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INTRODUCTION

Four steps to the professionalisation of pedagogy

/ T'd really like to do some readivg
and learn something vew again.

It's just that everything always

sounds so much easier in theory

+han it is when yow're canght up

v things every day, havivg +o

make decisions.

I

CHA\'S o—jm-v‘ou

T thivk i's good just to
step back from what's

going on sometimes

and look at things from

a different angle.

— (Y

Four steps to the professionalisation of pedagogy

Introduction to working with phenomenological vignettes and vignette readings

Pedagogical work is very wide-ranging in nature. It covers
schools and early childhood education institutions; sup-
port, care and assistance for people of different ages with
a variety of expectations and needs; social work, youth
work and cultural activities; and operational and organisa-
tional contexts. There cannot be any single, overarching
approach to the professionalisation of pedagogy because
of the sheer multiplicity of activities and people involved,
be it directly or indirectly. In addition, all attempts to edu-
cate come up against the dilemma that systems theo-
rists Niklas Luhmann and Karl Eberhard Schorr (1982)
described as a “technology deficit”! In education, there
is no linear, causal relationship between cause and effect,
which means that we cannot determine what those we are
addressing will choose to do with what we communicate.
At the same time, this is also the beauty of pedagogical
work. Just as we can never be certain about the outcome

1 All German quotations and the vignettes have been translated into
English by the translator of this handbook.
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of our actions or our work — because teaching, learn-
ing, educating, supporting, caring and facilitating are not
mechanistic processes — when we undertake pedagogical
work it is the encounter that is the focus of our interests,
understood by Martin Buber as the space “in between”
I and Thou (cf. 2002: 12). According to Jiirgen Schiedeck,
this is where the risk and the gift of relationships are situ-
ated (cf. 2000: 70). Risk and gift because in the space
between people, things and the world, the threat of fail-
ure hangs over every success, and every failure conceals
within it the potential for success (cf. Peterlini 2016).

“When we teach, we place the success of our own actions
in the hands of others”, as Bernhard Waldenfels (2009: 32)
says, describing the open-endedness of educational prac-
tice. However, the potential of the art of pedagogy lies in
an understanding of educational practice as being exer-
cised in the spaces “in-between”.
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INTRODUCTION

Four steps to the professionalisation of pedagogy

Although eduation is an integral part of the hierarchies
and structures of power, it has the capacity to engage
with the other, to concern itself with the interactions and
relationships between teachers and learners, trainers and
trainees, educators and people being educated. This way,
the stranger’s hand to which we have entrusted the suc-
cess of our actions can give something back, in keeping
with an understanding of pedagogical work where teach-
ers are learners too (cf. Meyer-Drawe 1987).

The professionalisation of pedagogy, as it is understood
in this handbook and as it also encompasses issues re-
lating to the development of schools and pedagogical
institutions, is based on the kind of learning in which all
participants are continually ready to challenge familiar
and (what they presume are) self-evident points of view
through being open to new experience. Current models
of professional competence (see Cramer et al. 2020:
131ff.) of course tend to assume that education experts
continually review their stance, focus and the confidence
with which they act, build their professional skills and
knowledge and can quickly and confidently identify the
appropriate action to take on the ground. The phenomeno-
logical approach differs from this in its openness to the
surprising and unexpected, and this can be both irritating

and inspiring.

Being and Appearance - Husserl and
phenomenology

In formulating phenomenology, Edmund Husserl
broke decisively from the dominant scientific cur-
rents of the 20th century, turning away from state-
ments that expressed certainty about the world and
towards how we experience things. The phenomeno-
logical approach to pedagogy endeavours to cultivate
an attitude of openness to how educational activi-
ties unfold and what can be learned from them for
practice in the future. It focuses more on a “style of
thinking” (cf. Lippitz 1984: 5) than on new knowledge
or any specific method. To give an example, the ques-
tion of what learning actually is seems banal at first
glance.
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But there are no conclusive answers here. Research
(which may emphasise education, socialisation, di-
agnosis or treatment depending on the discipline in
question) focuses principally on the issue of how
learning can be encouraged, guided, controlled or re-
quired, the role played by the senses and synapses
(classification of learners as auditory, visual or cog-
nitive), and finally, how to measure learning outputs.
However, even neuroscience cannot provide a reli-
able explanation of how learning takes place, how it
can be that something that was unknown suddenly
becomes familiar, or that someone who did not have
a skill suddenly becomes proficient. Phenomenology,
too, does not provide a definitive answer to the ques-
tion of what learning is, or to put it more precisely, it
does not even look for the answer. Phenomenologi-
cal inquiry is directed not at what things are, but at
how they appear to the human senses and - through
perception, experience, comprehension, understand-
ing and recognition - to the consciousness. For Kate
Meyer-Drawe, who draws on Walter Benjamin, one
of the idiosyncrasies of learning is that it cannot be
grasped (cf. Meyer-Drawe 2003: 509). The aha-mo-
ment of having learned something renders learning
itself intangible: “Now | can walk; I'm no longer learn-
ing.” (Benjamin 1980: 267)

CONTENTS



From a phenomenological perspective, education is an ex-
periential, discontinuous practice. In order to reflect on its
potential for professionalisation, and to learn from such
reflection, particular attention is paid to irritating, surpris-
ing and challenging aspects of sensory perception and
experience (cf. Agostini 2020: 15ff.). Learning and edu-
cational practice are seen as being interwoven and inter-
related (responsive) events (cf. Waldenfels 2002). Using
these events to practise paying attention encourages edu-
cational practitioners to be open to learning themselves,
“in contrast to the role they expect themselves to play as
teachers as a result of the way they have been taught”
(Schratz 2020: 135). In this context, the focus is not on
wanting to change the behaviour of pupils or learners or
on solving problems, but rather on gaining a broader per-
spective on what is happening and on the people involved.
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To this end, it also opens our eyes to seemingly insignifi-
cant moments in the learning process that speak to us
and impact on us, as perceivers. By this we mean that cer-
tain events attract our attention, draw us in, so to speak.
These moments are written up as vignettes (cf. Schratz
et al. 2012; Baur/Peterlini 2016). These are condensed
narratives that describe moments in the learning process
that might be irritating, prompt questions, or indicate a
problem or even a particularly successful outcome. These
kinds of moments can seem trivial and yet are potentially
significant; vignette readings are a method of interpreting
them. Work with vignettes and readings, which is at the
centre of the approach to professionalisation proposed
here, is not concerned with categorisation, optimisation
or problem solving, but with attending to the ambiguous:
“Vignettes make us pay attention and teach us consid-
eration for others, for things and care for a world that is
bringing itself into being.” (Agostini 2020: 37)

This handbook, therefore, which was developed in the
context of the Erasmus+ ProlLernen? project, is not about
adopting a top-down approach and imparting tips and
prescribed methods for improving educational practice,
or making it more effective or more efficient; rather, it is
about collective learning, searching for, testing, discuss-
ing and reflecting on best practice in practical situations.
The guiding principle is not categories such as right/
wrong, which often impede the creative exploration of the
world and the things in it. Instead the focus is on purpose-
ful observation, listening and empathising with regard to
the processes of learning (and situations where such pro-
cesses are not taking place), in order to understand them
in new or different ways and to reflect on what conclu-
sions they enable us to draw with regard to educational
practice in the future. Collective readings of vignettes,
looking at discussion or scenarios, enable different takes
and interpretations to be gauged and deliberately kept
open through phenomenological epoché and reduction.

2 The ProLernen - Professionalisation of educators and pedagogical leaders
through learning research with vignettes (German title: Professionalisierung von
Padagog*innen und padagogischen Fiihrungskraften durch Lernforschung mit
Vignetten) project is funded by the Erasmus+ programme through grant number
2020-1-AT01-KA203-077981, and runs from 01.11.2020 to 30.11.2022.
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Four steps to the professionalisation of pedagogy
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Epoché and reduction - two basic
phenomenological concepts

The ancient Greek term émoyn (epoché, or restraint),
as used by Edmund Husserl, refers to the philosophi-
cal school of Stoicism, and denotes a “certain res-
ervation of judgement” (Husserl 2010: 140). This im-
plies two things: on the one hand, a reticence towards
definitive statements about the world as it is; and on
the other, an acceptance that there very probably is
a world and truths relating to it, but whose entirety
and essence we will never ultimately be able to ac-
cess. In the Husserlian tradition, phenomenological
attempts at understanding do not aim to asserting
any given reality as being ultimately valid, nor are they
content to “theorise on the basis of presuppositions
that we have adopted” (Husserl 2007: 220). We can
never be completely free of these, because our own
understanding is always guided and limited, and yet
also enabled, by our own prior assumptions, experi-
ences and knowledge. In the context of the epoché,
however, they must be to some extent “suspended” or
“bracketed” (Husserl 2010: 142), i.e. not discarded or
denied, but put aside in favour of a freer perspective:
“We do not disclose the thesis that we have advanced,
we do not change our belief, which remains as it was
as long as we do not merely introduce patterns of
judgement; which we do not. And yet it undergoes a
madification — while it remains what it is, we put it, as
it were, ‘out of action’, we ‘turn it off’, we ‘bracket it'”
(ibid.: 139) (cf. Peterlini 2020: 122f.).

Phenomenological reduction entails discussion of
the connection between the subject and the world (cf.
Husserl 1973: 61). Reduction, as phenomenologist of
the body Maurice Merleau-Ponty (1966: 10) puts it,
‘spreads out the threads of intention that link us to
the world, in order to make them visible”. This focuses
on the way in which the appearance of an object or an
occurrence — a phenomenon - is perceived by the per-
ceiver. Itis in being perceived in a particular way that
something becomes a phenomenon. Only through ep-
oché and reduction do we become aware of the part
our interpretation plays in our perception of things and
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events. This can lead to an expansion of our mode
of perception and sphere of experience, since we do
not perceive phenomena as unchangeable but as they
appear to us.

The Italian philosopher Paolo Flores D'Arcais (1995) sets
out several stages for educational research that can also
be fruitfully applied to a professionalisation that is fo-
cused on a questioning, open attitude. First comes simply
the perception of specific situations, looking at how edu-
cational, teaching, caring and training activities happen,
how they take place, how they appear to us. This percep-
tion can be expanded further, and open up new perspec-
tives, by focusing on physicality: learners’ and educators’
movements, looks, gestures, tones of voice, posture and
facial expressions. The next stage involves reflecting on
these physical perceptions to identify the dynamics be-
tween learning, educational practice, schooling and edu-
cation, to establish connections or make them clear, to
achieve a better understanding of situations and interac-
tions, to question, strengthen or develop theories. The
final stage is to derive new starting points for educational
practice in the future.

CONTENTS



This handbook follows a relatively free variation on this
sequence: How can we learn to take a step back from re-
quirements and situations in which we are caught up, in
order to be able to look at them anew? What else can a
situation tell us when we give specific consideration to
physicality and the associated atmospheres and moods
that can impact on and affect us? How can we learn to
perceive the people who have been entrusted to us, and
with whom we have already worked intensively, in such a
way that aspects of their potential, problems, strengths
and needs that might hitherto have been overlooked or
overshadowed come to light and thus become more ac-
cessible? And how can we explore new potential ap-
proaches or even just reflect on and be more aware of the
approaches we have used thus far?

CONTENTS




INTRODUCTION

Four steps to the professionalisation of pedagogy

Chapter 1: Perception of the (un)familiar

"The pedagogical exercise of perception” (Peterlini/Cenna-
mo/Donlic 2020) is the first step this handbook identifies
for the professionalisation of pedagogy, as we understand
it. As simple as it sounds, it can be rewarding to “confront
the force of the given” (Gehring 2011: 31) and to focus
one’s attention on the irritating, surprising and challeng-
ing aspects of sensory perception and experience. This
also means foregoing familiar shortcuts that would allow
us to skip this step by falling back on familiar categories
and patterns of explanation. In simple terms, these would
be the stages of epoché and phenomenological reduction:
we put aside all that we think we know about the children,
young people and adults entrusted to us, at least on a trial
basis, in favour of a new way of looking, listening and feel-
ing. Our previous perceptions are not necessarily wrong,
but they can impede other ways of seeing that are equally
valid, and that are inherent in the perception of the situa-
tion itself. We therefore bracket them, as Edmund Husserl
put it, and become aware that “what is revealed must be
traced back to the way in which it is revealed” (Waldenfels
1992: 30), because different things come to light or into
view depending on the approach we take. It is precisely
our awareness of this that opens our eyes to new ways of
perceiving the situation and its inherent potential (includ-
ing the action we take in it).

Chapter 2: Corporeality: a new perspective

Another important element is what we pay attention to.
The dichotomy in the concept of human beings between
the intellectual, thinking sides of our nature and the em-
bodied, physical side results, especially with regard to
teaching and learning processes, in efforts being directed
principally at the head, and in the context of more recent
discourse restricted even further, to the brain. If the brain
is functioning properly and is appropriately stimulated
and deployed, then learning - to exaggerate — happens al-
most of its own accord. The body only comes into play in
the context of relaxation exercises and PE classes. What
is generally completely lost from view is the idea of the
unity of body and mind, of our thinking about the world
and our actions in it. As bodies, we are actual human be-
ings who have happy and painful experiences, fears and
hopes, limitations and aspirations. When we are attempt-
ing to perceive, therefore, it is important to extend our as-
sessment of cognitive learning to include the corporeal.
The language of the body includes aspects such as tone
of voice, tempo and rhythm, which always say more than
can be comprehended through speech. The description of
the tone of the voice along with facial expressions, ges-
tures, posture, gait, clothing and body art illustrates what
appeals to, stimulates and inspires individuals in educa-
tional situations before it is translated into action.

12
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Chapter 3: The vignette as an instrument of reflection

The instrument of choice on which this handbook focuses
is the vignette. As will become apparent when working
with this handbook, vignettes condense perceptions of
educational scenarios into language. The result is a de-
scription of a scene in terms of instances of educational
activity, at school, in other educational environments, in
social and public spaces. Vignettes are concise descrip-
tions of perception; they focus on what we have perceived
through sight, hearing, feeling, smell and taste - as far
as possible without any interpretation or explanation. In-
terpretation is the next stage, where we reflect on what
we have perceived: vignettes are read alone and wherever
possible collectively and their various meanings inter-
rogated. What do the experiences in the vignette reveal,
what irritates me, what is familiar to me? Educators enter
into the situation that has been depicted, reading about
it and retracing it, and where appropriate acting it out,
empathising with the description, exploring options. Col-
lective work with vignettes opens up a range of different
ways to read what has been “experienced” through sight,
hearing and feeling (cf. Peterlini 2020: 132).

CONTENTS
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Chapter 4: Learning in educational practice

The next step is to try to learn something about educa-
tional practice from the vignettes. Learning can relate
to a wide range of activities, from direct contact with
young children, adolescents, adults or older people to the
organisation of services and the management of educa-
tional institutions. This concluding chapter brings all the
other steps together; the give-and-take between percep-
tion and reflection, between forward and backward steps,
enables us to assess the potential and limits of theory
and the practice of educational work. The aim is not to
create a new dogma but to work collectively on the edu-
cational mission. Vignettes can also be used to enhance
the professional skills of individual teachers and other
staff and to promote learning on the part of educational
institutions. One option is to read a vignette as part of a
teacher training day or in the context of a professional
learning community, interpreting it collectively. The goal
here is not to judge whether teachers’ or learners’ actions
might have been right or wrong, but to highlight the range
of experiences, perspectives and patterns of interpreta-
tion (cf. Agostini/Mian 2020), bringing them into the open
and enabling them to be worked with. “This is where the
pedagogical development of schools comes in, working
towards a shared vision and embracing resistance, and
addressing the school organisation as a whole." (Agostini/
Anderegg 2021: 28)

For the editors
Evi Agostini und Hans Karl Peterlini
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Oskar always takes ages +o

get his pen out, thew he writes
maybe five words, and if T say,
‘Oskar, just get on with writing’,
it’s all over. T'm sure he has
ADHD or something. T often
really don't know what +o do.

(A s

Why is perception important?

According to educationalist Siegfried Bernfeld (2006), as
educators, when we have a child in front of us, we are
always dealing with two children - this individual child
and the child we ourselves used to be. We're are probably
dealing with even more children: the child we would like
to have been, the child who does not conform to social
norms, the child who violates these norms and thus pro-
vokes us or at least makes excessive demands of us, the
child who wants to be hugged, the child who needs some
space. Bernfeld seeks to demonstrate the limitations of
the craft of education: the diversity of children, societal
influences and, yes, we teachers ourselves with our invet-
erate perceptions and blind spots.

“Blindness to social injustice both compels and entitles us
to regard all inequality [...] as natural, as inequality of tal-
ent.” (Bourdieu/Passeron 1971: 82)

This is not a question of guilt or misconduct, on the con-
trary. Pedagogical work, whether it be in the form of edu-
cation, teaching, support or guidance, is challenging.

* F v
*

what else is Oskar doing that qou might
not be voticing? Forget abount the task,
just watch him. What exactly is he doing
with his hands, with his feet, what's his
posture like, how does his voice sound?
Forget everything you thivk yon know
about Oskar, give yourself — and him — five
minutes. Thew just describe what yon
notice, without judgement and without
interpretation. Maybe you'll see a
different Oskar.

The situations are complex, the - at least perceived -
diversity of children is increasing. Family, social, regional,
economic and educational circumstances all too eas-
ily become blurred behind the idea of giftedness. Chil-
dren whose appearance, articulacy and attitude fit better
with the expectations of the educated middle classes that
generally run educational institutions find it easier to cope,
while others fall behind. Pierre Bourdieu described this as

habitus.
The habitus trap

French sociologist Pierre Bourdieu used the con-
cept of habitus to explain how the circumstances in
which someone grows up are imprinted on their body,
attitude and mode of expression. The images of
ourselves and others that become internalised in
our bodies through our life, learning, educational
experiences, family and cultural socialisation, en-
vironment and the groups we belong to, cannot,

PERCEPTION



according to Bourdieu, be taken off like a coat; that's
“who we are” (Bourdieu 1993: 135).

They enter into our attitudes, the way we move, our
appearance and our presence and form part of any in-
heritance of educational disadvantage. According to
Bourdieu, the traditional focus of schools means that
not only are they unable to offset such disadvantage
despite their best efforts, they actually reinforce it.
Families’ economic capital, symbolic status and so-
cial networks are also important, but the most impor-
tant asset is cultural capital. This is the visible and
subtle value that is ascribed to education in a family:
whether there are books in the house and whether
they are read, what issues are discussed and at what
linguistic level, whether the parents go to the theatre,
whether anyone plays the piano, what profession the
parents have, the level of education they themselves
reached and the level they are confident their children
will complete, or the level they expect them reach.
Children who grow up with high levels of cultural cap-
ital internalise it. They bring this habitus with them to
school, where their appearance, articulacy and pres-
ence makes them easier to classify as gifted. They
are called on more often, they are entrusted with
more, they regularly achieve good marks that confirm
their self-efficacy, and they also receive recognition
and supportive guidance at home. For children who
come from a home that has little cultural capital, on
the other hand, the spiral generally works the oppo-
site way: a lack of familiarity with the language of
education makes it more difficult for them to find
their bearings, they are more quickly classified as
less gifted, less is demanded of them, they have less
confidence in themselves and achieve poorer grades.
According to the “teacher expectation effect” hypoth-
esis (Brophy/Good 1976: 64f.), for which is difficult to
identify monocausal proof but which has frequently
been described as empirically plausible, children of
whom little is expected actually perform less well
because high expectations are motivating and em-
powering while low expectations work to frustrate
and disempower. This makes it especially important
to ensure perceptions of the classroom take habitus
into account, as it helps teachers to see children’s
learning free of predefined notions of normality (cf.
Peterlini 2019). Vignettes enable us to perceive chil-
dren in a new way and to escape the habitus trap.
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The rapid categorisation of situations and children along
familiar lines into ready-made pigeonholes is often both
necessary and helpful when dealing with complexity and
diversity. What gets lost in the process, though, are the
ambiguities inherent in such categorisations, the possibil-
ity that children and adolescents - just like adults - could
be one thing and yet at the same time, at least potentially,
another thing completely. This obscures the view of the
capabilities that lie on either side of first and usually
stubbornly durable impressions, on either side of rapid,
definite, attributions and diagnoses, as illustrated by the
example of Oskar at the start of this chapter.

When phenomenological vignette research uses the term
"lernseits” (from the point of view of the learning) (Schratz
2009), it is precisely the areas outside of the established
category that are being referred to - what happens en
route to greater or lesser success. If we focus only on
the result, i.e. the words that Oskar is required to write,
we lose sight of the route he takes. The things that hin-
der and prevent him, but perhaps also what his potential
might be, are only apparent if we look at the situation from
the point of view of the learning. Paying particular atten-
tion to what is happening, to the process, makes it pos-
sible to assess children and young people not solely by
their results, which may often display shortcomings, but
to perceive them through their actions.

"Prefabricated values systems view the contribution of
children’s world views as merely deficient and thus dis-
count them. Phenomenological analysis of the processes
of education and teaching sees their purpose as residing
not in their ends, i.e. the authoritativeness of the goals they
set themselves, but in the actions that comprise them.”
(Meyer-Drawe 1987: 71)
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Perceiving a child simply means taking a step back and
pausing before the evaluated outcome - Oskar has only
written five words - leads to the judgement, that some-
thing has yet again gone wrong, a judgement that dis-
tresses teacher and child in equal measure. Perception
means consciously withholding this judgement, bracket-
ing it for the time being, as the founder of 20th century
phenomenology, Edmund Husserl, required every cogni-
tive process to do: to avoid deciding immediately what
something is, but instead looking at how it appears to us,
how it reveals itself to us when we look, listen and feel.
This is precisely what work with vignettes attempts to do.

Field report: Aha effects from the point
of view of learning on supposed reality

Kﬁikample from a course of study: trainee teachers, who
are already working as practitioners, are asked to behave
not as someone taking action in particular situations but
as someone who is perceiving what is going on. They can
simply sit down and let themselves become interested in
or touched - affected — by whatever draws their attention.
What is revealed to them, what strikes them? As explained
in more detail in the chapter on vignettes, this is noted
down in shorthand and then consolidated into vignettes.

These short descriptions do not have to be perfect. The
key thing is that, as far as possible, no interpretation is
offered and no context ist provided about the child, such
as a diagnosis or a report of past behaviour. These raw
vignettes are read aloud by the students in the seminar.
The other students get involved, reporting back on the ef-
fect the description is having on them, what associations
it is triggering. They then try to understand it together, bit
by bit, and to reflect on how teachers might behave. The
interesting thing is that, even when understandings miss
the lived reality of the child in question and might even
be inaccurate, the authors of the vignette often derive the
greatest benefit from their misunderstandings. They get
new perpectives on their own situation, outside of their
accustomed patterns of understanding, going beyond

* F v
* *
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their entrenched contextualisations, and ingrained per-
ceptions. The knowledge about the child that these edu-
cators have from many hours of classroom experience
can stand in the way of other perspectives that may not
themselves be correct, but that open up other options in
terms of their understanding and their actions. How is this
possible? Those who know nothing about the child and his
or her individual, potentially problematic, day-to-day life
are able to look outside of established systems of think-
ing and thus expand the range of potential understand-
ings and the options for action. This does not refute what
the educators who are directly involved know about the
child and how they experience the child, but it expands,
stimulates and refines their view of the situation.

(Hans Karl Peterlini)

Vignette research sensitises and refines teachers’ percep-
tions. It awakens the visual sense and trains the eye to
see what might otherwise escape it, the unfamiliar nu-
ances and hues. To take the colour red as an example, we
all have an idea of what red is. But if we take a closer look
at how red appears in the world we live in, a vast range
shades of appear, many different meanings emerge, from
love to danger to tragedy; from the delicate petal of a rose
to the sticky blood that flows when we cut our finger. Eve-
ry child is more than what we believe we know of it, and
this applies to every teaching and learning situation, too.
In order to be able to perceive this overlooked potential, in
order to expand our view, we have to stop and look around
us, look again, and learn to perceive with our senses.
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Two vignettes from school

Vignette: Hannelore, Mrs Hunter

Mrs Hunter is again explaining the difference
between ‘leave’ and ‘live’, as she did in the previous
day’s English lesson. This time she is focusing on
pronunciation. In the back row, Hannelore is playing
with a rubber band. Mrs Hunter sees it and asks:
“What's that, chewing gum?” “No”, says Hannelore
sheepishly and pushes the band away from her. Sud-
denly Mrs Hunter calls out, “Pick it up again!” Han-
nelore looks at her surprised, picks up the band and
looks back at Mrs Hunter. She now slowly pulls an
invisible, imaginary rubber band wide apart between
your turn!” She looks at Hannelore en-couragingly.
Hannelore laughs sheepishly, pulls her band apart
“And now live!” Hannelore lets go of the tape and
repeats, “Live!” The boy next to Hannelore grabs the
band, stretches it and lets it go with a whooshing
“live”. Mrs Hunter praises him. “Exactly!” As several
students pull out rubber bands, she shouts, “No,
stop it! No chance!” The pupils laugh. (Baur/Peterlini
2016: 77)

Vignette: Felina, Frederik, Filippa, Mrs Frick

The German teacher, Mrs Frick, stands at the black-
board and asks the pupils about tenses. “How many
tenses are there? Or Frederik, how do we recognise
the infinitive?” Felina has her German folder with

the rules about the tenses lying open on the table in
front of her. She blows at her hair, then takes a few
strands of hair in her hand and twists them together.
Then she turns to Mrs Frick, unwinding the strands of
hair only to twist them again immediately, answering
a question from the teacher. She puts up her hand a
few times. When she isn't called on, she lets it sink
back down onto the table. “Why do we have auxiliary
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verbs?” Mrs Frick now wants to know. Again Felina
puts up her hand and is called on. “Because they help
us to tell time,” she explains with a serious expres-
sion. The teacher looks at Felina uncomprehendingly
and immediately turns to the next pupil. “What do | do
with the two auxiliary verbs when I'm using ‘to be’ and
‘to have'?” Felina continues to run her fingers through
her hair, twisting it into a strand to the right and then
to the left. She stops twisting with one hand, and with
the other she twists in another strand of hair. She
puts up her free hand, brings it part way back down,
stays motionless, then lowers her hand all the way
down and whispers to her neighbour, Filippa. She
closes the folder with the tenses violently and props
her head on her hand. (Baur/Peterlini 2016: 107f.)

Magical and gifted moments - Reading

the vignette

In both vignettes we see pupils playing with something
in class — Hannelore with a rubber band, Felina with her
hair. In the first vignette, the teacher’s gaze falls on the
girl in the back row; she speaks to her and asks what she
is playing with, assuming it is a piece of chewing gum.
Such moments can lead to the exposure of behaviour or a
reprimand, but Mrs Hunter recognises the magic in the
moment when she sees that it is a rubber band. In this
way, Hannelore's distraction becomes a part of the lesson,
not only highlighting the difference between ‘leave’ and
live’, but also bringing a moment of fun to the lesson. In
the second vignette, Felina answers the teacher in a way
that apparently leaves her perplexed: auxiliary verbs are
important, Felina explains, because they help us to recog-
nise time. Mrs Frick leaves the surprising answer hanging
with an uncomprehending look, and does not react to it.

Felina's answer was obviously a surprise to the teacher

because it was not on her expected list of answers. Felina
begins to play with her hair again. Pausing at this irritat-
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ing moment might also have led the teacher to uncover
a pearl in the strange answer. If we listen closely, Felina
offers a pragmatic approach to the question of what aux-
iliary verbs are used for, because they obviously make
it easier for Felina to recognise which tense a sentence
is in. For example, when a sentence reads, ‘I have seen
something”, then the auxiliary word “have” indicates that
this is a sentence in the perfect tense. At the same time,
Felina's pragmatic answer circumvents the teacher's
question of why we have auxiliary verbs, which is prob-

Questions for reflection
What do you notice when reading the vignettes?

Which scenes or moments particularly appeal to you?

What exactly do you think it was about it that affected you?

What guided and influenced your perception, what drew you in?

Have you experienced similar situations elsewhere? Do the vignettes remind you of similar situations?
Would you want to change something about this scene if you could?

Are you focusing on an individual in one of the two vignettes who was less important to you when you

lematic because it implies causality, as if the verbs had
actually been invented for a very specific purpose. This
moment of incomprehension thus contains a moment of
learning, which goes unperceived and is therefore over-
ruled, where a pupil has for once managed to extract a
simpler meaning from the difficult constructions of the
German language. Learning happened in an unexpected
place, but it was not perceived.

Author: Hans Karl Peterlini

first read it? How do you perceive this individual after rereading?
° How do you think the girls are perceived by the teachers? What might be an alternative perception of them?

Y N
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Exercise in perception: Art in and with everyday objects - “Look at this (differently)

T dow't kvow about you,
but once T've got used to
seeing something one way,

T cav't see i+ any other
way.

@ WAL e

Although routines promise us security, in our everyday
(working) lives we are caught up in the automatisms of
our accustomed perceptions and actions. Encountering
art, however, can often break these down and open up
new and unfamiliar perspectives. Art promotes aesthetic
experiences and repeated moments of disruption that
make us pay attention. Its diversity of guises allows us to
refine our perception.

Aesthetic experience and perception

In everyday language, aesthetics are often confined
to what is considered “beautiful”. Going beyond this,
however, aesthetics in fact relate to all perceptible
phenomena and are rooted in all forms of percep-
tion (cf. Welsch 1998: 9f.). Etymologically, the con-
cept of the aesthetic derives from the Greek aisthesis
(sensual perception) and includes an understanding
of a purposefully sensuous perception of the world
(cf. Schirmann 2015: 60; Kleimann 2002: 10).

PERCEPTION
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s, it's like those

ambiguous images, T can

only ever see the duck ...
But it helps if you turn
the picture around.

Alexander Gottlieb Baumgarten's Aesthetica, written
asearlyas1750,proposedacognitionbasedinthesens-
es to go alongside rational and conceptual knowledge
(cf. Baumgarten 2007), establishing Aesthetics as
an academic discipline. He thus provides the basis
He thus provides the basis for a form of cognition
“in which the object has not yet evaporated into the
abstractness of a fixed conception of rationality”
(Brandstatter 2012: 179). Aesthetic experience is
linked to and has its origins in the sensuousness of
perception, and remains and remains connected with
it. As an experience, it is particularly particularly in-
tense and engaging: “You see more than you have
seen before, hear more than you have heard before.
You touch, feel taste and smell more than you used to
touch, feel taste and smell before you had an aesthet-
ic experience.” (Laner 2018: 15) The object of atten-
tion here is not only that which is perceived, but also
the perceiver and the process of perception itself (cf.
Brandstatter 2012: 175). Perception thus becomes
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a subject for discussion: the “perception of percep-
tions, the breaking of conventions of perception
and the search for alternative potential perceptions”
(Schiirmann 2015: 63). In addition to intensifying and
enhancing perception, the processes of aesthetic ex-
perience are also characterised by “structural nega-
tivity” (cf. Kleimann 2002: 26), i.e. by breaking up and
disrupting the familiar. Aesthetic experiences con-
sequently change our perceptions and enable us to
perceive more consciously.

The potential of art

“The exciting thing about a work of art is its ambiguity. It
can be approached from different and above all unexpect-
ed perspectives. Each perspective gives rise to different
associations that can surprise even the artist [..].” (Am-
mann 2007: 9)

Art is multifaceted. We encounter it in a variety of forms,
sizes, materials, colours, smells and sounds. It provokes us
to look more closely, empathise, listen, touch and explore.
This is central to working with vignettes and requires dif-
ferentiated perception (cf. Agostini/Bube 2021a: 74). Works
of art are ambiguous and allow for different, if not arbitrary,
readings. Engaging with and experiencing ambivalence and
ambiguity is just as crucial for work with vignettes - espe-
cially vignette readings (see vignettes chapter). The experi-
ences of diversity, ambiguity and sometimes strangeness
that can be gained through encountering art can also height-
en the awareness of individuals in educational contexts, ena-
bling them to perceive and reflect on the ambiguity inherent
in what they assume to be familiar situations in order to ap-
proach them in a new way (cf. Agostini/Bube 2021b).
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Field report: Heightening perception
through ‘Nah am Werk' (‘Close
to the Work')

One example of how awareness can be heightened and per-
ception differentiated in this way is the art education con-
cept of ‘Close t the Work' that offers workshops for, which
student teachers in a range of museums (cf. Bube 2018).
These give students the opportunity to focus specifically
on what they see, hear and feel when they encounter art,
and to remain open to experiences of the incomprehensi-
ble and the strange. The art education concept ‘Close to
the Work' foregrounds perception and experience and aims
to enable people to perceive works of visual art through
their physical appearance and their impact on the senses.
In contrast to traditional guided tours of museums, the
focus is on the aesthetic experience of viewing the origi-
nal works and reciprocal exchange between perceivers
and the various objects of perception. There is explicitly
no requirement for prior knowledge about individual art-
ists or historical contexts. Background information is
only introduced later in the discussion, to ensure view-
ers’ own perceptions are not closed down prematurely
and to confirm, expand or question works’ frames of
reference from another perspective. First, the students
are asked to record their personal reactions and im-
pressions, to describe the impact of the works on them
along with the associations they raise. Group discussion
then adds to these and enables participants to compare
notes. Heightened awareness of what reveals itself and
productive engagement with the unfamiliar, generat-
ing unexpected interpretations and connections, can be
transferred to educational practice to promote the per-
ception of and reflection on useful learning opportunities.
After a perception-focused encounter with works of art
in the Albertina Museum in Vienna, for instance, a stu-
dent teacher observed, “The museum visit ‘intensified’
my perception, because it introduced me to a new way
of looking at things. The experience of simply engaging
with my own impressions, without any prior knowledge or
particular expectations, and taking the time to appraise
something more closely, will have an impact on how |
perceive things in the future.” (Agostini/Bube 2021a: 80)

(Agnes Bube)
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Since the processes of aesthetic education are difficult
to grasp and cannot be instrumentalised in a generalised
way, they require specific approaches to visualisation and
analysis, unlike standardised processes. Vignettes enable
teachers to reflect on personal learning and educational
processes in relation to art. By promoting openness and
allowing for perspectivity, they are particularly effective at
enabling the profusion, complexity and the dynamics of
experience to be perceived via, through and by means of
art (cf. Bube 2020: 162).

Vignette: Maraika and ‘Der Pfau’ (The Peacock)
by Nataliya Goncharova

The group of 14 students, led by Mrs Hennah and
the research assistant, walk quickly through the
Batliner Collection exhibition rooms at the Albertina
museum in Vienna, getting an initial overview. Mrs
Hennah points out the five individual works that

she has decided in advance she wants the students
to engage with in detail over the next three hours.
Maraika and the researcher bring up the rear of the
group. Maraika stops unexpectedly and remains
rooted to the spot. As if drawn by a mysterious
force, she gazes to the left, at a 1912 picture by
Nataliya Goncharova entitled ‘Der Pfau’. The size of
the picture and its colours, bright yellows, oranges,
reds and violets, make it stand out from the other
pictures on the wall. Maraika's eyes widen, her mouth
opens slightly. It seems as if Maraika herself is being
illuminated by the picture. Maraika turns to face the
researcher. A soft sound escapes from her mouth.
“Wow,” she laughs softly, somewhat taken aback.
(Agostini/ Bube 2021a: 81)
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Being affected - Reading the vignette
from the museum

In order to perceive what is different and new as differ-
ent and new, we have to have experiences that go beyond
what we are used to (cf. Agostini/Bube 2027a: 86). In the
vignette, the student Maraika has an unexpected moment
of awareness. Her encounter with the work ‘Der Pfau’ is
challenging, stimulating and compelling, and confounds
her expectations. This is an example of the involvement
of the senses. If we view learning processes as experi-
ential, then it is the experiences of the unfamiliar and of
what becomes unfamiliar, moments of amazement and
the breaking of routines that are particularly relevant (cf.
Meyer-Drawe 2008; Rumpf 2008). Curiosity, uncertainty
and a heightened awareness of what reveals itself allow
space for the unexpected and for divergence from prior
assumptions. How can this benefit educational practice?

D>  Questions for reflection
° When you look at the pictures below, what do you see?
° What do you perceive?
° How does that reveal itself to you?
[ ]
[ J
to alienate yourself from different things/fragments.
24

Could learners have similar experiences outside of the mu-
seum? What other ways are there to trial an open, attentive
attitude and to train our own perception skills?

When everyday objects are combined with each other in a
playful and/or unusual way, new perspectives and connec-
tions are created that go beyond functionality. The experi-
ence of perceiving one’s environment in a new and differ-
ent way can also lead individuals to take a different view
of teaching and learning, of learners and teachers and of
educational environments. In order to become aware of
(educational) processes and alternative options (action)
in pedagogical practice, it makes sense to draw back oc-
casionally from the familiar and from what we perceive
as safe. In this respect, art can serve both as an object of
perception and as a way of heightening perception:

“When we engage with aesthetic phenomena, we learn
to deal with plurality, heterogeneity and contradic-
tions.” (Brandstéatter 2012: 179)

Authors: Agnes Bube, Dennis Improda

To what extent is your usual perception confounded here? Does something irritate you? If so, what?
Approach everyday objects in a different way. Try to create your own unusual groups of objects and/or

Fotos: © A. Bube/D. Improda
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Vignette: Fred, an equation and Mrs Giese
It's Fred's turn to solve an equation on the black- 01———| Lo w
board. 3.5+x=16.34. Smiling broadly, he writes an
oblique stroke next to the 16.34 and -5 next to that.
Underneath he writes x=11.34. “How do you get that,’
Mrs Giese snaps at him. “Minus five," the pupil an-
swers without hesitation. “But it says 3.5," Mrs Giese
points out, whereupon Fred quietly corrects himself,
his smile fading. “Oh, | see, 13.29.” Mrs Giese lets
her head drop, shakes it, snorts and instructs Fred,
“Write one below the other. A line and ...take it away.”
Fred turns back to the blackboard, his smile now
fixed, pauses, turns back to Mrs Giese and looks at
her questioningly. “Yes, how do you take it away?”
she asks curtly. Fred turns to the blackboard with a
strangely fixed smile and does the calculation. The
class begins to murmur, rustling papers and rum-
maging through pencil cases while Mrs Giese tells
Fred what to calculate and write down. Finally, Fred
turns from the blackboard to Mrs Giese and whispers
hesitantly, “12.84.” “Yes, 12.84, then please write that
down,” says the teacher, letting her head drop back
and looking up at the ceiling. Fred writes the result
on the board before returning to his place with his
gaze fixed on his seat and a smile plastered on his
face. (Mian 2019: 230)

Did you feel anything when you read this vignette? Pity,
discomfort, approval, disapproval? When you felt it,
could you name the sensation right away? Did you reflect
while you were reading or did you let yourself be drawn
into the action?

Merleau-Ponty (1966) shows that we respond to our sur-
roundings, what happens and what we encounter before
we are able to grasp it mentally or linguistically. Before
we can put a name to what the vignette triggers in us, for
example, we feel something. This sensation, which we are
not yet able to identify in detail or put into words, comes
over us - a diffuse sensation, increasing in intensity, or
perhaps in the form of goose bumps - before we are con-
sciously aware of it. If we are irritated by what happens to
us, if it is outside of what we know and we cannot grasp it
because it invalidates our previous assumptions, it consti-
tutes a pathic experience as defined by Bernhard Walden-
fels (2006), an affect that can bring about an experience.

* F
* *
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Pathos (Widerfahrnis) - a brief
description

‘Something [becomes] visible, audible, palpable by
occurring to us, striking us, attracting us, repelling us,
eluding our knowledge and evading our will, without
any of this being attributable to a subject who is its
author or the channel for action. [...] I call everything
that falls to us or happens to us pathos or Wider-
fahrnis (affect).” (Waldenfels 2004: 39f.) Pathos is
something out of the ordinary, something that stands
out from what is “orderly” or usual, and that happens
without me triggering it. Nevertheless, it is | who ex-
perience it, because my body opens me up to my sur-
roundings and explodes my previous experience and
arrangements, revealing itself to me as something
extra-ordinary.

In phenomenology, pathos (Widerfahrnis), being affected
by the world and by others, events and experiences, are
closely related to the concept of corporeality. In Husserl's
work and its development by Merleau-Ponty, the experienc-
ing body (Leib) is an attempt to think of body and mind not
as separate, but as interconnected (Peterlini 2020: 130).
Thus, although we can have a body, as the popular concep-
tion has it, as human beings we cannot be split into body
and mind or feeling and reason: ‘I am my body." (Merleau-
Ponty 2004: 181) It is through the body that human beings
experience the world, through the body that the world hap-
pens to them, an “entanglement of mental and physical
experience” (Meyer-Drawe 2000: 55). According to Walden-
fels, the experiencing body (Leib) can also be thought of as
an "ensouled physicality” (Kérper) (Waldenfels 2004: 14) in
which rationality and emotions are inseparable. The experi-
encing body goes beyond and transcends the physical body
by being able to sense and express feelings, fears, hopes
and demands.

"My body is not simply one object among all the other ob-
jects, one complex of sensory qualities among others; it is
an object empathic to all other objects, giving all sounds
their resonance, resonating with all colours, giving all
words their original meaning by the way in which it receives
them.” (Merleau-Ponty 1966: 276)

BODY

In this context, Bernhard Waldenfels (2000: 14) aligns
himself with Husserl and Merleau-Ponty, speaking of the
different ways the body presents itself: On the one hand, it
is a physical thing that seems to be in the world like other
things and has a certain weight, certain dimensions, etc;
on the other hand, it is a medium for our perceptions and
emotions, for example. This calls into question the distinc-
tion drawn by philosopher René Descartes between mind
(res cogitans) and body (res extensa), that still shapes
our thinking today. It split the human being into a being
whose mind (thinking) and body are separate. As a result,
“we have transformed ourselves into mere thinkers, who
transform some things into pure thought, and ultimately
all the others into the unthinkable” as Kate Meyer-Drawe
says, picking up on one of Maurice Merleau-Ponty's ideas
and highlighting the long development of ideas that cul-
minates in us seeing ourselves as constructing the world
and viewing our brains as the sole location of its meaning
(cf. Meyer-Drawe 1999: 330). Phenomenology transcends
this dualism and attempts to redefine the physical body
as an experiencing body that presents itself in differ-
ent ways. As experiencing beings, we move through the
world, perceive other people, animals, plants, things and
events, and we feel and empathise with what we perceive.
We are therefore not only insentient bodies among other
bodies, but are in constant dialogue with everything that
surrounds us, absorbing influences, but also exerting in-
fluence ourselves.

"At this point we must reject the prejudice that makes love,
hatred or anger [for example] ‘inner realities’ that are only
accessible to the one who experiences them as the only wit-
ness. Anger, shame, hatred, love are not psychic facts hid-
den in the deepest level of consciousness of the other, they
are externally visible behaviours or styles of behaviour. They
are on that face or in those gestures and not hidden behind
them.” (Merleau-Ponty 2000: 72)

The language of the body - Reading the
vignette

Our corporeality means we are sensitive to the body's
communications, such as gestures, facial expressions,
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manner of speaking, gait, like those we perhaps felt in our
own bodies when we read the vignette at the beginning of
this chapter. As corporeal beings ourselves, we are able
to interpret the language of Mrs Giese's and Fred's bod-
ies. Let's focus on Fred: his broad smile at the beginning
of the vignette and his prompt response to Mrs Giese’s
question can be read as his certainty that he has solved
the equation correctly. In the course of the vignette, the
certainty undergoes a change. His smile changes from
broad to fading and finally to fixed, until it finishes by
seeming as if it is pasted on to his face. It is his smile, his
whisper, his hesitation, his gaze - in short: his body - that,
responding to an unexpected event, expresses itself to his
classmates, the teacher, and also to the vignette writer
and readers, prompting them to perceive it in a particular
way. Even though Fred seems to be trying to save face,
his face also communicates despite this intention. The
language of the body evades rational control; we cannot
command everything. Although Fred’s smile never leaves
his face, its nature changes - this expression of the body
enables us to sense how Fred might be feeling. We cannot
know whether Fred really is having the experience we are
having alongside him. What is important, therefore, is not
what Fred really feels, or what is “behind” his story, but
what the vignette enables us to experience through the
physical response it provokes, what this example enables
us to learn about teaching and learning. The vignette can
be read in different ways; it will be understood differently
depending on individuals’ prior experiences, knowledge,
interpretive proclivities, and their implicit and explicit the-
oretical points of reference. Readings - see the vignette
chapter - offer potential meanings.

How do you experience Fred’s experience? How does the
teacher appear to you? How did the experience affect
others around you? Did it trigger anything else?

Field report: Exercises to
decentralise perception - from my world
to the world of others

Maria, a colleague at work, and | were leafing through
a collection of vignettes when her eyes settled on the
vignette Yanis and the others. She started reading and |
read along, even though | was already familiar with it:

* K
* *

Vignette: Yanis and the others

In the German lesson, the pupils are supposed to be
working in small groups to retell a legend. Yanis is
working with Marina, Daniel and Tim in the corridor
outside the classroom, as instructed to by their
German teacher, Mrs Menge. After a quarter of an
hour, however, he comes quickly into the classroom,
stops for a moment, looks around until he spots Mrs
Menge among the whispering groups, and hurries
purposefully towards her. “Can | work alone, please? |
don't want to work with the others,” he bursts out. As
he speaks one of his hands fiddles with the fingers of
the other while he looks directly at Mrs Menge. For her
part, Mrs Menge knits her brows and inquires seri-
ously: “Why don't you want to work with the others?”
Without hesitation, but more slowly and his gaze
wandering towards the floor, Yanis replies: “I can do it
better on my own.” Mrs Menge's brows relax, the cor-
ner of her mouth lifting on one side. Her gaze wanders
over Yanis" head and fixes on an invisible spot for a
few seconds. The boy, on the other hand, looks back
at the teacher again and does not take his eyes off her
face. Finally, Mrs Menge looks at Yanis again, touches
him briefly on the shoulder and says: “Let’s go and see
the others.” They leave the classroom together. (Mian
2019: 193f.)

Once | had finished reading, | shook my head and said that
the vignette described an everyday school situation, which
| had experienced many times in the classroom. | would
always have reacted like Mrs Menge, which is why the vi-
gnette didn't say much to me: | didn't understand what had
affected the vignette writer or what she was talking about
or what “co-experiential experience” (Peterlini 2016: 11)
they were intending to present. Maria, however, reacted
with amazement and explained that she, on the contrary,
was fascinated by this vignette because it described a sit-
uation that was not part of her teaching routine; she was
very impressed by the teacher's behaviour. We talked for
a long time, exchanging ideas about co-operative learning
and about competing pupils in the school, about Frobel
and Pestalozzi, about the role of the teacher and about
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roles during group work, our experiences in the classroom
and the experiences of our pupils: Should group work be
highly structured? Should differentiated forms of social
learning challenge our traditional role? Should group work
promote problem-solving and thus strengthen team work-
ing skills? When do we need to provide and schedule op-
portunities for individual work? Are we paying too much or
too little attention to students’ needs? How and when are
we particularly attentive? What is our perspective on the
interplay of learning and teaching? What is our experience
of teaching? After our discussion, everyone summarised
the new insights they had gained and wrote them down.

By way of example, | summarise Maria's thoughts below:
| am very structured and organise group activities with
great precision and care. | don't like to take suggestions
from the students after the group work has started. This
vignette was something of a slap in the face for my ap-
proach. | saw how determined the child was. | heard his
quick steps coming towards the teacher and | sensed that
they expressed a strong and overwhelming intention. The
brisk steps embodied his wish and desire to be allowed to
work on his own, to be able to do his best. The hand that
was fiddling with the fingers of the other hand communi-
cated how tense and agitated he was, but also his deter-
mination. His gaze, seeking and attracting the teacher’s
attention, signalled the seriousness and importance of his
request. The teacher felt it; she picked up on the vibra-
tions. Even though she barely touched him on the shoul-
der, it seems to me that the gesture welcomed him and
acknowledged his request. | have this image of the two of
them in my head, moving ‘in the same direction’, although
| still don't know how the teacher ultimately responded to
his request. My attention is usually completely focused
on the tasks, on the project to be completed. This means
| primarily pay attention to the words that are spoken. In
this case, a series of body movements, minimal gestures
and glances gave me a different approach, enabling me to
truly appreciate the physicality of the situation, the facial
expressions, the glances. This is an aspect | neglect and
of which | am too little aware.

(Cinzia Zadra)

BODY

Our perceptions are embedded in and co-determined
by our bodily experiences, as it is also evident in the re-
port. Seeing is seeing from somewhere, from my body,
which enables or disables a point of view, a perspective
(Merleau-Ponty 1962: 67). How | perceive something, in
this case in the vignette, depends on my previous experi-
ence. Field reports enable us to understand how differ-
ently vignettes can be read. What was initially inconse-
quential for Cinzia Zadra had a big impact on Maria. We
always read vignettes — just as we read actual situations
- on the basis of our own experiences. The subsequent
exchange with Maria also enabled Cinzia to trace which of
the expressions of Yanis’ body had communicated directly
with Maria.

We are sentient beings and we often show our feelings
without being aware of it. When we scream or whisper,
whether we slump, let our shoulders sag or stand to at-
tention, when we laugh or smile from ear to ear, when we
glance at people - our bodies are expressing themselves.
How another person perceives these communications is
not up to us alone, but also that other person, whose body,
whose directionality, perceives them as something (for
example, as anger, embarrassment, sadness, obedience,
joy, etc.).

The fact that our body says more about us than we may be
aware of can be illustrated through the example of the ex-
perience of fear. Even if we try to suppress our fear, others
can sense it through our physical connectedness and their
own previous experiences. Our bodies express fear before
we are aware of it. The same is true of the blush that can
suddenly cover our face when we feel embarrassed. As
Gabriel Marcel, drawing on Merleau-Ponty, puts it: | have a
body, | am a body (cf. Marcel 1986).

Authors: Stephanie Mian, Cinzia Zadra
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Questions for reflection

What other bodily articulations can you perceive in the vignette given at the beginning?
What do these articulations tell you about those involved?

What effect/resonance do the respective articulations create in your readings?

What do you think is the experience of those involved?

Have you gone through similar experiences yourself?

How do you perceive those involved? How could you perceive them differently?
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Every now aud then T'd really like
to be able to just stop time in class
so that I cawn think about how to

hawdle tricky situations v peace.

R TO W)

What are vignettes used for
(in educational practice)?

Work with vignettes attempts to raise awareness of the
importance of mindfulness and attentiveness in teaching,
which, as has already been highlighted, is an activity that can
also give rise to irritation and uncertainty. This enables teach-
ers to adjust their practice to recognise unexpected skills and
competences that pupils may have but that have not been
taught in the classroom, and that teachers may previously
have overlooked. More in-depth consideration of seemingly
everyday situations, such as interruptions to teaching that
have previously been seen as disruptive, can give teachers
a new perspective on children and young people and how
they behave. In this context, professionalism is less about
continuous, goal-oriented progress, and more about pausing
and stepping back in order to consider situations more sen-
sitively and, where necessary, to reflect and learn. Against
this backdrop, the art of education becomes a professional
response to the multi-layered needs of pupils, a response
that necessitates and fosters understanding, awareness and
attentiveness on the part of educators (cf. Agostini 2020a).

* Ky
*
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Yes, that would be useful, Most of
the time, if you want everyday life
in the classroom to run smoothly,
yout have to react dquickly and
ideally confidently. There’s often
not much time to reflect on
what’s going on.

foo

What is a vignette?

A vignette is a condensed description of a selected scene
(cf. Meyer-Drawe 2012) that acts as an example, allow-
ing a general sense of a specific situation. However, as
well as enabling us to learn about the specific situation
described, vignettes also facilitate learning that goes
beyond it. As well as promoting a more nuanced percep-
tion of educational experiences and reflection on them,
vignettes also raise awareness of teachers’ practices.
They therefore go beyond the collection of experiences
and the generation of knowledge, acting as instruments
of training and development (cf. Agostini 2020b; Symeo-
nidis/Papadopoulou 2020), e.g. in the context of peer
observation or as tools for the improvement of teaching
and the development of schools. Vignettes arise from the
co-experiental experience of their writers, the assumption
being that experiences can be shared. Experiences can be
shared when vignette authors have experiences relating
to the experiences of participants in a given situation (cf.
Agostini 2020b).
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Vignette: Nicole and the 12 Apostles - and Patrick

The Religious education teacher, Mrs Jakob, dis-
tributes handouts and explains the assignment. “In
this word search are hidden the names of the twelve
apostles. Mark them in colour and then write them
on the lines next to the grid.” With the handout in
front of her, Nicole has just picked up her fountain
pen when Mrs Jakob's voice rings out, “Please write
in pencil so that you can rub out anything you need
to.” Nicole immediately but unhurriedly puts the
fountain pen aside and begins to write the names of
four apostles neatly on the blank lines without sift-
ing through the word search. The tip of her tongue
moves up and down at the corner of her mouth,
which is slightly open. She then writes the rest of
the names a little more slowly, hesitantly, continu-
ally consulting the word search, on the blank lines.
When she has written down all twelve names on the
empty lines, she takes pencils in various colours and
colours in the rows with the apostles’ names. Once
she colours beyond the edge of the grid. Her tongue
stops moving briefly as she immediately grabs

her eraser after the mishap and erases the small
stroke of errant colour. As she puts the eraser aside,
her gaze falls on a row of letters she has already
coloured in. She picks up the same colour again,

her tongue once more finding its way to the corner
of the mouth. Once again, she colours in this row of
letters, so that all the rows are coloured in with equal
the same intensity. Finally, Mrs Jakob’s voice rings
out, “When you've finished, swap with your partner!”
Nicole turns her sheet sideways so that Patrick, who
promptly leans towards her, can read it more easily.
He looks, colours, looks, and colours. Nicole, on the
other hand, bends low over her page and colours
without blocking Patrick’s view. Her mouth is slightly
open, and every now and then she draws her brows
together while she erases the names of the apostles
she has noted in pencil, rewriting them with her foun-
tain pen. After she has finished, she glances at Pat-
rick’s sheet; he has now also located and coloured in
all the names. With one last look at Patrick’s sheet,
she begins to put away her pens and pencils.

(Mian 2019: 212)

VIGNETTE

Learning and educational practice -
vignette reading

The vignette, an example from an upper secondary school,
depicts a situation that arises every day in schools. In this
example, the pupils have to complete a task with the help
of a worksheet and then discuss it in pairs. In the process,
the two children seem to find their own ways of learning
- deviating from the teacher’s precise instructions. What
is happening here? Is learning taking place? How and
in what way does it manifest itself? And what does this
mean for my own educational practice?

Field report: From learning as the avoid-
ance of mistakes to learning as
experimenting, trying things out and
discoyering

During the Easter holidays, | invited two colleagues from
my school to a no-commitment online vignette reading
group. One colleague teaches languages, the other teach-
es practical and creative subjects, and we ranged from
young teachers to experienced educators. | myself was
the only one who had been aware of phenomenological
vignettes prior to that point, and even during our hour-long
session | did not acquaint my colleagues with the theory
behind these little narrative tools. | didn't need to, be-
cause we were focused solely on sharing our perceptions,
thoughts and experiences. To get things moving, | shared
the “Nicole and the 12 Apostles - and Patrick” vignette
presented above, reading it out, and after allowing a brief
moment of silence to enable them to process the content,
| asked, “What irritates us here? What do we notice?"

My colleagues swiftly intervened, stating that Nicole had
not completed the assignment in line with the Mrs Jakob's
precise instructions and that Patrick’s approach did not
address the assignment either, since he had only copied
from Nicole. We all also thought that the two had not
compared notes as instructed, either. So the three of us
agreed on the initial diagnosis. However, our readings of
the behaviour of the two pupils differed radically: while
| saw Nicole as a good girl who enjoyed colouring, my
colleagues perceived her as an ambitious, almost drilled
child, whose need was first and foremost to produce a
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perfect sheet of paper that would achieve a good grade. In
Patrick’s case, too, our views could hardly have been more
different. The three of us saw three different children: a
Patrick, who was too lazy to think for himself when com-
pleting the task, a Patrick, who, due to a reading difficulty,
was unable to identify words in a wordsearch, and a Pat-
rick, who was insecure and afraid of making mistakes, and
therefore preferred to wait for the correct solution so he
didn't mess up his paper and maybe even his grade on top
of that. Arising out of our very individual prior experiences
as teachers, former pupils and parents, our diversity of
viewpoints led to a fruitful discussion in which, in addition
to generating new ideas for methods to promote learning
in schools and having a stress-busting exchange about
situations we had experienced, we unearthed areas of ten-
sion of which we had not previously been actively aware.
We came to realise, for example, that many schools er-
roneously operate on the basis of a culture of mistakes,
as my colleague aptly named the phenomenon, which
hinders successful learning at school and, above all, im-
pedes the joy of discovery. We agreed that “learning to

learn from mistakes”, which is so important in life, hardly
ever forms part of our lesson plans. This was the result,
we surmised, of another phenomenon: We played a dual
role, of teacher and of examiner, and from the students’
point of view, the priority was not to make mistakes in
front of us. If teachers could devote themselves entirely
to their work with pupils, with assessment being placed
in the hands of external parties, as per our idea, the focus
would be on preparing, supporting and encouraging the
children and young people. This would enable both sides
to pull together to reach a common goal. This is just one
of the many ideas that arose from our vignette reading
group, but it also raises the question of what benefit my
colleagues and | will be able to derive from our productive
meeting, since we are not able to break free of our institu-
tionally determined dual roles, for example. However, we
all agreed that the change of perspective the vignette had
facilitated not only offered an exciting diversity of experi-
ence, but also strengthened our professionalisation, our
self-awareness and thus indirectly our self-efficacy as
educators.

(Vincent Schatz)
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The concept of inter-subjectivity or inter-
corporeality

Vignettes capture intersubjective moments of percep-
tion and experience that have an impact on the vignette
writers in the field.

When habitual courses of action and categories of under-
standing are thwarted, i.e. irritated, something can strike
the vignette-writer that gives rise to a new interpretation.
They attempt to set down this co-experiental experience
in writing, transforming those memorable moments into
the narrative format of a vignette, where the vignette writ-
ers themselves have had experiences and thus learned
from them. They put into language the actions, physical
gestures, atmospheres and moods that are key to the
scene they have experienced, in an aesthetically pithy
manner - pithy here should be understood as cogent or
full of meaning. Vignettes do not attempt to reconstruct
situations retrospectively, or reproduce them in their en-
tirety. They deliberately describe only what is challenging,
stimulating, attractive or repulsive; things that confound
preconceived expectations. They show how the experi-
ence of learning can lead learners to understand the self,
the world and others differently than they did before (cf.

Agostini 2020b).
Intercorporeality @
The aim of the vignette is to explore intersubjective
experience. In line with Kate Meyer-Drawe (20071:
11), vignette writers start from the assumption that
intersubjectivity includes everything that is between
(inter) - thus including experiences between research-
ers and participants. The point of reference for these
kinds of intersubjective perceptions and experiences
is the body, which enables and mediates all experi-
ence. Maurice Merleau-Ponty's (1993) concept of
“inter- corporality” makes clear that the other is essen-
tial to my access to myself and thus to my own (physi-
cal) experience. The lived experiences of others elude
our perception, but the movements of their body do
not. As perceivers, we are always affected by the bod-
ily expressions of others. This means when | share
an experience with others, they reveal something

that | can also experience in my own body. Collective,
shared experiences have the potential to give rise to
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intersubjective social meaning, which is attributable
neither to me nor to the other; however, | need the
other in order to express it.

Terms or expressions used to define perceptions and
experiences cannot be unambiguous. Since concepts
arise out of experiences in the lifeworld, they too ulti-
mately remain charged with meaning. Thus we always
experience and know more than can be thought and
said. Vignettes transcribe this meaningful excess of
experience intersubjectively without ultimately codi-
fying or appropriating it. Phenomenological research
is thus based on the intersubjective character of ex-
perience. When, for example, the readers of a vignette
comprehend the actions it depicts, they can verify the
plausibility of that specific example for themselves.
The validity of a vignette lies solely in this compre-
hensibility, and puts it to the test (cf. Agostini 2020b).

Vignettes thus come with extensive training on how to look
and listen, which can professionalise pedagogical percep-
tion — and work against the false’ idealism of unambigu-
ity. A three-step approach is advisable when dealing with
vignettes; the recommended process should

e start with a collective reading of selected vignettes and

e progress to written reporting of the experience of read-
ing the vignettes in form of vignette readings

e and finally condense meaningful experiences (a de-
manding process) into vignettes.

This process requires a certain sensitivity of perception
on the part of those involved.
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But how do T get

How is a vignette written?

“The vignette directs the reader’s attention to everyday
things, it also helps you notice a lot of positives that you
wouldn't otherwise have picked up, and it enables you to

understand the ‘magic of teaching’.
(Feedback from a trainee teacher from a workshop on vignette research)

The particular challenge of writing a vignette lies in the
need to express in language something that is not linguis-
tic. Attention is therefore focused on bodily expression,
not just verbal expression and cognitive performance;
vignettes attempt to be open to forms of expression such
as movements, gestures, glances, interactions, moods and
atmospheres, which emerge from facial expressions, ges-
tures, tone of voice, rhythm and posture. In addition to the
“what" of what is said, the "how” of a speech act must also
be noted: which verbs reflect the tone in which something
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was said or the sound that was heard? The same applies to
the depiction of the directions people look in as their gaze
moves back and forth between a thing and a person, or put-
ting the nuances of their movement into words: when a pu-
pil walks out of the classroom, are they prancing, tripping,
gliding or stumbling? What does a child's glance look like,
or Nicole’s tongue movements depicted in the example of
Nicole, Patrick and Mrs Jakob above? The focus is on expe-
riences where learners’ expectations are disrupted. The art
of writing vignettes is to depict experiences linguistically in
such a way as to enable them to be experienced anew by
their readers (cf. Agostini 2020b).

Vignette writers in the educational field thus record in-
dicators of experience, which they condense into raw
vignette narratives as soon as possible after the data has
been collected.
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D Questions for reflection

The following points list questions that can be used both when writing vignettes and when reflecting on the experiences

involved.

1) Perspective on perception(s)/experience(s):

° Is/are the perception(s)/experience(s) described in a relatable way, as co-experiential experience, so that
readers are literally drawn into the vignette?

° Does the vignette retain its ambiguousness?

° Does it include terms that suggest unambiguous interpretations and that could work against the intendend

ambiguity of a vignette?

2) Condensed language:
° Is the vignette focused on description?

Does it succeed in avoiding any explanatory meta-perspective or condensed interpretation?

° Does it divide pre-reflexive, reflexive, precise and concise elements in such a way as to describe emotional and
physical aspects in a tangible, vivid and concise manner?

3) Knowledge:
° Does the vignette serve as an exemplification?

° Is the depiction of the vignette formulated so as to enable readers to draw a general lesson or broader know-

ledge from the specific case in question?
° Can readers learn something new from the vignette?
° Does the vignette “disrupt” familiar situations and assumptions?

Where can a vignette be written?

In any educational field

Vignette research assumes that information on learning
outcomes is not sufficient to enable the effectiveness and
productiveness of educational practice to be assessed.
Vignettes are a useful way for those teaching in educa-
tional institutions to focus their attention on learners
and to illuminate different aspects of teaching and learn-
ing processes. Examples include school classes, youth
organisations, social education institutions, adult and
further education.
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In teacher and educator training

Reflection on subject teaching and educational practice
and knowledge plays a central role in the professionalisa-
tion of (prospective) teachers and educational practition-
ers (Helsper/Tippelt 2011). Vignette writing is a special
way of looking, listening for and sensing what learners
are experiencing in kindergartens, schools and universi-
ties, on internships and in training and further education
at tertiary educational institutions. Vignettes enable those
who study them to begin to develop a research-based ap-
proach to learning and teaching, because they link directly
to their own experiences, to things that happen to them,
and which they cannot foresee or plan for, which disrupt,
alienate, unsettle, confuse and bring them to the edge of
their self-efficacy, making self-assertion in education an
urgent issue.
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Perhaps this is precisely why the question of how to deal
with the often inadequate balance between theory and
practice arises: a topic that is also repeatedly raised as
a problem by students and that is an issue during their
studies as well as their later practice. Working with vi-
gnettes as part of training can build up practical profes-
sional knowledge that prospective teachers can use to
help them develop and implement appropriate strategies
and approaches to a range of situations. Vignettes also
bring student teachers into contact with the perspective
of learners at an early stage in order to illustrate the edu-
cational nature of pupils’ experiences (cf. Schratz 2020).

“What did | learn? That a certain level of effort and courage
is required in order to maintain an open attitude towards
disruptive incidents; although there may be a lot of internal
resistance, if you make the effort you gain access to a mul-
titude of potential meanings and an interpretative spaces
that would probably have turned out to be much ‘flatter’
without disruption.”

(Feedback from a seminar on vignette research)

In educational institutions

Vignettes are also used for teaching and schools devel-
opment. They can give teachers and school administra-
tors enhanced and/or new insights into the processes
of learning and education, they enable those involved in
educational practice to reflect on and learn from potential
courses of action in their interactions with institutions, hi-
erarchies and power structures. This also applies to lead-
ers and institutions in other educational fields.

As concise descriptions of school experiences, vignettes
enable close links to be made to teachers’ own practice;
they are experience-based data, and can thus contribute
to the development of teachers’ own educational prac-
tice and support decision-making processes in schools
(Agostini/Mian 2019). In this way, they open up spaces
in institutions for communicative negotiation (e.g. peer
observation, experience-based feedback) and quality as-
surance processes (review of curricula, self-evaluation).
Vignettes thus serve as evidence of lived practice in the
evaluation of schools and teaching and are also used as
an evaluative tool in the context of the OECD Innovative
Learning Environments programme (cf. Westfall-Greiter/
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Dienhofer 2017). The data collected through vignettes can
thus provide relevant training opportunities for schools
and teachers.

Joint readings of vignettes and collaborative engagement
with the potential of co-experiential experience to pro-
mote sensitive educational practice are also relevant for
professional learning communities (plc). They provide col-
leagues with insights into individuals" experiences in or-
der to unearth all facets of learning, identify and critically
question realities and aspirations and thus enable specific
and targeted development of schools and practices.

In the social space

Vignettes can also be used to increase awareness of and
reflect on processes of negotiation and exchange be-
tween the individual and society, between people and the
world: How do people position themselves in the social
space, how do they participate, how do they experience
exclusion, how do they learn and develop in response to
societal, economic, social demands? Vignettes can be
written about these issues anywhere - at the bus stop,
on the platform, in a square, in a shop, at an exhibition,
in performances and productions such as forum theatre
workshops or art events.

Authors:
Evi Agostini, Nazime Oztiirk, Susanne Prummer,
Vincent Schatz, Vasileios Symeonidis, Anja Thielmann

'7""3‘
L)
X
K
£y

K

g
|

3

| |

!

I

i

t

-

»
B
=
=

),

43



VIGNETTE

The vignette as a tool for reflection

Literature

Agostini, Evi (2020a): Aisthesis - Pathos - Ethos. Zur Heranbildung einer pddagogischen Achtsamkeit und Zuwendung im professionellen Lehrer/-
innenhandeln. Erfahrungsorientierte Bildungsforschung, Volume (6). Innsbruck, Wien: StudienVerlag.

Agostini, Evi (2020b): Fiinf Antworten von Evi Agostini (Universitat Wien) auf Fragen der Studentin Wiebke Rolfs (Universitdt Bremen) zur Vignetten-
forschung. Digitale Lehr- und Lernplattform, Institut fiir Kunstwissenschaft — Filmwissenschaft — Kunstpadagogik, Universitat Bremen. https://blogs.
uni-bremen.de/ikfklehre/schreiben/ [Access: 12.04.2021].

Agostini, Evi/Mian, Stephanie (2019): Phanomenologisch orientierte Vignetten als Instrumente der Schulentwicklung. In: Journal fiir Schulentwick-
lung 23, 3, pp. 25-30.

Helsper, Werner/Tippelt, Rudolf (Hrsg.) (2011): Padagogische Professionalitét. In: Zeitschrift fir Padagogik (Supplement), 57. https://www.pedocs.
de/volltexte/2013/7084/pdf/Helsper_Tippelt_Paedagogische_Professinalitaet.pdf [Access: 12.04.2021].

Mian, Stephanie (2019): Lernen zwischen Gewohnheit und Leidenschaft. Zur Bedeutsamkeit des Sich-Einlassens im Erfahrungsvollzug. Paderborn,
Miinchen, Wien, Ziirich: Schoningh.

Merleau-Ponty, Maurice (1993): Die Prosa der Welt. Edited by Claude Lefort, from the French by Regula Giuliani, with an introduction to the German
edition by Bernhard Waldenfels. 2nd edition. Miinchen: Fink.

Meyer-Drawe, Kate (2001): Leiblichkeit und Sozialitat: Phanomenologische Beitrdge zu einer pddagogischen Theorie der Inter-Subjektivitat. 3rd
unchanged edition. Miinchen: Fink.

Meyer-Drawe, Kate (2012): Vorwort. In: Schratz, Michael/Schwarz, Johanna F./Westfall-Greiter, Tanja (Eds.): Lernen als bildende Erfahrung. Vignetten
in der Praxisforschung. Innsbruck, Wien, Bozen: StudienVerlag, pp. 11-15.

Schratz, Michael (2020): Den Musterwechsel anbahnen. Die Praxis in Schule und Unterricht forschend erkunden. In: Brinkmann, Malte (Ed.):
Forschendes Lernen: Pddagogische Studien zur Konjunktur eines hochschuldidaktischen Konzepts. Wiesbaden: VS Springer, pp. 123-140.

Schratz, Michael/Schwarz, Johanna F./Westfall-Greiter, Tanja (2012): Lernen als bildende Erfahrung. Vignetten in der Praxisforschung. Innsbruck,
Wien, Bozen: StudienVerlag.

Symeonidis, Vasileios/Papadopoulou, Vassiliki (2020): | mathisi os empeiria: Mia fainomenologiki proseggisi stin ekpaideutiki ereuna me ti xrisi vi-
gnettwn [A phenomenological approach within educational research illustrated by the example of vignettes]. Educational Review 37, 70, pp. 143-158.
https://ojs.lib.uom.gr/index.php/paidagogiki/article/view/9690 [Access: 12.04.2021].

Thielmann, Anja (2020): Von der Wahrnehmung zur Vignette. Wie Vignetten leibliche Wahrnehmungen und intersubjektive Erfahrungen in Sprache
Jibersetzen'. In: Peterlini, Hans Karl/ Cennamo, Irene/ Donlic, Jasmin (Eds.): Wahrnehmung als padagogische Ubung. Theoretische und praxisorien-
tierte Auslotungen einer phanomenologisch orientierten Bildungsforschung. Erfahrungsorientierte Bildungsforschung, Volume (7). Innsbruck, Wien:
StudienVerlag, pp. 65-80.

Westfall-Greiter, Tanja/Dienhofer, Helga (2017): From Evidence-Based to Evidence Generating Practice: Implications for Education Research in the
Context of Innovation. In: Ammann, Markus/Westfall-Greiter, Tanja/Schratz, Michael (Eds.): Erfahrungsorientierte Bildungsforschung. Erfahrungen
deuten - Deutungen erfahren: Vignettes and Anecdotes as Research, Evaluation and Mentoring Tool. Erfahrungsorientierte Bildungsforschung,
Volume (3). Innsbruck, Wien, Bozen: StudienVerlag, pp. 77-94.

44 VIGNETTE



D Notes

VIGNETTE 45



Notes

46

VIGNETTE



LEARNING

Learning in educational practice

ProLe;r'lt_g_r__\ o 47




LEARNING

Learning in educational practice

whew we discussed this vignette
v the team yesterday, T suddenly
wnderstood why it can be good +o
iguore individual children for a
mowment in certain situations.

il

Vignettes deal with learning processes and educational ex-
periences in the broadest sense. This also refers to the learn-
ing of educators themselves, whose awareness of their work
vignettes can heighten as well as enabling them to reflect
on it. Educational work — whether in childcare, youth work,
schools, adult education or social work - is not a monodi-
rectional activity undertaken by education professionals; it is
an integral component of joint learning with those to whom
it is addressed.

Taking school as an example, teaching and learning are mu-
tually dependent. The education of teachers enables pupils’
learning, a process in which teachers are also involved. Thus,
every sequence of teaching and learning is an opportunity for
teachers to learn. This interaction is not always conscious,
but - when teachers are aware of and reflect on it - has
great potential for professionalisation. What pupils learn be-
comes a wealth of experience for the professionalisation of
educators when teachers use vignettes to sharpen and refine
their awareness of and reflection on teaching and learning
processes or even interactions in other educational contexts.
Learning and educational practice can thus be understood as
an interwoven process that affects all participants and their
environment, whether this is a school, an educational institu-
tion or establishment.

* X
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The wore Vignettes I read and
think about, the more T realise that
classroom situations can be perceived

in many different ways. I'm voticing
that I'm constantly learning.

Teaching and learning

Michael Schratz (2009) coined the terms lehrseits
and lernseits. Lehrseits means, for example, that a
teacher acts as a teacher by providing materials, ex-
plaining things, raising issues and much more. The
hypothesis underlying this is that these actions ena-
ble and support students’ learning. Lernseits refers to
the learning process itself, in which both the teacher
and the students are involved and which is not solely
determined by teaching activity but can deviate from
it, or even be separated from it. As a teacher, mov-
ing over to lernseits means focusing on the process
of learning, and how they manifests themselves.
This necessitates pausing teaching or educational
activities in order to gain a new perspective on pu-
pils, children, or young people, one that is no longer
dependent solely on teaching. In vignettes, this may
be evident as smiling, nodding, asking questions
and allowing learners to explain things. “Something
happens between learners and teachers." (Peterlini
2016: 105) According to this understanding, learn-
ing is not directed solely from the lehrseits or the
lernseits, but it is a process of interaction between
educational practitioners, learners, the subject mat-
ter and the tasks in question, the social and economic
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conditions in which learning is taking place, and the
participants’ prior experiences. The achievement of
learning is thus less reliant on teaching techniques or
educational approaches. Students being interested in
something, for example, “is only a hope, an intention,
an attempt on the teacher’s side; [the interest] must
be generated on the learner’s side” (ibid.: 178). This
also alleviates a burden on the teaching side, since
learning is no longer solely in the hands of teachers
and educational practitioners. Work with vignettes
therefore aims to identify what is happening on the
lernseits and reflect on it. The diverse understand-
ing that result create the space for different poten-
tial perceptions and educational activity that can
expand the repertoire of teachers and professionals
(cf. Agostini/Schratz/Risse 2018).

Vignette research sees professionalisation as expanding
the range of potential perceptions and actions. Just as with
pupils, children, young people or adult learners, the focus
with educational professionals is not on assumed short-
comings but on potential. This is found in the tension be-
tween accustomed activities and familiar knowledge on the
one hand, and new requirements and alternative activities
on the other. It can also be accompanied by uncertainty and
disruption.

“In this regard, learning begins at the time and in the place
where the familiar fails and the new is not yet available.”
(Meyer-Drawe 2012: 15)

This principle of negation - that the familiar must always
be to some extent abandoned or at least called into ques-
tion in order for something new to be learned - is not the
same thing as negative experiences that make learning
possible. This may be the case, for example, when a child
burns itself on a hot plate and thus learns not to touch
it the next time. However, negation can also mean that
negative experiences are "‘negated”, i.e. thwarted, for ex-
ample, when educators learn to perceive qualities that
they have not seen before in those entrusted to them, and
also when they learn the confidence to do something that
they lacked the confidence to do before.

In this context, learning requires and encourages educa-
tors to be willing to risk new perspectives and approaches.

LEARN

Such an attitude can enable them to keep responding to
new challenges, to be open to broader insights and to try
things they have not hitherto attempted. It is about turn-
ing their attention to learners, things and the situations
they are dealing with. Researchers allow themselves to
be affected by specific episodes, phenomena or events.
Pathic episodes, i.e. episodes that evoke emotions, that
cannot be controlled but surprise, move, disrupt and chal-
lenge us, play an essential role. Reactions can range from
joyful amazement and heart-warming elation to stopping
short inirritation or giving up in perplexity.

Vignette: Sascha, Mrs Sommer

The class sits in a circle. Carefully emphasising the
individual syllables, Sascha reads aloud the question
written on the blackboard, “What do we have to look
out for when designing the po...” She stumbles over
the word posters. She starts again, but she just can't
get the word out correctly. She hunches her shoulders
and closes her eyes: “Pot. No ... pots,” she tries again.
“Would you like to underline the syllables?” Mrs Som-
mer, the teacher, asks in a calm voice. Looking at her
teacher, Sascha nods. Somewhat hesitantly, she takes
the pencil, goes to the blackboard and draws in lines
under the question. Back at her seat, she begins to
read out the question again. This time she succeeds
in pronouncing ‘poster’ at her first attempt. Smiling,
she turns to the teacher. Quietly she repeats the word:
“Poster.” (Anderegg, unpublished)
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Field report: A void that creates
uncertainty

It was a touching moment and, without knowing why, | knew
immediately that it would give rise to a vignette. Without ask-
ing myself what it was about the situation that affected me,
| wrote a rough version of the vignette in my research diary,
revising it several times that evening and later with the re-
search group. To this day, | can feel the physical sensation
of sitting in a circle with the class and watching Sascha read
aloud. What it was about the situation that affected me only
became clear over time. Depending on how | read it, | still
perceive it differently. One possible reading of the vignette
is amazement at the calmness and composure of Sascha,
but also of the class and the teacher in the face of Sascha’s
initial difficulty with reading out the word ‘poster’. In the class
- it seems - there is a culture where it is acceptable to fail
once in a while and where the pupils are given the time they
need and targeted support. When | think back to my time as a
teacher, | often found it difficult to let such episodes run their
course. As a teacher, | would have intervened very quickly to
spare Sascha the embarrassment of failure. Yet - as | read
the vignette today — it doesn’t have to be embarrassing at all,
and perhaps not allowing my students to fail has much more
to do with me than with them. As a teacher, it is much easier
to deal with success, because failure opens up a void that
creates uncertainty. Perhaps that's why the last sentence in
the vignette has a particularly strong impact on me: looking
at her teacher, Sascha repeats to herself, quietly but audibly,
the word ‘poster’. This is not a failure, it is success.

(Niels Anderegg)

Questions for reflection
Which part of the vignette affects you? Why?

What can you as an educator contribute to this?

* X

*

The impact of teacher interventions cannot be planned,
but is always visible and can only be processed in retro-
spect. For example, Mrs Sommer, Sascha's teacher, could
not have foreseen that Sascha would have difficulty read-
ing aloud the word ‘poster’, and her intervention could
therefore only have been planned to a limited extent. The
other pupils might also have started laughing, it might
not have helped Sascha to underline the syllables, or she
might have reacted to her stumbles with anger or sad-
ness. Teachers have to find solutions and make decisions
in specific and complex situations. There are no ready-
made answers, but it is useful to examine and reflect on
ONE’'s own experiences.

This also applies to attempts at professionalisation.
Working with vignettes does not aim to deliver targeted
development, but rather the experience of learning and
the opportunity to reflect on it.

Put yourself in the place of the different participants. What do you feel?
How can we have these kinds of experiences in everyday school life?

Have you had similar experiences in your everyday working life?
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Professional development of educators
through the experience of learning

The term professionalisation is understood as referring to
the development of knowledge, skills and approaches that
are fundamental to a profession and are based on schol-
arly findings. In essence, it refers to learning that takes
place both unobtrusively and without a specific goal in the
course of everyday work and consciously on the basis of
reflection, taking into account scholarly findings. Engag-
ing with vignettes has potential for the professionalisa-
tion of educators in three different ways:

A. Potential to enhance perception

More sensitised and differentiated perception has major
relevance for all educational work. Our perceptions are
based in our senses and at the same time are influenced
by our prior experience through economic, social and
cultural practices. Vignettes open the door to enhanced
perception, especially when we pay particular attention to
bodily expression.

B. The potential of co-experiential experience

In phenomenological terms, co-experience is the human
gift of being able to experience others as experiencers,
as Ronald D. Laing (cf. 2015: 12) puts it. Since we can ob-
serve behaviour but not experience, without co-experience
we would remain blind to each other, since we would never
know whether the behaviour we were observing was an
experience - or what kind of experience it was. Vignette
research is dependent on the potential of co-experiential
experience, which also enables educators to empathise
with those entrusted to their care.

C. The potential of openness

Openness means dealing with those entrusted to our care
as educators with as much impartiality as possible and
also addressing our own assumptions as openly as pos-
sible. Writing vignettes both requires and promotes open-
ness: Looking at, listening to and empathising with what
is revealed and attracts our attention (or affects us) trains
our sensory perception. Reading, discussing and reflect-
ing on vignettes together opens up new perspectives and
potential courses of action.

LEARN

Professional development of organisations
through the experience of learning

Educators work in organisations and usually share re-
sponsihility for classes or groups with colleagues. Differ-
ent professionals work together collaboratively, contribut-
ing their expertise to provide their pupils with collective
support. Going beyond individuals’ professional devel-
opment, it is therefore also important for organisations
themselves to learn. There are three reasons for this:

A. The potential of the context

Organisations are the context in which educators operate.
Educators’ work can either be helped or hindered by or-
ganisational culture, attitudes, structures and much more.
It is therefore essential that the context also evolves and
adapts to issues and challenges as they arise.

B. The potential of collaboration

Collaboration between professionals can take different
forms. In order to be as conducive to learning as possible,
collaboration needs to be close and based on trust, which
not only enables organisational issues to be dealt with in
a friendly manner, but also allows for disputes and dis-
cussions on educational matters. Where engagement with
vignettes is productive, it gives rise to exchanges about
visions and attitudes, from which - even where interpre-
tations differ — encourages the group and the institution
to learn.

C. The potential of organisational learning

Learning - including on the part of organisations and
groups - is undertaken on the basis of requirements and
questions derived from educational practice. This re-
quires a culture of exchange, debate and shared respon-
sibility within the relevant institutions and groups. Talking
together about one’s own educational work can help us
find answers to educational challenges. Working with vi-
gnettes that can be read and interpreted in different ways
can help to reduce the fear that we are not enough and the
fear of failure, replacing them with shared responsibility.
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Learning in educational practice

Educational leadership - being a
multiplier and making an impact

When introduced systematically across the whole organi-
sation, the professionalisation of educators can increase
the quality of work of all involved. The actions of individu-
als becomes the actions of all. Individual teachers are no
longer lone fighters; the different competencies in the
team are systematically encouraged and used. The basis
is a shared (educational) understanding that provides di-
rection but must not become restrictive. The idea of mul-
tipliers builds on this idea: individuals deal with specific
issues, acquire competences and then share ideas with
their colleagues. Though this is an approach that may
seem reasonable in theory, it is difficult to put into prac-
tice. Multipliers face three difficulties:

Teacher Leadership

Many multipliers’ task and function is unclear, which caus-
es difficulties: “"Just get on with it" is not enough. Multipli-
ers are teacher leaders: teachers or educational staff who
take on leadership roles and responsibility going beyond
their own areas of activity in the profession.

Community school leadership

Educational leadership requires close cooperation with the
management of the institution or school in question. The
management must back the multipliers and support them in
their work. Such support includes stepping back and handing
over responsibility and leadership to others. Leadership in this
context — we're talking about collaborative school leadership
here — is cooperation between different people, involving in-
teraction between functions and competence and balancing
hierarchy with a more agile approach.

Culture

Being able to lead and be led by colleagues is not some-
thing that happens automatically; it requires mutual rec-
ognition and a common approach. Acknowledging the
competences of others, recognising what you gain from
such recognition and sharing a common (educational) vi-
sion are key components of collaborative school leader-
ship. They require a culture of trust: trust in oneself, trust
in others and trust in the common cause.
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Vignette: Andreas, Karin

When the “last point”, as Andreas Andersen calls it,
of the discussion he (as head of year) is having with
Karin Kuhn (the headmistress) has been dealt with,
he leans back in his chair. Karin Kuhn does the same,
and they remain in this position for a short moment.
Andreas Andersen breaks the silence. “Yesterday

you had a conversation with Kathe Klaus and

Bettina Bossard,” he says. Karin Kuhn nods briefly,
and when Andreas Andersen doesn't speak, she adds,
“It was difficult.” Now Andreas Andersen nods, albeit
noticeably slower. “Both of them were of the opinion
that it was no longer sustainable for Sabine to be in
the class and that she would therefore be better off
transferring to a special school,” Karin Kuhn contin-
ues. Andreas Andersen nods once more, still slowly,
almost imperceptibly. Looking directly at Karin Kuhn,
he says, “l would have preferred it if they had come

to me instead of you,” he responds. “I thought that
after the conversation, too,” Karin Kuhn replies, in a
voice that has regained its firmness, and adding, after
a short pause, “I'm sorry.” Andreas Andersen waves
the headmistress’ apology away. “Oh, forget it. I'm not
worried about that,” he responds with a smile and con-
tinues, “I'm concerned about them.” He tells her that
Bettina Bossard, the special needs teacher, takes the
view that “every other child” would be better off in a
special school. “And Kéthe gets carried along by her,’
he ends his account. “l thought that might be happen-
ing yesterday,” Karin Kuhn replies. “I thought better

of Kathe.” “She is,” Andreas Andersen responds, “but
since last summer, since that special needs teacher
joined us ..." Karin Kuhn laughs briefly and Andreas
Andersen joins in. They have another sip of coffee and
discuss what to do. (Anderegg 2020: 115)

Authors: Niels Anderegg, Heike Beuschlein,
Vassiliki Papadopoulou, Nina-Cathrin Strauss

LEARN



Questions for reflection

What appeals to you in the vignette?

Where and how do you see leadership in the vignette?

Where and when can you have an influence at school?

What opportunities do you have to share educational issues with others?
When and how have you learned from colleagues?

When and how have your colleagues learned something from you?
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EPILOGUE

Putting success in your hands

"

“When we teach, we place the success of our own actions in the hands of others’
- the words of Bernhard Waldenfels (2009: 32), quoted in the introduction, also
bring this handbook to a close. Working with vignettes - a practice-based ap-
proach drawn from phenomenological pedagogy — puts success in your hands.
It is for you to work with them in the workplace, at your educational institu-
tion — by writing vignettes yourself, by encouraging your colleagues to do so,
perhaps by persuading the management to hold a workshop. Or by allowing
yourself to take a short break from the day-to-day work of education, step back
and look around you with eyes that have perhaps been sharpened and refined
by your work with vignettes, opening your senses to the people you work with,
to the situations you find yourself in = which may sometimes overwhelm you,
but sometimes also be a source of delight.

The real work begins with this handbook. As editors and the project team, we
are confident in the effectiveness of the practice of education; its impact is
often unexpected, often delayed, often completely different than what was in-
tended. The results of our work do not rest in our own hands, but are entrusted
to a relationship and to complex future lives, encounters, situations and expe-
riences. Listening to, looking at and empathising with the situations in which
we find ourselves and in which we work with the people entrusted to us does
not mean that we can be sure in advance of any of the results of our actions.
However, it can open up new perspectives to us and thus offer new ways of
working.

This is what we hope it will do for you.

An international community has grown up around work with vignettes. Small
local networks and learning groups are also emerging.

If you are interested in this work, we would be pleased to hear from you - and

you would be welcome to participate further. You'll find more information on
our homepage: https://vigna.univie.ac.at/en/
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Teooepa Bpata mpog TNV enayyeAygatonoinon tng matdaywytkng dpaong

KaBobriynon otnv epyacia pe patvopevoloylkeg BIVIETES Kal TIC «avayvwoeL(»/avarloels ToUG

H mawbaywylky epyacia exel peydlo eopo¢. Ta media Tng
Bpiokovtal oto oyoAelo, 0g TPOOYOAIKA LOpLUATA, OTNV
ouvodeia, @povtida, uTOOTAPLEN aAvBPWTIWY OLAPYOPETIKWY
NALKLWY pe OLaQOPETIKEG TIPOOOOKIEG Kal avdykeg, oTnv
KOWWVLKI epyaota, Tnv epyacta pe vEOUC Kal OTOV TIOALTLOMO,
otnv  opydvwon kat Olaxeiplon avBpwrivou  duvapLkoo.
Emopévweg, bev umdpyel pla eviaia ekmatdeuTikn amown yla
TO MwC Pnopel va emteuyBel yla yevikn enayyelgatomnoinon
NG maldaywylkneg mpakTikng, Kabwce eivat peydAn n motkiAla
TWV TOPEWV 6pdonc alAd Kal Twy avBpwTwy o eUTAEKOVTAL
dueoa 1 €ppeoa oe aUTAV TNV Tadaywylkr TPAKTLKN.
EmumAgoy, 0Aec oL atdaywylkee mapePBAceLC eVEXOUV EKEIVO
10 OiAnupa, To omoio ot  Bewpntikol cvotnudtwy Niklas
Luhmann kat Karl Eberhard Schorr (1982) xapaktiploav wg
«TEXVONOYLIKO EAAELUU»: 0TV Tatdaywyikh Tpden Aeimetl pia
YPApPLKA, alTiwdne oxeon attiag kat altiatol, waote va uny
UTIopoue pe ac@ahela va yvwpllouge TLKaL Twe epapudletal
and autolG/EC OTOULG/OTIC Omoioug/eq ameuBiveTal Kabe
@opa auth n dpdon. TauToxpova, AuTh eival Kat n opopELd Tou
natdbaywytkol €pyou: 600 dev Umopolpe TOTE va €xoupe pia

Eloaywyn

artiwdn BeBatdtnta ya v dpdon pag kat Tnv emtuyia Tou
€pyou pag, - dedopévou 6TL n dtdbaokaAia, n pdénon, n aywyn, n
ouvodela, n ppovtida i nunootnpLen dev anoteAoby punyavika
kaBobnyovpevec dladikaoiee — 1600 KIvoLPaoTE 0TO MAaiolo
€VOC ONULOLPYLKOL «eVOLAPEDTOU» XWPOoU, OTwG eival katd Tov
Martin Buber o xwpog ouvdvinong petagd tou Eyw kat Tou Ecl
(mpBA. 2002: 12). Topewva pe Tov Jiirgen Schiedeck, edw eivat
nou eppavidetat tooo0 1o ploKo 600 OPWE Kal n avtapolfn
oe kaBe oxgon (mpBA. 2000: 70). Pioko kal avtagolfr, eneldn
TEAKA OTO XWPO Twv duvaToTATWY PETAEL TWV avBpwmwy,
TWV TPAYPATWY Kal Tou KOopou, yla kdBe emttuyia mdvra
enanetheital pla anotuxia aAld kat o kdBe amotuyia pmopel
va «kpupetaw pia emtuyia (mpBA. Peterlini 2016).

«XTnv otbackaiia aphvouvpe TNy emTuxia TN OKAC Hag
npdagng oe feva xeplar: €ToL meplypaget o Bernhard Walden-
fels (2009: 32) Tnv evOEXOUEVIKOTNTA TWY AMOTEAECUATWY
e madaywyikne dpdong. H duvaplkn g matdaywyikne
Texvne Bploketal otn Bewpnon Tou TatdaywyikoL yiyveodat
w¢ plag dpdong oto Ywpo autd Tou oploape WG YWPO TOU
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EIZATQIMH

Teooepa Bripata mpog Tnv matdaywylkn enayyelpatonoinon

«gvOLAPEeO0L»: PTiopel emoPeVWE autr n 6pdon, poAovoTt eival
deopevpevn oe tepapyieg kat dbopeg e€ovoiag, va epmhakel pe
TOV GANO, va eTLQEPEL TNV aAAnAemidpaon kat va eykabLdpuoet
TNV oxeon petagld ddackOVIWV/ovowyv Kal 6l6acKOPEVWY,
nadaywywv kat madbaywyobuevwy, KAtapTi{ovIwv/ouowy
Kal kataptilopevwy. TOTe povo, UTopel va eMOTPEPEL OE PaAG
Kal KATL «amo ta eva xeplar» ota onoto apnoaue Tnv emtuyia
e dpdone pag, otav 6nhadh katavoolpe TNV maAdaywyikn
epyaoia e TeTOL0 TPOTO, WOTe oL dLdACKOVTEC/0V0EC va elval
Tautoxpova Kat dtdackduevol/eg (TpBA. Meyer- Drawe 1987).

H matbaywyikn enayyeAgaromnoinon - 0mwe yivetal avtiAnmTA
o€ autov Tov 06nyo - meplhapBdvel kat ZnThpata avdmrueng
NG OYOAIKAC povadac Kal Twv Taldaywylkwy (opupdTwy
yevikoTepa kal Baciletal oe pia avtinyn yia Tt padnon,
otnv omola OAOL Ol CULPPETEXOVTIEC/OLOEC eival dlapkwe
npobugol  va «avoi€ouv» Tn ouvnBlopévn kat (Bewpntikd)
autovonTn OMTIKA Toug oOe VEeg eumelpleg. Ta ouvhon
«davikd» povtéha enayyehyatornoinong (mpBA. Cramer et al.
2020: 137K.K.) eKKLVOUV TeAelwg auTovonTa amod TO OKEMTIKO
OTL ot etdikol Tne matdaywytkne mpdénc xapaktnpidovtal amo
pla otdon ouvvexouc avTofeAtiwong, otoxompoonAwong Kat
BeBaldTnTag yia T dpAocn Touc, EVW TAVTOXPOVA AVaTITUGGOLY
TIC ETAYYEAUATIKES TOUC HEELOTNTEC KAl YVWOELC Kal Bplokouv
ypriyopa Kat pe olyoupld tig katdAAnAeg Opdoelc yla kdbe
Kataotaon. H @awopevoloylkr TPOOEyyLon Olagepel amod
auth TV avTiAnyn, KaBwe TPOTAcoEL Pla 6TAcn avolKTOTNTAC
QMEVavVTL 0TO aLPVIOLA0TIKO Kal TO Un avagevopevo, To omofo
umopel va pag evoxnoet, aAAd mapdAAnAa propel Kat va pag

eUmveLoeL.

To Eival kat to ®aivecBar - H
datvopevoloyia tou Husserl

H amopdkpuvon amo TI¢ BEPalec amo@dvoelg yia Tov
KOOUO Kal n Petatomion otov TPOMo HE Tov omoio
Blwvoupe Ta mpdypata, ATAV N AMOQACLOTIK GTPO®N
pe tnv omoia o Edmund Husserl tov 206 alwva rpbe o€
pA&N We Ta Kupiapya EMOTNUOVIKA pedpata Tou Katpou
Tou Kal (6puvoe TNV datvopevoloyla. Katd cuvémela, n
TaldaywyLkn  @AWOUEVOANOYLKN TIPOOEYYLON  ETILOLWKEL
pla «avolkTr» otdon amevavil 0To MW eppaviZeTat To
nadaywylko yiyveoBat kat TL umopel va ouvaxbel wg
6{baypa améd auto yia tn pEANOVTIKA tatdaywytkn dpdon.
MpoKelTal TePLOoOTEPOD Yl €vav «TPOTIo oKEWYNCH(TIPRA.
Lippitz 1984: 5) mapd yia €va VEo TEPLEXOUEVO YVWOEWY
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N upla ouykekpluevn peBodo. Xto mapadelyya Tng
paénong: To epwInua TL elval mpaypatika n paenon,
poldZel ek TPWTING OYewg Kowotomo Qotoco Oev
UTIAPYOLY EEKABAPEC AMAVIACELS WG TPOG auTh TNV
epwtnon. OL EMLOTNUOVIKEG TIPOOTIABELEC OTPEPOVIAL
KaTd mpoTepaloTNTA 0To  (avaAdywg TG KateuBuvong
SLOAKTIKO, KOWWVLKG, dlayvwoTIKO-BepameuTikd) epwTnua,
nwe propel va euvonBei, va kaBodnynbet, va agloAoynbet
N pdénon, molov poAo matdovv o aAUTAV Ol aALoBNOELC
N oL VeuplkEC ouvayelg (yla Tov dlaywploo Bdacel
QKOUOTLKWY, OTTIKWY, YVWOLAKWY TOTWY paenong) Kat
TéNo¢ mw¢ pmopel va yetpnbel To amokaloluevo Out-
put (amotéheoua) Tng uddnong. OUTE OL VELPOETILOTAUES
WOTO00 PropolLy va mapacyouvyv pia ac@aln e€nynon, ya
TO WC dladpapatieTal n Yadnon, mWe yivetal Kat KAt
AyvwoTo Ea@vika yivetal olkelo, KATL TOL TPV deV TO
pmopoloaye, Twpa To Umopovpe. Ma to Tt eivat n yadnon
dev divel oUte n dawvopevoloyia pia acaAn amavinon, n
KaAutepa: dev payvel kav va Tnv Bpel. H galvopevoAoyikn
dlepelvnon dev oTpePeTal 0TO TL elval Ta mpaypata, aAAd
0TO WG eP@avidoval 0TI avBpWLVEG aloBRoeLg Kat —
PEOW TWV aloBnoewyv, TNG epmelpiag, tTng Karavonong,
NG avTiAnwng Kat Tne yvwaong - otn ouveidnaon. Loppwva
pe tnv Kate Meyer-Drawe oe pia avagopd otov Walter
Benjamin eilvat pepog tng dloppubuiac tng uadnong n
aduvapia va tnv cuAhdBet kaveig (mpBA. Meyer-Drawe
2003: 509). Katd tn otiyur Tng ouvveldntonoinong - pe
0,7t Ba opi¢ape we Pla otyplata avtidpaon ‘A xa" - mwe
pdBape kati, dev yivetat mAEov avTIAnTTA n paednon
kaBautn: «Twpa Pmopw va mepnatw. Aev pabaivw mAEov
va mepnatw» (Benjamin 1980: 267).
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YtV @awvopevoloyki avtiAnpn, n  madaywykn Spdon
arnoteAel pia BLWPATIKA,  ACLVEXA TPEAKTIKA. Ta va Tnv
avaotoyactolPe w¢ TPoC TV Ouvaplkh g yla TNV
enayyeApatonoinon, opeihovpe va divoupe €U@acn o€ eKELVEG
TIC eVOYANTIKEG, QLOVIOLAOTIKEG Kal TPOKANTIKEG TTUXEG
NG alodntnplakic avtiAnwng kat epmetptag (mpBA. Agostini
2020: 15k.k.). H paénon kat n madaywykn dpdon yivovtat
avTIANTTEC We aAAnAévdeTa kal aAAnhooxeTilopeva yeyovota
(mpBA. Waldenfels 2002). Me tn 0Tpo@n TNC MPOCOXAC MAG
0€ autd Ta yeyovota, evBapplveTal yla Ta UToKeipeva tng
natdaywytkne dpdong pia otdon mou elvat KovTa «oTtnv MAELPA
NG pdénong», «oe avtiBeon pe tn otdon mouv eivat Kovtd oTnv
mAeupd Tne 61baockaAiag kat mou eival n o ouvnBLopévn,
KaBwe ouvogeTal Pe TG OLOaKTIKES TapeuBacelg» (Schratz
2020: 135). rkomog pag dev eivat my. va alafoupe TN
OLUTIEPLPOPA TWV PABNTWV/TPLWY ) TWV EKMALOEVTIKWY 1) va
eTMAbooUlEe KATOLO TPORANPA, AAAG TO va ATIOKTHOOUKE Evav
SlEUpUPEVO TPOTIO Bewpnong Tou Tatdaywykol yiyveobal kat
TWV OLPPETEXOVTWV/0VOWY O€ AUTO.

H patid pag Aoumév avoiyel akdpa Kat yia TG Qavopevika
duodldkpltee  OTLypéC TNG pabnolaknc dlepyaciag, ot
onole¢ pag ayyilouvv kar pag emnpedlouv - wWC OVIA TOU
avTiAapBavopacte. AuTo onuatvel 0TL CUYKEKPLJEVA yeyovOTa
TPOCEAKDOLY TNV TPOCOYN HAG Kal KATA KAmolov TPOmo Jac
payvntidouv. Autd ta yeyovota eival mou arodidbovratl ypantd
oe Bwiéteg (mpBA. Schratz et al. 2012; Baur/Peterlini 2016).
OC ouPMUKVWPEVES a@NYRoELG, TEPLYPAGOLY OTLYHEC NG
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dlepyaotac pdBnong mou pmopel va eival evoyAntikee, va
TIPOKAAEOOLY €pWTAPATA, va LTIOdNAWVOULY amotuyia A akopa
Kal pla moAu dlaitepn emtuyia. Tétolec oTiypéc pmopel va
polddouy aonuavIieg Kat mapoAa avtd va ongaivouv KATL n
AMOKAALYN QUTWY TWV CNUACLWY AOLTIOV eTityetpeltal peow Tne
«avdyvwonc»/avdAuong Twy BIVIETWY, Kal akpLBWE HEOW AUTAC
™G «avayvwong»/avaluong TPOKOTITEL AT N EPELVNTIKN,
epUNVEVLTIKY pPeB0dOC. AuTh n epyaocia pe TIC BVIETEG Kal N
«avayvwon»/avaiuar toug, n orota BpiokeTal 0To eTKEVTPO
gLac Tpocgyylong emayyeApatiopol nou mpoteivetal €dw, dev
agpopa tnv katnyoptomoinon, BeAtiotomnoinon f emiAvon kamotou
npofAnuatog, ahAd Tnv Aoknon Tn¢ MPOOCOXNC pag, n omoia
TapapeveL QVoLKTr oTny aod@ela Kat 0Ta dLpopoueva vonuata:
«OL BVIETEC TPOKAAODY TNV TPOOOXN Hag Kat pag dtdaockouv
va AapBdvoupe umown pag toug aAAoug, Ta Tpdypata kat evav
KOO0, 0 ontoiog ouvexwe avadvetal» (Agostini 2020: 37).

Autéc o 06nyée mou avamtbxbnke oto mAafiolo  Tou
Mpoypappatog Erasmus+ «ProLernen»!, dev a@opa AoLmov tn
HETAO00N CLUVTAYWY KAl TEYXVAOUATWY yla TO TWC pmopel N
natdbaywykn dpaon va dlagopwbel kahutepa, amodoTikoTEPa
N anoTeAeopatikotepa, aAAd oToxeLeEL oTnv avalitnon,
0tn 6oKLpr, 0Tn ouZnTnon oTo MAAiolo plag Kowng pdénong
péoa anod mapadeiypata. H katevBuvtApla ypapur bev eivat
Katnyopieg omwg owotd/AdBog, oL omoleg ovyva epmodifouvy
N dNULOLPYLKA avalATnon Twv TPAYHATWY Kat Tou KOouov,
aAAd n oTOXeupEVN TapaATApNon, akpoéacn kat evouvaiobnon
yla 1o mwe epgpavidovtal i dev eppavidovral ot dlepyaoieg
pddnong otnv avtiAnyn pag, yia To mwe yivovtal Katavonteg
ye Tov éva i Tov aAlo Tpodmno. KatevBuvtnpla emiong ypapun
elvat  o0Aol ol mpoBAnuatioyol MOV avamTtuooOLPE OTn BAon
Oowv Tpoava@epape, TPoPANpATIopol yla T HEANOVTIKA pag
natdaywytkn dpdon. e KoWEg «avayvwoelg»/avarioelg Twy
BieTwy, dlepeuvwvTal kat dlatnpolvTal OKOTIUA «avoLKTOl»
dlapopeTikol TpOMOL «avdyvwonc» Kat eppnvetag — oTo mveopa
NG PALVOPEVOAOYLKNG EMOXNE KAl avaywyng.

1 To Mpoypaupa «ProLernen - EmayyeApatonoinon Matdaywywy kat XXoAKwY
AleuBUVTWY PEOW EKTALOEVTIKNAG £pELVAS PE BIVIETEGY — UTIOOTNPIZETAL Ao TO
Mpoypappa Erasmus+ pe aptBpo evioxvong 2020-1-AT01-KA203-077981 kat pe
duapketa amoé tnv 01.11.2020 wg tnv 30.11.2022
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* *
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EIZATQIMH

Teooepa Bripata mpog Tnv matdaywylkn enayyelpatonoinon

-

Emoxn kat avaywyn - 600 Bacikoi 6pot
NG dawvopevoloyiag

Me Ttnv apxatoeAAnvikn évvola émoxr (Epoché, amoxn/
avaoxeon) evvoel o Edmund Husserl, avatpéyovtag otn
QLNOCOPIKA OXOAN TWV ZTWIKWY, pia «KATold avaoToAn
tne Kplong» (Husserl 2010: 140). Me auto voolvtal 6uo
mpdyuata: a@evogc n «avacTOAN» AmMEVavIL O TEALKEG
amoQAvoel yla Tov KOOpo €£ToL OMwC eival, aAAd
apeTepou emiong n umoBeon OTL avappiBola umapyet
€vac Koopoc kalt ol aAfBeleg Tou, oL omoieC OUwWe
dev yivovtal mpooltéc oe epdg oTNV oAOTNTA KAl TNV
anwtepn oucia toug. Xtnv mapdadoon tou Husserl, Ta
(ALVOPEVONOYLIKA VONTIKA TELpduata Sev amookomoLv
otnv amoAutn emBeBaiwon piag mpaypatikotnTag, ovte
apkobvtal oe «BEWPNTIKOMOLAOELC PE TapadedoUeveR
npoinoBeaelg»  (Husserl 2007: 220). Ano auvteg bev
pmopel BERala kaveic mote va aneevBepwhel teleiwg,
eMeldn mdvra umdpyouv TponyolLuevee Tapadoxeg,
EUTIELplEC KAl TPONYOOHEVN YVWON Kal EMOPEVWG Kal
TPOKATAAAWELG ol omotec KkaBodnyoly, TepLopilovy,
aA\@ amd TNV GAAn Kat kalotouv duvath TNV dikn pac
Katavonon. Xto mvelga Tne €moxn¢ woTooo TiBevral
«EKTOGQ» 1) «o€ mapevBeon» (Husserl 2010: 142), dnAadA
dev amoppimrovral  dev Olayevdovtal, aAAd amAWC
«mapapepidovra f «anopovwvovta oe 0pehog piag mo
elelBepng patidg: «Tn Beon, Tnv omoia dlapgopeuwoape
dev v eykataleimoupe, 6ev aAAdovpe Timota amo
Tnv memnoiBnon pag, n omoia pevel kabavtn onwe eival,
epooov dev elodyoupe Kkawolupyla potiBa kpiong: KATL
T0 omoio dev kavoupe. Kat opwg, [n B€on] vepiotatal pia
TPOTOMOINON — eVW Tapayevel kabauth omwe eivat, T
feToupe, TPOMOV TV, "ekTog Opdong”, TV "amokAeiovpe”
Tn "Bdloupe oe mapévBeon' (Om.T.: 139 dmMw¢ mapat. aTo
Peterlini 2020: 122 k.k.). H @awopevohoyikr) avaywyn
Pepatomolel TNV AAANAEEAPTNON UTOKELPEVIKOTNTAC Kal
Koapou (mpBA. Husserl 1973: 61). «H avaywyn», 6Twg Aget
0 GaLvouevoAOyoC TnG owpatikotntag Maurice Merleau-
Ponty (1966: 10), «TEVTWVEL TA OKOTILUA VALATA TIOU HAG
OLVOEOLV [E TOV KOOWO, Yla va Ta KAvel va gpavouys. Etat
odnyeitat To BAEpPA OTOV TPOTIO E TOV OTOLO N EPPOAVLON
€VOG AVTLKELPEVOL I GUPBAVTOG — 6nAadr evog patvouevou
- TapouclddeTal oe auTolc Tou TO avTlAapBdvovtal.
Emeldr) kATl ylvetal avTIANMTO pE €vav OLYKEKPLUEVO
TPOMO, eppavitetar otnv avtiAnwn pag wg kdtt. Movo
PEOW TNC EMOYAGC Kal TNC avaywyng ouveldntomolovpe

* K &
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10 KO pag pepidlo vonuatodotnong otnv avtiAnyn Twv
TPAYPATWY Kal TwV YeyovoTwy. AuTto unopel va odnynoet
o€ dlelpuvan Tou TPOTOL avTiANWNg aAAd Kat TnG opaipag
NG epmelpiag pag, kabBwg Ta @awopeva dev yivovrat
QVTIANTITd We apeTdBAnTa, aAAd 6mwe pag ep-gavicovral.

0 Itah6g @Nooopog Paolo Flores D'Arcais (1995) mpoteivel
dldpopa BApata yla TNV Taldaywylkn €pevva, Ta omoia
UTIOPOLV va XPNOLUELOOLY yla pla emayyeApatonoinon mou
npooavatoAietal oe pia avacToXaoTikr, avolKTA OTAon.
To MpwTapylKO Brpa oxeTidetal amAwg pe TNV aviiAnyn
OUYKEKPLUEVWY KATAOTAOEWY, TOV TPOTIO TIOU «KOLTAloupe»
va oupBaivet n dpdon Tne eknaidbevone, Tne dtdaokaAiag, Tne
@POvVTOaC, TNG ETUPOPPWONG: WG TPAyUaTonoLe{Tal Kal mwe
pag epgavicetal avtn n 6pdon. Auti n avtiAnyn pmopel va
dleupuvBel pe evaakoun BAua mou pag odnyel «akdun o mEpa,
npooavatoAidovTdc pag oTn owPATIKOTNTA, OTLG KLVAOELS, 0Ta
BAEppata, 0TLC XELpovopies, 0ToV TOVO TNG QWVAG, 0TNV 0TACN
TOU OWPATOG, 08 OAO TO PEMEPTOPLO TNG YAWOOAS TOU OWHATOC
T000 TwV OLOAOKOUEVWV/EKTALOEVOPEVWY 000 Kal TWv
UTIOKELPEVWYV TNC Ttatdaywytknc 6pdong Kat va dlavoitel veeg
TIPOOTITIKEG. 2€ €va eTMOPEVO Brpa, OAEC AUTEC Ol CWUATLKEC
EKPPACELG/EKONAWOELG PTOPOLY WE TNV oelpd Toug va yivouv
QVTIKElPEVO avaoToXaopuol, WOoTe va avayvwploTel oe auteg n
duvaptkn petagd padnone kat matdbaywytkig dpdong, aywyng
kat ekmaidevong kat va yivouv eppaveic dldpopes cuvdEaoel,
va katavonBolv BaBiTepa OULYKEKPLUEVEG KATAOTAOELG KAl
aAnAemdpdoelg, va TeBolv o au@LoBrTnon, va evioxubolv
Kat va avamtuxBolv mepaltépw OlaQopeTikeg Bewpleg. Q¢
televtaio Bnpa, Ba prmopoloav €Tl va TPOKOYOULY Katvolpla
epebiopata yla peAhovtikn madaywykn dpdon (mpBA. oTLTL).
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AuTOC 0 086nydc TOU €xeTe PMPOOTA oac, akoAouvBel wce
éva BaBuo autn TNV alAnAouyia Bnuatwv: Mwg pmopolue
va pdBoupe va Kpatdpe amMOCTACELG ATO TPOKANCELC Kal
KATAOTACELC OTLC OTOlEC CUUPETEXOUE, WOTE VA UTIOPECOUNE
va TI¢ douye Pe véa patid; Tu pac Aéet pia katdaotaon otav
OTPEPOULE TO PBAEQPA PAG OUYKEKPLUEVA OTIC OWHATIKEG
ekppdoelg mou ekdnAwvovial oe authy, KaBWS Kat otnv
atpoopatpa kat otn ddbeon mov cuvdeovTal e auth TNV
Katdotaon, Kat ol omoieg Pmopoly va pag ayyifouv kat va pag
EMNPEACOLY; MWG PTIopolpEe va pdboupe va avTIAauBavopacTte
TOUC avOPWTOUG TOU Pag €XOLV euTloTeLOEl — Kal UE TOUC
omnoloug Adn ouvepyaldPaoTe EVIATIKA — PE TETOLO TPOTIO, WOTE
akopa kat onueta Twy duvaToTATWY Kal TWV TPORBANUATIKWY
TAEUPWY TOUG TIOU WC TWPA Ta TapaBAEmaye rn epevav oTo
OKOTAdL va BYouv 0TO W, Kal ETAL va yivouv TiLo mpoottd; Kat
nwe 6a eBacovpe og vea epebilopata matdaywykic dpaong A
aKOPa Kal og évav avaoToXaoTIKO Kal o cuVeLdnTod XELPLOPO
TWV PEXPL TWPA TIPOoeYYIOEWY pag;

A g
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EIZATQIMH

Teooepa Bripata mpog Tnv matdaywylkn enayyelpatonoinon

Kepdhato 1: Avtidnyn Tou (av)otkeiou

«H avtiAnyn we nadaywytkr aoknon» (Peterlini/ Cennamo/Don-
lic 2020) eivat kat oe avtov Tov 0dnyd To MPWTO BrAUa TPOC pia
nadaywytkn enayyelpatornoinon, 6nwe TNV avtilaypavoyacte
epelc. Mapott akolyetal amho, pmopel va agicet Waitepa tov
KOTO «va ek TeBoUpE oTNV opuri Tou dedopévour (Gehring2011:31)
Kal va KatevBuvoupe TNV TPOCOYT HAG OKOTILUA O EVOXANTIKEG,
QVaTAVTIEXEG KAl TPOKANTIKEC TTUXEC TNG aLOBNTNPLAKAC
avtiAnyne kat epmetplag. AuTo onpaivel Twe TMPETEL TAUTOXPOVa
va mapaltnolpe amd TG YVWOTEC AMAOUOTEUCELG TOU Hac
ETUTPETOUY VA KATAPOYOURE OTIC OLKeleg pag katnyopieg kat
EPUNVEVTIKA OYAUATA, ylaTi 0Aa autd Ogv pag EMTPEMOLY va
avtiAn@Bolpe 6,TL Bewpeltat avoikelo. Zopgwva pe tn pEBodo
NG EMoYAC Kal NG @awvopevohoylkAg avaywyng: oha 6oa
noteboupe OTL yvwpidoupe yia ta mawdld, Toug/TIc véoug/ec,
TOUC/TLG eVAALKOUG/EG, OAOUC Kal OAEC AUTEC TOU pag EXOLV
EUTILOTEUTEL, «TtapapepidovTal €0Tw Kal MELPAPATLIKA yia Xapn
€VOC VEOU TPOTOU TapaTAPEnong, akpodaone, aiodnong. Autd dev
onupaivel mwg ol W¢ Twpa avTAYELS Pag eival Aavbaopevec,
aAAd g pmopouv va napepmodicouvv dAAoug, e€ioou mbavolg
TPOTIOUC BEWPNONE TWV TIPAYUATWY, 0L HUVATOTNTEG TWV OTOLWY
Bplokovtat oTnv avtiAnyn g (dlag ¢ katdotaong kabauvTAgc.
Emopévwe tic Bdouvpe «oe mapéveeaon», OGS TO HLATOTIWOE O
Edmund Husserl, kat ouveldntomnololpe OTL «QLTO TOL PatveTal
TPEMEL va avayeTal oTov TPoTo He Tov omolo gaivetaw (Wal-
denfels 1992: 30), yati avdloya pe Tov TPOTO TIPdORACNC/
TPOoANYNS OTNV/TNG  TPaypatikotnTa/ag avadbovtal kabe
©0pd dLaQoPETIKA MPAYHATA 0TO TPOOKAVLO TNG avVTIANYAG pag.
H cuveldntomoinon akplBwg autol Tou yeyovotog, a@nAvel To
BAEppa pag eAedBepo yia pia véa avtiAnyn tTng katdoTaong Kat
Twv duvatothtwy (dpdong) Tou eival eyyeveig oe auThv.

Kepahato 2: H owpatikdTNTa WS VEQ TIPOOTITLKI

Mta onpavTikn otypn og avtn tn 6ladikacia eival eniong To
TL ipooexoupe. H duadikr cOANNYN TN¢ eLONS TOL avBpwmou
WC¢ evOC TVEUPATIKOU-OKEMTOPEVOL OVTOC amd tn pia kat
ano v dAAN w¢ €vog QUOLKOU-OWHATIKOU 6VIOG, OTWG
€Xel ETUKPATAOEL OTN OKEYN OAWV pag, €Xel WC OUVETELQ,
16lwe otn dladikacta dtdackahiac-padnong, ot maldaywytkeée
5paoTnELOTNTEC va amevBuvovTal 0T OKEWN Kal 0To TVella,
Kal pe BAon TLG TILo TPOoPATEG VEUPOETILOTNHOVIKES eEEAIEELG,
akopa TLo Teploplopéva otn Aettoupyia Tou eykepahou. Otav
autég Aettoupyel owotd, evBappuveTal Kal Xpnoluomoleital
avtioTolya, TOTE N Yabnon — oe pla LMEPPOALKA dlatvmwaon -
npaygatonoteitat oxedov amo povn tne. To owya 0to oXoAeio
naidel poAo pOvVo o€ OTOXEUUEVEC AOKAOELC XAAAPWONC Kal
0To padnua tng lupvaoTikng. Auto Tou ouvvhBwg xdvetat
TeAelwg amo TNV OMTIKA pag, elval 1o owpa w¢ evotnta
04pKag kat mvebpatog, we evotnta 6nAadn mou kabodnyel
TNV OKEYn Kat tnv 6pdon pag otov KOOUO autov mou (oULE.
0¢ owpata, elgaoTe oLYKEKPLUEVOL AvBPWTIOL JE TIC EVTUYELC
aAd kat TI¢ emwbduveg eumelpiec pag, pe Toug POPRoUG Kat
TIC eAmidec pacg, pe Ta opla Kat TIC analtnoelg yag. na v
doknon Tn¢ avtiAnyng pac, n 6ldotacn TnC owypatikoTnTaC
naidel oNPavTiko Kal CUPTANPWHATIKO POANO OE QUTO TIOU ATIO
TNV MAELPA PLAg YWWOTIKAC Bewpnong avTigeTwnidetal povo
WC avtikeigevo PYeTPNoNg Twy pabnolakwy emdooewy. 2Tnv
d140Taon TNG OWPATIKOTNTAG AVAKOLY OTOLXE(Q OTIWC 0 TOVOC
™G eWVAG, N TaxdTnTa Kat o pubudc tng opthiag, 0Aa 6oa
OULVLOTOOV AUTO OV OVOUA(oLKE YAWOOA TOL OWHATOG, N omola
navTa ekepalel mepLoodTEPQ and doa Pnopouv va apbpwholv
YAWOOIKA. TNV Teplypagn Tng TOVIKOTNTAC NG QWVAG,
KaBwe Kat Twv eKPPACEWY TOU TPOOWTIOU, TWV XELPOVOULWY,
¢ otdon Tou owuatog, Tou Badiopatog, TNG evdupactac kat
TOU  OTOALOPOU TOU OWPATOC, EKPPALETAL TPWTAPXLKA AUTO
nou eAKDEL, Oleyeipel Kat evBouolalel TO ATOPO OTLG dLAPOopeC
naldaywylkeS KataoTdoelc OTIG omoieC eUmMAEKETAL, TIPOTOU
Kav auTo «PeTaypapel» oe Kamolou etdoug dpaan.
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Kepahato 3: H Bwiéta wg epyaleio avaotoyaspol

To epyakeio mou OlaAE€ape we epyakeio avaotoyaouol o€
auTov tov 06nyo elvat n Bvieta. Onwe Ba gavet otnv epyacia
pe avtd Tov 06nyo, otnv BLVIETA GUPTIUKVWVETAL YAWOOIKA
0 Tpoémoc pe Tov omoio yivetat avtiAnmth pia matdaywyikn
katdotaon. EToL TpOKUTTEL N Meplypaen piag oknvAg yia
OTlyPEC Tou Tatdaywylkol yiyvecBal oto oyoAelo, 1 oe

dA\oug matdaywytkolug Xwpoug, [ akoun kat oto  dnuocto
XWPO. TIpOKeLTAL Yl TEPLEKTIKES TEPLYpa@es OAwvV 00a
avtiAnednkape - pe tnRonbelatwy aiobnoewv pag: BAEmovag,
akoLyovTag, HuplZovTac Kat YEUOUEVOL — TIEPLYPAPEG OL OTOLEC
0TO PETPO Tou duvatol bev TMEPLEXOUV aKOUN EpUNveiec Kat
e€nynoelg. H epunveia akohoubel oto emopevo BAua, ekeivo
TOU avVaoTOXaopol yupw ano 6oa avitAn@enkayge: TI¢ PLVIETEG
(¢ «dlapadouper kat Tig avahboupe (BA. «avayvwon»/avaluon)
elte Kkatd povac, elte kal oe opddec, av avto eivat buvato, Kat
avdyovtal og avTIKelpevo epwTNUATWY Kal dlampayyateuong,
KaBwe yla Tov/tnv kabeva/kabepia pmopel va mepikAeiovy eva
dlapopeTIkO vonua. Tt eppavideTal we epmelpla oty BLvieta,
TL e evoyAel, TL gou eival olkeio; Ot matdaywyol Bdouvv Tov
€QUTO TOUC OTNV Kataotacn mov avanapiotatal, dtapdovrac
Kal €£loTopWwyTaAg, Kal Katd mepimtwon dpauatomolwvTtag
QUTA TIOL TIEPLYPAPOVTAL KAl aLTA TIov ouvaloBdvovtat ot (dlol/
¢, otaBuidovtac mavrote kat TI¢ duvatdTnTeg dpdonc. Etal
avolyovtal otnv opadikn epyacta pe tnv Bieta moAAamAol
TPOTIOL «aVAYVWONC»/avaAuoNg TwV «EPTIELPLWY TIOU OUY-
BlwvovTal pEow TNe 6pacng, TNS akong Kal Tne evouvaiodnong
(Peterlini 2020: 132).

Eloaywyn

Kepdahato 4: H pddnon oto mAaioto tng matdbaywytkig
dpaong

Y10 emnduevo Prnua yivetal mpoomdbela pEoa amo  TIQ
BvieTec va paboupe KATL KAvoLELO yla TNV Tatdaywytkn
pac o6pdon. Kdtt teétolo yivetal e@lktd oe OLAPOPETLKA
enineda: ano tnv dueon epyacia pe pikpoug, véouc, yeydAoug,
NALKLWPEVOUC avBpWTIoue PEXPL TNV 0opydvwon Kal dloiknon
nadaywylkwy OpUPATWY. Xe auTo To Tehevtaio kegdAalo
OLVUTIAPXOUV TAUTOYPOvVA OAa Ta AAAa Brpata mou avakuenkav
TpONYoUHEVWCE, Kal e€eTaletal n Bewpla Kal n MPAKTIKA TNG
nadaywylkne epyactag we mpog Tig duvaToTnTEC Kal Ta 6pLd
™G. 0 0T6X0¢ bev elval va MPOKUYeL KATIOL0 KavoUpLo «6oyua»
dpdong, ald o avacTtoxaopog Kat n opadikh cuZATnon Kat n
dlepwTnon avagopikd Pe To eKAOTOTE TIALdAYWYLKO TIPOTaYHA.
Ot BLVIETEG UTOPOUV VA XPNOLUOToLINB00Y TEPALITEPW TOOO yLa
NV eTayYEAUATIKA KATAPTION PEPOVWHEVWY Tatdaywywy Kat
TOU EKTALOEUTIKOU TPOOWTILKOL, 600 Kal yla Tnv avdmtuén
Twyv dwv twy madaywylkwy dpupgdtwy. Ma mapdadelypa,
otn OldpKELd Plag nuepag emuoppwong 1 oto mAalolo
pla emayyeApatikne kowvdtntag pddénong, Oa pmopoloape
va «blapdoouper/avahboovpe  pla BwiEta kat va Ty
epunvevooupe amd kool oTo mvebpa piag «avdyvwong»/
avakuone e Bwigtac. 0 otdyoc edw dev elval n alohoynon
™G LMoTIBEPEVNC owOTAG 1 AdBoc TPAENS TwV Tatdaywywv
n odackopevwy, aAAd n Katddelfn Twv OlLAQOPETIKWY
EUTIELPLWYV, TIPOOTITIKWY Kal PoTiBwv epunvetag (mpBA. Ago-
stini/Mian 2020), Touv €tol yivovtal eyeavh Kal EMOPEVWS
umopolv va TUxouv emefepyaciag. «Edw ylvetal Aoyog
yla Tnv avantuén g OXOAWKNAG povadag, w¢ pla popon
QVATITUENG TIOU TIpOoavATOALZETAL 0e éva Koo yla OAoug
TOUG EUTIAEKOPEVOUC/EG OTOXO, Kal n orola mapd To yeyovog
nwe pmopel va avtietwnidel avtiotdoels amevBovetal

oe  O0AOKANpo TOo oOYohelo w¢ opyaviopd».  (Agostini/
Anderegg 2021: 28)
[ia Tou¢ ekOOTEC/TIC EKOOTPLES
Evi Agostini kat Hans Karl Peterlini
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AvtiAnyn Tou (av)otkeiov

O Iavvng kdver mevia 1001 WpX
uéxpt vee Byder to podvfu, perd
ypdoer iowg 5 Aé€eig, kau dTav Tov
Aéw, «Ipaye Tiavvy emtélovgly,
Sev k@ver Timota. Xiyovpa
npokeirar yio AEITY 1 k&ti TéTO!0.
IHpayuatiké, pepikés popég Sev

Epw 1 kAo va kdvw.

(> A s

Mati eivat onpavtikn n avtiAngn;

Otav epelc ol matdbaywyol €xouvpe pmpootd pac éva maidi,
UTLdpXoLY COPPWVA e Tov Ttatdaywyo TNS akadnualkng okeWne
Siegfried Bernfeld (2006) mavta 6vo matdld - avto To madi mov
BAemoupe kal To Tatdl mouv unipEage kamote epeic ot {diot.
Evdeyopévwe va umdpyouv JaAlota kat meplocotepa natdld: To
natdi mou Ba BEAape va Apaote, To Tatdi mou avtamokpiveTat
0T KOWWVIKA mpdTuma, To madi mouv mapafladel avtd ta
TPOTUTIA Kal eMopevwe amoTehel mpokAnon 1 TouAdxlotov
uTtepBoALKn emiBdpuvon, To madi mov BEAel va TO mApouv
aykaAla ) xpetdetal kamola anootaocn. Me autév tov TpOMo
o Bernfeld 6¢Ael va katadeifel ta 6pla NG mMadaywylkng
epyaotac: T OLAQOPETIKOTNTA TALOLWY, TIC KOWWVIKES
embpdoelc Kat, BeBaiwg, epgac toug idloug Toug matdaywyolg
e To ouvnBlopevo TPOTO TG avTiAnWAG pag kat ta «TueAd
onpeia» avToL TOu CLYNBLOPEVOU TPOTIOU.

«H TUpAwon angvavtt otnv Kowvwvikn adikia pd¢ avaykddet kat
Tautoxpova pdc voutpomotel va Bewpolpe kdbe aviootnta |[..]
W¢ PUOLKNA, W¢ aviooTnTa Tn¢ tkavotntac.» (Bourdieu/ Passeron
1971:82)
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Ti &Ado kdver o ikvvng mov Sev 0 TPooExels
lowg; Eéyva yia Aiyo TiG aOKAOELS, KoL amAdG
napathpnoé tov. Tt kdver pe Ta yépia Tov, pe
Ta TOSIX TOV, TTWG EiVALL 1 OTATN TOV OWUATOG
10V, IO N)el N pwvij Tov; Eéyva 6oa vouifeig
nws Eépeig yio Tov Ndvvy, dwoe 5 Aemtd aTov
£qUTO 00V Kau o€ avTOV. Kot petd mepiypayye
anmdag 11 0oV Tpafd THY TpocoxH, Xwpic v

Kpivels, ywpic va epunvevers. Towg Seig évay
dAdov Ldvvy.

Autd bev elval Bepa evoync i AavBaopevng cupmepLpopdg,
avtibeta. H madaywyikn epyaocia, eite w¢ aywyn, wc
dldaokaAia, wg ovvodela, eite wg epovtida, eivat mpdkAnan:
0L kataotdoelg elval MOANOTIAOKES, N OLAPOPETIKOTNTA TWV
nadlwy avéavetal, n Touldxwotov €tol viwbBoupe. Miow
ano v 1déa NG tkavotnTag pmopel va «kpoupovralr evKoAa
OLVONKEC  OLKOYEVELAKEG,  KOWWVIKEG,  TEPLPEPELAKEC,
OLKOVOULKEC, N Kal KANPOVOUNUEVEC OXETIKEC OUWG HE TNV
ekmaidevon. Ta madld twv omolwv n epeavion, n evepddeta
KaLn oUPTEPLEOPA QVTATIOKpivovTal KaADTepa OTIC TTPoodoKiet
TWV EKTIALOEVTIKWY LOPUPATWY TIOU CLVABWE dlapopPwvovTal
ano Tn HOPPWHEVN QOTIKA TAEN, Ta KatapePvouv Kahutepa
o€ oxéon Je aAAa mawdld, ta onola amnoppintovtat. O Pierre
Bourdieu mpoomdBnoe va mepLypayel auth TNV KATA0TAON WE

Habitus (¢€n/mpodidbean).
H nayida tov Habitus
Me Tnv €vvola tou Habitus, o FAAAOC KolVwVIOAGYOC
Pierre Bourdieu €€fynoe mw¢ oL OUVBNKEG pPEOA OTIC
omoleq peyalwvel gva nadl «eyypdeovtal 0To owya,

0Tn oTdon, Kal oTov TPOTO EKPPAcAG Tou. XUUeWva pe
Tov Bourdieu, autd MOU E0WTEPLKEVOVTAL CWHATIKA WC
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€LKOVA TOU €aLTOU pag aAAd kat Twv dAAwvV Peoa amo ta
Blwpata Tne <wnc, TNS pddnone kat ¢ ekmaidevong, v
OLKOYEVELAKN KAl TIOALTIOPIKN KOLVWVLKOToinaon, TI¢ Emopdoelg
Tou TepLBAAAovTog dev pmopolpe va ta «Ee@opTwholper
amAd oav va Byacovpe eva maito rf aAAo pouyo amd mavw pac,
aA\d TeAlka «avto eipaocte» (Bourdieu 1993: 135). OAa avtd
dlelabuovy otn 0tdon pag, OTLC KWAGELG Hag, 0TV ePeAvion
Kal oTnv akTvoBoAia pag kat cupgBdAAouvy otn dlatwvion plac
duopEVOUC eKTALOEVTIKAG HETAXElplong. Z0Pwva Ue Tov
Bourdieu, To oyoAelo otnv mapadoolakr Tou opydvwaon Oxt
povo dev umopel va avalpéoel auTnv Tn duopevr yetaxeipion,
000 Kat va 1o BeAeL, aAAd TeAKA TV evioyUel KLOAag. EKTOG
amo TO OLKOVOULKO KE@AAQLO, onpavIika eivat To cUPBOALKO
KUPOG Kal N KOWWVLKA SIKTOwon piac oltkoyévelac, Opwe mavw
am’ 6Ad To «TOALTLOPLIKO Ke@AAato». AUTO TEpLYpAgeL Tnv agia
Vv omoia €xel n exmaidbevon oe pia okoyevela pntd aAAd
Kal umoppnTa: av urdpyxouv BIBALa oto omitl, av dlapdlovrat,
yla mola Bgpata yivovtal oulntrnoelc Kal 0e Tol0 YAWOOLKO
eninedo, av ol yovelc mnyaivouv oto B€atpo, av mailel
KATmolog¢ Tiavo, Tolo emdyyeAPa ackouv ot yoveig, Tolo elvat
T0 81KO TOUG ekTIALOEVTIKG eTtimedo Kal Toto eTmine6o BewpoLy
A amattovy 6Tl Ba emtdxouv ta matdld Toug. Ta matdld Ta
omoia PEYAAWVOUV pE LYNAG «TIOALTIONIKO Ke@AAALo», TO
eowTepLkebovy. To @epouv palt toug oto oxohelo w¢ Habi-
tus, 6mou — ¥dpn oTNV gUQAVLON TOUG, 0TNV eUPPAdELd Toug,
0TnV akTwvoBoAia Ttoug - Kkatatdooovtal €UKOAOTEPA WC
Xaplopatikd. Ta onkwyouv cuxveTePa 0To Pddnua, Toug divouv
TepLoodTEPA boNUaA Kal cuvexn empepaiwaor) TnG tkavoTnTag
TOUG, Kal TALTOXPOVA PBLWVOLV OTNV  OLKOYEVELD TOUG
avayvwplon Kal UTooTNPELKTIKA KaBodAynon. Ta maldla amd
OLKOYEVELEG WE XAUNAG «TIOALTIOULKO KEQAAALO» KATAARyOLV
anod Tty GAAn o€ éva omeLpoeldEC avTiBeTne katehBuvonc:
Noyw €AAelpng efolkelwaong pe TNV ekmadeutiky yAwooa
npooavatoAidovtal o 6UOKOAA 0g OXEON e TIC AMALTHOELS
Tou OYoAelou, katardooovTal MOAD ypriyopa ota AlyOTePO
xaplopatikd mawdld, mpowdouvTat AlyoTepo, EXOUV ULKPOTEPN
auvtomenoiBnon kat maipvouv TLo Kakolg Babuoug. Zopewva
e TNV umoBeon NG «autoeKmANpoluevng mpopnTeiac» (Bro-
phy/Good 1976: 64k.k.), n omota dev pmopel va amodeydel
Hovo-attlakd, aAAd @aivetal va umdpyouv MOANEG evoelfelg
HEOQ Ao CLUOOWPELPEVA EUTIELPIKA dedopEvVa, Ta Tatdld yia
Ta omofa dev umdpxouv LYNAEC TPOGOOKIEC €XOUV OVIWS
XaunAotepes embooelc, emeldr) oL LYNAEG TPOCdOKiES
aokolv pla  mapwlntikn  evouvapwITikn emidbpaon, evw
avtibeta ol xaunAeg mpoodokiec Aeltovpyoly amobappuvIIKa
Kal amokapdlwTikd. To yeyovoe autd kablotd (dlaitepa
ONPAVTIKA Pla avactoxaotikn avtiAnyn weg mpog to Habitus
0Tn OXOAIKN TAEN, €emeldr) ondBa Toug/TIC EKTIALOEVTIKOUG
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va avayvwploouy TIg SIKES Toug VOppec Tepl kavovikoTnTac
000V apopd TN pddnon Twv matdtwy (meA. Peterlini 2019). Ot
BiETeg divouv Tn duvatotnta va aviikn@Boupe Ta matdld ek
VEOU Kal va Eepuyoupe amo tnv mayida Tov Habitus.

H Blaotik tagwounon kataotdoswy Kat madlwy oe olkeia
poTiBa Kal eToldec Katnyopieg amoteAel ouyvd avaykaldtnta
Kal Tavtoxpova OleukdAuvon yia T blaxeiplon  TNG
TMOAUTIAOKOTNTAC KAl TNG TIOLKIAOPOP®Lag Tov uTdpyel. AuTo
Tov Ydvetat og autr tn 6ladikacta plag BLacTIKAC Tagvounong
elval n appitaidvteuon 0TL Ta madLa Kal oL VEoL/e¢ — OTIWG Kal
ol eviAlkec — efval €tol kat Tautdxpova eival i TouAdaxlotov
propoLy va eivat kat Teleiwg dlapopetikoi/eg (kat aAAlwe
eTopEVWE). KATL TéTolo pag kdvel va TmapaBAémouvpe TLQ
duvatétnTec oL BpiokovTal MEPA amd TNV TEWTN eVILTWON,
duvatotnteg mou prmopel va ektelvovtal o OLAYOPETIKES
KatevBUVoELG 0g OXEoN e aUTAV TNV TEWTN EVIUTWON, N
onola Bepala ouvABwWE eival kal auth Tou Tapapevel, OMwe
palveTal 0To eloaywytko mapddetypa tou Navvn.

Otav otnv patvopevoAoyLki epeuva pe BLVIETES yiveTal Adyog
yla «tnv mAevpd Ttng pddnong» (lernseits) (Schratz 2009),
avagepopacte  akplBwe oe auto: oe autd Tou oupBaivel
0TnVv Topeia TPOC TEPLOOOTEPO N AlyOTEPO ETUTUXNUEVA
padnolakd anoteAéopata Kal pmopet va Bploketal mEpa amno
KaBe «ao@aAr» Katnyoplomoinon Twv pabnTwv/gadnTpLwy.
Av 10 BAEppa elval oTpagpévo oTo amoTeAeoya, oTIC AEEeLC
TIC oToleg TpEMeL va ypayel o Mdavvng, n mopeia Tou Mavvn
TPOC TO AMOTEAEOU EePelyel amod TtV avtiAnyn pag. Auvto
oV ToV eumodidel, auté Tou Tov KaBuoTepel, aAAd fowe Kat
nole¢ Ba nTav oL duvaToTNTES TOV, eppavidovtal av 6o0pe TNV
Kataotaon «amd tnv mMAeupd TG padnongr». Auth n dlaitepn
nmpoooxn yla 1o yiyveoBai, yla tnv 6ladikaocia, bivel Ttnv
duvatdTnTa va Punv aglohoyolpe Ta matdld Kat Toug VEoug ovo
pe Bdon Ti¢ embOOELG TOUG, OTLC OTIOlEC PUGLOAOYLKO efvat
va mapovotdZovrat eAAeipelc, aANd va eTUKEVTIPWYOUHE TNV
TPOCOYXN PG OTIC TIPAEELC TOUC Kal aTov TPOTIO TTou Spouv.

«ATO TNV OMTIKA TWV ETOWWY a&lakwy ouaTnudTwy n oupBoAn
TOU TPOMou Bewpnon¢ Tou KAOou amo TV TmAgupd Twv
nadtwy efapaviletal we anAwe eArewpatikn. Xe pia Spwe
patvouevoAoyikn avarvon tou yiyveoBal 1000 atnv aywyr 600
kat otn 6tbackaAia, autd to yiyveoBal bev Bepatomoieital
and 1o TéAo¢ Tou, dnAadrj amoé T onuavTikOTNTA TWY OTOXWV
nov tébnkav, aAAd and tn dpdon mou AauBdvel xwpa w¢ pia
blabtkaoia ouykpdtnong vonuatog» (Meyer-Drawe 1987:71)
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To va avtihapBavopaote éva ntatdt onuaivel amhd va kdvoupe
€va BApa miow kat va otabolpe avaoToxaoTika 0€ auTod TO
OLYKeKPLUEVO anoTeheopa — o Mdvvng ypdgel Hovo 5 AEgele
- mpoTol 0bnynbolye oTn BacavioTikh Kpion, BacavioTikn
1600 yla Tov madbaywyo 660 yla To (6o to matdi, 6Tl Kal avTn
TN eopd KATL dev mrye Kahd. AvtiAnyn (cOpewva pe 6oa Aépe
€dWw) onuaivel cuveldNTH «amoxn» amod auth T BLACTIKN Kplon,
v omnola Balovpe Mpoowplvd og Tapevbeon, OTWG aglwve o
Edmund Husserl, 15puTtAc TN ®awvopevoloyiac Tov 200 atwva,
yla kdBe dladikacta vonong: va pn B€Aovpe va anoeaciooupe
dnAadr agéowe we mpo¢ To TL elval KATL, aANd va kottdgoupe
WG pag galvetal, mweg ep-eavi¢etat otnv avtinyn pag,
otav egel¢ To KolTdpe, TO aKOUKE Kal To atohavopaoTe. AuTo
aKpLBWE emiyelpeltal otnv epyacia pe Tig BIVIETEC.

‘EkBeon epnelpiag: enidpaon evoc
eldouc/ekMANENC «amo tnv MAeLpaA TNng

uaggonc»

Ytn Oldpkeld evoc pabnuatog amd QoLTNTEG/TPLEG TNG
Madaywylknc ot omoiot nén KAvOuv TPAKTIKY doknon,
¢nteltat ya pia gopd og pia KaTaoTaon va unv AeLtoupynaouy
w¢ 6pwvTEG, AAAA amMAWC va e€acKroouY TNV avTiAnwn Toug.
Na kaBloovy kat va apeBolv va Toug TPooeAKUOEL KAl Va TOUG
ayyi€el - va Toug emnpedoet — aVTO TOL dLEYEIPEL TNV TIPOTOXN
Toug: TL eppavideTat atnv avtiAnyr toug, TL TPocEXoLY; AUTO
TO KATAYPAPOULY — OTWE avaAleTaL aKPLBECTEPA OTO KEGANALO
«Bvieta» — e AEEELC KAELOLA Kal PETA AMOTUTIWVETAL OE
BIETEG. AUTEC OL OLVTOPEG Teplypapeg dev xpeldetal va
elval teheteg. To onuavtiko eival otov Babud tou duvatou
va pnv dlaTumwveTal eppnveia f KAmolo «ouykeipevo» yla
10 matdi, onmwe Y. dldyvwon ) avagopeS TG TPONYoUHEVNG
OLUTEPLPOPAC TOU. AUTEG TIC AveETIEEEPYAOTEG BLVIETEG TIC
dlaBdZouv oL polTnNTEG/TPLeg 0TO geptvapto. Ot uTdAoLToL/eg
(QOLTNTEC/TPLEC CUPPETEXOLV: AVAPEPOLY WG eTILOPA N BLvieTa
0€ auToLG/eC, TOLOUG OLVELPUOUG TPOKAAEl n Teplypapn
TouG KAT. T[lpoomaBouv  petd, PBabytaia va eppnveboouy
Kat va oke@Bolv emiong, mwe Ba pmopovcav va dpdcouvy ot
ekTaldbeuTIKol oe auTnh TNV Katdotaon. Evolaeepov: akopa
Kal av auTeg oL mpoomdbeleg epunvelag mapaBAEmouy Tnv
OLYKEKPLUEVN TIPAYUATIKOTNTA TOV ALV, Apa EVOEXOUEVWE
elvateo@alygvec, oLouyypageic TnG Blvietag avtAobv akpLwe
ano TETOlEC €0QAApEVEG epunveleg ovxvd To PEYAAUTEPO

* F 5
w *

0peAoc. AmokTolv vea aviiAnwn yla tTn diki Toug Kataotaon,
EKTOG TOU TETPLUPEVOL POTIBOU epUnvelas Plag MayLWHEVNG
avtiAnyne, mépaand adle€odeg katnyopLomotioels. Hmpotepn
YVWON TOU €X0UV Ol CUYKEKPLUEVOL/EG eKTIALOEUTIKOL yla TO
natdi, Aoyw TNG MoALWENC TMPAKTLKNAG evacxoAnong padi tou,
anoteAoloe eUmoOdLo yila TO «avolypda» og AAAEQ TIPOOTITIKEC
Kal TpooeyyioeLe, oL omoiec pmopel va pnv efval Yev owoTeEg,
aA\d blavoiyouv dAAec duvatdTnTeG Katavonong kat 6pdong.
Mwg eivat autd duvatod; Ekeivol/ec mou dev yvwpllav Timota
yta To matdi kat tnv (owe mPoBANUATIKN KaBnuepvoTNTd Tou,
ntav oe Beon va KvnBolbv EKTOC TWV KABLEPWHEVWY OXNUATWY
Katavonong kat €Tol va dleuplvouy TIC HUVATOTNTEG TOUC YLa
katavénon kat 6pdon. Katt tétolo dev avatpel timota and 6ca
yVwpiZouv oL Aueca eUTAEKOUEVOL/EC EKTALOEVTIKOL yla TO
natdl yeoa amo TIg eumelpiec Toug, aAAd n avtiAnwr toug yu
auTo dlevpbvetal, bleyelpetal kat TeAelomoteital.

(Hans Karl Peterlini)

H €peuva pe Bieteg umnpetel TNV evalcbntomoinon Kkat
BeAtiwon Tng avtiAnwng pag. Apumvidel Tnv mapatnpenTikotnTa
Kat ekmatdevel To BAEPpA yLa auTo Tou dlagopeTikd epelyet,
YLO TLC ATOYPWOELG KAl TLC OKLAOELC TIEPQ ard TO oLVNBLoPEVO.
Ac mdpoupe W TapAdelypa TO KOKKLVO Xpwua: GAoL €X0UupE
kdmota 10éa yla TOo TU elval TO KOKKIvo. Ac KOLTAEouWE
OPWG TIPOOEKTIKA, MW eppaviletal To KOKKIVO 0To KO
pag Blokoopo:  MOOEC ATOYPWOELG €elval 0paTec, TOOEG
dlapopeTIKEG onuacieg avadvovtal, amno tnv ayamn €we Tov
Kivbuvo Kat ewg tnv Tpaywdia; Amo To TpuPepO METAAO TOU
TplavTapuAlov wg To aipa mou Eepaivetal, 6tav KoBOPACTE
oto Odktuho; Eva madl, kat emopévwe kdBe mepioTaon
dtdaokaAiag kat pddnong, elvat mdvta KATL MEPLOGHTEPO ATO
autd TOL TUoTeLoupe OTL yvwpilovpe pe BePBatotnra. la
va pnopoulpe va avtiAngBolpe auTég TIC duvaToOTNTEG TOU
ovxvd mapaBAemovtal, yla va O6leuplvoupe TNV Anoyn pac
yU QUTEG, TpEMeL va Kdvoupe dia «otdon»/avdmavAa Kat va
KolTagoupe yOpw pag, va kottdgoupe ek veou, va pdboupe va
avTihapBavopacTe e TIg alobnoeLc pag.
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Avo BviETEC Ao TO O)X0AEi0

Buwiéta: EAévn, Kvpia Mapia

H kupia Mapia mpoomabei kat mdAt 6Tiwg 010 XBEGLVO
padnua AyyAikwv va e€nynoet Ty dtapopd petagd
Jeave” kat ,live". Auti Ty popd To B€pa givat n
npopopd. XTi¢ iow oelpég, N ENévn mailel pe éva
AaoTixakt. H kupia Mapia o BAEmEL Kat pwTd:

,What's that, a chewing gum?“,No", Aéet n EAévn
aunXava Kat oTpwyvel To AAoTIXAKL UTPooTa TNG.
Apgowg, n kupia Mapia pwvdZet: ,Take it again!* H
EAévn TNV KoLTALEL amopnpévn, Taipvel To AaoTiydkL 6To
XEpPL Kat KottdZel makt Tnv kupia Mapia.

AUTH TEVTWVEL QVAPEDA 0TA ONKWUEVA XEPLA TNG Eva
(AVTAOTIKO a0pato AaoTiXdkL apyd Kat pe Ta xEpla

oe peydhn anootaocn petagd Toug, Kat mapdAAnAa Aést
evBappuVTIKA TNV EAEvN. AuTH yeAdel aprixava, TEVIWVEL
70 AaoTiydkL TS Kat emavahapBadvet liiiiv". H kupia
Mapia kavel €va vedpa 6Tt ouppwvei: ,And now live!" H
EAévn aprivel To AaoTiydkt kat emavalappavet: live!” To
natdi mov kdBetal dimha otnv EAévn oTo Bpavio apmdlel
70 AAOTLXAKL, TO TEVTWVEL KAL TO APAVEL EVW KAVEL Eval
Tolptyto Llive”. H kupia Mapia To emauvet:

L,Exactly!” KaBwg moAhoi/ég pabntég/Tpleq BydaZouvv
Aaotixdkia, pwvaiet: ,No, stop it! No chance!” Ot
paentég/Tpleg yehdve. (Baur/Peterlini 2016: 77)

Bwiéta: Mavaywwta, Avtwvng, BactAki,
Kvpia lopRvn

H 6aokdla Twv Meppavikwy Kupia lopnvn oTéKETaL
UTIPOOTA OTOV THVAKA KAl pwTA TOUG HaBnTEG/TPLES Yia
TOUG XPOVOUG: «MdaoL XpOvoL UTIAPXOLV;» | «AVTwWVN,
nw¢ avayvwpilw To anapéppato;» H Mavaylwta €xet

T0 TETPAdLO MEPPAVIKWV HE TOUG KAVOVES TWV XPOVWY
QavOoLKTO PTpo0Ta TN 0To Bpavio. duodel Ta paliid tng
Kal PeTa maipvel PepIKESG TOVPES Kal TIg yupilel 0To XEpL
Nng. MeTd yupilet otnv kupia loprvn, avoiyel Thv To0pa
Kal tnv otpifel apéowg Eavd, Kat anavtda og pia epwTnon

ANTIAHWH

NG daokdAag. InKWVeL To €L HEPLKES PopEC. OTav dev
v pwtdet n daokdAa, kateBalet To xépL 6To Bpavio.
«[tati umapyouv BonBNTIKA pPATA;» PWTAEL TWPA N
Kupia lopAvn. Kat maht onkwvet n Mavaylwta 1o xEpL Kal
n dackdAa tng divel Tov Adyo: «Emeldn pag Bonbolyv va
avayvwpiooupe Tov Xpovor, e€nyel pe ooBapn ekppaon. H
daokdaha kottdZet Ty Mavaylwta xwpig va kataapaivet
Kat OTPEPETAL APEOWG OTNV EMOPEVN padnTpLa «TL KAVW
pe Ta d0o BondNTIKA pApata, oTav Exw To “eipat” Kat

10 “€xw";» H Mavaylwta ouveyilel va mepvdel To XEpt
ota paAALd kat otpiBet ToOPeg PLa popd degid kat pia
aplotepd. Kpatd To €va xépL onKwpEVo, JE To AANO
oTpiBel pta AAAN ToOPa. TeVIWVEL TO ONKWHEVO XEPL
guBeia Pmpootd, To katePalel maAL Aiyo, mapapévet
akivntn, kateBalel petd teAeiwg 1o XEPL Kat yibupilel
pe TV dimhavn Tng TV BaotAikr. KAeivel To TeTpadio pe
TOUg XpOvoug Pe BopuBo kat oTnpilet To KePdAL TG oTa
Xépta. (Baur/Peterlini 2016: 107k .k.)

Maylkeg Kat EEXWPLOTEC OTLYPEC —
Avayvwon tng Bivietag

YTic dbo Bwietec BAemoupe PaBATPLEC TIOU TAiCouv OTO
paénua e kATl = n EAévn pe €va AaoTiydky, n Mavaylwta pe
Ta PaAALd TG, 2TV mMpwTn BWIETA MEQETEL TO BAEPPA TNG
daokdhac otn pabATpla OTIC Tow OelpeC: TNG amevBivel
TO AOYO Kal TNV pwTd pe TL maidel, umoBETovTag OTL elvat
pla toiyAa. TETOLEG OTLYPEG UTOPOOV va XPnOLUEDOOLY yLla
eninAnén n dlamounevon, dpwe n kupia Mapia avayvwpicet Tnv
paylkn otypn, otav BAETEL OTL MPOKELTAL yla €va AaoTLYAKL.
Etol n apnpnudda tng EAEvNg peTatpénetal oe oknvobeoia
¢ LANC Tou paBnpatog, mou dev kdvel pévo Eekabapn Tnv
dlapopd avdpeoa oto leave” kat 1o ,live’, aAAd mpoopepeL Kat
pla otlyun evbupiac otnv TAEN. TTNV 6elTEPN PBLVIETA ATIAVTAEL
n MNavaylwta otnv 6tddokovoa pe TETOLoV TPOTIO, WOTE AUTh N
Tehevtaiavaynv Eépetmwe vaavidopdoet: Ta Bondntikd phuata
elvat onpavtikd, e€nyel n Mavaywwta, enedy pag Bonbolyv
va avayvwploovpe Tov xpovo. H kupla lopnvn agnivel tnv
avamavteyn andvinon va aliwpeital otov agpa pe eva BAeppa
anoptag, dev yivetat kapia avdAuon. H Mavaylwta mpoeavwe
npokdAeoe clyxuon e tTnv amdvinon tng, emewdn avtn nrav
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€KTOC TOU TPOYPAUPATIOPEVOU KATaAOGyou amavinoewyv. H
Mavaylwta avapyiZel va naiel pe Ta parAld tng. Mia mavon
0€ auTh TNV evoYANTIKN oty Ba elxe (owg amokalbyel Kat
edw éva papyapltdpl otnv mapdevn amavinon. Me pia o
TPOCEKTLKI aKpdaon NG anavtnong mov €6wae n Mavaylwra,
N andvinor Tnc MapaméPTel o€ Pia mPayUaTioTIKA TTPoseyyLon
NG €pWINONG O€ TL XpNolUevouv Ta BondnTika phuata, yati
Xdpn o€ autd avayvwpilel mpopavwg n Mavaylwta evkoAoTeEPQ,
yla Tolov XpOvo MPOKELTAL: OTAV TLY. AEE, «€XW deL KATL, TOTE
avayvwpiZoupe xdpn oTo BonBNTIKO «€xw» OTL N MPOTAON elval
oTov mapakeipevo. Tautoypova amogelyet n Mavaylwra pye tnv
TPAYPATIOTIKA amdvtnor ¢ tnv mpoBAnuatikiy dtatbnwon
NG epwINONG TG daokdlag, «yiati umdpyxovv BondnTikd

EpwTAOELG avacToXacpou

pnpatar»: oav va Ta elye KAMOLOG MPAyPaTKA EMVONOEL yld
KATOLlOV OUYKEKPLUEVO OKOTO. EMopévwe, auth n oTydn Ing
EANELYNG KATAVONONG €K PEPOUG TNG HaBATELAC «KpUBEL Kal
pla oTiyun paénong mou dev ouveldntomoliBnke eykaipwe
Kal EMOPEVWE amoppipBnke. e auth T oTypn pdénong pia
HaBnTpla avtieTwni¢ovtag Tn 6UOKOAN 6oUA TNC YEPUAVLKIC
yAwooag emwoel yla éva epwInua pla anavinon «eOKoAn».
Av g€alp€ooupe TNV avagevopevn amo Tn dackdaha amdvtnon,
TpETEL va TapadeyBolye MWE 6e aVTO TO «OTLYULOTUTIO» EAABE
XWPA YLa oTypn uaénong, n omota dpwe dev €ytve avTIANTTA.

Juyypageag: Hans Karl Peterlini

T oag KAvel auBopunTa evTUTWON KAatd TNV avdyvwon Twy Tapandavw BVIETWY,

Molec OKNVEG N} CUVTOUEC OTLYPES oac ayyidouv dlaitepa;

Mol pmopel va opelleTal To OTL EMNPEQCTAKATE AKPLBWE aTO AUTO;

TLATAV QUTO oL 06rYNOE, EMNPEACE, MPOGEAKVOE TNV avTIiAnwr oag;

M'vwpilete TETOLEC KATAOTACELC and aAlov; Zag Bupidouv ot BIVIETEC MAPOUOLEG TIEPITTWOELG;

Oa 8eNate va aAAAEETE KATL OTNY OKNVI QUTH, Qv UTOPOLOATE;

EmikevipwBeite o€ eva mpoowmo o€ pia amd Tig BVIETEC, TO OMOL0 KATA TV MPWTN avdyvwon oag eavnke Alyotepo

ONUavTIko. Mwe BAEMETE QUTO TO MPOOWTO PETA amo Wia devTeEPn avdyvwon;
° MWwe moTeveTe OTL yivovTal avTIANTTA Ta Kopitola ano tnv daokdia; Mwe Ba pmopoboav va yivouy akopa 1o avTIAnTTq;
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Aoknon avtiAnyng: Teyvn o kat ye kabnueplva avtikeipeva — «fa koita

(dLapopeTikd)!»

Aev Eépw TI TIOTEVELG €00,
aAdd ey dua ovvnbiow
va PAénw k&t pe évay
TVYKEKPIUEVO TPOTIO, SEV

umopw v 70 Sw aAdiwg.

G\ WA NNl J Wt

MoAovoTt oL «poutiveg dpdong» umodoyovTal acpdlela oTnv
€PYAOLAKA paG KaBnueplvoTNTa, ouxva me@Toupe Bupata Twv
auTopatiopwy Tou emBAAAel TG00 O OLVNOLOPEVOG TPOTIOC
avtiAnyng, 600 kal 0 avtioTolyog TNG 6pAoNg. XTn «oLVAVTINON»
pe tnv TEXVN, autol ol avTtopatiopol amodelkviovratl ovyvd
duoAelToupylkol, e amoTéheopa va Olavolyovral  VEEC,
QoLVNBLOTEC TIPOOTITIKEG yia TNV avTiAnwn pag. H téxvn kablotd
duvatéc TI¢ alobntike epmelpieg, ahAd Tavtdxpova pmopel kat
va TPOKAAEoEL eTtavaAauBavOUEVEG  OTLYPEC «eVOXANONCY, Ol
oToleg Hag avaykdZouv va evielvoupe Kat va dLapopomoLcoue
TNV TIPOCOYA HaC. 2TLC MOADUOPPES eKONAWOELG TNG UTIOPOULE
TPAYPATIKA v TEAELOTOLNOOUPE TNV QVTIANYN Pag.

YtV Kkabnuepwn  YAWOOLKN  xpnon, n  aiebnTiki
meplopidetal ovxva ota otevd opla tou «wpaiouv». Mepa
ano autd Opwe, n awoBnTikn pmopel va avagepetal
oe 0Aa Ta avTAnmtd @awvdpeva kat va otnpiletal oe
OAeg TIG popeéc avtiAnwng (mpBA. Welsch 1998: 9k.k.).
ETupoloytkd, n évvola tTng atebnTikng mpogpyeTaL amno tnv

AwoBnTikn Epmetpia kat Avtihngn

ANTIAHWH

vocz Omws yivetar pe TiG

e1kdVE OV TIEpLKAEiovY

opbalpandre, eyw PAénw

w&vTa THY Tdma ... Bonbder
Opws va yvpioovue iy
eikéva avdmoda.

eAAnvikr Ae€n AioBnong (avtiAnyn pe Tic atobrioelg) Kat
QVaQEPETAL OE JLA HOPYR KATAVONONG TOU KOGHOU HEOW
NG aodntnptakic mpooAnwng (mpBA. Schiirmann 2015:
60; Kleimann 2002: 10). O Alexander Gottlieb Baumgarten
Bepehiwoe nén amd to 1750 pe tnv ,Aesthetica’ bimha
0Tn AOVLKN Kal evvoloAoyLlKh yvwon, pla aodntnplaki
poper Tng katavonong (mpBA. Baumgarten 2007) kat
feaotioe €10l TNV AOBNTIKA WC eTLOTUOVIKG KAAGO. ETol
€Beoe TNV Baon yia pia popen katavéenaong, «oTnv omnota
1o avtikeiyevo tng avtiAnyng dev "eapavitetal" otnv
a@nEnUEVN HoPEN TNG EVVOLOAOYLIKNG KATAYEYPAUMEVNC
Aoykng» (Brandstatter 2012: 179). H awoBntikn eumelpia
elvat ouvoedepevn pe TNV awoBntnplakn @bon  Tng
avTiAnyng, ekkivel amd ekel Kat MAPAPEVEL OUOXETIOMEVN
pe avtnv. H Biwon tng elvar dlaitepa €vrovn Kat
eAKLOTIKRA: «BAEMOLYE TEPLOOOTEPO AMO 000 BAETaAUE
TIPONYOUPEVWGE, aKOUUE TIEPLOCOTEPO, Ao 600 akolbyaye
nplv. AyyiZoupe, volwBoupe, yevouaote kat pupicoupe
TEPLOOOTEPO AMO 600 ayyilape, volwbape, yevouaotav
Kal pupicape, mptv va pag ovpBet n avtiotowxn atobntikn
eumetlpla» (Laner 2018: 15) Avtikelpevo Tng mpoooxng
dev elval edw poévo auto mou avtiAngBnikape, aAAd kat
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auTth/autoeg mou avtthapBdvetat kat n dladikacia Tng
avtiAnwng kaBeauvtng (mpBA. Brandstatter 2012: 175).
YTnv aebnTikn eumetpia, To Bepa eival n avtiAnyn
pe TNV gopen Tng «avtiAnyng Tou Tpomou avtiAnyng, n
pAEN We TIg ovpBdoelg NG avtiAnwng kat n avadntnon
evaAakTikwy duvatotAtwy avtiAnwng» (Schiirmann
2015: 63). MapdAAnha pe TV eviewvopevn KALUAKwon
e avtiAnyne we olepyaciag, dlapopewvovial — Kat
alobnTIKES, BLwuaTIKES dlepyaoiec Kal JEOW TNC «OOULKAC
apvnTikoTnTag» (mpBA. Kleimann 2002: 26), dnAadr péow
e 61appnéng Twv oLPBACEWV TOL cuvdEovTal PE TN
ouvBela aAAd kat g avtioTolng «evoxAnonc» mou
mpokahel avuth n 6udppnEn. Ol aloBnTikeC epmelpiec
TIPOCPEPOLY ETOPEVWES PEYaNDTEPEG duvaTOTNTES Yyl
va avTihapBavopacte MEPLOCOTEPQ, TILO OUVELONTA Kal
TepPLOcOTEPO dLAPOPOTIOLNHEVA.

H duvaptkn Tng TEXVNC

«To ouvapmaoTiko o eva epyo TEXVNC elvalt n moAuonuia
ToU. Mnopel kavel¢c va 1O mpooeyyloel amd OlAPOPETIKES,
KUplw¢ anpooueves omTIKEG Ywvieg. AvdAoya pe tnv OmTIKI
ywvia mpokUmTouv 6lapopeTikd mebdla ouvelppwy, Ta onola
atpvidtagouv kat tov (6to tov kaAhitéxvn [..]». (Ammann 2007: 9)

H téxvn elvat moAbmAeupn. Tnv  ouvaviolpe OTIC TIO
OLaQOPETIKES LOPPEG, UEVEDN, UAWKE, Ypwpata, Hupwdleg A
Tovouc. «E€avaykalel» og eva koitaypa, pa ovvaioBnon, pia
akpoaon kat pla ynAapnon akpiBetag. Auto to onuelo akplpwe
elval To KEVTPIKO Kal oTnv epyaocta pe TI¢ BVIETEC, Kal anattel
uia dlapoporonuévn avtiAnyn (mpBA. Agostini/Bube 2021a:
74). Ta épya TéXVNG €lval MOADONUA Kal ETUTPEMOLY, av OXL
OTIOLEOONTIOTE, MAVTWE OLAPOPETIKEG PETAEU TOUG «aVAYVWOELSY.
To va emutpeyoupe epmelpleg apglonpiag kat moAvonuiag etvat
e€loou onuavtiko yla Tnv epyaocia Ye TG BVIETEG — KuplwG yla
v «avdyvworp/avaluor)  toug (BA. kepalato «Bigtar). Ot
eunelpleg mou kepdidovpe 0TNY «OLVAVTNON» HE TNV TEXVN yLla
T0 MOAUTAEUPO, TO TTIOADONPO Kal KATIOTE Kal TO EEVO PTopoly va
Hag eVALOBNTOMOLAO0LY KAl EVTOC TIAdayWYLKWY TAALotWY, WoTe
va avTiAauBavouacTe KataoTAoelg o Bewpolpe ouvnolopevec
TAEOV péoa oTnV ToAuonpia Toug, va avaotoxacToupe yupw amno
QUTEG, KAl va 0TPapoUpe TPOG QUTEG PE veo Tpomo (TipBA. Ago-
stini/Bube 2021b).
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‘EkBeon epmelpiag: evatobnrtomnoinon

TNG AVTIANYNG YEOW HLag TPOTEYYLONG
TNC TEXVNC Tov anokaleital «<Kovtd oto

EPYO TEYVNG»

Eva napddelyya plac avtiotolyng  evatoBntomoinong
kat dtapoporoinong tng avtiAnpng eivar ta  BlwpaTKA
€pYyaoTnPLa UE QOLTNTEC KAl GOLTATPLES TNG Matdaywylkng oe
dlapopeTika pouoeia, Ta omota yivovtal otn BAon mpooeyyLong
TOU €pYOL TEXVNG TIOV TLTAOPOpeital «Kovtd 0To Epyo TEXVNG»
(mpBA. Bube 2018). Ot poltnTeg/Tpleg €xouv TNV gukaipia
va TPOCAVATOALGTOUV GUYKEKPLUEVA OTO 0pATO, 0 AUTO TOU
aKOULYETAL Kal 0 auTO ToL yiveTal aloBnto otnv «ouvavtnon»
JE TNV TEXVN, KAl va Peivouv «avolkTol» o gpmeLpiec NG Un
Katavonong kat Tou «avoikelov». H mpoogyylon «Kovtd oTo
€pY0 TEXVNG» TIOL E€lval TPOOAVATOALOPEVN OTNV avTiAnyn Kat
10 Biwpa, vmakolel otnv amaitnon va avtihapBavopacte Ta
€pya TNG EQAPUOCHEVNG TEXVNG PEOQ A0 TNV CLYKEKPLUEVN
EUPAVION TOUG Kal TNV «gvepyoloa» aloBnTkOTNTA TOUG.
Ye avtiBeon pe TV kAaokn Eevdynon oto povoeio TOU
peTadidel yvwon, OTO EMKEVIPO AUTAC TNG TPOCEYYLONG
elval oL aloBnTikEC eumelpleg TOU QMOKTWVTIAL AMO Ta
MPWTOTUTA, GAAA Kal n agotBata avtahAayr OKEPEWY, LOEWY
Kal ouvalolnudTwy Petagd GoLTNTWY Kat GoLTnTALWY yla 6oa
avTiAapBdvovtal. Ye autiv TNV Tpooeyylon dev amotelel
kKaBoAhou pntr Tpolmobeon yla TNV alobnTiky epmelpia n
TPONYOLPEVN YVWON Yyld TOUG/TIG emi PEPOLG KAAALTEXVEG/
16e¢ Kat yla to mAaiolo otnv lotopia tng Téxvng. Movo
apyotepa, otnv dladlkacta TNC «avapeTpnonc» Pe To €pyo
TEXVNG ELOAYOVTAL CUUTIANPWUATLKA YEVIKEG TANPOQOpIEC,
wote va anogevxBel To BLAOTIKO «kAeidbwua» NG OLKAC pag
avtiAnyne kat va empepalwoouye, va OlevpluvoLE 1 va
dlepwtnBolpe yia ta media avagopdg Twv €pywv yia pia
aKopa eopd peca amo HLapoPETIKN TPOOTITLKN. ApxIKa {nTeltat
amo TOUG (OLTNTEC/TPLEC va OLaTNPACOLY TIC TIPOOWTILKEG
TPOOAQUBAVOVOEG KAl EVIUTIWOELG TOUC, VA TEEPLYPAYOLV TLC
EMOPATELC KAl VA KATOVOPACOLV TOUC GUVELPHOUG, oL oToiol
0tn ouvexela Ba ovumAnpwlolv Kal Ba oLyKPOTHOOLV €va
nedlo Chpwong kat avraAlayng OEWV oTnV Kowr opadikn
ov{Atnon. H evalobntomoinon TNC TMPOCOXNG yld QUTO TOU
«gp@aviZeTay kat n yoviun «aviinapdBeon» pe to £evo, amo
TV omoila avtAobvtal avamdviexec onpaciec Kal OYEOELC,
XPNOLUEUEL, OTAV «UETAPEPETAL TNV TALDAYWYLKN TIPAKTIK
yla TNV avtiAnyn Kat ToV avacToXacuo YOVIPWY OTLyHwY
pddnong. Etol dlamiotwyel yia mapddetypa pia @otthTpLa Tne
MatdaywylkAc PeTa TNV TPOCAVATOALOPEVN OTNV avTiAnwn
«QvapeTpnong» TnG Ue epya texvne oto Mouvoeio Albertina tng
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Blévvng: «ELO6Ika o tpomoc mou avtiAaypdvopat ta mpdyuata
“evtddnke” e v emiokewn pou oTo Poucelo, eEMELdA ofpepa
yVWPLOa €vav VEO TPOTIO TTPOCEYYLONC TNG Tapatrhpnong. To va
a@nvopal amiwg oTLg OLKEG POU EVTUTIWOELS WPl KaBoAou
TponyoLpevVn yvwon 1 elOIKEG TIPOGOOKIEG KAl va APLEPWVW
XPOVO yla va Kpivw KATL akplBEoTepa, elval mTuyxee mou Ba
ETNPEA0OLY HEANOVTIKA TOV TPOTO avTIANWNG Houx. (Agostini/
Bube 20217a: 80)

(Agnes Bube)

Enetd ol awobntikég, exkmaldevtikég dladikaoleg elval
duovonteg kal dev pmopoulv va aglomotnBouv yevikevoviag,
anattodv oe aviibeon Pe Tumomolnuévec dladikacieg eldbikee
Tpooeyyloelg TNG omTikomoinong Kat tng avaiuong. H Bieta
XPNOLUEVEL yla TOV QvaOTOXAOUO QUTWV TWV TPOCWTUKWY
dladlkaolwy pdbnong kat ekmaidbevong o€ olLvdeon pe
v TéXVN. Emtpénoviag To «dvolypa» Tng avtiAnwng Kat
TovidovTag TNV MPOOMTIKOTNTA TNnG eival oe Beon va Kavel
avTiAnmn pe blaitepo Tpomo TNV MANPOTNTA, To MoAveTNedO
Kat Tnv duvaptkn g epmelpiac ye tnv TéXVN Kal HECW NG
Téxvne (pBA. Bube 2020: 162).

....‘.‘.‘.‘.....'....@.

Bwiéta: H Mehiva kat «To maywvi» ¢ Natalija
Gontscharowa

H 14pelic opada poltntwy mepvdel ypryopa péoa

ano T aibovoeg Tov Mouoeiov Albertina tng Biévvng,
uTo TNV Kabodnynon tng kupiag Nikng kat tng Bondol
€pEuvaC, yla ToV MpwTo MpooavatoAlopo. H kupia Nikn
deiyvel Ta mévTe Pepovwpéva mpoeTAeypEVa €pya, e
Ta onoia oL YolTnTEG/TPLEC Ba TpémeL va acyoAnBouv
EKTEVEOTEPQ OTLG ETOpEVES 3 WPeEC. TehevTaieg otnv
opdda eivarn Mehiva kat n epeuvhTpLa. Zagvikd, n
Meliva otapatd kat pével oav metpwpévn. To BAéppa
NG €XEL MPOOEAKVOEL O THivakag Tne

Natalija Gontscharowa pe titAo «To maywvi» tou 1912.
0 nivakag Eexwpilel and Toug AANOUG TVaKES 0TOV
T0iX0, AOyw TOU PEYEDOUG TOU KAL TG XPWHATIKAG
dlapopypwong tou, pe Ta {wnpd kitpva, TOPTOKAAL,
KOKKLva Kat BloAeTi ypwuata. Ta pdtia Tng MeAivag
avoiyouv didmAata, To 0TOpa NG ivat plodvoryto. Eival
oav va TV wTidouv aktiveg anod tov mivaka. H Mehiva
yupiZet mpog tnv epevvnTpLa. Eva xapnAogpwvo «Ovdou»
akouyeTat anod ta xeiln tng, éva ékmAnkTo yeAdkL. (Ago-
stini/ Bube 2021a: 81)
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AvtiAnyn tou (av)olkeiou

2@paipa emppong amod tnv «Avayvwon»/
Avalvon tng mponyoupevng BVIETAC
amno To povoeio

Ma va avtiAneBolpe To dlapopeTikd, AAAd Kal To Kavouplo
e SLaQOPETIKO Kal PE VEO TPOTO, TIPETIEL VA ATOKTAOOLE
Blwpata mou va umepBatvouv To ovvnBlopévo petpo (TpRA.
Agostini/Bube 2021a: 86). Itnv Tmponyolduevn Buieta
napovoldZetal yia TNV @eoltnTpla MeAlva upia ampodopevn
OTLyUr TPOOEAKLONG TNC TPOCOXAC Tng. H «ouvdvinon» pe
TO €pyo TEXVNG «TO Taywvl» Tou ylvetal Kabwg n @ottATpLa
neptdlaBaivel oto pouvoeio, poldlel va Tnv TPOKaAel, va
dleyelpel kat va mpooeAKUEL TNV TPOooYH TNG, HoLdZel paALoTa
va TNV «TIpoKataAapBAavel» we mpoc To emimedo mpoodoKLwy
nou Ba éviwbe. Me apadelypatiko TpoTo eppaviZetal edw pla
OTLYUA aloBnTnpelakng ocvupeToxne. Av avtilapBavetal kaveic
T1¢ dlepyaciec pdbnong we PBlwpatikee dlepyaoieg, TOTE £Xel
1dlaitepn onuacia n epmetpia Tou €€vou Kat TnC amogEvwaong,
OLOTLYUEG TNG EKTANENG KaL TNC PAENG UE pouTiveg (TtpBA. Mey-
er-Drawe 2008; Rumpf 2008). H meplépyela, n aBeBatdtnta Kat
pia evatodnota avtiAnwng yia autd mov egpaviZeTat, agrvouy
XWPO yla TO avamavIexo Kat yla mapekkALoeLC o€ oxeon pE TIC
VPLOTApEVEG TponyoLueves Tapadoyeg. Tt unopel amd avtrv
edw TNV Katdotaon va aflomotnbel, wote va KkataoTtel yovipo
YL TNV TTatdaywyLKn TpakTikn;

EpwTtioELC avacToXacpuou
Otav napatnpeite TIC MAPAKATW ELKOVEC, TL BAETETE;

Tuprnopeite va avtiAnebelte;
Nwe epgavidovtal oe £0dg;

Eivat duvatég mapopoleg epmelpieg kat EEw amod to pouoeio;
Moleg duvatoTnTeC Piag «avolkTNG», MPOOEKTIKAC 0TdoNng aAld
Kat e€doknong tng dikiAg pag tkavotntag avtiAnyng umdpyouvv
akoua;

Otav kaBnueplvd mpdypata ouvvoudlovtal HPETAEL TOUG
ge mawyviwdn r/kat acuvrhBloTo TPOTO, TPOKUTTOLV VEEC
TIPOOTITIKEG Kal aAANAe€apTnoelc mepa amd eva ouvnBlopEVo
eninedo AettovpykdTnTag (BA. TIC MAPAKATW YWTOYpaPiES).
AuTthA n epmelpia tou va avtilappavopacte eKTOC amd Tov
BLokoopo kal Tnv (6la tn dikn pag Ty avtiAnyn dlagopeTikakat
e vEo TPOTo, PTiopet va pag Bonbroet 6Aoug/ec va alhagoupe
HaTLA yia T pdénon aAAd kat yia tn 6tbackaAia: Toug/TIg
ddbaokopevouc/opeveg alNd kat Touc /T  blddokovtec/
ouvoec, KaBweg kat ta meptBdllovtd toug. Ma va elpacte oe
Beon oto medio TS matdaywyLKng TPAKTIKAG va avTIAn@Bolpe
e €vav Veo TPOTO TI¢ ekMaLdEVTIKES dlepyaoieg aAAd kal TIg
evaAakTIkég duvatdtnteg (dpdong), €xel vonua va maipvoupe
anooTAoElC KATA KalpoUC amod To OlKE(o Kal To LTOBETIKA
aQo@aAeéc. H Texvn pmopel va Aettoupynoet oe auThv Tnv
KateuBuvon e€ioou we¢ avTikeipevo aAld kal we «dpopoc» yla
TN evatobnTomnoinon ¢ avtiAnwne pag:

«0tav apnvouaote oe aloBntikd patvéueva, pabaivoupe va
avTiueTwrnidouye Tov MAOUPAALOUG, TNV avouoloyEvela Kal

(¢ avtipdoelgr. (Brandstatter 2012:179)

Juyypagelc: Agnes Bube, Dennis Improda

Ye Tolo BaBpo akvpwvetatl edw n ouvnBlopévn avtiAnwn oag; 2ac evoyAel kAT Av val, Tt oag evoyAei;
Mpooeyyiote eoelc oL (dlot yla pla gopd avTikelpeva Tng KaBnuepvdTNTAg 0ag e HLaQopETIKG Tpomo. Mpoomadrote va

dlapoppwoeTe anod dlapopeTika mpdypata Ta dikd oag acuvinBLoTa oLVOAA QVTIKELUEVWY TIOU pTtopel va T(poKaAouy To

aiobnua Tou avoikelou.
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H owpatikotnTa Wwe VEQ TTPOOTITIKNA

Xy, otav Stafdlw xémoreg
Pviéteg yeddw, pe dAdeg
Oupawvw ke kdmoteg dAdeg
VA ... JE APHVOVY amdag

adipopr.

Bwiéta: 0 ANEENG, pia e§iowon Kat n kKupia Xapd

Eival n oelpd tou AAEEN va Aboel pia e€iowon otov
mivaka. 3,5+x=16,34. Xagoye\wvtag mAatid, onueLwveL
dim\a oo 16,34 pia No€n ypappn Kat -5. Ano KdTw

BdZet x=11,34. «[WC MPOKOMTEL ALTO;» TOV PAAWVEL

n Kupia Xapd. «<Meiov mévte» anavtd o padnthg xwpig
dlotaypo. «Opwg ekel ypaget 3,5», Tou emionuaivel n
kupia Xapd, omote o ANEENG pe €va 6elho xapoyeho
dlopBwvel xaunAogwva Tov eauTo Tou: «Aotmov 13,29».
H kupia Xapd kateBalel 1o KEPAAL, TO KOLVAEL, ONKWVEL
10 BAEppa kat kaBodnyel tov ANEEN: «Tpdpe To €va KATW
ano to aANo. Tpappn ... kat umohoyLoe peiov». O ANEENG
yupiZel oTOV Tivaka pe TaywpEvo Xapgoyeho, oTapatdel,
yupiZel mMaAL mpog TNV Kupia Xapd kat Ty Kottalet

pe amopia. «AoLmoy, Twe KAVOLHE apaipeon;» pwIdet
ekelvn andtopa. 0 ANEENG oTpEPETAL PE TO apageva
Taywpévo Yagoyeho oTov Tivaka Kat Kavel Ty mpden.

H ta€n yepicet povppoupntd, akoOyeTaL AXOG XAPTLWY,
Pdxvouv 0TIq KaoeTiveg, evw n Kupia Xapd vrayopelet
otov ANEEN, TL IPETEL Va UTIONOYIOEL KAl Va onuelwoel. Ev
Téhel 0 ANEENC yupilel amo Tov Tivaka oTnv Kupia Xapd
Kat pidupiZet drotakTika: «12,84». «Nay, 12,84, ypdype

T0 Aotnov og mapakahw», Aéet n daokdha, v onKwWvel
T0 KEPAAL KaL Kottadel To Tapavt. 0 ANEENC ypageL To
amoTéAEOpA GTOV TVAKQ, TPV EMLOTPEPEL 0TNV BEDN TOU
He To BAEUPA KAPPWHEVO TAVW TNG Kal éva Xapoyeho
Taywyévo 0To mpoowno tou. (Mian 2019: 230)
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r Katadafaivw 11 deg, pov ovpPaiver ko epéva.
Kémoieg popés avatpiyidlw Siafdlovrag fiviéreg,
pov onkwvetal kuptoAektikd n piye. IToAAég popég
Sev Umopw v mw yiati, OOV GVVELSHTOTOINTX
o1t ovvaucBévopar 6,11 vidOer k&morog/a. Nopilw

0TI AVTO EVVOOUY 01 PAIVOUEVOLOYOL OTAY iAoV

YL TH OWUATIKOTHTA. Q0TO00 Oev Eyw aKkopa
Eexabapioer Tedeiws T axpifwg eivan avTo.

oo

A W N

Otav dtaBdoate tnv Bviéta, viwoate kdtL; Oikto, duoyopia,
emidokipaoia, anodokipacia; Otav To viwoarte, eixate Adn pia
AEEN yla To ouvaioBnpa avtd; Tnv dldpkela NG avayvwong
\elTOUPYNOATE TEPLOOOTEPO VONTIKA 1 a@eBAKate va
napacupBeite amo TN PO TWV CUPBAVTWY;

0 Merleau-Ponty  (1966) umobelkviel, OTL  amavtdye,
aQvTamokpvopacTe oe autd Tou pac TePLBAAAovy, pac
oLPBAlVoLY, PAG «OUVAVTOUV», TIPOTOD aKOWA UTOPECOUKE Va
Ta TEPLYPAYOLPE e oKEPeLe N Aégele. Ma mapddetyya, mpLy
UTIOpEOCOUE Va KaTovopdooupe TLpogevel n Bvieta peoa pac,
alobavopacTe KATL. AUTO TO TipAypa Tou 6ev Propel akoépa va
kaBoplotel Pe peyalbtepn akpifela n va amodobel AekTikd
pag «katahapBavel» — we BoAn atobnon, wg va ovvaiobnua
TIOU GUVAPWVEL CLVEXWE N (oWC WG pLa popen avatprxihag -
TPV TO GuveldnTomoLAcoLKE. Av QUTO OV pag cuppaivel pac
evoyhel, av BpiokeTal ektd¢ Tou Tediou autol mou pag efvat
6Aa yvwoTd kat otketa, kat dev prmopoupe va To cuAAdBoulE,
EMELON «amoduVaPWVEL TIG PEXPL TOTE Tapadoyec pag, ToTe
pmopel va piAnoet kavelc, onwe avagepet o Bernhard Walden-
fels (2006) yla éva «maBnTikG cuPBAv», éva eldocg «mabnuaTogy
Tov prmopet va B€oel oe kivnon pia epmetpia.

YOMA



«Madog» (Pathos) kat mddnua - pia
OUVTOUH neplypacpr']

«Kdtt yivetal opatd, akouoTo, aleBnTo, e TO va Pag epyeTat
0Tn OKEWN, 0TNV TPOOO0XN, Va Pag eAKVEL, Va Hag MPOKAAE
amooTeoVN, va efval €§w amod TV yvwon Kal v BeAnon
pac, xwpic 6Aa autd va pmopoly va amodobolv oe éva
uTokeipevo weg 6pdatn 1 popea evepyelwy. [...] OAa 6oa pag
oupBatvouy Kat Ue auTov Tov TPOMO Ta YapakTnpilw "nabog"
(Pathos) pe tnv évvola tou mabnuatog». (Waldenfels 2004:
39Kk.k.). To madnua eivat KATL «acuviBloTo, To omoio Kat'
epe dlaxwpiZetal amd To «ouvnBLoPEVO» Kal cupBaivel xwpic
va TO TIPOKAAEOW eyw. Q0TO0O, EYW ElpaL AUTOC GTOV OToi0
oupBatvel, ylati elval To owpa Pov Tou e «avolyel» 0 autod
Tou pe meplBAAAeL Kat «dlappnyvue TNV eumeLpia Pou, Thv
TAEN TWV TPAyPATWY OTWE TN YVwpilw we TWea, ETOL WOTE
va Pou epgavidetal we KATL aouvreLoTo.

To "méBog" Kat To mabnua we pLa Hopen emidpacns Tov KOGHOU,
Twv AAAWY avBpWIWY, TWV YEYOVOTWY KAl TWV ELTELPLWV TIAVW
Hou, ouvoéovTal oTnV @awvopevoloyla oTevd pe Tnv évvold
TNC owpatikotntac. Hoén yia tov Husserl, kat apyotepa oe
nepattepw enefepyaoia and tov Merleau-Ponty, to cwya eivat
pla TpoomdBela, va pnv OKEMTOUAOTE EEXWPLOTA TNV odpKa
Kat To Tvelpa, aAAd T 6lacvvdear) Toug (mpB. Peterlini 2020:
130). Emopévwg, olpewva He TNV TPEXOUOA Aroyn HTopolpE
va éyoupe éva Kopyl, efgaote dpwe oWPATA WG OLYKEKPLUEVOL
dvBpwriot Tou dev dlaxwpidovtal o kopyi-vevpua A atobnya-
Noyikn): «Elpat To owpa pou» (Merleau-Ponty 2004: 181). Méow
TOU OWWaToC Tou pabaivel 0 AvBpWTOC TOV KOGUO, JEOW TOU
owpatoc Tov Blwvel favd, we «oOVOEON TVELPATIKOD Kal
oapkkoU etvat» (Meyer-Drawe 2000: 55). Z0pwva pe Tov Walden-
fels umopel T0 owpa va yivel avTIANTTO Kat W¢ «Owua ye puxn»
(Waldenfels 2004: 14), oTo omoio n AoyLkr Kat To cuvaiodnua dev
dlaxwpi?ovtat. To owya Eemepvd, uneppatvel To Kopyi, emeldn
elvat duvatd va ekppactolv oe autod ouvaioBhipata, eopoy
eAmtidec kal anattnoelg.

«To owpa [pov] bev elvat anmAwe gva avtikeiyevo PeTacy oAwv
TWY dAAWY avTikelugvwy, éva mukve mAgyua and (610TnTeC Twv
atoBnoewv pou petall dAAwy, aArd eivat autd To «gu-aioBnto»
(ue v €vvola ¢ mpooAnwne) ya 6Aa ta dAda avtikeipeva
avtikelyevo, autd mou 6ivel oe GAou¢ TOUC TOVOUC TNV
«annxnan» toug, maAAetat pe 0Aa ta ypwyata kat mpoobidel o€
OAec TI¢ AE€elg TNV MpWTAPXLKI) TOUC onuaocia pe 1o povadiko
TpOMmO pe Tov omolo TI¢ mpooAauBdver. (Merleau-Ponty 1966:
276)

YOMA

0 Bernhard Waldenfels (2000: 14) yIAd o€ autd To GUYKEipEVO,
oe olvbeon e Tov Husserl kat Tov Merleau-Ponty, yla
OLaQOPETIKEG ekdNAWOELG TOU owpaTtog: Apevog egpavidetal
TO owpa w¢ Kopui, To omolo eppavideTal OMwg Ta AAAa
mpdypata oTov KOoPo Kat OlaBeTEL OLyKEKpPLUEVO PBdpog,
OUYKEKPLUEVN €KTAON KATL. AQETEPOU ePPaVIZETAL WG PETO TO
omolo T.X. pac kdvel duvatnh Tnv avtiAnyn kat tnv kivnon. Etol
TiBetal oe aueoBrTnon N yvwoth ddkplon Tou ELN0cOEoU
René Descartes PeTagu okéync (res cogitans) kal owpatog
(res extensa), dldkplon Tov dlaTpexel akodun kal cfpepa TN
okewn pag. O Descartes yxwptoe dnhadn tov dvBpwmo oe
éva ov, 0TO omolo elval YwpLoTd To mvelpa (oKéwn) Kal To
owpa. Q¢ amoTeleopa, «UeTapopPwonKape epelc o amAWG
OKETITOPEVA OVTQ, TA TIPAYHATA HETAHOPPWONKAV 08 OKEYELG,

Kat oot ol aAol (wg un okemrtopeva o6vta) efwbnénkav
0TO XWpPOo Tou a-blavontou, TNC Pn okeépnc» Aéel n Kate
Meyer-Drawe mdvovtag To vApa plag tbéac Ttouv Maurice

Merleau-Ponty, kat urodelkviel pia pakpd e€EALEN, n omola
Kopuwvetal otnv drnoyn OTL avTiAauBavopacte ToV €auto
HAG WC «KATAOKELAOTA» TOU KOGPOU KAl TOV €YKEQAAO pag
W¢ TO POVO PePOC Tou «oUAAapBavel» Tn onyacia Tou KOGPOU
auToL Tou «kataokevdoape» (TpBA. Meyer-Drawe 1999: 330). H
palvopevoloyia vmepBaivel autov Tov dulopd Kat mpoomadet
va oploel ek VEOL TO KOpUl WG oWwpa pe OLAPOPETIKEG
ekdnAwoelc. Q¢ owpatikd 6vta Kvobuacte oTov KOGUO,
avtihappavopaote dANoug avBpwroug, (wa, euTd, mpdypata,
yeyovoTta, alocbavopaote 6,TL alocbavopaote Pe tn Bonbeta tne
avtiAnync pac. Emopévwe Oev elpacte povo koppld xwplc
aiobnon petath AWV Kopulwy, aAd BpLoKOPacTE o€ lapkh
«ouVOLaNAayr» Kal «ouvoptAiay» pe 0Aa 6oa pag meptBAlouy,
VELoTApEDa eTILPPOEG Kal eTLOPATELG, AOKOUHE OPWG Kal ENELS
He Tn oelpd pag emppon Kal eToOPACELS.

«Xe auTO TO onuelo MPEMeL va anmokpoUooupe TNV mpokatdAnyn
n onola petatpénet [yia napddetyual Tnv aydmn, To pico¢ A v
0pyn 0g "€0WTEPIKES TPAYLATIKOTNTEG” 0L OTOLEC €lval TPOOITES
uovo ae ekelvov mouv w¢ povadikde pdptupac ta atofdverat. H
opyri, n viponn, To picog, n aydmn 6ev eival Wuyikd yeyovota,
Kpuuuéva oto Babutepo enimedo ouveibnone tou AAAou, eival
and £€w opartol TpomoL ) oTIA oupmeptpopds. Elvat og auto T0
MPOOWO 1 08 QUTEC TIC KIVIIOELC Kat 6eV KpuBovTal Tiow TOoUg».
(Merleau-Ponty 2000: 72)
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Zwyatikn Opthia - «Avayvwon»/
Avalvon tng Bwvietag

Xdpn oTnvV OWPATIKA pac katdotaon eldacte EMOPEVWC
evalobnTol 0t OWHATIKEG eKPPAoelg/ekdNAWOELg, OTWG
Xelpovopieg, pLukn, Tpomoc opthiag, Tpoémoc Badiopatoc,
npdypata mou (owg €ytvav alobnTd oto (dlo pac To cwya Katd
TNV avayvwaon Ing eloaywylkng pwietag. Q¢ owpatika ovta
elval yla epdg mpoottol 1600 N Kupia Xapd 600 kat o ANEENC
OTLC OWPATIKEG eKPPAceLg/ekONAWOELG Touc. A¢ pifoupe TNV
patid pag otov ANEEN: To MAATO YapoyeAd Tou oTnv apxn Tng
BvleTac KaBWS Kal n ypryopn amavinon Tou oTnv €pwtnon
NG kuplag Xapdg pmopel va «blaBactei»/avayvwplotel
w¢ BepatdTnTa OtL €Avoe TNV eEiowon. Me Tnv e€ENLEN TNC
BwiETag n BepatotnTa LYloTatal HeTaBoAn. ETol To xapoyeho
peTatpénetal ano mAatl oe aduvapo Kal TEAKA og Taywpevo,
woTou TeAlkd delyvel va eival KoOAANPEVo 0TO TPOOWTO TOU.
Elvat To xapoyeAo tou, To YiBouplopd tou, o dloTaypog Tou, Nn
PaTLd TOou - Pe ouvTopia: TO oWua Tou, AuTo ToU, Kabwg amnd-
Kpivetal otnv §evn amedBuvon, MPOCPEPEL EKPPAON Kal Tov
XapakTnpelZet yla Toug ouppabnTeg/TpLeg Kat Ty GaokdaAa Tov,
aAd kat Tnv ouvyypagea G BVIETAG KAl TWV QVayVWOTWY
NG BvleTag, wg KAmolov Tou yivetal avTIAnNmTIOg pe eva
OLYKEKPLUEVO TPOTIO HEOW AUTWYV TWY OWHATIKWY EKPPAcEWY/
ekdnAwoewv Tou. Akopa kat 6tav o ANEENC mpoomabel katd ta
(Qavopeva, va mepLowoeL TNV a§LoTPEMELA TOU, TO TTPOOWTIO TOU
dev pmopel va ekmAnpwoel TNV mpdbeon Tou, Tov Tpodidel. To
owpa kat n opthia Tou Eepelyouv amd Tov Aoyiko EAeyyo, bev
Ta €xoupe 6Aa LTIO €Aeyyo. To xapoyeho Tov ANEEN bev oBrvel
gev TOoTE, aAAAlel OPWC XaPAKTNELOTIKA — auTh N CwHUATKA
€kppaon oupgBAdAAeL oTo va potpalopacte Tnv TBavi alobnon
Tou ANEEN. Av OvTwC 0 AAEENC €noe Tnv eumelpla tnv omnola
polpacopaote Kat epeic, dev 1o yvwpilovpe. Emopevwe dev
elval onpavtiko, Tt mpayuatika viwbel o ANEENS, TL BplokeTal
«miow» and TNV oTopia tou, aAAd TUL propel va BLwoovpe
padi Tou péow NG OWHATIKOTNTAC pag yila tnv BVIETA, WoTe
va paboupe KATL yla TIC TaldaywylKeS KATAoTACELS PEOW TNC
Bietag. H Bvigta umopei va «dlapactei»/avaiubel pe idpopoug
TPOTIOUG, YiveTal katavont o€ €va Umopadpo Twv eKACTOTE
SIKWV pac Mpo-BLlwpdTwy, YVWoeEwWY, cuvnBeLwv epunveiac, pntwv
KaL UTOPENTWY BEWPNTIKWY onpelwy avapopds oe HLaPOPETIKES
KatevBuvoele. 0L «avayvwoelg»/avahboele - BA. Kepdlalo
«Bwigta» — elval dlapopeTikeS anomelpeg epunveiag.

NMwg eival yla €odg 1o Kowo Biwpa tne epmetpiag Tov ANEEN; Mwg
oag paivetal n dackaAa; Mwg Stapopewdnke n epneLpia yia Toug/
T1¢ AA\oug/eg otov mepiyupo oag; Mpokdaleoe KATL HLaPOPETIKY;

* X yr
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‘EkBeon epmelpiag: aoknoeLg ya tov
avampooavatoAlopo tne avtiAnyng -
amo Tov O1KO HOL KOGHO 0TOV KOGHO TWV
aAwv

H”ﬂapia, pia ouvddeApoc, kal eyw Ee@UAALZape pia ouAAoyn
anod PBWIETEG, 0TAV TO PAEPPa TG €mMeoe OTNV BLVIETA «O
Mavvng kat ot GANow. Apytoe va 6taBddet kat eyw diapada padi
TNg, HoAovoTL yvwptla ndn Tnv BvieTa:

Buwiéta: o Mdvvng Kat ot dAAot

210 pddnpa Twv Meppavikwy, ol padnTeg Kat ot padnTpLES
TPEMEL va 0LVTAEOUV O€ PIKPEG OPAOES TNV aPNyNHATLKA
anodoon vog pudov. O Mdvvng epydetal pe Baon To
XWPLopo o€ opddec ov Ekave n Haokala Twv Freppavikwy,
n kupia EAiCa, pe tnv Aiva, Tov Ajpo Kat Tov Zakn

otov 61adpopo £€w and tnv Tafn. Metd anod €va TéTapto
NG WPAG pPmaivel Opwe ypRyopa atnv Taén, Koltalet
TpLyOpw, womou dtakpivel Tnv kupia EAiZa péoa otig
HIKPES opadeg Tou YibupiZovv kal Ty MANCLALEL pe TpOmo
anopaotoTiko. «<Mmopw 6ag Mapakalw va epyactw Povog
pou; Aev B€Aw e Toug AAhougy, Eeomael To madi. Me

T0 éva XEPL Kpatdel ev Tw peTag ta daktuha Tov dAou
XepLov kat kottdZet tnv kupia ENiZa ota pdtia. H kupia
EAi{Ca pe TV 0€Lpd TNG GUVOPPLWVETAL KAl anavta copapd:
«Mati dev BENeLg va Houlépelg pe Toug AAoug» Xwpig
dlotaypo, 6pwc o apyd kat ge to BAEpA 0To MATWHA,

o0 MNdvvng anavtd: pmopw KahbTepa povog pou. H kupia
EAiZa xahapwvel Ta gpodla Tng, evw avtibeTa T0 0TONA
NG Tpaptétat oTo mMAAL Kal To BAEpPA TN Kiveital mavw
and to ke@dAL Tov Mdvvn. Na Aiyo kottdZel oe kamoLo
adpato onpeio mdvw ar’ avtov. AvtiBeta, To BAEPpa Tou
ayoplol EMOTPEPEL GTO MPOOWTO TG dackdlag Kat dev
TV agvel anod ta pdatia tou. Tehkd n kupia EAiTa
KoltdZel makt Tov MNdvvn, Tov ayyilel obvTopa 6Tov WO
Kat Aéet: <ENg, mape otoug alhougr». delyouv pali anod tnv
Tagn. (Mian 2019: 193k.k.)
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MeTd 1o 6ldBacpa kobvnoa To ke@dAL Hou kat eima 6T n BvigTa
TepLypA@eL pLa kabnuepuvr katdotaon 0to oxoAelo, Tnv omola
elxa Blwoel apkeTeS GopeC otnv TAEN. MAvta avtidpw Omwe
n kupla EA{Za, kat yt' autoé n Bvieta 6ev pou ENeye TOAAG: dev
katdhaBa T elye emnpedoel TNV ouyypagea TG BVIETAC Kal
nota «oupd-Blwuévn eumetpia» (Peterlini 2016: 11) Ba émpete
va pou mapovotactel. H Mapia opwe avtedpaoe Pe amopia
Kat dnAwoe OTL avtiBeTta Atav TOAD eviuTwolaopevn amd
Vv Bwieta ylati eixe avtiAngBel pia dlaitepn mepimtwon
nov dev avike otnv pouTiva 6LdackaAiag tTng Kat oTL TNV eixe
EVTUTIWOLAOEL TIOAU ) CLPTIEPLPOPA TNS HaokdAag. Zuntroaye
MOAU Kat avtaAAdgape amowelg yla Tt ouvepyatikn pdénon
Kal yld  TOUG/TIG QvTAyWVIOTIKOUG/eC pabnTec/Tplec oTo
oxoAelo, yla Ttouc Frobel kat Pestalozzi, yia Tov polo Tou
daokahou katd TIC opadlkéc epyacieg, yla TIC eumelpiec
pag otnv mpagn Kat yla TG epmelpies Twv HaBntwv/Tplwy
Hag: Mpémel n opadikr epyacta va eival blaitepa dopnpevn;
MpEmel oL dLaPOPOTIOINUEVES KOWWVIKES HOPPES paBnong va
au@eLopnTnoouy Tov mapadoolakd pag poAo; MPEMEL N opadLKn
epyaoia va EMTPEMEL OTPATNYIKES EMIAVONG TPORANUATWY Kal
va gvIoYVEL ETOL TNV opadlkoTtnTa; MoTe MPETEL va MApEXOUe
Kal va TPOYPappaTiCoue VKalpies yla atopikn epyaocta; Mwe
Kal moTe TPEMeL va elpaote dlaitepa mpooekTikoi; Ao mola
OMTIKN ywvia avTihapBavopacte Tnv aAAnAemnidpaon pdénone
Kat dtdaokaAiag; Mwe Blwvoupe kataotdoele Gtdbaokahiag;
Metd tn oulntnon pag, o kabevag amo epdc ouvOWLoE
TIC VEOQMOKTNOEIOEC YVWOELC TOU Kal TI¢ Katéypaye. Qg
napddelypa, ovvopilw TIC okewelc Tne Mapiag mapakdtw:
Elpat moAb cuykpoTnUEVN Kal opyavwvw TI¢ 6pactnploTnTeq
Ue akpiBeta kal mpoooyn, 6Tav TMPOKELTAL yla TOV OXNUATLONO
oPadwY oTnV TAEN. Aev Jou ap€aoel va dexoual MPOTAGELS Ao
TOUG/TIC pabnTég/Tpleg, apoTou €xel Eeklvioel n opadiki
epyacia. Autr n BVIETA ATAV 0av Eva XAOTOUKL OTNV TPOCEYYLON
Hou. HEepa TV amopactoTikdTnTa autol Tou matdlol. Akovoa
TQ ypryopa Bruata touv va mAnotddouv mpog TNV 6ackdaha Kat
alofavenka 0Tl e€eppalav yLa Loyupn Kat ETLTAKTIKA TpoBean.
Ta ypryopa BRpata evodpkwyvav tnv emiBupia kal TNV mpoopovn
TOU, va Tou emTpamel va SOUNEWEL POVOG TOU, VA UTOPEDEL
va dwoel Tov KAAUTEPO TOL €aULTO. TO ¥EPL TOU Kpdtaye Ta
ddyTula Tou dAAoL xepLol, pou PeTEdLdE TNV évtacn Kal Tov
evBouolaopd Tou, aAAA Kal TNV amo@acloTikotnTd Tou. To
BAEppa TOL, TMOU avalnToLOE KAl TPOCEAKLE TNV TPOGOXN
e daokdhag, pou €delyve TN coBapotnTa Kat tn onuacta
TOU aLTAUATOg tou. H daokdAa to aioBdvenke, avtiAn@Onke
QUTEC TIC KlvAoelc. MapoAo Tov Tov AyylEe EAAXLOTA OTOUC
WHOUG, Jou @aivetat OTL auTr n Xelpovopia Tov KaAwoopLoe
Kal 6€xTnKe To aitnud Tov. Exw autr TNV elkova Twv 600 Toug
va mnyatvouv «mpoc TNV dla katebBuvon» PmpooTd pou, av Kat
akopa 6ev Eepw WS Ba avramokpvotay TeAKd n dackdia oto
aitnuad tou. H mpoooyn pou ouvnBwE EOTIAETAL ATOKAELOTIKA
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otnv doknon, 0To €pyo TOU TPEMEL va yivel. Aivw 6laitepn
TIPOCOXT OTIC AEEELG. Y& AVTI TNV MEPIMTWON OUWC, Jla oeLpd
amo KLNoelg TOU owUatog, EAdXLOTEG XELPOVOULES KAl PATLES
Hou edwoav pla dLapopeTiKA TPooeyyton tov dAAou, Kabwg
UTIOPEDA VA EKTLUAOW OWOTA TN CWHATIKOTNTA, TG EKPPACELS
TOU TIPOOWTIOL Kal Ta BAEUUATA OTN CUYKEKPLUEVN KATAOTAON.
AuTr efval pla 6ldotacn tTny omoia mapapeAw Kat Tnv omoia
yvwpilw moAL Atyo.

(Cinzia Zadra)

Ta awodntnplakd pac  dedopéva elval  «evowpata»  Kat
ouykaBopiZovTalamd Tig OWHATIKES epMELpleg Hag, onwe paivetat
Kalotnv ékBeon epmelpiag. Tova BAETW (To BAEPUQ) elvatmavTtote
éva «BAEmw» (BA&upa) amo Kamolo onyeio Tou CWPATOS HOL TOU
Kablota ouvath A aduvatn pla TPOOMTIKA, pia omTike ywvia
(Merleau-Ponty 1962: 67). O Tpdémog mou avtihapBdvopal kATl ev
TIPOKEWWEVW TNV BIVIETA, CAPTATAL ETIOPEVWE ATO TIC WC Twpa
euTELplec Jou: otnv €kBeon epmelpiac Propet va yivel katavonto,
He TOO0OUG dLaPOPETIKOUG TPOTIOUE UTOPOLY Va «avayvwoTouVy/
avaiuBouv ol Bvietec. AuTo o yla Tnv Cinzia Zadra fiTav apytka
aonuavto, ayytge Badia tnv Mapia. ' autd «dlaBdaloupe» (kat
KaTavooUPE) TIC BVIETEG — KABWC Kal GAAEC KATAOTAOELG TIOU
dladbpapatidovral mpaypatika - mavta oty BAon Twv SIKWY pac
nponyoLpevwy eumelptwy. H avtahhayr amdpewv pe Ty Mapia
€dwoe enopevwg v duvatotnta otnv Cinzia va akohoubroel Ta
{xvn owHPaTIKAG Ek@paonc Ta onoia ayyLav tnv Mapia evbewc.

Elpaote mAdopata mou atoBdvovtal, kat avtd Ta aobipata ta
delyvoupe TOANEC QopEG Xwplg va To ovveldnTomotoupe. Efte
ewvaloupe elte plBupiovpe KATL, elte 0TEKOPAOTE HalEPEVOL,
pe Capwpevoug wpoug eite kagapwrtol, eite yeldpe pe
0ANOKANPO TO TpOOoWTO €iTe yapoyehdpe, eite ayyilovpe toug
AaAoug pe éva BAeppa - ekppalopacTte owpatikd. To mwe
TPOOAQUBAVEL €vac AAAOC QUTEC TIC OWHATIKEG EKPPAOELC,
dev e€aptdTal povo amo epdac, ahAd kat ard tov dAAo, 0 omolog
TIC avTIAapBdaveTal Je TO OWla TOU Kal TIC EUTIELPIEC WG KATL
(T.X. wg opyn, aunyavia, BALYnN, uTtakon, xapd KA. ).

TodTITOOWHAPAgAéeLEPLOcOTEPAYLaEUAS ard doaepelc ot idlot
avTiAapBavopaote, unopel va yivel katavonto av eEETACOUKE TNV
eumelpia Tou poRou: akdpa Kat av pootafolpe va katanvicovpe
TOV POBO pag, oL Aot propolv va Tov avtiAngBoulv otn Baon
QUTAG TN CWUPATIKOTNTAC TOU polpalduacTe we avBpwrol Kat
otn Bdon Ttwv GIKWV Toug TPonyoupeVWY eumelplwy. O poRog
eK@PAZeTal CWHPATIKG, aKOpa Kal Tipw TOV GUVELONTOMOLACOUE.
To (dlo oupBaivel, 6tav o MPOOWTO HaG KOKKLWVIZEL Eapvikd,
dtav vipenopaote. Onwe to dlatumwvel o Gabriel Marcel, oe pia
avagopd otov Merleau-Ponty: «exw €va kopyi, elpat opwe éva
owpa» (mpBA. Marcel 1986).

Juyypagelc: Stephanie Mian, Cinzia Zadra
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EpwTnoeLc avactoxacpou

Moleg AAAEC OWHATIKEG eKONAWOELG PMopeite va avTiAn@Beite oTnv napandavw BviETa;

TLoag Aéve auTeg oL eKONAWOELS yIa TA TPOOWTIA TIOU CUUHETEXOLY,;

Mota emibpaon/amixnon mapdyouy ot ekdnAwoetg kabe gopd katd tnv avdyvwon tng BIETaAg;

Moleg elval oL eumelpleq TwWY CUPPETEXOVTWV/0UOWY KATA TV YVWHN oag;

Exete Blwoel TapopoLe epTelpieg;

Mw¢ avTiAayBAveoTe TOUG/TIC OLPPETEXOVTEG/0VOEC; [TWE aAALWE Ba pmopovoe Kavelg va Toug/Tic avtiAngoet;
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H BIVIETA WC EPYAAELO AVAOTOXACHOU




BINIETA

H BvieTa we epyaleio avaoToxaopou

IIo? ko ot Qo fedar var
OTAUATHOW ATTA& TOV XpOvo 0TO
Uabnua i v okepT Aiydict
THYV OUUTIEPIPOPE [0V O KATIOLEG
SVOKOAEG KATAOTAOELS e THY

novyia pov.

s dlo O

Y€ TL BonOd pia Bvigta (yia tnv
maldaywytkn mpakTikn);

H epyaoia pe TI¢ BiETec mpooTabel va pac evatodnTomoLroet
mpo¢ plamatdaywyki oTaon eypriyopong aAAd Kat tpoohAwonc
0€ o)eon pe 0,TL ovpfatvel, n omola - OTWC Tpoavapepdnke -
va elvat kat avolkTr og «evoyARoeLg» kat aBeBatotntes. Etal
ylvovtal opatég otnv OIKN Pag MPaKTIKN Kal ol (KavoTnTec
TWY PaBNTWY/TPLWY oL PEXPL Twpa TG mapaBAénape, ot
onole¢ oUTe NATaAV avapevopevec AN o0TE TPOEKUTTAV
and OIkEQ pag O16akTIKEG mapepBdoetc. Mia 61e€odikdTEPN
napatipnon GAWoPeEVIKA KaBnUEPWVWY KATAOTACEWY, OTIWG
Y. OTlyPEG — umoTiBeTal — evoYAnTIKEC oTn dldpKela Tou
padrpatog, unopel va pag dleukoAbvel 0TO va ATOKTACOUKE
pia dla@opeTikh avTiAnwn Twy madlwy, Twy véwv aAAd kat
TWV €KAOTOTE EVEPYELWY TOUC. AMO AUTH TNV TPOOTTIKNA, N
ETAYYEAUATIKY OLUTIEEPLPOPA bev onpaivel mpwTapylka pia
OTOXEUWEVN, OLVEYN TOpela TPOC Ta euTPOC, aAAd pia olwTmnAn
navon, pia evatodntn patid kat katd nepinTwon éva BAEuUa
ToU KaBWG oTpEQeTaL og 0,TL exel NN ovpPel, pag Bonba va
pdBoupe véa mpaydata. H téxvn tne madbaywytkne dpdong
dlakpivetal - olPEWva pe autd Tov TPOmo aviiAnyng -
WC {Lo EMAYYEAUATIKA «QvTATOKPLON» OTIC ToAveTinedec
avaykeg Twv pabnTwy/Tplwy, n onola anattel kat mpodyet TNV
SLOKPLTIKOTNTA, TNV TPOCOYH Kal TNV PEPLUVA amo TN pepld
auToL Tov, o€ oTolo nedio Bploketal, dpa matdaywyka (mppA
Agostini 2020a).

*
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Nat, avté O Ty mpakTixo.
Zvvibws mpémer va avTiSpovue
yphyopa kat 0TV KaAvTEPH
nepintwon pe avtomemoifnor,
wote n kabOnuepvoTnta aTyy
16 v elvar emToyhG. Zvyvd
Oev amopéver TOAVG xpovog yia

TAPATHPHON KL AVAOTOYXOUO.

Ti eival pia Bwigta;

H Bvi€Ta elval N CUPTUKVWHEVN, «TapadeLlyIaTiki» TepLlypaen
EVOC ETIAEYHEVOU OTLYPLOTUTIOU amo dia €uplTEPN «OKNVA»
eumelptac (mpBA. Meyer-Drawe 2012). Q¢ «mapdadetypya», n
BieTa exel TNV agiwon va pwTioel eva yevikd vonpa oe kabe
olaitepn Kat ouykekpluévn mepintwon. Amod tnv Bvieta dev
TpETEL OPWE va e€ayxBel éva «didaypa» yla TNV CUYKEKPLUEVN
nepimTwon Povo, ald kat éva «btdayua» mépa and avth. H
BIETa pag dleukollvel OxL Hovo kaBwe dlagopomotel TNV
QUVTIANTITIKI pag tkavotnta Kat of0Vel TOV OTOXAOHO YUpw
and Blwpévee madaywylkee epmelpieg, aAAd kal emeldn
Hag evaloBntomolel yevikdTEpa WC TPOG TNV TALdAYWYLKA
pag ovpmeplpopd. ETol w¢ epyaleio xpnolyebel Teépa amo
™V avadelgn oTlypwy epmelplac kat ya v mapaywyn
ETUOTNUOVIKWY YVWoewv aAAd Kal w¢ peoo ekmaidevong
Kat empoppwong (mpBA.  Agostini  2020b;  Tupewvidng/
ManadomnovAov 2020), .. 0To TMAALOLO TNE TPAKTIKAG doKnong
TWY UTIOPAPLWY  EKTALOEVTIKWY 1 WG epyakeio ya tnv
avantugn ¢ 6tdaokaiiag aAAd kal tTng OXOALKAG povadag.
OL BLVLETEG TIPOKUTITOLY ATIO TNV «OLU-BLWUEVN» EUTIELPL TWV
OLYYPAPEWY TOUG, amd TO yeyovac dnAadn OTL oL cuyypageis
TwY BWIETWY T@PATNPOLY KAl TAUTOXPOVA OUM-BLWVOLY T
KaAlTepa ouvaloBdvovtal 6oa Tapatnpouv Kat PECW Twv
Bietwy meptypdgouy. To onpelo ekkivnong Aotmov yia 6Ao
autd eival To OTL Yopolpe va polpalopacte TIC eumelpleg
pag. Mmopolpe va polpalduacte TIC eumelpieg, otav ot
ouyypaeeig Twy BLVleTWy amokTolv ot {dlot flwpata yla Tig
eUTelpieg TWY OLPUETEXOVTWY/OVOWY TIOU TApaTnPOLY (TIPRA.
Agostini 2020b).
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Bwiéta: n NikoAétta kat ot 12 Amootolot - Kat
o Mwpyog

0 KadnynTng OPNOKEVTIKWY, 0 KUPLOG IdkwpBog,
polpdZel xaptdkia kat e€nyel Tnv doknon: «Xe autn

TNV doknon, p€oa otn “ypapgpatocaldta” Ba Bpeite Ta
ovopata Twv 12 AnootéAwv. Na Ta BapeTe Kat va ta
ypapete dimha 010 MAEypa ypappdTwy oTig eAeLBEPES
ypappég». H NikoAéTTa miavel To 0TUAG TNG POALG TO
XapTi akoupmioeL oTo Bpavio, dTav akodyeTal n pwvn
TOU Kupiou ldkwPoU: «Xag mapakalw va ypagpeTe pe
HOAOBL, woTe va pnopeite va oproete». H NikoAéTta
apeowg, ahhd xwpic va Bragetat, aprvel KATwW o
OTUAO Kat apyilel va ypapel Ta ovopata tecodpwy
AnootoAwv KaBapd oTig eAebBEPEC YpapPES XWPIiC va
dlepevvnoet tn “ypappatocahdta”. Kabweg ypdget,

N YAWooa TN Kwveitat kat e€Exel anod Ty ywvia Tov
0TOpATOoG. Ta umoAoLNa ovopaTa Ta YpApeL KAwe

TIO apYQ, SLOTAKTIKG, EVW OUPBOUNEDETAL CUVEXWG

Ta Ty “ypappatooaldta’, oTic eAeVBEPES YpaupES.
MOALG ypdyel kat Ta 12 ovopata oTLg TPONYOUPEVWG
KEVEG ypappEG, Taipvel SLdpopa XpwuaTioTd HoAOBLa
0TO XEPL KAl BAPEL TIG OELPES [IE TA OVOPATA TWV
AmooTOAwv. Mévo pia popd epelyet anod To mepldwpLo
Tou MAéypatog. H yAwooa tng otapatd yia Aiyo,

€VW PETA TNV aoTtoxia avth, oBAVEL Pe TNV yopa Tng
TNV PIKPR XPWHATLOTA Ypayun Tou Bynke amd to
neptBwpto. To PAépPA TNG TEPTEL, KABWG APAVEL

KATW TNV yopa tng, o€ pia oelpd ypappatwy mov givat
16N Xpwpatiopévn. Zavamnidvel 1o {610 Xpwua, EVw N
yAwooa tne Eavakiveital mpog v ywvia Tov 6TépaTog.
Xpwpatilet kat TdAL TRV o€Lpd QUTH TWV YpAPPATWY,
woTe OAeC oL oelpES va givat To i6to évrova Bappévec.
Téhog akolyeTal n pwvr Tou Kupiov IdkwBou: «0tav
Telelwoete va ahAafete kOAa pe Tov Simhavo oagl»

H NikoA€TTA ompwyvel TO XapTi TNG 0TO MAAL, WOTE

o Mwpyog, mov ageows okOBEL TPog To PEPOG TNC, Va
pmopet va 6tapaocel kahbtepa. Kottalel, xpwyatilet,
Kottaget, ypwpatiZet. H NikoAétta, avtibeta, eivat
OKUPPEVN VW amd TNV KOA\a TG Kal xpwyatilel,
Xwpic va kpOBeL TNV B€a oTo NMwpyo. To oTOPA TNE €ival
eha@pwg avolkTo, Katd dlaotripata cuvoPpuwveTal,
EVW OBNAVEL TA OVOPATA TOV gival ypappuéva pe PoAOBL
Kal ta ypaget pe 0Tuho. 0tav Teletwvel pe auto, pixvel
éva BAEppa oTo Xapti Tou Mwpyou, oL TWPA KAl AVTOS
€xel Bpel OAA Ta ovopata kat ta éxel xpwpatioet. Me
pia televtaia patid oto xapti Tou NMwpyou apxitet va
pagelel ta goAuBa tng. (Mian 2019: 212)
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Mabnon kat matdbaywylkn cupmeppopa
- avayvwon tng ietag

HBwIETa auth, we évamapddelyya amno t yvuvaotakn Babuida,
avadelkviel Pia KatdoTaon mou cuvavIdtal Kkabnuepwda oTo
oxohelo. 2e autd TO TAPASELYPA TPETIEL OL UABNTEG/TPLEC va
emhboouv pla aoknon pe tn Bonbela evog GUAAoOL epyaciag
Kal emetta va avtalhagouvv avd d0o ta GUAAQ epyaciag Tou
€xouv ohokAnpwoel. KaBwg to kavouy, Ta dvo natdia detyvouv
va Bplokouv 61koOG Toug 6podouc pabnong — mepa amod TIC
ouykekpldeveg odnyleg tou daokdhou. Tu cupBaivel €dw;
YupBaivel n pddnon; NMwe kat wg TLepgavidetat; Kat TLonpaivet
auTO yLa TNV OLKA pou TatdaywyLkn CUPTEPLYOPG;

‘EkBeon epmelpiag: amo tnv padnon we
amoQuyr oYAAPATWY 0TV Hadnon wg
MELPAPATLONO, SOKLUN Kal avakaivyn

Ytic Olakomeg tou Mdoya mpookdAeoa 6U0 GUVAOEAPLOCES
ano 1o oxoheio pac oe €vav eBENOVTIKO 6LAdIKTLAKO KUKAO
«avdyvwong»/avdAuong Bietwy. H pia ouvadeh@oc dLddokel
YAWwooeg, n dANN O TPAKTIKA Kat dnuloupylka padnuarta,
EVW NALKIOKA 0 KOKAOG TepIAAUBave ula veodloplotn Kat
pla ekmaldevTiko Pe pakpd ddakTikh eumetpia. Eyw fuovv
0 Povog Tou yvwplla ekeivn tnv emoxn yla TV Umapén
BvleTWY TOU oTnpidovtal oe avouevoAoyLko uropabpo, Kat
akopa kat otnv dldpketa Tne mepinou piag wpag Tov KUKAou
«avdyvwaong»/avdAvong, dev katdpepa va eCOLKELWOW TLC
ouvadeApLooes pou pe Tnv Bewpia mov Bpioketal miow amo
auTA Ta pKpd «eTika» epyaAeia. Agv umipxe AANAwoTe Kat
TETOLA avdykn, ylati n Bactkn pou otdxeuon ATav n aviaAAayn
TWV QVTIAPEWY, TWV OKEPYEWYV Kal TWV EUTELPLWY pag. Ma va
Beow o kivnon auTov TOV EMKOWVWVLAKO TPOYXO, dLevela TNy
napanavw Bvieta «<H NikoAgtta kat ot 12 AmdotoAol - Kat o
Mwpyog» oTI¢ 086vee pac kat tnv dtdBaca, wote Petd amd va
oLVTOHO XPOVO OLWTING YLla TNV EMe€epyacia TOL MEPLEXOUEVOU,
va BE0W 0TOV KUKAO pia mpwtn epwInon: «TL yag evoyAel edw;
TL pag KAvel evTomwon;»

Qoot ¢Atnoav Ttov Adyo dlamiotwoav 6tL n NikoAéTta dev
ektelel TNV epyacia TNG oOpPwva pe TG UEBOOONOYIKEG
odnyieg Touv kupiov lakwpBou, Kat OTL Kal n TPOCEYYLON €K
HEPOUC TOU NMWPYOL 0TNV AoKnon dev ATav n avauevouevn, oTo
KATW-KATW elye avilypdyel amAwe amo tnv NikoAetta. Akopa
Kal n avtaAAayn Twv @OAAwy epyactac petaghd toug dev ehaBe
XWPAKATA TNV Aroyn OAwV Pag. L& auth TNV mpwTn «dLdyvwaon»
nuactav kat ot Tpelg obpewvol. Opwg otnv «avayvwon»/

* 5
. *
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avaAuorn pag avagoplkd pe TNV CUPTEPLPOPd Twv padntwv/
TPLWV Ol YVWUES pag dtepepav dpaoTikd. Evw eyw eida otnv
NIKOAETTA £va UTAKOUO KOPITOL TIOL TOU APETEL N {WYPAPLKT),
oL ouvadeh@oL pou dLEkplvav eva @LtAodogo, 6pactrplo matdi
nov elxe MpwtioTwe TNV avdykn va dnulovpynoet €va TeAeL0
®OAAO epyactag, kat kupiwe éva @UAA0 epyactag mou pmopoloe
va To emidei€el yla va mapet kKahd Babpd. Kal otnv mepimtwon
Tou Mwpyou dev Ba Pmopoloav oL YVWHES Hag va dlagepouv
TePLOOOTEPO, EPELC oL TpeLg etdape Tpia matdid: To Mwpyo mou
napaeivat TeUMeANG yla va  oke@Bel Povog Tou va KAvel tTnv
epyaoia, Tov Mwpeyo , mou Adyw avayvwoTikng aduvauiac dev
elvat kav oe Beon va Bpel Aé€ele oe pia «ypappatooaldrar,
Kat Tov Mwpyo TOL GoPdtal amd avacpAAela PATWES Kavel
AGB0o¢ Kal £ToL TPOTIPA va TEPLUEVEL TNV OWOTH AUon TpLY
Ta «Balacowoel» T660 e TO GUANO epyaciag Tou, 660 Kal e
TN ouvepyaoia Tou Pe T cuppadnTela Tov. EKKlvwvTag amo
TIC amoAUTWC QTOWLKEG, TPONYOUUEVEC EUTELPIEC PaAC WC
d1ddokovteg/ovoeg, aAAd Kal w¢ MPWNV UaBnTec/Tpleg Kat
0TO PeTaglh kal wg yovelg, MPoEKLYe amod auTh TV TOLKIALa
avTIARYewv evag yoviuog 6tahoyog, otov omolo avadvénkay,
napdAAnAa pe véec 1ogec yla Tn pebodevon tng ddackaAiag,
Kkat pla xahapn avtaAAayn eumelplwy oe media eviaong mou we
eketvn Tn otiypn dev ta eiyape avtiAnebet we téTola. EtoL ).
eBacape otnv avayvwplon plag oe moAAG oxoAela kuplapyng
AavBaopevne «kouAtolpac otn olaxeiplon Twv AaBwv», 6Twg
ovoace LOTOXA N CUVAGEAPOG OU AUTO TO PALVOUEVO, N OTtola
dpa oe avtiBetn kateLBuvon oe OYEON Pe TNV ETUOLWKOPEVN
eTUTLX(a TG OXOALKNEG PABnoNg Kat Kuplwg pe TNV xapd Ine
avakaAuyne, Kat cugewvioape 0TL To TOGO GNUAVTLKO yLa TNV

{wn «va pddoupe, Twe va padaivoupe amd taAadn pac» dev Exel,
oxedov kaBohou, xwpo atnv dlagopewen tou padpatog. Tnv
altia autrhg TNG KATAOTAoNC UTOPECANE Va TN UAVIEYOUE e
Tnv BonBela evog akopa gatvopevou: Bpebrkape kat maAL otov
SIMAG pOA0 W HATKAAOL/EC KAl WC EEETACTEC/OTPLEG, OTIOU TO
Bepa elval mavtote amd TNV MAEUPA TWV PABNTWV/TPLWY, OTL
dev mpemel va kAvouv AdBn. Av oL ekmatdevTikol aplepwvovtav
AMOKAELOTIKA 0TNV epyacia Toug Pe TOUG/TIG paBnTEG/TpLEC,
EVW N aELoAOYNoN TwV OXOALKWY EMOO0EWY Ba Pmopoloe va
ATav appodlotnta KAmolwy eEWTEPIKWY TMPOOWNWY (auTh
ATav n 18éa pag), TOTE N €o0tTiaon Tou TaAldAYWYIKOU Kat
SL16aKTIKoL €pyou Ba fTav oTnv mpoeTolyacta, TNV UTOCTAPLEN
Kal Tnv evBdppuvon Twv madlwy kat Twv véwv. Etol Ba
Katopbwvape kat ot d0o MAeLPES va «TpaBolv To {&lo okolvi
npo¢ Tnv (bla katevBuvaony», WoTe va EBACOLY OE KOWVO TEPpA.
AuTO elval eva petath mMOAAWY GANWV POVTEAWY OKEWYNG, Ta
omota avamtuyBnkav otnv dLdpkela Tou KUKAOL «avdyvwong»/
availuone Tne BvieTac pac, To omolo OPwWE eyelpel To epwInua
TLKAPTOUG SpEWApE eyw Kal oL GUVAGEAPOL pou ard cuvdvTnon
Hag mou etye moAAR dovAeld. Qotéoo Oev gival Y. 0TO XEPL
Hac va Eepuyoupe amd To Beoptkd mapadedopevo OLTAG poAo
HOG. YuP@wvhoape OPWG OTL Kat Yovo n aAAayr TPOOTTLKAG
OV Pag TNV MPOCPEPE N PBLVLETA, ATAV O)L HOVO OLVAPTAGTLKA
Kal mAovola oe epmelpieg, aAld kal kupiwe pag evduvapwoe
0To emdyyeAud pag, otnv avtoavTiAnyn pac Kal EMOPEVWE
EUPEOWE OTNV AUTO-ATOTEAECPATIKOTNTA PAC WE Tadaywywy
Kal EKTALOEVTLKWV.

(Vincent Schatz)

*
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H gvvola tn¢ O1-UTOKELPEVIKOTNTAC 1)
dlaowpatikoTnTag

Ol PBWIETEC ATOTUTIWVOLV  OL-UTIOKELPJEVIKEC — OTLYHEG
avtiAnyne Kat epmelplag, ano Tig onoteg oL cLYYPAPE(G TwV
BleTwy emnpealovtat.

Mmopel kavelc va emnpeaotel ano kATL, 6Tav o ouvnBLopPEvoC
Tpomog Opdong Kal Katavonong Tng TPAYUATIKOTNTAG
dev elval ma amoteleopatikég, kat viwbel apnyavia,
avTigeTwnidovtag  pla  katdotaon.  XITIC  BLVIETEC
KaTaBdAAeTal pla mpoomdbela aUTEC Ol OTLYPEG TNG
apnxaviag, TI¢ omolec Blwoav 6ool/eg TG TEPLYPAPOLY,
va anoTtunwBolv ypamtwe. Etol, oe  pua Bwigta
«UETAYPAPOVTAL> YAWOOLKA Ol ONUAVTLKEG OUUTIEPLPOPES
0€ €va OTLYULOTUTO epTELplag, Ol OWPATIKEG EKPPAOELS/
ekdnAwaoelg, N atpooeatpa Kat ot dlabeoelg pe vav Tpomo
alobnTikd evoToXo, aAAd Kal avolkTo otnv moAvonuia. Ot
Bietec Oev MAnpoly TNV aflwon piag ek Twv LOTEPWY
TUOTAC «avanapdotacng» piac kataotaong, ovTe Kat TAREN
anotUMwon TOoU €KAOTOTE OLYKelgevoyu. XTIC BLVIETES
Teplypdeetal nBeAnueva Hovo auTo Tou elval «TPOKANTIKOY,
€AKUOTIKO 1) QTMOKPOUOTIKO, AUTO TOU TPOOKPOUEL  OF
npokaboplopevee mpoodokieg. Ot BvieTeg delyvouv mwe
pmopolv va yivouv katavontd pe dAAov TpoémMO amod Tov
ouvnBLoPevo, 0 eauTog, 0 KOOPOC Kal ot dAAoL oty edmelpia
Tou/Tng Gtbaokougvou/pévng (mpBA. Agostini 2020b).

Ala-owpatikoTnTa

Me tnv Bwieta Ba ogellav va diepeuvvnBouv L
UTIOKELPEVIKEG eUTELPieG. Ze pla avapopd atnv Kate Meyr-
Drawe (2001: 11) eKkkwoUV oL OUYYPAQELC TNG BLVIETAG
and To OTL 0 KOOUOG «TOu avdpeoa/petagu» (inter) kat
ETMOPUEVWC Ol ePTELplEG «avaueoa/PeTall» EPELVNTWV/
TPLWV KAl 00WV epTAEKOVTIAL OTn BLVIETA QVIKOLV OE
auTn Vv dl-umokeluevikoTnTa. To onuelo avagopdc yia
QAUTEG TG OL-UTIOKELUEVIKES eUMELpEC Kal TA AVTIANTITIKA
bedopeva ouyKPOTELTAL AMO TO CWUA PAg WG duvaToTnTA
Kal TaypatikotnTa 6Awv Twv epmelplwy. Etol yivetat
oapeg otny évvola Tou Maurice Merleau-Ponty (1993) tng
«Bla-OWPATIKOTNTAG» OTL EXW avaykn Tov/Tnv €Evo/n we
@aAho/n, o/n omotoc/a pouv «avoiyel» pia mpooBaon o€ epeva
Tov/TnV (dlo/a Kal EMOPEVWG OTIG SIKEG OV (OWHATLKER)
epmelpiec. Ot Blwpeveg eumelpieg Twy dAAAwv Eepelbyouvy
ano v avtiAnyn pag, Oxt OpwG Kal Ol CWUATIKES
eKPPACELC/ekONAWOELS TOUG. Ol CWHATIKEG EKPPACELS
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Twv AAAWV pag emnpedouvy Kal epdg, We UTOKELeEVa ToU
avTihapBavopaocte. Auté onuaivel 6Tl otnv Kowr Biwaon
TWY EUTELPLWY, Ol GAAOL aMOKAAOTITOLV KATL, TO Omoio
UTIOPW KAl EYW VA BLWOW OTO SLIKO HOL OWHa. Y€ pia Ko,
OLPACEVN KATAOTAON EUTELPLAG TIPOKUTTEL HUVNTIKA Eva
OL-UTIOKELUEVIKO KOLWVWVIKO vOnua, To omoto 6ev pmopel va
anodobel 00Te o€ egpéva olTe oTOV/OTNV GAAO/N, yla TO
omolo OPWG, EYw €xw avaykn tov/tnv dAAo/n yla va to
eKppaow. Ta avTiAnmrikd dedopéva Kat oL epmelpieg dev
elvat duvatd va «anokpuoTaAAwBoly» C€ POvVOoNUavTEeS
EVVOlEG N eK@paoelc. E@ocov ol evvoleg avadlovral
and eumelpieg Tou PBLo-KOOUOU, Tapapevouy TeAIKA Kal
aQUTEC (QOopelc moMamAwv vonpdtwv. Etol Blwvoupe
Kal yvwpiZoupe mavia ave€dvrAnta TEPLOCOTEPA, Ao
ooa elyaote oe BeEon va OKEPTOOPE N va EKPPACOUNE
YAwoolkd. AutoC 0 «mMANBWELOPOC»  EPTIELPLWY, O
(QOPTOC TMOANAMAWY vONUATOO0TACEWY, PeTaypapeTal
oe BIETEC TIOU epunvebovTal OLUTIOKELUEVIKE, XWPIQ
TMOTE VA KATAPEPOUPE va Tov eEavtAnooupe OAEG TLG
vonuatodoTAoELC AAAG Kal OAOV auTOV TOV «TTANBWPLOHO».
H oawopevoloytkn epevva Baoiletal EMOPEVWES GTOV OL-
UTIOKELUEVIKO XAPAKTAPA TNG eumelpiag. OL avayvwoTeg/
Tpleg piag Bigtac, kabwe tnv dlapdlouvy, pmopoly va
KATaAdBouv TIC TEPLYPAPOPEVEG OCUUTEPLPOPEG, KaL
€TOL va «emaknfeboouv» To €UAOYO TOU OUYKEKPLUEVOU
napadelypatog oTov €aVTO TOUG. X€ aQuTh TN duvatoTnTa
EMANABEVONC EYKELTAL N €YKLUPOTNTA piag Bvietag (pBA.
Agostini 2020b).

‘Etol, ot Bwi€Teg oxetidovtal e tnv exmaidevon Tou BAEPPATOC

Kal TNS akong, Kat Uropoly e auTov Tov TpOmo va eloaydyouv
pla emayyeApgatiky madaywylkn avtiAnpn - evaviia oe

«PeOTIKa» 1davika povoonuavotnTag.

YTnv epyacia pe TIg

Blieteg ouvioTwytal tpta BApata, dnAadn pia dladikasia:

To

H omola apxi¢el pe tnv KoOwr avayvwon EMAEYHEVWY
BvieTWy,
MepVA 0TV YPamTh Kataypaern Twv EUTELPLLV TIOU
ouvéBnoav Katd TNy avayvweon Twv BVIETWV Pe TNV HopeN
NG «avayvwonc»/avdiuong tne Bvietag
Kal  oAokAnpwveTal Je TNV amATNTIKA  TOKvwon
POPTIOMEVWY [E epmelplec kaTaoTdoewy Tou amodidovtat
e TNV poper BViETWY.

teAevtaio

npolmoBetel  Adn  upla  ouykekpluevn

eualobnTomotnuevn popen avtiAnyng.
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Ko TG aKpIpag Ty
ypdgw;

’

7

Nw¢ ypagpeTat pia Bvieta;

«H Buwigta obnyel 10 BAEuua oto kabnuepvo, peow auvtric
napatnpel kavel¢ kat moAAd Betikd, ta onola 6lapopetikd Ba
guevav kpupugva, kat kabiotd duvatd To va arobobel owatd n
“uayeia Tou pabniuarog”s.

(Avatpopobdtnon evoc umownpiou ekaldeuTIKOU amé £va £pyactriplo
yla «avdyvwon»/avdAvon BvieTwy)

H blaitepn mpokAnon g ouyypagnc Blvietwy Bploketal oto
Va ETUXELPAOOUKE va amodwooupe AeKTIKA OAa auTtd mou elvat
d0okoho va meplypa@oly yAwoolkd. H Tpoooxn oTpEpeTal
ETIOPEVWG eLOLKOTEPA TIG OWHATIKEG eK@PAoELq/ekdNAWTEL,
dpa Oev eMIKEVIPWVETAL POVO OTN AEKTIKN EKPPACN Kal TN
YVWOTIKA amodoon, aAAd yivetal mpoomdbela va elpacte
«QVOLKTO(» O HOPPEC EKPPAONG OTIWG KLVAOELS, XELPOVOLEC,
patieg, Oladpdoelg, OlaPeoelc Kal atpoopalpa, ot omoieg
dlaypdeovtal WG MLPLIKNA, Xelpovopieg, TOVIKOTNTA, PUBLKN
Kal oTdon owyatog. Mpenel edw va ongelwdel ektog amd To
TU Twv Aeyopévwy Kat To Mwe plag yAwaoolkne xetpovopiag:

40

Iwg Snradh va apyiow;
IIod ypdow pia Prviéta

oo

00o

L_¢

nota pripata anodidouvy Tov TOVO oToV omoto Aéyetal KATL 1 Tov
nxo We tov omofo akovotnke; To (Olo LoyVeL yla TN YAWOOLKA
anotunwon tne mopeiag BAEPPATWY TOL KvouvTal HETAEL eVOC
TPAyPaTog Kat EVOS TPOCWTIOU 1 TNV avTioTolKN TWV KWV ogWwV
TouG: n €€odog piac YabnTplac and v tdén elvat meplocoTEPO
X0pog, mepTatnua pe ypryopa pnuatdxia, abopuBo EeyAiotpnua
N 6l0TakTIko BAdlopa; Mwe dlapgopewvovtal Ta BAEupata evog
natdLov 1) ot KWAoELS TS yAwooag Tne NIKOAETTAC, OTWG 0TO0
nponyolpevo mapddetypa tne NIKOAETTAG, TOu [Wwpyou Kat
Tou kupiou lakwpov; H eotiaon BpiokeTal edw o€ epmelpliec,
Ol omofeg MPOOKPOUOLY OTIC CLVNBLOPEVEG TPOCOOKIEC TwV
ekmatdevopevwy. H téxvn NS ouyypaens Bvietwy cuviotatat
edw 010 va amodobolv ol eumelpieg mou Blwbnkav YAwoolkd
{e TETOLO TPOMO, WOTE OL AvVayvWoTeC/TPLEG plag Bletag va
UTIopoLY va emava-Lwoouy Ti¢ epmelpieg auteg (TpBA. Agostini
2020b).

‘Etol kataypdgouv oL cuyypageic BLVIETWY OTOV MAldAYWYLKO

Topea Ta «ixvn» EPTELPLWY, Ol OMOlEC GCUPTIUKVWYVOVTAL
a@nynuatikd o€ akaTePyaocteg PBLVIETEC TO OUVIOUOTEPO
duvato PeTd TNV amdKINon TwY avTIANTTIKWY 6edoPEVWY.
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BINIETA

H BvieTa we epyaleio avaoToxaopou

D EpwTNoELg avasToxacpow

Y1a napakdtw onyela mapatiBevral epwInoeLg, oL 0TolEG UTMOPOLY va XpnotpoTotnBolv TO00 avagopLka Ue TNV GLYYPAPH TwV
BVIETWY 000 Kal e TOV avaoTOXaopo yupw amd auTeC TIC OTLYMEG eUTELPLag.

1) MpoomTLKN 6TIC AVTIIARPELG/EPTELPIEG:

° ‘Exouv oL epmetpieg kat 6oa gylvav avTIANTITA Teplypagel pe TpOTMo KaTavonTo Kat TPOTO «CLH-BLWTIKO», WOTE Ol
QvayvwoTeG va «amoppo@WVTaLy KUPLOAEKTLKA Ao Tn BLVLETC;

° Atatnpeital n moAvonpia tne BVIETAG;

° YTapXouV €VVOLEG TIOU TIAPATIEUTIOUV O Jia JovoonuavTn epunveia kat 8a yrmopovoav va €pbouv oe avtibeon pe tnv

€0KePPEVN ToAvonpia piag BvieTag;

2) F\wooLKn cupTdKVWGN:
° Bploketal n meplypagn aTo TPOOKNAVLO TNG BLVLETAC;

Eival duvatd va anogevybel pia eme€nynuatiki JETA-TPOOTITIKY i) €PUNVEVTIKA TUKVOTNTA,

° Elval Ta mpo-avaoToxaoTikd Kal 0TOXAoTIKA, akpLBr Kat AaKwVIKA oTolxela Kataveunueva €ToL, WOTE va TEPLYpApovTaL
OUYKEKPLUEVA, KATAVONTA KAl TIUKVA TOOO0 0L OWHATIKEG EKPPACELC/EKONAWOELG OO0 KAl OL OTLYUEC TIOU T(POKAAOUY

ouykivnon;

3) M'vwotiki aia:

° EKTIANpWVETAL 0 TIApadELyPATIKOC XAPAKTAPAC TNG BLVLETAC;

° Elval n napovoiaon otnv BvIETa SlaTuTwWEVN e TPOTIO, WOTE 0L AVAYVWOTEC/OTPLES VA UTTOPOLY va cuvaydyouy amd tny
OUYKEKPLUEVN Ttapouaiaon KATL YEVIKO 1) pia yevikn yvwoTikn agia;

° Mmopolv oL avayvwoTteg/Tpleg va 61daxbolv KATL vEo amo Tnv BVLETA;

° Elvat n Bvieta kKatdAAnAn yla va «tapdgel» To olkelo kat VTIoBeTIKEG auTovoNnTo;

Mov pmopei va ypagei pia Bvieta;

Ie Ka0e matdaywylko Topéa gpyaciag

H ¢peuva PBwietwy umobetel OTL oL MAnpogopieg yla ta
anoteAéopata TNG pddnong dev emapkolbV yla va Kpivoupe
TNV AMOTEAEOPATIKOTNTA Kal TV eTuTu)ia e matdaywylkng
TPaKTIKAC. Ot BVIETEC AMOTEAOLY yild TOUC/TLG matdaywyoug
O WV Twy mediwy natdaywykne dpdong pia duvatdTnTA OV
amo@EPeL TIOANATAG 0QENN OE eKTALOEUTIKEG KATAOTACELG,
oflvel Tnv mpoooxn amd TNV TAevpd TnC pddnong, Kat
QWTIeL BLAPOPETIKES TaLdayWYLKES TITUXES oTnv dladikacta
ddaokahiac-yabnone. Bigtec pmopolv yia mapddelypa va
YPaQTOOV 0Tn OXOALKH TAEN, og dLdPopoug POPELS yla Toug/
TIC VEOUG/VEEG, 0€ KOWWVIKO-Tadaywytka opopata, Kabwe
Kal oe 16pupaTa apyIKAG Kal ouvexllopevne ekmaideuong
evnAlkwy.
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Itnv eknaidcvon dackdaAwv Kat matdaywywv

MatnvenayyeApatonoinon (LEANOVTIKWY) H1OACKOVTWY/0UoWY
Kal matdaywywy, 0 avactoxaopoc yupw amd Tty d16aKTIKN
Kal matdaywylky dpdong kat yvwong matlel évav Kevipkod
poho (Helsper/Tippelt 2011). H cuyypagn Bietwy eivat évag
blaitepoc TpdMOG MapaTHPnong, akpoaong Kkal aiobnong avtoo
o BLwvouy oL 61daockdpevoL/e¢ e vnTaywyeia, oxoAela, oo
TAVETILOTAYLO, OTNV TPAKTIKA AOKNON, KABWGS Kal oTnv apxikn
ekmaidevon Kat Tn cuvexl{duevn KatdpTion o€ TPIToRABULa Kat
dAa ekmatdeuTika 16pLpata. Ot Bvietee dlevkohlvouv touc/
TIC PeEANOVTIKOUC/EC Tatbaywyoug va oTafolv avacToxacTika
KL epeuvnTikd amévavtl otn dtbaokahia Touc, kabwe cuvobeovTal
dueoa pe TG OIKEC TOUC eumelpleg, e yeyovoTa TOU TOUC
ovpBaivouy Ywplc va ta €xouv TPOBAEYEL 1) 0XedLATEL KAl TIOU
TOUG EVOXAODY, TOUG AyXWVOUY, TOUG TPOKAAOLY olhyxuon, Kat
TOUG 00nNYoLV 0TV APELOBATNON TNG ATMOTEAEOHATIKOTNTAG
TOUG, evWw oL {bLot/ec €xouv dpeon avaykn avtoemiBepaiwaong.

BINIETA



low¢ mpoKOTITEL aKPLBWE amd 5w TO EPWTNUA OXETIKA UE TN
ouyxvr) ENAelpn Looppotiag petagy mpagng-Bewplag: eva Bepa
10 omnofo avtipeTwnidetal KAt enavdAnyn amod GoLTNTES Kal
POLTATPLEG WCTIPOBANKE, To OTol0 TOUG cLVOdEDELAON KB  OAN
N 6LdpKeLla Twy oTIoLd WY TOUG KAl EKTEVETAL WG TV TPAKTIKN
doknon Tou akoAouBel. H epyacia pe BvieTeg we Yépoc Ine
dldaokahiac pmopel va olkodopnoel emayyeAaTiky yvwon
pooavatoAlopévn atnv dpdon, yla Katactdoels TI¢ omoiec
oL eAhovTikot dLddokovteg/ovoeg avayvwpilouv ypryopa, Kat
UTopOULY va LAOTOLODY OTPATNYIKES dpdong Baclopeves oTnv
eKAaoToTe Katdaotaon. Meoa amo ¢ BWIETEG, OL QOLTNTEG/
Tpleg NG Madaywytkne €pyovral vwpig avtipyéTwmol pe pia
TPOOTITIKA a6 TNV TAELPA TOU eKTIALOEVOPEVOU, TIOU TOUC
BonBd va avtiAngBolv Tov eKMALOEVTIKO XAPAKTAPA TWV
euTELpLWV Tou amokopiZovy (ipBA. Schratz 2020).

«Tt éuaba; Ot ot oTIypEC evéyAnong anattouv kdmota ureppacn
1} Bdppoc yia va dtatnprioelc pia avolktn otdon. MoAovott 6Aa
ygoa pag avtiotekovral, avolyetar petd tnv umepBaocn éva
nAriBo¢  atobnTnplakwy SuvatoTATWY Kat xwpwy epunvelac,
ot omoiol ywpi¢ evoxArjoetc udAAov Ba eiyav amoBel moAv mio
“‘eninebol”». (avatpopoSotnon and aeutvdpto épeuvag BIETWY)

Ie matdaywytkd tdpopata

OL BLvLETEC YpnoluomotovvTal Ot yévo yla Tnv avdmtuén tne
d16aokahiacahAd kattou oyoAelov wematdaywytkol 1dpupatog.
MmopoUY va mpoopepouy o€ HLOAKTIKG TPOoWTILKG aAAd KaL 0Tn
dloiknon Tou oxoheiou dlevpupévec Kat/f vEeC OMTIKES Ywviee
yla TIC paBnolakeg Kat ekmaldeuTikee 6ladikaoies. YToug/oTIC
TPWTAYWVLIOTEC/TPLEG TNG TaAdaywyLkAG dpAong MPooPEPOLY
TNV eukatpia yla avaoToxaouo Kat vea emayyeAuatiky pdénon,
KaBwe epyovtal oe emagn pe Ta (da Ta Wpovpata Toug, TNV
lepapyia evtog TOU LOPLPATOG KAl TOUG GOULYKEKPLUEVOUC
OUOYeTIOPOUC efouciag Tou mpokUTTouV. Kdtt avtioTouo
(o0eL Kal yta Toug/Tic OleubuvTtéc/Tpleg evdc oyoAeiov,
KaBwe Kal yla ta topupata oe AAAOLC TatdaywyLkoig ToE(S.

(¢ MUKVEG TEPLYPa@ES OXOAIKWY OTLYPLOTUTIWY eumelpiag, ot
BWVIETEC OlEUKOAUVOLV pia oTeVA OXEON ME TNV TPOCWTILKN
OL6GKTIKA TPAKTIKA TOU avamtuooel o Kabévag Kkal n
kaBepia, kat pmopoLV emopévwe w¢ bedopéva Bacilopéva
otnv epmelpta va ovgBdAlouv otnv mepattepw eEEALEN TNC
(6lac matdbaywylkng TPAKTIKAC og emayyeApaTiko eminedo,
aAd kat otnv urmootAplén dladkactwy ARYng amo@acewv
ota oyoheta (Agostini/Mian 2019). Etol dlavoiyouv Ywpo
0Ta Tatdaywylkd 16popata yla emkowvwyiakeg dladikaoiec
dlampaypdatevone (.. mapatipnon didackahiac oe cUAAOYLKS
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eminedo, avatpopodoTHoeLs BAceL emelplwv) Kat dladikaaieg
dlaoeahiong mototnTag (e€€TaoN HLOAKTIKWY TIPOYPAUHATWY,
avtoagtohoynon). Ot BWIETEC XPNOLUEVOLY ETOPEVWE WG
TEKUNPL  BLWPEVNC TPAKTIKAG TOOO oTnv a&loAdynon tou
oxoAeiou 600 Kat Tng 6tdbaokaAiag Kat €ToL Kat 0To MAaiolo Tou
npoypappatog tov OOXA “Innovative Learning Environments”, ot
BVIETEG YpnolomotobvTal wg epyaleio aglohoynong (mpBA.
Westfall-Greiter/ Dienhofer 2017). Ta dedopéva mou culAéyovTat
e BLVLETEC PTopoLy pe autdv Tov Tpodmo va avadeifouv Topeilc
yla Tn ouvexL{opevn eEMLUOPOWON TwV SLOACKOVTWYV/ OUGWV.

Ol KOWVEC «avayvWwoeLg»/avalloelg BVeTwy oe éva mhaiolo
OUAAOYLKIC OUZHATNONG KaL AvVaoTOXAoPoU, 6T AOYLKN TNG «OU-
Blwong» (amd kool Biwong dnA.) Twv oTypwy epmelpiag,
elval onuavTikeée kat oe emayyeApatikeg opadec uaonong.

‘Etol umopolv oL cuvadeApoL/1o0eg va anokThoovy TipdoBacn

0TLC epmelples AAAWY atépwy, yla va avakahdyouv o auTec
ONEC TIC TTUXEC TNG MABNoNg, aAAd kal oAa Ta «mpeEmely
evoce matdaywytkot mAatctou, va Ta PeAETAOOUV KPLTIKA Kal
va avTimapatebolyv o€ autd, kKal €tol va dleukoAovouv pia
avdmnrtuén tou oxoAeiov aAAd kat Tng ouoTOLXNC OLOAKTIKAC Kal
nadaywytkne MPakTIkAg KatdAANAnG oto kKdbe ouykeiyevo.

ITOV KOLVWVLKO XWpo

OLBLvieTeg mpoapepovTal emiong yia tnv 6§uvon tne avtiAnwng
Kal Tov avaotoyaopd Twv dladlkactwy dlampaypgdateuong Kat
avtaAAayng peTagh atépou Kal kowvwviac, YeTagl avbpwmou
Kal KOOPOU: W TOTOBETOVVTAL Ol AVBPWTIOL GTOV KOWVWVLKO
XWPOo, WG efolkelwvovtal Je Tn OUPPETOXN O QUTOV
TOV YWPO, TMWG BLWVOLY TOV amoKAelopo, TWe pabaivouv
Kal ekmatdelovTal avTamoKPLVOUEVOL OTIC KOWWVIKES Kal
OLKOVOWULKEC QMALTACELS; Ma AUTEC TIC EPWTACELL  UTOPOLV
va ypa@touv BVIETeG mavIoL — otnv otdon Tou Aew@opeiov,
oTnv anofadpa, oe pia mhateia, éva katdotnua, oe pia EkBeon,
oe avefdopata mapactdoswv OMwWG Beatplkd @Opoup A
KAAALTEXVIKEG OpdoELC.

Suyypageic: Evi Agostini, Nazime Oztiirk, Susanne Prummer,
Vincent Schatz, Vasileios Symeonidis, Anja Thielmann
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MAOH2H

H pyaénon oto mAaiolo tng matdaywytkne dpdonc

Orav ovl{ntioaue xfes otny

oudda avti TNV PrviéTa,
ratddafo Eapvikd, yiati oe
KATTOLEG TTEPITTTWOELG EIVALL
KaAUTEPO Yiat OpLopéve Taudid,
VO UNY T TPOTENW PLOL LA
oTLyun.

i

Ot BwiEteg, oe €va euphTepo mAaiolo, ava@epovial OTLC
Habnolakeg dlepyacteg Kal OTIC EKTALOEVTIKES eUmeLpieg. Elval
AOLOV XPOWEG Kal yia Kal TNV EMAYYEAUATIKI padnon twv
{blwv Twv madbaywywy, ot omoiol avTilauBavovTal peoa amo
TIC BIETEC TNV TtadaywyLkn 6pdon Kat umopoly va oToXaoTtoov
OXeTIkd. H matbaywykn epyaocia — eite otnv ppoviida madlwy,
oTnv epyacia e véoug, oTo oxoAeio, aTnv ekmaidevon evnhikwy,
0TnV KOWWVIKN gpyaocta - dev ouviotd pia povoonpavtn dpdon
TWV eldlkwy TnNe madaywytkic, ald evidacoeTal og pia Kown
padnotakn dtepyaoia pali pe dAoug kat OAec ekeivouc/ec oTouc/
0TLG omoloug/eg elval aplepwyevn.

Y10 Tapdadetlypa tou oxoAeiou: n didaokahia kat n pdénon elvat
npoumoBecelg n pia TNg dAANG. H dtdackahia Twv eKTIABEVTIKWY
uttnpeTel TNV PABNON Twv PaBNTWV/TPWY, Pddnon otnv oroia
evéyovtal  Kat ot {dlor/ec diddokovtec/ovoec. ETol pmopel kdbe
evoTnTa 6ldaockahiag kat pddnong va eival efioou pia apopun
Hadnong yia daokdhoug Kat daokdAec. Auth n aAniemnidpaon bev
oupBaivel mavta ouveldntd, KpUBEL OPWG Ml Loxupr duvaptkn
AKPLBWE yLa TNV EMayyEAATONOINON TWV EKTIALOEUTIKWY, OTAV Yivel
QVTIANTLTH Kal avaotoxaoTel kavelg yopw amd autrv.  Auto Tou
pabaiveTal peTATPEMETAL 08 BNoaUPO ELTELPLWV YL TNV TIAtdAYWYLKA
emayyeApatomnoinon, 6tav ot matdbaywyoi ofuvouv fi BeATLWvOLY e
TIC BVIETEC TNV avTIANYN TOUC Kal TOV avaoToXacpo Touc yUpw aro
SLOaKTIKES Kal JaBnolakeg dlepyactiec A akdpa kat aAAnAemdpdoelc
oe d\a madaywyikd medla. Me autév Tov TPOTo, N TaAdaywWyKA
dpdon Kat n pabnaon pmopouy va yivouv KatavonTeg we pia TOAUTTUXN
Kal moAumapayovTikn dlepyacta, n omoia emnpedlet ot Povo 6Aouc/
€C TOUC/TIC eUTAEKOLEVOLC/EC AAAA Kal ToV TEPLyLPO TOUG, £lTe elval
T0 OY0AEl0, £vac matdaywylkog BeoUdC 1) €va eknaldeuTIKO (dpupa.

* ¥ ¢
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Ooo meproaotepo Siafdlw Prviétes
KO TIG OKETITOU KL, TOOO TTEPIOTOTEPO
Eexabapilw 611 Kdmotes kKaTaoTATEIG
oTo U&Bnua pmopovy va yivovy
avTIANTTEG TeAeiwg SiapopeTiKd.
Iapathnpw 011 Kt £y o (810G
Saprws pabaivo.

ATo tn mhevpd tng didaokahiag kat Tng
Hadnong

0 Michael Schratz (2009) cuvélaBe To €VVOLOAOYIKO ZELYOG
ano Tnv mAevpd Tng OibackaAiag/amd tn mAevpd  TNC
pddnong. To okéAog Tou Celyoug: amd tnv TAevpd TNg
ddaokaliac onualvel, 6Tl TLY. évac/ula  dtdaokwv/ovoa
evepyel dlddokovTac e To va BETEL MOPOUS oTn dtabeon Twv
paBNTWV/TPLWY, va e€nyel Ta mpdypata, va KAvel EpwINoELS
KatmoAAd dAAa. H umoBeon iow amd 6Ao auto eivat 0TI auTeg
Ol EVEPYELEC KLVNTOTIOLOVV Kal LTOOTNPLCoLY TV pddnon
TWV JaBnTwv/Tptwy. To dAAO OKEAOC: amo Tnv TAeupd Tne
pdBnong onuaivel to (610 To pabnolako cupBdv, oTo omoio
EUTAEKOVTAL TOGO 0/n 616ACKWV/0V0a, 600 Kal oL uadnTeg/
TPLEG, KaL To omoio pmopet va kaBopiZetal amd Tnv SLOaKTIKN
dpdon, aAAd pmopet emiong va «amokAivel pie KAMOLo TpOMOo
amo avTAv f akoun Kat va pnv cuvogeTat kaBoAov pe avtAv
Tn dpdon. Q¢ dLdAokwv/ouaa, To Va «JETAKLVELTAL TIPOC TNV
mAgupd TOu padbntn Kat Tn pabnTplag onpaivet pia otpoen
oTo (6lo To padnolakd oupBdy, OTwG autod el-Gavietal.
Auto amattel pla otdon «avdmavAac» otnv dI6AKTIKA 1
natdaywytkr dpdon, Wote va propecoupe va avtiAneBoipe
TOUC/TIC HaBNTEC/TPLEG, Ta TaLdLd, TOUC/TIC VEOUC/EC e
Kalvoupla patid. Mua patid mou dev Ba «epmioTebeTAL
aoudnTntl TNV madaywylky eapeTpa Twy SLdackovIwy/
0LOWV. XTIC BLVIETEG, KATL TETOLO Umopel va eppaviceTat
WG Eva YapoyeAo, eva VeLua PE TO KEQAAL, WG EPWTNOELS
ene€nynong. «Katt oupBaivel petagh twv dldaokoPevVwWY
Kat twv Odaokovtwv/ovowvy. (Peterlini 2016: 105).
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YOpgwva pe auth Ty avtiAnwn, n paénon dev mpokOTTEL
povo we éva mpoldv Tng dtdaockaAiag (améd T mAeupd NG
ddaokaAiag) kat dev e€avrAeital pévo oTIg €MOOCELS
(amé Tnv mAeLPA TNC UABNONG), AAAd elvat va dLadpacTikd
OLPRAV PeTay: a) 6owv dpouv atdAyWYLKA (Tatdaywywy,
EKTIALOEVTIKWY, EKTAOEVTWY KATL) B) Twv uadntwv/
TPLWY TOUG, Y) TNG YVWOTIKAG UANG Tou d1ddoketal o)
TWV EKAOTOTE €PYACLWV TOL avatiBevral, Kat TEAog €)
TWY KOWWVIKWYV KAl 0LKOVOULKWY TPoUN0BECEWY LTI TIG
omnoiec oupBaivel, aAAd Kal TwV TTPONYOUPEVWY EUTIELPLWY
TWV OUPPETEXOVTWY/0VOWY 0TN padnaotakn dlepyacia KA.,
dnA. pe Alya Adyla tov mAatoiou peoa oto omoio cupBaivouv
OAa Ta mapandvw. H epmiotoouvn 6T0 0TL N udénon propet
va etvat madaywytkd Kal SLOAKTIKA eQIKTH HETPLAZETAL.
To OTL oL pabnteg/Tpleg evdlapepovtal Ty. yla KAty
«elval ano tnv mhevpd g ddaockaAiac pia eAmida, pia
mpoBean, pla anomelpa — n omota OpWE MEPLUEVOULE va
mpaypatomnoinBel kat va exel avtikploga amod Tnv mAevpd
NG pddnong» (6.1.: 178). AUTO GUVIOTA «amo TNV TMAELPA
Tn¢ ddbaokaiac» kat pta avakobgion, kKabwe n uddnon dev
elvat TAEoV UOVO OTO XEPL TWV OLOACKOVTWY/0UCWY Kal TwV
60wV yevikd dpouv matdaywykd . H epyacia pe Ti¢ Bvigtec
EXEL WC OTOXO EMOUEVWC VA KATACOTACEL AVTIANTTO Kal va
TPORAAAEL TO SLOAKTIKG Kat atdaywytko yiyveodal amd Tnv
mAeLpd TNG pddnong. Meoa amo Tig MOAAATAEG epunveleg
dnuloupyobvTal véeg duvatdtnteg TNG avtiAnyng Kat tne
nadaywytkne 6pdang, ot omoieg Pmopoly va 6Lteupuvouy To
PEMEPTOPLO TOL HLOAKTIKOV Kal KABE (60C eEELOIKELEVOUL
npoowrtitkob (pBA. Agostini/ Schratz/Risse 2018).

Yy €peuva Twv Bietwy, n enayyeAdatonoinon yivetat
QVTIANTITA w¢ dlebpuvon Twv duvatoTATWY TS aviiAnyng Kat
e dpdone. Onwe oupBalvel kat Pe TOUC/TIC PaBNTEC/TPLEG,
Ta matdld, Toug veoug f evhAlkouc/eg 616aockoUEVOLG/eC, TO
{6l0 Loxbel yla TO eKmaldeuTIKO TPOOWTILKS: 0TO TIPOOKAVLO
dev Bplokovtal Ta eMelppatd Ttoug, ald ot duvatdtntéc
Touc. Autéc Bplokovtal oe éva medlo evtaong petagd g
ovvnBlopevng dpdong kat tng olkelag yvwong agevog, Kat
TWVY VEWV analtioewy Kal eVAAAAKTIKWY duvatothtwy dpdong
apeTepou. AuTO To Tiedio evraong oxetideTal pe alobnuata
aBeBatotnTag, evoxAnone f kat agnyaviag.

«H pdBnon apyilet and avtn tTnv dnown ae exkeivo To onuelo Kat
ekelvn ™ xpovikn aTtyur, émou kat 6tav o ‘otkelo” (autd mou
yvwpiJouue) anotuyydvel va ekTANpwoeL To poAo Tou, Kat To
veéo dev elvat akopa btabéatpo». (Meyer-Drawe 2072: 15)

AUTA N apxr) TS Apvnong — OTL yLa TV Yaénon vewv mpaypdtwy
To Olkelo TpEmel TavTa va eykataleinmetal o kdnolo Babud
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N TouAdyotov va tiBetal ev ayplBolw, waote va elpacte
avolkTol 0To véo — Oev efval Loodhvapn pe apvnTikeg epmelpleg,
oL omoiec kaBlotouy duvatr TNV paenon. Auto pmopei BeBala va
LoXVEL, yla Tapdadetypa otav eva madi kaiel To XEpL TOL OTO PATL
TNC KouZivac, kat padaivet va unv Eavapddet mia to Xept tou exkel. H
dpvnon propel dpwe emionc va onpaivel OTL oL ApvNTIKEG EUMELPIES
«avatpolvTaw, onAadn dlaypagovtar, 6Tav oL matdaywyoi yadatvouv
va avTihapBavovtat LloTNTES o Toug €xouv amodobel, TI¢ onolec
dpwce Lo TipLy v avTihappavovtav 6Tt dlabeTouy, kat miong otav
padatvouv ot {dlot/eg va Bewpoly ToV €QUTO TOUG LKAV Yl KATL
yla To omoto dev eUmioTEVOVTAY TOV EQUTO TOUC TIPONYOUUEVWE. H
pabnon, olPPWVa Pe AUTOV TOV TPOTO KATavoNnong tng, amattel
Kat mpow6el pia mawdaywyikr otdon, n omoia «avolyetaw oTnv
TOAUN VEWV OTITIKWY aAAd Kat  emAoywy 6pdong. Mia TéTola
otdon propel va dleukoAldvel KaBe @opd TNV QVIATIOKPLON OF VEEG
TPOKANGELG, va bLavoitel Tnv avTiAnwn e SLeVPUPEVES HOPPEG TN,
woTe 0 6ddokwy Kat n 6tddokovoa va umopel va 6oKIAceL auTto
Tou w¢ Twpa dev exet dokipaotel. To Bépa eival va otpagolpe
TIPOCEKTIKA 0TOUC/OTLC HLOAOKOEVOUC/EC, OTA TIPAYHATA Kal OTLC
€KA0TOTE Kataotdcelg. Oool Kat 6oeg mapatTnEoLy, emnpedlovtal
Qamo OUYKEKPLUEVEG OTLYHES, PAVOEVA 1) TEEPLOTATIKA. XNUAVTIKO
pOAO TaiZouv €6W AKPIBWES Ol «MaBNTIKESH (e TNV €vvold Tou
nadnuatoc), dnA. ouvaloBnpatika OHleyepTIKES, OXL EUTIPOBETE,
aAG QLEVIOLAOTIKEG Yla EHAG, OUYKIVNTIKES, EVOAPPUVTIKES,
EVOYANTIKES OTLYPEC. AUTEG OL OTLYpEG pTopel va gavoly wg¢ pia
XapoOpevn €kmAnEn, pta BplapgBoAoyia mou Beppaivel Tnv Kapdld,
aAAd Kal we évag evoxAnTIkog dlotaydog i uia aiobnon aunxavng

eyKatdAeLyng. 0

Bwi€ta: n) Xdea, n kKvupia EAEvn

H td€n kadetat og KOKAO. ToviZovTag MPOOEKTIKA TIG eTti
pépoug oLANaBEG, 6lapdlet n Laoa tnv dlepeuvnTIKn
£pwTnon oTov mivaka: «TL PEMEL va yivel oTnv
dapopewon twv mAala..» H Aégn «mAakdt» Tnv Kavel va
dlotalel. Zavapyiet, ahha n Ae€n «mhakdt» dev Byaivel
OWOTA. ZNKWVEL TOUG WHOUG, KAeivel Ta patia: «Maka...
OxL... MAakah» poomaBei kat maht. «O€NeLg va oxedldoelg
Ta 16€a TWV GUANABWYV;» arnevBiveTal n Kupia EAEvn, n
daokaha, pe npepn ewvn otnv Ldoa. Me To BAEPHA 0TV
daokaha ocvykatavevel n Xdoa . Kanwg d1oTakTika maipvel
TO POAUBL, TiNyaivel oTov Tivaka kat oxedlael Ta 10&a
KATW arnd tnv epeVVNTIKA epwnon. Nupilel otnv B€on
e Kat apyiZet Eavd va dLapalel tnv epwtnon. Avth TV
popd katagépvel va Stapdoet TNV AEEN «mMAAKAT» apéowg.
Xapoyehwvtag otpépetal otnv daockdha. XapnAopwva
enavalapBavet Tv Aé€n «mhakat». (Anderegg,
adnpooievTo)

* F
A *
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EkBeon epnelpiag: Eva kevo mou
MPOKAAEL aBepatdotnta

H 0An katdotaon anoteAoloe €va GUVAPTACTIKO GTLYULOTUTIO
Kal, Ywplc va ¢épw yLati, ouveldntomoinoa auéowe OTL amo
auto To OTLyploTuno  Ba mpogkumte pia Bvieta. Xwpic va
avapwTnbw TL pe eiye ayyi€el amd avtnv TNV Katdotaon,
€ypaya tnv BVIETA OE AKATEPYAOTN MOP@N OTO €PELVNTIKO
NUEPOADOYLO pou Kal Tnv emeEepydoTnka To BEadu Kal apydTepa
0TnV €peLVNTLKN opdda MoAAEG popeg. Q¢ oRpepa umopw va
QVOKOAEOW QUTAV TNV OWUATIKA aiobnon Tou va KaBopat
padi pe Tnv TAEn oe KUKAO Kal va TapakoAovBw tnv Xdoa va
dlapactel. Auto Tou pe AyyLEE 0T CUYKEKPLUEVN TIEPITTWON, OV
amokaALQBNKe pe Tov Kalpo. Avahoya e Tov TPOTO avayvVwong
NG, avtiAapBdvopat akopa kat onuepa kabe gopd dLa@opeTikd
nmpdypata. Mia mBavr avdyvwon tng Bwietac pmopel va
avadelkvuel Tnv amopia yla tTnv npepia Kat tnv xaAapotnta g
Ydoacg, aAd kat Tng TdEng Kat Tng 6ackdAac PETA TNV apxikn
amotuyxia Tng va dlapacet TNV AEEN «AAKAT». LTV TALN, OMWS
eaivetal, emkpatel pla kouAtodpa omou pmopel kaveig kaptd
(OPA KAl va «amoTuyxavely, Kal OTou oL aBnTeg/TpLeg EX0LV Tov
anapaitnTo Xpovo yla va anavtnoouy og Jia doknan, Tautoxpova
OpwG dExovTal Kal oToXevpevn umooThELEn. Otav Buudual Tnv
ETOXI TOU Novv dAoKAAOG, OKEPTOPAL OTL EYW OUOKOAEUOHOUY
Va «ETUTPEPYW» TETOLEG OTLYpEC. Q¢ dAokaAog Ba elxa mapeppet
TaxuTaTa, ya va mPoeuAdEw Tnv Zdoa amo Tnv aunxavia tng
amotuyiag. Qotéoo, TeAlkd Ogv eival kaBoAov avdykn — €Tol
avaAlw ofpepa TNV BLeTa - va etvat apfyavn pla Tétola oTyun
Kat (Owg TO va PNV «eTUTPEMW» TETOLEC OTLYUEG va apopd TIOAU
TIEPLOOOTEPO EPEVA ATO O,TL TOUG/TIC UaBnTeg/Tpleg pou. Q¢
ddokahog/a elvat moAD amhoboTepo va xelpideoatl TIC emTUYiES
Kal Ta ETUTELYUATA TWV HABNTWY/TPLWY, Tapd TIG anoTuyieg Toug,
ylati n armotuyia «avoiye» €va kevo mou TipokaAel aBeBaldotnTa.
lowg yU' auto va pe ayyilel n tehevtala mpdTaon NG PLETAG
dlaitepa: e to BAEPPa oTnv daokdAa emavalaypavel n Xaoa e
@wVA XaunAr, aAAd Tou va akolyetal, TNV A&En «mAakdt». Edw
napovotaletal Eekabapa oxt pia amotuyia, aAAd pia emtuyia.

(Niels Anderegg)

EprﬂGSIC GVGGTOXGGNOI')
Mota oTiyun NG Bwietac oag ayyicet; nart;
Mneite oTnv Beon Twy dla@opwv poAwY. Tt VIWBETE;

* ¥ ¢
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Ou ouveneleg maldbaywylkwy Tapeupdoewyv bgv  Umopouv
va mpoBAe@Boly, aAAd eival mdvta opatég kat Pmopolv va
yivouv avtikeipevo enefepyaoiac ek Twv LoTEPWY. EToL dev
nTav duvatd va mpoBAEwel n daokdAa Tng Xdoag OTL auth
Ba duokoAeuoTav oTNY avayvwan tTnNg AEENC «TAAKAT», Kal N
napépBacn Tne emopévwe ATav duvatd va oxedlaoTel povo umo
npoinoBecel. Oa propouoe Kavelg akopa va aviaotel 0TL ot
dANot/ec pabntéc/tpleg Ba dpytlav va yeholy, 6TL 0 oXedLACPOC
TWV TOEWV Twv oLANaBwv dev Ba Bonboloe TNV Zdoa n 6Tt Ba
avtidpouoe otnv «amotuxiar pe opyn 1 BAlyn. Ot matdbaywyol
MPEMeL va avaintoly amavinoel; O OUYKEKPLUEVES Kal
TMOAUTIAOKEG KATAOTACELG Kal va AapBdvouv amogadoelc. Edw
dev UTAPYOUV EK TWV TPOTEPWY ETOLUEC amavTnoelg. Autd Tou
anatteltat elvat yla avactoyaoTikn avitnapdbeon pe Tig totece

pag Tic eumelplec.

AuTO LoY0eL Kal yla TIC TpooTdbelec emayyeAyatonoinong.
H epyaoia pe TIc BviETeg 6ev anookomel og kamolou €{6oug
0TOXeLHEVN EEEALEN, AAAG o€ Yla pdbnon wg eumelpia kal oTov
avaoToxacuo yupw amo auTthv.

Mw¢ eival buvato va Blwoel KATIOLOG/A TETOLEC OTLYPEG OTNV OXOALKA KABNUEPVOTNTA;
Mw¢ propeite va cupBaAeTe eoeic we matdaywyoc otn Blwon avTwy TWV OTLYPWY;
Elxate eoeic otnv emayyeApatikn oag kaBnuepvotnTa MapoUoLes EUMELpLeG;

MAOHZH



EnayyeApatikn e€EAEN maltdaywywv
HEOW TNC pABNONC w¢ epmelpiag

O¢ emayyeApatomoinon voeital pia mepaltépw eCENLEN
YVWOEWY, LKAVOTATWY Kal 0TACEWY, oL omolec eival BepeAtwdele
yla eva emayyeApa kat otnpidovral o€ eMIOTNPOVIKES YVWOELG.
Katda Babog mpokettat yia pdénon mou AagBdvel xwpa 1600 0To
nAaiolo TNG emayyeApatikng KaBnueplvotnTag, Un oToxeupueva
Kal pn ouveldntd, and tnv AAAn Kal 0TOXELPEVa Kal 6UVELONTA,
OTav TPOKELTAL yla TOV avaoToXaopd mou cudmeptAapBavel
TOAAEG POPEG KAl ETLOTNUOVIKES yVWoelc. H evaoxoAnon
HE TIC BLVIETEC TEPLEXEL yla TNV emayyeAparomoinon Twv
nadaywywy Tpetg HLapopeTIKeS HUVATOTNTES:

A. Avvatdtnta avtiknyng

Mia evaloBntomotnyevn Kat Glagopomotnuevn  avtiAnyn
€xel peydAn onuacta yla kabe eidouc matdbaywyikn epyaoctia.
0 Tpoémo¢ mou avTihapBavopacte €xel €va aiobnTnplako
UTIOBABPO KAl TAUTOXPOVA EMNPEACETAL ATO TIC TTPONYOUHEVES
eumelple¢ pag, aAAd kal amo OLKOVOULKEC, KOWWVIKEG,
TIOALTIOPLKEG TPAKTIKEG. OL BLVIETEG TTPOOPEPOULY TNV gukatpia
yla veeg duvatotnTes avtidnyng, 1biwe peow tng Wdlaitepne
TIPOOOYIC TIOU EVEPYOTIOLOLY YLa TLC OWHATIKEG EKPPATELC.

B. Auvatotnta «oup-BLWHEVNC EPTELPiagy

H «oup-Blwpevn epmetpiar elval and eawvopevoloyikn aroyn n
avBpwrivn «dwped» Yag va BLWVOUKE TOUG/TIC AAAOUC/EC WC
BLwvovTeg/ovoeg, Owe Teplypapet o Ronald D. Laing (ripBA.
2015:12). EmeldA ynopoUle va mapatnpiooue CULITEPLPOPES,
aM\d oyl epmelpieg, Banapapevape Tu@Aol 0 €vag yla Tov aAAo
Xwpig TN «dwped» TNG «OUP-BLWPEVNE EUTELplagy, apou dev Ba
€epaye MOTE av N MapaATNPOLUEVN CLUTIEPLPOPA GUYKPOTEL pia
eunelpia - kat TLeldoug. Auth Tn «dwped» aglomolel n €psuva
Bwietwy Kkat divel Tnv duvatdéTnTa otoug matdaywyouc, va
UTIOLV OTNV B€0n 6OWV TOUG €X0UV epTLoTELOEL

I. AuvatotnTa TOU €ival KAVEIG «aVOLKTOG»

To va efval Kaveic «avolkTog» onuaivel va «ouvavIayge» avtoug
Tou pag exouv epmotevBel oto matdaywylkd mAaiolo 660
ylveTal To ampokatdAnmra, Kal va avilpyeTwni{oupye 600 T0
duvatov o avolyTd TIg OKES pag mapadoyxeq. H ouyypagn
Bietwy amattel aAAd kat mpodyetl autry tTnv otdon e§loou:
n Tapatnpnon, akpoacn kat evouvaicbnon autwv Tou
eupavigovtal kat mpooehkbouv (ayyidouv) Tnv mMpoooyn uag,
ekmatdevel Ty atoBntnplakn avtiAnyn pac. H kowr dlaloyikn
«avdyvwon»/avdAuon KAt 0 avactoxacuog yvpw amd TIC
BlvieTec dlavoiyel véoug TpdTOLC va BAETOVHE Kal va OpoUje.
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Twyv

EnayyeApatikn e€EANLEN
EKTIALOEVTIKWY 0pYAVIOUWY PEOW TNC
paenong wg epmetpiac

Ol atdaywyol epyalovtal o€ ekMatdeuTIKOUE 0pyaviopolg Kat
HotpdZovtal ouvABwe pall pe ouvadeA@oug/toceg Tnv eubuvn
yia pia tagn n pla opdda. Atagopot eldrpovec epydovral ano
Kolvou Kat oupBaAlouvv pe tnv efeldikevon toug, woTe va
powdnoouv o€ Mvela ouvepyaoiag Toug/TIg HabnTeG/TpLeg.
Matnv emayyeApatikn e€EALEN TwWV el HEPOUC TIPOOWTIWY Elval
EMOPEVWC ONUavTIKG va pabaivel kat o 1d1og o ekmatdevTIKOg
0pyaviopog. Ydpyxouv TPELG AGYOL yia auTo:

A. Avvatétnta mAaisiov

Ot ekmatdevTikoi opyaviopol oxnuatiZouv to mAaiolo evtog Touv
ornolov 6paotnptomotobvTal ot matdaywyoi. Autd to TAaiolo
aroteAeital amd Tnv KOLATOLPA TOU OPYAVIOHOU, TIC OTACELG,
T1¢ dopeg kat moAAd dAAa. Auto To mAaioto pmopet va eivat
TLO TIPOWONTIKO 1) avaoXeTIKO/avaoTAATIKO yla Tnv epyacia
Twy madaywywy we atopwy. Elval emopévwe onpavtiko, va
avarntuooeTal Kat To TAaioLo TepatTepw Kat va npooapuoletat
o€ véa Bepata Kat oe MPOKANCELG Tou KABe popd TiBevtal.

B. Avvatotnta cuvepyaciag

H ouvepyaola petatyd ewdnuovwy pmopel va AdBel dlapopeTIKES
Hopeg. Tavampowdel autn n ouvepyaoia 600 MEPLOOLTEPO yiveTal
TNV pdbnon, amawteltal pua oTeVR ouvepyacta Baclopevn otnv
eumnatoolvn, n orola dev puBLZeL POVO e PLALKO TPOTIO 0pYavVWTIKA
Bepata, aANd eTuTpENEL eMtiong EvIoveS avTLMapabeTelc yopw amnd
nadaywylka ntpata. Av ot BIVIETEC WS EPYAAELD TIPOKAAETOLY
pia yoviun, dtahoyikr avtinapdeon, TOTE MPOKUTTEL la avTaAhayn
amopewy, AAAA Kal oTdoewv amod TIC OToleg — akoua kat oTav
umdpyouv OLaPOPETIKEG eppnveleg Twy BVIETWY — evBapplvetal n
Hadnon tng ouddag Kat Tou opyaviopou.

[ Avvatotnta opyavwolakig pasnong

H pdénon - akopa Kat auth Twv 0pyaviopwy Kal Twv oJadwy -
Aagpavel xwpa otov opidovta Twy anattioewy aAAd Kat Twy
QUEIBOALWY  TNG eKAOTOTE TALOAYWYLKAG TPAKTIKAG. Ma autd
anatteitat pla kovAtoupa avtaAAayrg, aviimapabeong aAAd kat
KOWRG avaAnyng eubuvng eviog TWV eKAOTOTE OPUPATWY Kal
opadwy. To va ackeital kavelc, wote va pha pali pe dAAoug
yla Tnv 8kA Tou madaywylkn epyacia Bonbd otnv efevpeon
anavrnoewy Kat Aboewv oe matdaywylkee mpokAnoeLs. H epyacia
e BVIETEC, 0L OTIOlEC PTOPOLY Va «avayvwoTouv»/avaluBouy Kal
va epunveLBoLy e dLapopeTIkd TPOTO, Propel va cupBAAeL woTe
va pelwBolv oL @oPoL TNG avemdpkelag Kat oL avnouyies ng
arnotuyiag mpog 0eEAOG plag Kowng avaknyng evouvng.
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H pyaénon oto mAaiolo tng matdaywytkne dpdonc

Nawdaywytkn nyeoia - va aokeic
enidpaon we¢ moAAamAaolactnc

H emayyeAuatomoinon Twv  eKMAdELTIKWY/TAldaywywy
umopel, av aflomonBel ouoTNUATIKA yla TO OOVOAO TOU
opyaviopou, va BeATiwoel TNV moLOTNTA TG epyaciag yua
OANOUC TOUG/TIC  OUPMPETEXOVTEC/OUOEC. AUTO TOU KAVOUV
Ta Pepovwpeva dtopa yiveTal €Tol KATL Koo yia 6Aoug. Ot
pepovwyevol/eg matdaywyoi dev dpouv TAEOV WC povaxikoi
«QYWVLOTEG/OTPLEC», QANA Ol OLAPOPETIKES (KAVOTNTEC TNG
opadag mpodyovTal cuOTNUATIKA Kat a&loTolovvTal CUCTNHLKA.
HBdon ylakdti tétoto eivat plakowi (matdaywytkn) katavonan,
n omnota pnopel va mpoopepel Evav  TPOCAVATOAOPO Xwplg
Opwe va 6pa meploploTika. H 18éa Twv moAAamAactacTwy
EVOWHATWVEL aUTA TNV 1Oa: oplopéva dTopa acyolobvTal Pe
OUYKEKPLUEVA BEPATA, OLKELOTOLODYTAL YVWOELC KAl LKAVOTNTEG
Kat Tic Bétouv otn ddBeon Twv cuvadéApwv/ioowy. 0co
autovonTn Kat av gaivetat avtn n cUAANYN otnv Bewpla, 1600
duokoho eival va petatparnel oe mpdgn. Ot MOAAATAQCLAOTEG
elval ektebelpévol oe Tpelg HUOKOALEC:

IYoAlKN nyeoia

MoANol moAAamAactaoteg €xouv TNV duokoAia piac acapoig
amooTOANC Kat AELTOupYiag: To «kave T0» 6gv apkel wWg EVTOAR.
Ot moAAamhaolaotec elvat oxoAlkol nyeteg/Ldeg, €xouv
EMOPEVWG €vav NYETIKO poAo. Elval S16AKTIKO TPoowTLKO A
ekmatdevTikol ouvepydTec/1deg, oL omoiol/eg EKKLVWVTAC ard
TO endyyeApd Toug, avttAapBavovtal tnv nyeolakat tnv evdovn
e Bdon to 61ko Toug medio emayyeEAUATIKAG anacyoAnong.

Kouwvi} dLoiknon tov oyoAeiou

H natbaywytkn nyeota anatet otevn ovvepyacia pe tnv dloiknon
TOU €KAOTOTE (OPLPATOG N oXoAeiou. AuTh Tn Sloiknon mpemel
va €X0UV 0TO VOU TOUG Ol TOAAATAQOLAOTEG Kal va Tn otnpidouv
oTnv 6pactnploTnTd TNG. MéPog avTol Tou TUTOL TNE OTAPLENS
elvat emiong, va vmoxwpel kavelg kat va agnvel kanote tnv
eubovn kat Tnv kabodrynon oe dAAoug/eq. H kabodrynon umo
auTn TV évvola — pthdpe yia kowr) dloiknon tou oxoAeiou - pia
oopmpagn onA. SLaYoPETIKWY TPOCWIWY PTopel va TEPLEXEL Pl
aAnAe€aptnon petach AettoupylkotnTac kat degloteyviac, kat
va ouvtiBetal amo pia e€looppomnon tepapyiac kat eveAlEiag.

KouAtoipa

Na kaBobnyeic ouvadehpouc/tooeg alAd Kat va TOUg aprVveLg
va oe kaBobnyoLv dev eivat avtovénto kat amattel apolBala
avayvwplon Kat euBuypdupion kateuBovoewy. H avayvwplon
NG tKavotnTag Twv dAAwy, n dlaniotwon tou (6lou 0QeNOUG
HEOW TNG avayvwplong Kal Tou pOlpAopatog  KOWwv
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(madaywytkwy) tdewv kat avTIAjuewy eival otolxela KAeLdLA
¢ Kownc dlaxeiplong Tou oxoAeiov. Armattoov pia KouAtolpa
TNC EUTILOTOOUVNC: EPTILOTOO0V OTOV €QUTO Pag, 0Toug dAAOUC
Kal oTnVv Ko unodeaor.

Bwiéta: Avtpéac, Katepiva

'0tav oAoKANpWVETaL TO «TEAEVTALO ONPEiDY, OMWC
ToviZet o Avtpéag HALoD, Tou dtahoyou petalh avtoo

w¢ AtevBuvtn Tng MpwToBadutag Ekmaidevong kat tng
Katepivag lfewpyiov we dtevduviplag tov Tou AnpoTikol
Yxoheiouv Katepivng, yépvel miow otnv kapékAa tov. H
Katepiva lewpyiou kdvel to (610, kat yia pa oTtypr pévouvv
og auTh TNV B€0r. «XBeg KouBEVTIAOES e TV Mapia
Nikou kat tnv EAévn Anuntpiou » OMAEL TV GLWT O
Avtpgag HAwob . H Katepiva lewpyiov kdvel éva obvtopo
velpa, kat 6tav o Avtpéag HALoD owmaivel, GUPTANPWVEL
auTh : «nTav d0okoho». Twpa Kavel €va vedpa o Avipéag
HAtoU, av kat atedntd 1o apyd. «Kat ot 0o Atav Tng
yvwpne otLn EAtodBet Oev eival mAéov avekTn otV

TAgn Kat emopévwe Ba eival KaAlTepo va mael og 161K
oxoAeio» ouvexiZel n Katepiva lewpyiov. Kat maAt
Kouvdel To Ke@AAL Tov o Avtpgag HALov, apyd, oxedov
avemnaiodnta. Me to BAéppa otnv Katepiva lrewpyiov :
«0a mpoTipoloa va eiyav €pBel og epeva avti yia eoeva»
avTtidpd. «To ouveldnTomoinca peTd TV oLIATNON» Amavtd
n Katepiva lewpyiov pe gwvi) mou duvapwvel otadlaka
Kat GUPTANPWVEL HETA amo Pikpd dLalelppa «humdpaty. Me
pia kivnon tou xeptol dLwyvet o Avtpeag HALoO To aitnpa
oLYYVWHNG TNE dlevBivTpLag. «Ma dev ivat avto to BEpa
Hou», AéeL e Yapoyeho Kat ouvexilel: «MpopAnuatiopat
yla autég Tig duo». Apnyeitat 0tL n ENévn Anpntpiov,

N €LO1KN matdaywyog, ExeL TNV yVWHN yLa «kdde

deuTtepo matdi» 6TL auto To matdi Ba fTav kahdTepo va
napakohouBroel 181ko oxoheio. «Kal n Mapia emtpemnet
0TOV €QUTO TNC va TapacupOei and avTrv», KATANAYEL.
«[Mapahiyo va okepdw To 1610 XBeg» anavtd n Katepiva
Fewpyiov, «w¢ Twpa eixa pia dlapopeTikn ektipnon yia
v Mapia ». «<Ma eivat dlapopeTikr» vmootnpilel o
Avtpgag HALob, «Opwg PeTA TO MEPOIVO KaAoKaipL, ano
T0TE ™oV NPBE auTh N €161k TALdaywyog oTo oxoAeio
pac..». H Katepiva lewpyiov yehdet Aiyo kat to ibto kavel
Kkat o Avtpeag HALovu . AmoAapBavouv akopa pia youAtd
Ka@e kat ou{ntouv Tt MpEmet va yivet. (Anderegg 2020:
115)
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Juyypagpelc: Niels Anderegg, Heike Beuschlein,
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EpwTthoELC avacToXacpuou

TL0ag eAKOEL 0T OUYKEKPLUEVN BLVIETC;

Mol Kal MW KaTd TNV yvwun oag eatvetal n nyeota otnv Pvieta;

MoU Kat MOTE PTopelTe va aoknoeTe MPPON 0TO OX0AE(o;

Moleg duvaTOTNTEG €XETE Va PolpacTeite pe ahhouc/eg matdaywyika Znthyatg;
NoTe Kat Twg Propeoate va ddaxbeite amod ouvadeApoug/Looeg oag;

MéTe Kal WG Prépecav oL cUVAGEA@OL/L00eC 0ag va JABouv ano eodg KATL;
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EMIAOTO02

H emituyia ota xépla oag

«XTnv 6tbaockaAia agrjvoupe TNV emttuxia ¢ OkAC pag mpdéng oe éva yspta» -
i droyn tou Bernhard Waldenfels (2009: 32) mou avagépbnke Kat otny eloaywyn
ag tebel kat we katakAeidba avtold tou 08nyol. H epyacia pe TIc BvieTes we pia
TIPOCEYYLON T(POCAVATOALOPEVN OTNY TIPAKTLIKA TNS PALVOPEVOAOYLKAG TTaldaywyLKAG,
tomobetel TNV emtuyla ota dikd oag xépla. Eoeic elote autoi/ec mov Ba propécete
OTOV EMAYYEAPATIKO 0a¢ XWPO va epyactelte pe autég, eite ypdpoviag kat
avalbovtac Bwigteg, eite evBapplvovIag TOuG/TIC ouvadEAPOUC/LooeC va TO
npdgouy, eite mapakvwvtac Tnv dloiknon Tou opyaviopol oag yla tn dnuloupyia
evéc epyaotnplou pe Bvietec. H akopa, mpoopepovIag 0Tov eautd oag Yéoa otnv
emayyeApgatikn kabnuepvotnta pia pikpr mavon yua va «otabeite» kal va apnoete
10 BAppa oag - mou fow¢ va €xetl ofuvBel kal BeAtiwdel yeow NG epyaciac pe
Bieteg - va meptnAavnBel, va «avoiEete» TIC alobAoELg 0ag yla Toug avBpwoug e
ToUg oTofoug epydleoTs, yla KATAOTACELC OTIC omoieg BplokeaTe, Kal oL omoieg (owg
HEPLKEG POPEG 0aC eTULRAPUVOLY, AANG GAAEG POPEG GAG KAVOUV EVTUYLOUEVOUC/EC.

Me autd Tov 08nyd Eekiva n mpaypatikh epyacta. Egeic — we ekdoTEC/TPLEC KAl
OLYYPAYPLKR Opdda — €XOUpE UTILOTOOUVN OTO YeYovVOg OTLN TtadaywyLkn dpdon unopel
va elval anoTeAeopatikr, ouYvA avandvTeyn, ouxva «apyomopnuevn», ouxva TEAelwg
dLa@opeTIKN amo TNV emBuunTtr. Agv «kpatdue» To AmMOTEAEoUa TNG SOUAELAG Hag
0Ta XepLa pag, aAAd To ePTILOTEVOPAOTE OE €va ylyveoBal oxEoewV Kal o€ TePIMAOKEG
nopetec {wnc, oLVavINoELS, KaTaoTdoelc, eumelpieg. H ouv-akpoaon, n ouv-avtiAnyn
Kal n evouvaiobnon oTIC MEPUTTWOELC OTIC oToleC BplokduacTe Kal egvepyoupe
pe autolc/eq TOU pag éxouv eumioteubel, bev efaopaAiel TpokaBoplopeva
anoteAéopata tne 6pdong pac. Mmopel OpWE MoAL Kahd va «avolEel» TNV oKéyn pac
0e VEOUC TPOTIOUC AvTIANYNG KAl EMOPEVWE Kal og veéeg dleupupéves duvaToTNTES
dpdong.

Ya¢ TO eVXOPAoTE.

Mpw amd tnv epyacia e TI¢ BIETEC €Xel 0TO PETATALD TpokOYel pia dledvnc
KoLvOTNTA, KaBWe emione Kal Pikpd Totikd dikTua Kal opddec YeEAETNG.

Av 0Aa ta apandvw oag eavnkav evolapepovTa, Ba xapoUKE TIOAD va OUPPETAOXETE
o evepyd. MAnpogpopiec Ba Bpeite otnv otooeAida: https://vigna.univie.ac.at/
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