of a sensibility of all discrimination
types, either of racial, gender, class, nationality, religion, etc. It
implies a radical change in school culture where the prejudices
and discriminations have taken root. But, just as the prejudices
are socially learned, acting without them can be similarly learnt.”

The methodology
The overall aim of this international pilot project was to set up
an international NGO-schools network leading to new ‘global
learning experiences’ through international exchange and co-
operation, informed by the perspectives outlined above. The
process of implementation considered the exploration of global
citizenship and the development of creative ways of learning
and teaching and tried to apply all this in the field of formal
high school education. To show a part of the process done, we'll
focus at national level on seminars and school based activities:

The National Seminars were attended by delegations
from the participating schools. In the first year this was the
moment to present the project to both, teachers and students.
It was also an opportunity for the national coordinator, teachers
and students to share the aims and content framework of the
project. The national level was the starting point for the con-
crete, school-based activities. After these seminars, teachers and
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students worked together at class level, undertaking an explo-
ration of the different aspects of global citizenship.

Between the National Seminars and International Con-
ferences, the schools developed work plans. The range of activi-
ties encompassed research about the country, about the project
and its goals for the whole school and the parents, as well as focus
and research on specific global citizenship-related topics.

At the end and to continue
The experience for schools working on a new issue like Education
for Global Citizenship was a good opportunity for them to in-
troduce this new way of teaching arts, social sciences and lan-
guage to the curriculum. In fact, in three of the five participating
schools some of the pedagogical approaches were modified, add-
ing contents such as globalization, human rights and equity.
Itis important to notice the impact on the students who
had the chance to travel to Europe, especially for those from
two schools located in poor communities. In those cases, the
participation at the International Conferences gave the young
ones and the whole school the new insight that is possible for
them to be in touch with other realities besides their own.
Even if the main problem was the lack of English, they
could communicate with students and teachers from Europe
and Africa. This is a lifelong learning that remains until now as
a success for the young people, the teachers and the schools.
The project in Chile focused on the development of a
pedagogy that demonstrates the reciprocity of learning that is
built upon the assumption that both educators and students are
learners (Paulo Freire). Learner-centred pedagogy fosters an
awareness of this reciprocity of learning, how it facilitates the
acquirement of collective knowledge, acknowledges the expe-
riences of all learners involved in the process and increases the
likelihood that the values that the program seeks to develop will
be adopted and internalized by the people involved. Methods
based in a learner-centred pedagogy include, among other pos-
sible approaches, critical inquiry and cooperative learning.

Annotations

1 Siidwind Agentur — Interkulturelles Zentrum (2006): Education for Global Citi-
zenship. New Ways of Learning and Teaching for our Future. Project Handbook.
Vienna.

2 Vargas, V. (1990): Entre la exclusién y la ciudadania global. ALAI, América Lati-
na en Movimiento, 1990.

3 Lépez, Jiménez, S. (1998): Lo politico y lo Social. Bifurcacién o Sintesis de una
Crisis. En: Socialismo, Autoritarismo y Democracia. Lima, IEP/CLACSO.

4 Garcfa Canclini, N. (1999): Politicas Culturales: de las identidades nacionales al
espacio latinoamericano, p. 40.

5 Bretel, L. (1995): Democracia, Ciudadania y Educacién. En: Democracia, Peda-
gogia y Derechos Humanos. CEAAL, Red Latinoamericana para la paz y los de-
rechos humanos, p. 116.

6 Magendzo, A. (1995): Educacién en la no-discriminacién: una condicién para la
democracia. En: Democracia, Pedagogia y Derechos Humanos. CEAAL, Red
Latinoamericana para la paz y los derechos humanos, p. 142.

7 Thid, p. 143.
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