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UNIC Handbook on Physical and
Virtual Mobility

Teaching and learning in intercultural settings

Status as of September 1, 20231

2nd revised and supplemented edition

! This handbook is a ,living document’ — it is going to be continuously revised
during the running of the UNIC-project, and therefore it is going to change and
develop in the course of time.
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Preface

This handbook reaches out to university teachers irrespective of their
discipline and research fields. It has been written with the UNIC Alliance
in mind and shows the diversity of practice of intercultural teaching
which is currently applied in the different partner universities.
Nevertheless, we want to address all teachers who are interested in this
topic.

International Mobility, which can be realised physically as well as
virtually (Virtual Exchange), may increase the quality of teaching and
research through the exchange of knowledge, international networking
and common projects. Regarding the involved individuals and
organisations, mobility is expected to contribute to an attitude of respect
towards the respective cultural values and to develop academic
solidarity, which are pressing issues given the global challenges with
respect to sustainability, diversity, inclusion, and armed conflict. Not
least, the intercultural learning of mobile and home students and
teachers shall be activated.

The authors of this Handbook hope to share with teaching staff a few
ways to seize the opportunities of mobility and to give a taste of
international exchange and collaboration.

The handbook consists of two parts.

The first part deals with the shaping of teaching and learning situations
in an international and diverse environment and focuses on didactic
reflections. It shall be used to enable teachers in their respective fields
to design intercultural learning processes, which contribute to the
learning of all — home students as well as international exchange
students. The first part also gives an overview of different options that
universities have to advance the internationalisation of higher
education. Readers will find basic information, practical hints, and
examples from the UNIC partner universities: the Stories from the field.
Reflective questions and practical hints take the form of bullet points
from chapter 2 onwards. The sub-chapters on “Stories from the field”
offer concise practical perspectives on designing internationally oriented
teaching to support any such setting. Readers can get inspired through
the Stories from the different universities, where practical examples are
elaborated.

The second part lists information about funding and support
programmes by the UNIC partner universities with a focus on teaching
staff, with concrete links and contacts at the respective institution.
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Part | Designing Teaching in Intercultural Contexts of
Higher Education

“Universities are increasingly concerned with the task of preparing
graduates to be active and responsible global citizens in a world
which is intrinsically digitalised, globalised and multicultural in
nature.” (O’'Dowd 2017, 8)
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1 Educational innovation through internationalisation

1 Educational innovation through

internationalisation

Internationalisation is a widely used description for a variety of
activities in higher education policies, strategies, practices and
research. From the perspective of Teaching and Learning
internationalisation has been defined as “the intentional process of
integrating an international, intercultural or global dimension into the
purpose, functions and delivery [..] to enhance the quality of
education and research for all students and staff and to make a
meaningful contribution to society” (De Wit & Hunter, 2015, p. 29).
Internationalisation, in order to contribute to the development of
universities, has to be integrated in the higher education institutions’
teaching, research, and service missions (Knight, 2004, p. 11).
Therefore, it is a consciously driven development process, happening
in all functions, operations and services of universities and it affects all
stakeholders.

Especially within the frame of European Universities,
internationalisation is a key feature of the Bologna Process at the
beginning of the century (de Wit et al.,, 2015). The strategic
strengthening of internationalisation leads to the development of
innovative and sustainable models for student and staff mobility in
physical and virtual environments. This goes hand in hand with new
Erasmus funding lines, promoting short term and blended mobilities
focussing on enabling international mobility for every student and
staff member, regardless their study field, family or social background,
abilities, etc. There is an increased urgency to counter the growing
polarisation of our societies, respond to Europe’s social and
democratic challenges (EC, 2017) and foster global citizenship
education. This can be defined with the words of UNESCO (2015) “a
sense of belonging to a broader community and common humanity...
[while emphasizing the] political, economic, social and cultural
interdependency and interconnectedness between the local, the
national and the global” (2015, p. 14). Intercultural competence is
generally seen as a major contribution to global citizenship. It can be
summarized as: an individual’s ability to effectively interact with
people of different cultural backgrounds, while experiencing feelings
of well-being and adjustment in intercultural settings (Leung et al.,
2014). The development of intercultural competence is not a foregone
conclusion in European education institutions and therefore needs to
be supported by the design of the learning environment.

To create an environment where the former described learning and
development activities can happen for all members, ten European

9 |UNIC Handbook on Physical and Virtual Mobility

& UNIC



1 Educational innovation through internationalisation

universities have joined forces to form the European University of
Cities in Post-Industrial Transition. UNIC is composed by universities
that face similar challenges regarding the transformation from an
industrially organised society towards a post-industrial, knowledge-
and service-based one. The universities are situated in Bilbao,
Bochum, Cork, Istanbul, Liege, £tédz, Malmd, Rotterdam, Oulu, and
Zagreb. One of the most important goals of UNIC is to develop
innovative and sustainable models for student and staff mobility in
physical (see e.g., Story 1), virtual (see e.g., Story 8 or Story 13) and
blended (see e.g., Story 21) environments (UNIC, 2020, p. 11).

The pandemic situation has on the one hand made internationalisation
measures in the form of virtual activities much more recognised and
accepted. All UNIC universities have learned that online teaching is
possible, and under certain conditions it can also be useful and good
(see Story 6). Increasing demand in Virtual Exchange activities due to
the pandemics is reported and underlines the meaning and
significance of such activities (Helm & van der Velden, 2021). On the
other hand, the online compulsion of the pandemic has led to a fatigue
regarding virtual offerings among some students and teachers. Against
this background, it is necessary to reflect which setting could best
meet the desired learning objectives.

With the desired increase in international mobility, more and more
students will be involved in learning that incorporates
internationalisation elements, and more and more staff will be faced
with the task to shape intercultural learning. This handbook suggests
how learning environments, whether they are physical or virtual, can
be designed to support intercultural encounters and learning within
the respective disciplines, and how to support intercultural dialogue
and inclusion within regular study programmes.

10 |UNIC Handbook on Physical and Virtual Mobility
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1 Educational innovation through internationalisation

1.1 Internationalisation abroad and Internationalisation at home

A classic approach to promoting internationalisation is to encourage
“internationalisation abroad” through physical mobility. Mobility then
refers to teachers teaching abroad or students studying at a foreign
university for a period, i.e., attending courses at a university in a
different country from where they completed their second level
education. In this approach, they receive ECTS credits from the foreign
universities for participating in the mobility. This handbook contains a
wealth of information about how physical mobility can be didactically
supported, practically organised, and financed.

However, this handbook also takes into account that physical mobility
has long since ceased to be the only way to internationalise a
university, and internationalisation begins on one's own campus - as
"Internationalisation at Home" (laH; Knight, 2004; De Wit & Altbach,
2021). As physical exchange is only possible for a minority of students,
internationalisation goals must be followed by additional or
alternative measures. laH means to integrate an international,
intercultural, or global aspect into the curricula and structures of the
home university, without members having to physically cross borders.
From this perspective, the whole higher education institution with its
activities in regard to research, teaching, service and support, with its
values and goals, is involved.

In the future, internationalisation at home will likely become
increasingly important as higher education institutions are obliged to
prepare students for an increasingly diverse and globalized world.
Considerate of the impact of travel on climate change and the need to
provide similar opportunities for students with diverse needs and
impairments, internationalisation at home is an important and
attractive option. With advances in technology and communication,
students will likely have more opportunities to engage with a global
community of learners and professionals. Therefore, developing the
skills and knowledge to navigate diverse cultural contexts and
communicate effectively with people from different cultural
backgrounds will be crucial for success in the global society.

Crucial to the Internationalisation at Home (laH) approach is the
explicit emphasis on ALL students and on the regular curriculum
(Beelen & Jones, 2015, p. 64) in order to expand the perspectives of
students and academics (Guimarades et al., 2019, p. 100). Research by
Almeida et al (2019) has indicated that laH contributes to a deeper
understanding of cultural diversity and appreciation thereof for both
local and international students. Especially local students with no prior
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1 Educational innovation through internationalisation

international experience benefit from laH with a significant increase in
intercultural competencies (Hofhuis, Jongerling & Jansz, 2023).

There are several ways in which higher education institutions can
support internationalisation at home and abroad (Beelen and Jones,
2015):

1. Curriculum focused: incorporate international content and
perspectives into courses and programmes such as
international case studies and practices, and comparative
international literature; include guest lectures from
international colleagues or representatives of local cultural
groups; enable virtual participation in learning activities with
international partner universities (Virtual Mobility, Virtual
Exchange or Blended Mobility); develop new teaching
methods and techniques for multicultural classrooms;
encourage engaged learning or engaged research activities
with local cultural, religious or ethnic groups.

2. Student and faculty exchange (Physical Mobility or Blended
Mobility): Institutions can promote exchange programs with
foreign universities and encourage student and faculty
mobility through scholarships and funding opportunities. The
mobility of academic staff becomes a central concern in the
laH approach, as visiting lecturers are intended to strengthen
the international profile of the host university by exposing
students and fellow lecturers to new and unfamiliar ways of
teaching and with different cultural perspectives on their
scientific subject.

3. Language learning: Institutions can offer language classes for
any languages or language immersion programs for the local
language to help students develop their foreign language
skills and cultural competence. The UNIC consortium has
developed free Online Language Modules of the 10 UNIC
languages.

4. Cultural events and activities: Institutions can host cultural
events and activities on campus, such as language tables,
cultural festivals, and guest lectures by, for example,
international artists, cultural professionals, businesspeople,
and scholars, to promote cultural exchange and
understanding.

An especially interesting case of internationalisation in higher
education isthe implementation of joint degrees (see Story 1 and Story
2) which intensify and establish as a norm the international
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1 Educational innovation through internationalisation

cooperation between teachers and students of two or more
universities in the regular curriculum of both (or more) study
programmes.

This handbook contains a lot of information, especially on the design
of internationally oriented teaching. In this way, it covers both
internationalisation abroad and internationalisation at home.
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1 Educational innovation through internationalisation

1.2 Intercultural and inclusive education and mobility

The pressing necessity of global interdependence that influences
societies, ecology, markets (including job markets), the forced and
voluntary movement of people (migration) and the need for
democratic and citizenship education demands universities to include
intercultural and international expertise into their courses, intended
learning outcomes, and assessments. That is why issues of
intercultural exchange are becoming increasingly important — all the
more so in an environment like that of European Universities.

Nowadays, universities operate in a ‘superdiverse’ space.
‘Superdiversity’ is a term which refers to an increased number of
multiple-origin, transnationally connected, socio-economically
differentiated and legally stratified immigrants and their descendants
(Vertovec, 2007) who contribute to a variety of identities and
ethnicities within one cultural space. The concept points to the
heterogeneity in supposedly homogenous and clearly delimitable
social groups. It can be deducted that there is also ‘superdiversity’ in
the classroom regarding e.g., the age, gender, and abilities of the
student body. Research on intersectionality since the 1990s (e.g.,
Crenshaw 1991) has furthermore shown the mechanisms of
discrimination within (pedagogical) organisations as well as the
importance of taking social inequality into account in educational
processes (Lutz, Herrera Vivar & Supik, 2011).

Intercultural as well as inclusive education refers to pedagogical
approaches that respond to diverse groups of learners (and teachers)
in the classroom (Gay, 2018). The Higher Education system must
change to meet the different needs of the learners, rather than
expecting the individuals to adjust and assimilate to the existing norms
and concepts of learning. Differences — long considered deficits that
should be removed to create homogenous learning groups — are now
understood as enriching and a chance for development. Staff in higher
education institutions has to deal with questions of the design of
teaching and learning, of organisation, of assessment etc. in order to
ensure the success of all learners and a high-quality learning
experience.

The digitalisation of Higher Education opens new opportunities (while
simultaneously facing new challenges) to develop teaching and bring
it to a next level of dealing with a broad variety of learners. This is also
true for mobility settings. Virtual mobility seems at a first glance a
good way to give all learners the chance of an intercultural encounter.
And indeed, virtual mobility can be a meaningful way of integrating
international cooperation into the standard curriculum and of
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1 Educational innovation through internationalisation

enhancing physical mobility. But virtual mobility cannot replace
physical mobility, and efforts still are required to ensure a more
inclusive physical mobility. Students with disability, chronic diseases
and with care obligations, as well as students living in economic
precarity, can encounter high hurdles in physical mobility, which must
be cleared. For all students, both options are necessary and desired
during their education (European Students’ Union & Erasmus Student
Network, n.d., p.3).

This handbook presents ways to make intercultural learning succeed
in different mobility settings within the existing system of higher
education.

15 |UNIC Handbook on Physical and Virtual Mobility
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1 Educational innovation through internationalisation

1.3 The cultural imprint of higher education

Teaching and learning processes in educational organisations underlie
certain cultural assumptions. Educational systems and organisations
represent cultural norms and values, rituals, the social hierarchy,
contents, methods, or communication rules of a society (Otten &
Scheitza, 2015, p. 36). As Bates (2022) states, the culture infuses all
parts of the learning environment: student characteristics, content,
resources, student support, teaching and learning goals, gaining skills
activities and assessment. All the above should be included and
organized in such a way as to promote and encourage student
learning. Creating opportunities for learning, institutions and teachers
are in position to create and define a new culture, that reflects their
values and beliefs.

At  universities, knowledge of institutional terminology,
communication rules and strategies is crucial to pass successfully
through institutional processes. In this view, diversity disturbs the
flow, as all additional explications, misunderstandings or additional
consultations take time and can therefore be seen as challenging
(Otten, 2003, p. 16) although diversity, as stated above, implies
positive and enriching aspects for universities. It enhances and triggers
development processes on many levels and is especially valuable in
creating new organisational routines and innovative practices (Millem,
Chang & Antonio, 2005; European University Association, 2018).

Intercultural learning includes the acquisition of knowledge about
one’s own and about other cultures with the aim to open one’s
attitudes towards intercultural settings and to gain the skills of
effective interaction and collaboration with people of different
backgrounds (Otten, 2003, p. 21). Curricular activities of intercultural
communication contribute to intercultural competence development
during study abroad experiences (e.g., Boonen et al., 2021; Wickline et
al., 2020).

A useful way of uncovering different approaches in highly
institutionalised organisations, like universities, is to see whether the
student experiences assimilation, adaptation, or negotiation. These
three approaches reflect a range of strategies in higher education
institutions and may themselves be interconnected rather than
distinct concepts. When teaching to support intercultural learning in
Higher Education, all three approaches must be considered by the
teacher:

e Assimilation means that the student makes an effort to fit into
the system. Pure assimilation hinders the organisation to
change, as the pressure for change lies only on the students.
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Assimilation in specific instances is helpful and necessary. Yet,
if it is not combined with institutional measures, there will not
be an organisational learning and development process, and
the needs of students who are perceived as different are not
considered (Otten & Scheitza, 2015, p. 57).

e Adaptation means that the host system adapts to students’
needs. Routines can be changed regarding content, to methods
of teaching and assessment, and to the creation of new
structures to meet the needs of all students. In this case, the
pressure of change lies on the host system. This means that
routines and rules are changeable, which can be a challenge in
terms of flexibility for the persons involved (Otten & Scheitza,
2015, p. 57). Therefore, adaptation and assimilation must be
connected and interdependent processes, in order to generate
reliability and flexibility in an appropriate measure.

e Negotiation means that students and teachers explore and
discover new ways of achieving a learning outcome together,
by collaborating with each other and shaping the structures of
their university (Otten & Scheitza, 2015, p. 54). This co-
constructive approach encourages a balance between and the
inclusion of multiple perspectives (Otten & Scheitza, 2015, p.
57). Negotiation is highly participative and often the solutions
reached are well accepted.

This handbook describes how intercultural learning in mobility settings
in Higher Education can be promoted by fostering all three -
assimilation, adaptation and, especially, negotiation — in the field of
teaching. Overall, it should thus contribute to making teaching
successful, international, and diversity sensitive.
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2 What teachers can do: general remarks

This handbook will address the different mobility settings, namely
physical mobility, virtual mobility, virtual exchange (as a special form
of virtual mobility) and blended mobility. These terms describe
different ways to bringing students into contact with other higher
education systems or with students and faculty in other countries.

Each of these settings has its specific challenges, which are examined
in more detail in the third chapter of this handbook. However, all
approaches also have commonalities. Regardless of whether a course
is designed for physical mobility, virtual mobility, virtual exchange or
blended mobility, consideration of certain aspects can always be
helpful and valuable in planning and implementation. These aspects
are presented in this chapter.

In general, it can be said that research on higher education teaching
has identified many important success factors for learning processes
in higher education (Schneider & Preckel, 2017; Biggs & Tang, 2011).
This research has not produced "recipes" for successful teaching, i.e.,
there is not guarantee that the combination of certain elements
automatically leads to the desired learning success for students.
However, it is possible to infer which aspects significantly increase the
likelihood of learning success. These include, for example, well defined
and aligned learning objectives (Biggs, 2003), clear and
understandable explanations, opportunities for interaction among
students (Smith & McGregor, 1992) and between teachers and
students (Biggs & Tang, 2011).

Based on this knowledge of general success factors for university
teaching, we have compiled the recommendations on how teaching
can be successfully designed when it takes place in a clearly
international and intercultural setting, or when a standard programme
is meant to be made accessible for an international audience. These
recommendations are organized along the following main themes: 1)
expectations, roles, and rules, 2) topics and material, 3) contact and
interaction, 4) assessment and evaluation. For all four themes, the
reflection checklists in the appendix might help.
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2.1 Expectations, roles, and rules

Clear communication regarding learning objectives, rules, and other
expectations is considered one of the most important success factors
in higher education teaching. This is all the more true if internationally
mixed groups are taught. As many expectations are taken for granted
as part of the respective culture in an educational system, they are
usually not actively communicated. Expectations regarding student
behaviour should therefore be made explicit, as well as the role of the
teacher and — if this is known — how that might differ from the
students’ experiences in other countries. Such explication can
significantly help to avoid misunderstanding (Otten & Scheitza, 2015,
pp. 37-38). A university teacher can define one part of these aspects,
for the other part conversation and negotiation with the group should
be sought.

a) Your settings:

e Put yourself into the place of an international student, not
knowing the Higher Education system, educational methods,
assessment formats, cooperation, and discussion rules of your
institution: where would you see yourself stumble, where
would you need extra explanations?

e Formulate clear learning objectives (or outcomes) and
communicate them both verbally and in the material
accompanying your course. Have different learners in mind
while planning: learners from different disciplines, a diverse
group of students, learners from different universities or
different countries with different abilities.

e Find tasks and examples from different disciplinary fields and
follow the principles of Universal Design for Learning (UDL).
The UDL framework encourages teachers to incorporate
multiple forms of engagement, representation, action, and
expression thereby building inclusion into their courses from
the outset (Rose, 2001).

e Respect and integrate time for getting to know one another
and explaining different university systems. Have a written
description of the tasks and explain how your students can find
appropriate working groups and topics (if needed).

e Consider that not all students have connections to other
learners in the group outside of class. If you want your students
to participate in group work, make sure to organise this in class
so that all students are assigned to or find a group. This is
especially important in online classes. It may also be necessary
to emphasise the benefits to learning collaboratively and
dedicate a learning objective to this.
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b)

Consider whether, in addition to subject-matter learning
objectives, intercultural learning objectives such as
intercultural competence and responsible global citizenship
could be achieved (and how they could be measured).
Integrate the cultural aspect into the tasks and the assessment,
so that students do not get the impression that this work is less
important than their professional learning but a part of it.
Explain the teaching and learning culture considering how this
might differ elsewhere: what is the role of teachers and
students, how can students get in touch with the teacher and
with each other, which behaviour is desired during the course,
what are the expectations regarding course work, etc. A focus
on student-centred learning can be a deviation from the
student’s home institution and students need to understand
what this means for them as learners (e.g., their active
participation in class is necessary).

Since the understanding of deadlines can differ according to
cultural character, the binding nature of them in your course
must also be explained.

Conversation and negotiation:

Ask your students if your settings are unfamiliar to any of them
and engage in conversation with the group about whether and
why adjustments to your ideas might be useful.

Find out if students can bring a special (international)
perspective to a topic and be open to integrating it, conscious
that this request may also make the student feel more
vulnerable or exposed.

Encourage your students to contact you if they cannot easily
follow your course or complete assignments like other
students due to special circumstances. If possible, be open to
deviations from the majority rules (e.g., regarding the language
in which exams must be taken).

Be sensitive to issues related to language proficiency and
provide extra and appropriate support to students who may be
lower in level regarding the used language for teaching.

Find out if there are any international students enrolled in the
course who have special credit requirements from their home
institution and address them.
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2.2 Topics and materials

Integrating international, heterogeneous perspectives, and realising
interculturally responsive teaching requires a careful selection of
topics and materials (Gay, 2018; Muiiz, 2019). Certainly, the scope
varies depending on the discipline and the subject matter discussed -
and is greater in a political science seminar than in a basic
mathematics course, although mathematics benefits from
international origins. Nevertheless, it is always possible to include an
international perspective when selecting material and content.

Additionally, it is important to provide material in a way that it is
easily accessible and comprehensible for international students, both
for preparation and follow-up.

Hence, two different dimensions can be considered:

a) Provide topics and material that open heterogeneous,
international perspectives:

e Search and integrate literature, examples, and case studies
from different contexts, as far as possible and suitable. In
some cases, also the use of texts in a lingua franca can be
helpful in promoting understanding across cultures.

e Check international academic journals and other secondary
sources for internationally comparative perspectives on your
teaching topic.

e Check whether it makes sense to choose texts from authors
or with content that represents another approach to your
topic than usual.

e Be careful and critical of stereotypical illustrations or
examples in your teaching material and texts, avoid them or
discuss them critically in class.

e Reserve, if possible, at least one session focussed on
intercultural comparison of your lecture’s topic, where
applicable.

e Incorporate diversity in the lesson plan: (1) Invite diverse
speakers and guest lecturers from a local cultural group or
from another country, to add varying points of view and real-
life context to different subjects, (2) Connect the class to real-
life scenarios (e.g., make use of the news for reflection and
debate).

e Question social hierarchies and be sensitive to everyone’s
culture, beliefs, and language concerns, and use these insights
to design your lesson plans.
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b) Provide materials that can be worked on well by diverse
groups of students. These will benefit all students:

e Use a variety of teaching material and methods to
accommodate different students’ learning preferences.

e Record lectures so that students can listen to them on repeat.

e Support instruction with audios or visuals, e.g., presentation
sheets, graphic overviews, audio descriptions, flowcharts, or
handouts, so that students can work with them easily. When
creating resources use document headings to structure and alt
tags for images to aide digital accessibility.

e Give, whenever possible, your students the opportunity for
online individual or collaborative learning by providing
compiled asynchronous material such as short quizzes in the
format of formative assessment, learning cards, mind maps,
discussion forums, etc.

2.3 Contact and interaction

Active engagement with learning objects is another basic requirement
for learning success at the university. Interaction is particularly
important in heterogeneous, international groups. On the one hand, it
helps students who are not in the majority to connect with the group
as a whole. On the other hand, it is only through interaction that the
benefits of heterogeneous groups can be fully realised. It is only
through interaction that different perspectives are exchanged and
lead to new insights. Furthermore, learning objectives in the area of
intercultural learning can only be reached when diverse people and
their cultures encounter each other in genuine interaction and can
reflect on that.

a) Create occasions for group interaction:

e Create tasks for your students that require interaction,
however small it may be.

e Use a variety of digital tools and methods (e.g., Dyer 2023).
Provide training or guidelines on how to use the tools and
methods to be used (e.g., short video instructions).

e Encourage students to ask questions, ask open-ended
questions yourself, and let students search for solutions first
(e.g., by talking to their neighbour). Organise opinion polls to
promote active learning.

e Organise small group work and collaborative elements during
your course, if feasible. Even buzz groups for brainstorming on
a topic can be a good way to get your students in contact with
each other.
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b)

In interactive settings, insist on mixed groups when possible,
and emphasise the need and benefit of intercultural
understanding. Devote time and energy to reflection about it.
If using group work, consider any impediments to interactive
engagement in the groups that your students may have (both
home and international students) and support students to
acquire skills to work well in groups.

Encourage your students to share personal stories with each
other by giving them questions about personal experiences
connected to your topic, so that they can build a connection via
their everyday life.

Make your students aware of how they can connect with each
other virtually and create a need to do so.

Vary your didactic approach to provide different learning
occasions and offer different approaches in a heterogeneous
group. The Universal Design for Learning (UDL; Rose, 2001)
framework encourages teachers to incorporate multiple forms
of engagement, representation, action, and expression
thereby building inclusion into their courses from the outset.
Provide students with the opportunity to interact with each
other on the first class, you can call it ‘Networking’ or ‘know
each-other’.

Reflect the importance of a diverse group especially in terms of
ideas generation for group work or group active learning, and
the impact it may have on grades.

Give opportunity for personal contact with you:

Stay a little while after your course in the classroom or the
video conference, to give your students the possibility to ask
guestions and get in contact with you. Let your students know
that you will be available for some minutes after the lecture.
Be open to contact out off the course time and explain to
students how best to reach you.

If you use communication tools such as an online forum, look
at the posts made there and communicate with students
through these tools as well.

Allocate counselling or tutoring weekly sessions to meet your
students whenever they need to.
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2.4 Assessment and evaluation

“Assessment drives learning”: This didactic saying is still true today.
Whether students focus on the intended learning objectives in a
learning process depends to a large extent on whether these learning
objectives are part of an examination. International elements are
integrated into assessments and evaluations via the content as well as
the form of an exam.

Independently from the examination and the evaluation of student
performance, you can also scrutinise your teaching from the
perspective of internationalisation and intercultural focus at the end
of a course through student evaluation.

a) Summative Assessment:

If possible, select examination tasks in such a way that the
subject of the examination must be reflected from an
intercultural perspective. Keep in mind that students need to
have practiced these or similar kinds of tasks before the final
exam takes place.

In the case of flexible forms of assessment, such as oral exams
or writing assignments, allow students to consider a topic from
a culturally specific perspective. Make the exchange of
different culture-specific perspectives part of the exam (e.g.,
through appropriate group presentations, peer-feedback or
discussion).

If intercultural exchange was part of your teaching scenario,
integrate reflection on it into the assessment. Formative
elements such as portfolios or reflective questions can help.
Since examination approaches also vary depending on the
university system and discipline, providing assessment options
can be helpful for the appropriate evaluation of a diverse
student body.

Provide assessments in a lingua franca, either parallel to your
teaching language, or for everybody.

Make sure the assessment is inclusive and equitable,
especially considering students from different backgrounds by
(1) avoiding the one-size-fits-all assessment method. You can
include different types of questions e.g., multiple choice, open
ended, matching questions, short cases etc. (2) Providing
clearly articulated assessment criteria and marking rubrics to
maintain fairness.

Use continuous and periodic forms of assessments so that the
evaluation will be spread throughout the year and not only
based on one or two chances.
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b)

Optimally align the assessment methods and criteria to the
competences and also to internationalised learning outcomes.

Formative Assessment:

Use regular small assignments which are not graded to get
feedback on the how students are learning. These may include
writing protocols, reflective questions, summaries of readings.
Assessing the process of learning can be as important as
assessing the product of learning and portfolios or learning
diaries are ideal for capturing students’ iterative development
(there are specific digital tools for that).

It is also possible to use surveys to assess students’ self-
perception of their learning (e.g., intercultural learning,
language learning, communication strategies, collaboration
strategies, etc.). That can also be used for conducting a
Scholarship of Teaching and Learning (SOTL) research project
to provide evidence of impact of your teaching approaches on
student learning and can also lead to a publication.
Remember that a formative assessment needs to include to
telling students how to improve — avoid general statements
such as “Study more.” Consideration should be given to
cultural aspects and how to support students’ feedback
recipiency.

Specific methods (e.g., think-pair-share, one-minute-paper,
peer feedback) can support you in assessing students’ learning
and understanding.

Evaluation:

After a few weeks, ask whether students can comprehend the
contents of the course and how well integrated they feel.
Discuss with your students at the end of the semester if the
course supported intercultural learning.

Ask your students what made learning in a higher education
system easy and what made it difficult for them. Share and
discuss these results with the whole group.

Discuss with your students what you can do better in future
courses to incorporate international perspectives, integrate all
students, and facilitate intercultural learning.

Ask your students what could motivate them to make more
effort.

You can gather comments from students in face-to-face, or via
an online forum in the Learning management system used by
your university, even during the semester. This could provide
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students with an opportunity to mention what could be
changed or improved.
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3 Mobility settings

As stated in the introduction to chapter 2, this handbook addresses
different mobility settings: physical mobility, virtual mobility, virtual
exchange (as a special form of virtual mobility) and blended mobility.
While the previous chapter focused on aspects of overarching
relevance for teaching diverse groups of learners, this chapter is
concerned with the specifics of mobility settings in the learning
environment.

Mobility
settings

Physical Virtual Blended
Mobility Mobility Mobility

Virtual

Exchange

Figure 1: Mobility Settings

In this handbook, it is assumed that readers are already familiar with
some of the concepts - this is particularly true for physical mobility,
and to a somewhat lesser extent for virtual mobility. These formats
will therefore be dealt with more briefly. Virtual Exchange will be
addressed extensively, as it is pedagogically demanding and
tremendously important in many respects for internationalisation in
general and the university network of UNIC in particular. The same is
true for the blended mobility.

In every subchapter, the Stories from the Field sections (Physical
mobility, Virtual mobility, Virtual Exchange and Blended mobility)
include examples on how academics and their universities created
frameworks for internationally oriented teaching and how they
concretely implemented such teaching. The UNIC universities do
already have a treasure trove of practical experience and successful
implementation.

The Stories from the Field have been written by different teachers and
educational developers and therefore they differ in style and phrasing.
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3.1 Physical mobility

The discourse on internationalisation in higher education has
traditionally been focussed on physical student mobility, i.e. sending
domestic students abroad to study at foreign universities and acquire
credits, which are then recognised at the home university (for funding
see point 5.1.1). However, the rate of student mobility is rather low
compared to the expectations — European ministers responsible for
Higher Education expected in 2009: “by 2020 at least 20% of those
graduating in the European Higher Education Area should have had a
study or training period abroad” (European Higher Education Area,
2009). This is due to financial costs (e.g., travel costs, giving up one’s
employment), time (most mobilities last a semester or two) and
organisation (agreements, accreditation) associated with it. Presumed
cultural and language barriers also play a role. Therefore, the benefits
of physical mobility only serve a minority of students and more often
than not, they are taken up by students from privileged socio-
economic backgrounds (Brandenburg, Berghoff & Taboadela, 2014, p.
37). Student mobility rates are at an average of 8% of graduates in
Europe, mobility programmes for teaching staff (for funding see point
5.1.2) are even less frequent (European Commission/EACEA/Eurydice,
2020). This is due to the fact that teacher mobility is neither
institutionally required nor is the disruption of teaching activities at
the home institutions easily remedied.

Nevertheless, physical mobility is an important way to provide
international and intercultural experiences to individuals, therefore
barriers to physical mobility should sharedly be mitigated. New
formats are continuously developing to foster mobility experiences for
all students. If long-term stays are hard for many students, they (and
their teachers) can now opt for shorter offers like, e. g., summer
schools or research stays (see chapter 3.5 for a comparison of the

benefits of all mobility concepts).

Teachers and academic support staff can do a lot to support the
learning of international students. At the same time, the presence of
international students provides a great chance to foster the
intercultural learning of the students (and the staff) in host
universities. Hence, teachers should have international students in
mind while planning and conducting their courses, even if they do not
know in advance whether international students will participate, and
specifically design for international students when they plan to involve
them.

Incoming international students have the advantage that teachers can
easily establish direct contact with them and keep an eye on their
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successful integration in the courses. If you are considering the hints
in the previous chapter, you are well on your way to facilitating
student integration.

Stories from the field: innovative physical mobility concepts

The Stories from the field in this section illustrate how physical
mobility, outside of traditional Erasmus stays of individual students,
is realised within the UNIC alliance. Even though the cases also
contain elements of virtual mobility, physical mobility is the focus
here.

Story 1: Joint-Degree Master ,Superdiversity in Education,
Organisations and Society” (SEQOS)

A joint full Master programme on superdiversity has been developed
by eight UNIC partner universities allowing students to learn in an
international peer group and study in different UNIC universities
during the two years, combining virtual and physical mobility offers.
The Master involves educational sciences, social sciences as well as
organizational research and management, and bases on collaborative
and challenge-based learning approaches. Discover the Joint-Degree
Master SEOS.

Story 2: MSc Redesigning the Post-Industrial City (RePIC) — an inter-
university, multidisciplinary joint postgraduate programme

Within the scope of the UNIC alliance, this joint master’s programme
of eight universities wants to create an educational experience which
recognizes and responds critically to issues of cities in different forms
and stages of post-industrial transition. The goal is to educate the
next generation of specialists with the 21st century skills and
knowledge needed to address the challenges and opportunities of
cities in transition and superdiverse societies. Discover the joint MSc
RePIC.

Story 3: Road safety summer school organised by the Faculty of
Transport and Traffic Sciences, University of Zagreb

The Faculty of Transport and Traffic Sciences of University of Zagreb
has organised a comprehensive road safety summer school credited
with 2 ECTS. It includes guest lectures from international experts and
practical work on crash test data for students from all over the world.
Discover the Road safety summer school.
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3.2 Virtual mobility

Virtual mobility is an activity that gives remote access to learning in
international learning environments facilitated by digital
communication tools. Students join courses and lectures at other
universities virtually (Boaretto et al., 2013, pp. 7-8; Rajagopal et al.,
2020, pp. 2-3). Virtual mobility can, but does neither necessarily
require, bespoke co-designed international collaborative learning and
teaching, nor deeper reflections about intercultural learning (in
contrast to Virtual Exchange, which is a specific and didactically more
shaped form of virtual mobility). The courses do not have to be
specially designed for international participants, but teachers should
have digital and language competences to deliver them. Students are
required to make special arrangements themselves to ensure
recognition and credits at their home universities (Boaretto et al.,
2013, p. 16). Virtual mobility, as defined above, enables the student
“to enrich [...] intercultural, language and ICT skills even without
moving from home” (Boaretto et al., 2013, p. 8). UNIC offers a wide
range of open courses for its students to enable virtual mobility.

An essential advantage of virtual mobility in contrast to physical
mobility is its availability and accessibility, as virtual mobility can be
accessed remotely and/or asynchronously. Lists of different tools and
apps that can be useful in education can be found online (e.g., Dyer,
2023).

Many barriers of the physical mobility settings are mitigated or
completely removed by having virtual mobility. Therefore, virtual
mobility is more accessible to many more people (Guimardes et al.,
2019, p. 102). Yet, at the same time, other hurdles still occur — the lack
of social contact with the host students will probably be pronounced,
as informal meetings, informal communication and extra-curricular
activities are not available. In addition to that, as international
students struggle to establish relationships with other international
students or with people outside of the university, spontaneous forms
of intercultural learning are limited (see chapter 3.5 for a comparison
of the benefits of all mobility concepts).

Particularly in the case of larger virtual events such as lectures,
lecturers may lose sight of whether international students are listening
and whether they are able to follow the course. It is therefore all the
more important to address this issue as suggested in the previous

chapter.

Special attention is also required if intercultural learning is a learning
objective. The mere presence of international students in an
internationally mixed setting is of limited effectiveness for both the
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home and the international students (Guimaraes et al., 2019, p. 100).
The design of interaction opportunities during the course and the
possibility to contact the lecturer should be duly considered in the case
of virtual mobility. Here, too, reference can be made to the
explanations in the previous chapter.

Stories from the field: Virtual Mobility

The Stories from the field in this section illustrate how Virtual
Mobility is realised in the UNIC partner universities. The formats are
not always clearly distinguishable from Virtual Exchange activities.
Even though collaborative elements of Virtual Exchange are included,
they have been selected for this chapter because they illustrate an
interesting aspect of virtual mobility, such as e.g., virtual
extracurricular activities (Story 4) or focus on single short
appointments.

Story 4: Students’ experiences with virtual mobility in Communication
and Media

The perspective of students in virtual activities is taken in this Story
from the field. Virtual activities in Communication and Media
Bachelor Program at Erasmus University Rotterdam included
participation in virtual lectures, interaction with international peers
and extracurricular activities. Discover Students” experiences with
virtual mobility in Communication and Media.

Story 5: An international hybrid lecture in the field of Tourism

The one-session hybrid lecture took place at the University of Deusto
in Bilbao, whereas parts of the audience came from the University of
Woosong in Daejeon, South Korea. Teachers prepared an interactive
lesson and paid much attention to the preparation of the interaction.
Discover the international hybrid lecture.

Story 6: “Strategic Financial Analysis”: fostering interaction in a big
lecture of 400 students

This Story from the field is an interview extract with a professor in
Business of Uni Liege, Marie Lambert. She has intensified the
digitalisation of her lecture during the pandemics and has kept the
elements in order to support students’ interaction and to enable
virtual mobility. Discover “Strategic Financial Analysis”.

Story 7: UNIC Teaching the Teachers Training 2: Intercultural Dialogue
UNIC’s Centres for Teaching and Learning are collaborating to
provide Teaching the Teachers Trainings for UNIC's academics. The
teaching approach of Virtual Exchange takes centre stage. The
enabling of intercultural exchange and communication between
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faculty members is highly appreciated by the participants. Discover
UNIC Teaching the Teachers Training 2.

Story 8: A virtual teamwork in Events Management/ Hotel
Management

Tourism professor Samiha Chemli, under the Erasmus+ mobility, co-
created a joint special lecture along with her colleagues Prof. Bruce
Shim and Prof. Michalis Toanoglou from the University of Jeonju in
South Korea. The students from both universities have been directed
to collaborate on an activity at the end of the lecture. Discover the
virtual teamwork in Events Management.
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What is Virtual Exchange?
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3.3.1 Idea and objectives

Virtual Exchange is a form of virtual mobility characterised by
particularly intensive interaction between teachers and students
involving at least classrooms in two countries. Virtual Exchange thus
corresponds particularly well to what the universities of the UNIC
network are striving for and the UNIC-institutions believe in its added
value to the portfolio of options that students have in order to obtain
international experience (Helm, 2018, p. 2; Baroni et al., 2019, p. 4).
Yet, at the same time, it has not yet been implemented on a broad
scale in the past. Therefore, this concept will be given a little more
space than the ones presented before (see chapter 3.5 for a
comparison of the benefits of all mobility concepts).

Virtual Exchange aims at uniting students from different universities
virtually in collaborative tasks and supporting them in the discussion
of specific topics, the exchange of ideas or the joint generation of a
product and its presentation. Virtual Exchange is embedded in regular
teaching activities, i.e. each teacher teaches a regular course at their
own university, but the two (or more) courses are linked with each
other by the use of digital tools. Elements of Virtual Exchange can
shape a course over an entire semester or enrich only particular parts
of it. Virtual Exchange is always an activity recognized by both
institutions, worthy of study credits or part of a broader activity that is
ascribed study credits (O’'Dowd 2018; Helm, 2018, p. 2; Baroni et al.,
2019, p. 4).

Beyond the academic exchange, an explicit or implicit element of
Virtual Exchange is the students’ reflection about their experiences in
the intercultural collaboration (Helm, 2018, p. 2; Baroni et al., 2019, p.
4). See the Stories from the field for practical impressions.

In summary, the following general goals of Virtual Exchange can be
highlighted:

e Academic exchange: Teachers and students can enter a cross-
border academic exchange and thus become acquainted with
new academic perspectives in an international context
(Gokcora, 2021, pp. 1-3).

¢ Inclusive mobility: As a part of the internationalisation at home
strategy, Virtual Exchange (like all virtual mobility settings) can
be an occasion for international encounter and intercultural
learning for everybody — especially for those students who
cannot stay abroad for various reasons or where institutions
are encouraging restricted travel in response to the climate
crisis. However, it is important to keep in mind that virtual
settings cannot fully replace the benefit of the physical
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experiences, as yet, and can also create new barriers (in more
detail see also chapter 1.2).

e Development of key competences: Virtual Exchange can not
only enhance students’ academic skills, but also promotes the
development of other key competences, such as the use of
digital tools or coping with intercultural communication
situations (Stevens Initiative 2023; Helm & van der Velden,
2020, p. 18).

e Support for responsible global citizenship: The academic
exchange should foster critical thinking and democratic skills,
invite an exchange of perspectives and develop active and
engaged global citizens (Helm & van der Velden, 2020, p. 18;
O’Dowd, 2018, p. 21). The combination of Virtual Exchange,
challenge-based learning and societal cooperation are
intended to transform societies to become more participative,
more inclusive and more sustainably democratic in the long
run.

3.3.2 Realising Virtual Exchange

To realise a class-to-class Virtual Exchange in higher education
teaching settings, there are some variables to consider. Here again, the
general explanations in chapter 2 of this handbook are a good starting
point to design a course. However, there are aspects that are more
specific to Virtual Exchange. Robert O’Dowd (2020) describes six key
elements of Virtual Exchange. These are partnerships, tasks,

technology, mentoring and support, integration and recognition. In
particular, the first four aspects are aimed at teachers, which is why
they are presented here in addition to the notes from chapter 2,
together with some practical implications. All practical hints can be
found in the Virtual Exchange checklists in the appendix which might
help lecturers structure their ideas.

Partnerships

Both teachers and students will have to create partnerships of
collaboration during a Virtual Exchange. Teachers find common or
complementary topics, agree learning outcomes, tasks, and methods,
and find ways to communicate with each other about the students’
learning processes. Students will work in small mixed working groups.
The experiences in international groups show that the relationship
between different partners is crucial for the success of academic and
intercultural learning. That means that the partners must get to know
each other to establish good working relationships, so that people are
neither seen as anonymous figures on a screen nor as pure
representatives of their national culture (Baroni et al., 2019, p. 12).
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University teachers can reflect on the following aspects to develop
partnerships, while combining topics and teaching approaches:

e Start from your own teaching. There is no need to construct a
whole new course, try to integrate the Virtual Exchange
sessions into an existing curriculum.

e Check semester times and national holidays in order to find a
good period for your collaboration (2 to 8 weeks in a weekly
structured 2h-course are considered to be an appropriate
duration). Start small, e.g., with two co-taught sessions, where
comparative questions are discussed, and then extend your
collaboration over the next semesters step by step.

e |tis possible to have only one or two synchronous sessions with
the two classes, e. g. kick-off or presentation sessions. But keep
in mind, that it has to be feasible for your students to organise
autonomously in their working group. A common time slot
might therefore be a good supportive structure. Since the
specific local course time can also be used to support the
students in their collaborative work (see point ‘Mentoring and
Support’), you will have to find a balance between these needs.

e Give yourselves structures for the collaboration with your co-
teacher, like fixed time slots, prepared topics, and a regular
agenda. Talk about communication tools and think about how
you can share documents and ideas.

e Provide your students with an agreed-upon structure, such as
common tools to use for synchronous communication, a
common forum where they can discuss asynchronously and a
digital learning environment where they can share documents
and work together. Prepare these structures for your student
groups as early as possible.

e If your students work within internationally mixed groups,
there are different roles which are recommended to distribute
amongst the group. Responsibilities for different subtasks must
be clear and scheduled (Bukvova et al., 2006, p. 292). Explain
the different roles in group work processes and have a clear
and transparent mode of distributing them.

Tasks
Virtual Exchange always requires defining tasks for students to work
on together.

When designing tasks for a Virtual Exchange, it is important to give
attention to the different types of tasks. O’'Dowd and Waire (2009)
classify tasks into get-to-know tasks, comparative tasks and
collaborative tasks.
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Get-to-know tasks are basic, as the depth of the contact is crucial for a
successful intercultural learning process. Thus, having enough time for
getting to know each other is important; e.g., guiding this process
through a set of tasks can be a good way to acquaint the students with
each other, so that they do not stay at a superficial level of contact but
really get in touch with deeper personal and cultural orientations.
Teachers can describe in detail which information students shall give
their fellow students about themselves, as well as which information
they should ask from them. In order to act as a role model, also the
involved teachers should present themselves to the group with
information comparable to the one they want their students to share
with each other.

In a second step, students can work on comparative tasks, which allow
attention to similarities and differences of personal background,
academic background and/or their cultures. The guidance of the
teachers by formulating an appropriate task is again crucial (giving a
good description of what students shall do, and how, using which
tools).

When students are thereby introduced to each other, they can start
with collaborative tasks. The description of each task must again be
detailed and clear (O’Dowd & Waire, 2009). In a Virtual Exchange
project called ‘Evidence-Validated Online Learning through Virtual
Exchange’ (EVOLVE), teachers established Virtual Exchange
walkthrough-guides, where students find information about tasks,
connected questions, different steps to pass, deadlines, responsible
persons for the task, timing, product, etc. (EVOLVE, 2018). Tasks can
be designed according to proven didactic principles, such as problem-
based learning or research-based learning. The need for considering
the perspectives and contributions from every participant of the
working group is crucial in collaborative tasks.

In a good Virtual Exchange task, professional and social learning are
interwoven. The following aspects can guide you to find an
appropriate task for your Virtual Exchange.

e On the whole, it is important to find a task that provides
meaning for the involved students. Research-oriented
teaching on the basis of the latest international
publications on the subject can be a reasonable approach
to ensure meaningful confrontations with the topics.

e Formulate the different tasks that your students shall
accomplish clearly. Guide them through the exchange by
equipping them with questions they could ask, comments
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they could make, topics they could discuss. Where possible,
act as a role model.

e Get-to-know tasks can comprise little videos or photo
stories about oneself, the city in which one lives, typical
regional food, or rationales why one chose his study
programme, for example. Students can share these and ask
mutual questions or find common points in an
asynchronous communication first.

e A comparative task should allow your students to discover
another perspective on a course’s topic, and to explain
their perspective on it to their international peers. Students
can share little texts, newspaper articles or websites to
show how a specific topic is discussed in their country.

e Collaborative tasks shall comprise the sharing of
perspectives on a problem that has to be solved by the
internationally mixed group. As a result, students should
create a ‘product’ (film, paper, object) together, which can
be presented to the plenum at the end of the Virtual
Exchange. During collaborative tasks, synchronous and
asynchronous communication can be used in combination
with each other.

e Start small: when you conduct your Virtual Exchange over
a short period of, e.g., two sessions, comparative tasks
enable communication about culturally different
perspectives regarding the teaching topic. Collaborative
tasks need preparation and therefore more time and can
be added in following semesters if you continue your
collaboration.

e Supply all descriptions and information, after having
explained them, also in writing.

e Use different communication tools so that your students
can develop both their oral and written (professional)
communication competences, and train in synchronous
and asynchronous settings.

Technology

To realise Virtual Exchange, it is necessary to have a look at digital
competences. Using social networks and social communication
channels on a daily basis does not necessarily mean that students
know how to use online technologies in formal learning contexts as
well. Even less of an awareness of how to use these technologies for
public engagement and participative action can be expected.
Therefore, explicit training of digital competence may be necessary by
providing different activities with explications of the digital tools and
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training in using these tools. Especially online intercultural interaction
and collaboration needs support in order to create a real dialogue, in
different modes of online communication (Helm & van der Velden,
2020, p. 19).

In addition to that, it is to consider that using both, synchronous and
asynchronous tools while working on tasks is also very important, as
each of them support the development of different aspects of
intercultural and language competence (Lists of different digital tools
can be found online; e.g., Dyer, 2023). Synchronous meetings support
especially the negotiating competences, formulating questions,
discussing. Asynchronous work is stronger on delivering quite detailed
information. Also to be kept in mind that synchronous communication
is quite spontaneous and privileges native speakers, in contrast to
asynchronous communication where students have more time to
prepare their statements and everybody may contribute more equally
(O’'Dowd, 2018, p. 11).

Technical struggles during the Virtual Exchange can be prevented by
some considerations:

e Choose well the tools which you want your students to use.
Technology always follows your didactical reflections and
has to serve your learning objectives.

e When you have chosen a tool, make sure that it is well
embedded in the course’s activities, so that your students
really have to use it.

e Prepare the digital structures for the students’ working
groups well-timed.

e Train your students in using the tools that they have to use
during the online interaction. Let them make dry runs and
practise using the tools, especially if it seems likely to you
that the tools are not yet known to all students.

e Make sure that everybody knows where they can find
support if there are any problems with the technology.

Mentoring and support

During a Virtual Exchange, students encounter linguistic, cultural and
digital challenges that encourage many learning opportunities. Yet, to
be effective, it is important that teachers are attentive to actively
support their students’ learning (Gutiérrez et al., 2021).

Literature describes three types of pedagogical mentoring in class-to-
class Virtual Exchanges, i.e. activities of the involved teachers to
support the learning of their students during the virtual exchange.
They follow a model of students’” working groups organising
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autonomously their collaborative work, while the respective local class
time is used to reflect on their experiences within the respective class
(Gutiérrez et al., 2021; O’'Dowd, Sauro and Spector-Cohen, 2020).

The first type of pedagogical mentoring takes place before the
exchange, in preparation of the online interaction. Introductory
sessions regarding the teaching topic can be conducted; the setting of
a Virtual Exchange can be explained. Teachers can present models or
examples of appropriate communication strategies from previous
exchanges and instruct the students within their respective classes
how to deal with these situations. In the same way, the training in the
use of digital tools, as mentioned before, can take place before the
Virtual Exchange (Gutiérrez et al., 2021; O’'Dowd, Sauro and Spector-
Cohen, 2020).

The second type of pedagogical mentoring comprises the
chairmanship of the interaction within the working groups. Since
teachers in many cases are not present during the concrete interaction
within these groups, only reflective mentoring of the experiences will
be possible. These can take place during the local plenum sessions,
where the whole classes meet without their international partners.
The task of the respective teachers to build a climate that allows the
discussion of critical incidents during the student interaction. They
should be openly addressed so that new and different understanding
can be supported (and thoughtful reactions eventually prepared).
Critical incidents can involve e. g. disagreements or different
perspectives on the teaching topic, struggles with the teamwork or
cultural misunderstandings. This is a very important type of
pedagogical mentoring, because not only the concerned students have
the opportunity to reflect on their interaction, but also the local peers
learn from these reflections and discussions. Therefore “these
teacher-led analysis sessions in the local classrooms are vital to the
success of the [...] learning process” (O'Dowd et al., 2020, p. 152).

This leads to type three of pedagogical mentoring, which implies the
reflection of students’ experiences and written communication in
regard to the professional discourse, e.g., locating the different
perspectives with their connections to power and participation in the
professional field (Gutiérrez et al., 2021; O’'Dowd, Sauro and Spector-
Cohen, 2020).

e Before the Exchange, it is important to already explain and
proof well your position as companion of your students’
learning, and to emphasise the importance of mistakes and
conflicts for their learning.
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e Prepare your students with professional as well as intercultural
knowledge, as described above, in consultation with your
partner teacher.

e If you don’t have examples from previous exchanges, you can
also use examples provided in literature in order to prepare
your students.

e With your teaching partner: talk about what your students are
doing, which topics they are discussing and if any irritations or
problems arose. So you can support each other as well, and
work with both groups synchronized. Fix a time slot per week
for your conversations.

e During the exchange, ask your students to report any strange,
crazy or exciting messages or statements made by their
international peers. Support your students in understanding
why their international peers act in a certain way (with support
from your partner teacher) and in finding appropriate
reactions. This can regard professional learning, collaborative
learning and/or intercultural learning.

e After the exchange, integrate the students’ experiences into
the further process of the course and refer regularly to it.

Integration and Recognition

As mentioned earlier, O’'Dowd (2020) refers to two more dimensions.
Integration is about linkage to the study programs, which can be
achieved, e.g., by considering Virtual Exchange in accreditation
processes. On the faculty level, common onboarding sessions for all
Virtual Exchange students one or two times per year can also be useful
to create a sense of community and share information. Within the
UNIC consortium, all partners agreed to support Virtual Exchange as
an option of how a course can be shaped, and added it to e.g.,
examination regulations and study regulations, or corresponding
instructions of the university’s leadership (e.g., Dean, Provost,
Rectorate) to ensure there are no hurdles to an implementation.

Recognition ultimately refers to the fact that a university should create
the framework conditions for Virtual Exchange in order to
acknowledge the teaching performance for this particular format.
Institutional commitment and faculty incentives are relevant points
(Milem, Chang, Antonio, 2005, 25), e.g., by giving teachers additional
funds for hiring student assistants, giving teachers a fellowship for
pursuing a Virtual Exchange, or reducing other teaching obligations so
that teachers can dedicate the time to the Virtual Exchange
preparations. Another way is through academic recognition, e.g., by
rewarding commitment to the Virtual Exchange in appointment or
promotion procedures.
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3.3.3 Virtual Exchange in 10 steps

The following 10 steps illustrate a process how a Virtual Exchange
project could be designed. Depending on the particular project, not all
steps must be gone, or some steps might be treated simultaneously,
or in another order.

1. Have a look at your own courses. Where could an international
perspective enhance students’ learning? Write a short abstract on
your ideas. The checklists for Virtual Exchange teachers in the

appendix might help you.

2. Find a partner. This will need some time. Partners for VE activities
are mostly found in research networks, contacts of colleagues who
have been abroad, internet research, via the universities’ networks.
Within UNIC, internationally organised teacher trainings (see Story 7)
are an occasion to get in contact.

3. Get to know your partner. Exchange material you use in your
teaching, schedule a virtual meeting and talk about your points of
interest, give each other guest lectures in your mutual courses, if
possible, meet physically (e.g., by Erasmus teaching mobility) and have
guest lectures and/or interaction with your respective students (see
Story 10). The Agreements with your partner teacher — Checklist might
help you.

4. Agree on the timeline. When do you want your activity to take
place? How long should it be? Academic calendars and preparation of
the implementation may differ significantly from one university to
another (see Story 16).

6. Agree on common learning objectives (see Story 11 and Story 14).
What are the teaching and learning methods as well as tasks to reach
these, and which results of the students’ collaboration would you aim
for? How could you support your students to succeed in the task as
well as in the intercultural communication and collaboration?

5. Talk about assignments and workloads you want to attribute to the
activity (see Story 21). This must not be similar for both groups, but
keep in mind that different workloads might lead to different
motivational positions. How many ECTS should your students receive?
Do you want to grade the VE activity, or will there be another
assignment outside of the VE activity?

7. Prepare an explanation (at best in written form) about the activity
for your students. This can be a kind of guide with descriptions on
what, when, with whom, until when they have to do.
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8. Conduct your activity. Be in good contact with your students and
with each other and talk about how your students are coping with the
task and their international peers (see Story 18). Discuss with each
other on mentoring strategies for your students.

9. Reflect on your VE activity. Let your students evaluate the VE and
do an evaluation and reflection also among the teachers’ team (see
Story 19). What went well? What went wrong? Where is adaptation
needed? What should be different next time? What have you learnt?

10. Plan the next event (see Story 17).

3.3.4 Start small vs. Realise VE as a labour of love

Institutional change and improvement can happen one of two ways:
crisis/revolution and incremental modification. The first needs lots of
energy from the whole organisation from the beginning, the second
gives itself time to evolve and develop slowly in the course of time,
with a constant manageable effort.

Thus, the planning of a Virtual Exchange activity may be influenced by
organisational circumstances of crisis, occurring in the department,
faculty or university — e.g., less and less interest from students with
threatened closure of a study programme may release enough energy
in the department to facilitate educational innovation, in order to save
the study programme by attracting more students.

The pandemic situation with sudden online education has also been a
crisis, enabling new formats of teaching that have not been thinkable
before.

On the other side, most of the education in universities cannot be
considered as taking place in times of crisis or revolution. Therefore,
the organisational energy may not support very much educational
innovations like Virtual Exchange activities. This means teachers have
to dedicate their own time and energy to the development of their
teaching and the change of the routines at their department/faculty.
In this respect, an approach that focuses on implementing small
changes that can gradually sum up to an innovative teaching approach
can be considered as an achievable way. Departmental routines for
facilitating these activities will be changed by time.

Teachers who have favourable conditions in their department (e.g.,
already experienced routines), or who can mobilise other sources of
energy for their teaching development (e.g., PhD projects, networking
benefits), or who consider the Virtual Exchange activity itself as a
source of energy and inspiration — a labour of love or passion project
— could also go ahead with a full project.
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Stories from the field: Virtual Exchange

The Stories collected in this section show the great variety of options
in designing Virtual Exchange activities in Higher Education. All
included Stories describe an international team of teachers
collaborating and integrating the activity in their courses. All projects
have realised a students’ collaboration in international small groups,
or follow this as an objective for the next semester.

Story 9: Doing Business between Croatia and the Netherlands: A
Virtual Teamwork Project — Starting a Business Abroad

In this 8-week Virtual Exchange activity, Business students from Uni
Zagreb interact and collaborate with Business students in the
Netherlands. Teachers create comparison tasks for their students and
follow common learning objectives, e.g., the development of
negotiation skills. Discover the Virtual Teamwork Project.

Story 10: A collaborative course project on International Human Rights
Discover the teacher’s perspective with this Story from the field from
Dr. Isil Aral, a colleague of Kog University, about her Virtual Exchange
collaboration in Law. She worked with a Belgium colleague to guide
their students in reviewing Human Rights judgements in small
internationally mixed groups and in engaging in discussions about
this. Discover the collaborative course project on International

Human Rights.

Story 11: Virtual Exchange session in Education

Master students in Education had the opportunity to participate in a
Virtual Exchange session on ‘Self-regulation and socially shared
regulation of Learning (SSRL)’. The two involved teachers, Dr. Astrid
Wichmann from RUB and Essi Vuopala from UOULU, have integrated
the session in their respective courses at their home universities.
Discover the Virtual Exchange session in Education.

Story 12: Research colloquium for Master and doctorate students in
Catholic Theology

A team of four teachers from Uni Zagreb and RUB have conceived a
full block seminar on ‘Religion, Church and Theology in Times of Crisis
—a Theological and Religious Pedagogical Research’. Actual research
projects of Master’s and Doctorate’s thesis were presented and
discussed against the background of pandemics, globalisation and
political radicalisation in both countries in form of a virtual
conference. Discover the research colloquium in Catholic Theology.
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Story 13: Virtual Exchange in creative writing: Moomins as a cultural
phenomenon

Students of different majors at the University of Lodz's master's
studies had the opportunity to participate in a virtual exchange on
Moomins as a cultural phenomenon: philosophy, multimedia
storytelling, and double addressee. Discover the Virtual Exchange in
creative writing.

Story 14: Sustainability in Process Engineering: A Virtual Exchange
course experience

Two engineering researchers have developed a hybrid lecture for
their MA students. They have used different digital formats and
methods of international cooperation during their course. After the
lecture part, RUB students continued in a group work on sustainable
processes in engineering industries. Discover the Virtual Exchange

course experience.

Story 15: Urban modelling for post-industrial cities: virtual
collaboration in Geo Sciences

A full digital block course in the field of Geo Sciences has been co-
designed and conducted by three teachers from Uni Liege, Uni
Zagreb and Ruhr University Bochum. Students worked with and
reflected on satellite data to model urban growth and change in small
internationally mixed groups. Discover the virtual collaboration in
Geo Sciences.

Story 16: Dignified Spaces in a Plural Europe: On the (In)Visibility of
Cultural and Religious Communities in Post-Industrial Cities.
Interdisciplinary Virtual Exchange Project Involving Theology,
Philosophy, Media and Visual Arts.

Teachers from four different universities and different disciplines
have co-planned and co-conducted a Virtual Exchange course dealing
with spaces of cultural and religious communities in UNIC cities. The
course consisted of meetings twice a week and field work of the
students in their respective cities. Discover the interdisciplinary
Virtual Exchange project ‘Dignified Spaces’.

Story 17: German language learners in Ireland: a collaborative Life
Writing project within a Virtual Exchange

In the course ‘Life Writing through Technology: An Irish-German
Project’, third-level students of German in Ireland were matched with
third-level students from different learning pathways in Germany.
Students received 10-credit points for fulfilment of a biographical
project which involved carrying out interviews in the target language
and engaging with qualitative research methods (first iteration in
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2020/21). The module is commencing its fourth iteration in 2023/24.
Discover the collaborative Life Writing project.

Story 18: Education for Sustainable Development — a Virtual Exchange
project with partners from school practice

Teacher students from Spain and Germany collaborated on concepts
for implementing Education for Sustainable Development (ESD) in
schools. School practitioners and a policy-making institution
presented cases of best practices and were involved in discussions
with the students. Based on this, the students developed their own
ideas, guided by their respective teachers as moderators. Discover
the Education for Sustainable Development project.

Story 19: “Lived Religion in Plural Cities”: a Virtual Exchange project in
Protestant Theology

Teachers at Ruhr University Bochum and University of Deusto
collaborated to design a Virtual Exchange experience in a full block
seminar for their students. The course included international guest
lectures and a small research project for the students in
internationally mixed small groups. Discover “Lived Religion in Plural
Cities”.
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3.4 Blended Mobility

Blended mobility (for funding see point 5.1.3) describes a mix of
physical and virtual settings, where the physical elements are mostly
(but not always) shorter. In this sense, short and intensive programs
like summer schools or conferences can be facilitated by a former
virtual collaboration (see Story 22) and, as a whole or a part of a
course, lecture, programme, or workshop can internationalise a
curriculum (Beeck & van Petegem, 2013, p. 3). Especially for students
who would not be mobile if they had to stay abroad for a longer
period of time, blended study programmes can promote mobility
(see chapter 3.5 for a comparison of the benefits of all mobility
concepts). It is therefore important that universities organise credits
and recognition of achievements in a blended setting (see Story 20
and Story 21), just as they would do in case of physical mobility — as
part of their study programs (European Commission, 2021, p. 45).

Virtual components can be provided both as preparation for a physical
mobility, for offering support going along with the physical mobility
phase or as its follow-up:

e Preparative activities: Mostly, the virtual component is seen as
facilitating the physical component, for example by preparing
students linguistically, enhancing prior knowledge, and
acquainting students with the learning and research culture so
that they can succeed better in the host country (Michels et al.,
2014, p. 99). In virtual projects, physical elements can function
like kick-off meetings. Vice-versa, virtual elements can be used
as preparative phases, where first orientations and eventually
first tasks can be prepared, in a less intensive way, to get into
an international organisation, get to know some persons,
before going physically to another country for a longer period.
Through virtual preparation, it is possible to test and improve
specific skills and abilities by providing individual online
learning courses to adjust the prior knowledge required for
following the lectures and courses regarding the studies (Beeck
& van Petegem, 2013, p. 4). If students are supposed to work
together with international peers in small groups, cross-
cultural preparation has to be established in order to prepare
students for their encounters and to be aware of possible
differences and misunderstandings. The preparation involves
definitions of culture, difficult situations, stereotypes, and
cultural models (Welzer et al., 2018, pp. 4-5).

e Accompanying activities: Virtual support can also take place
during a physical or virtual mobility activity. For example, there
can be reflective meetings with home teachers or peers,
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language training, or other skills training, as well as culture-
specificinformation about the host culture, which are provided
virtually during a physical mobility period or vice-versa. This
can allow for a deeper reflection, processing and immersion of
the intercultural learning, and it is very important if there are
collaborative elements during the mobile period (see also point
3.3.2 Mentoring in Virtual Exchange).

Blended internships require a mentoring system to reflect
regularly on the internship (Beeck & van Petegem, 2013, p. 6)
— as for most (local and physical) internships some sort of
accompanying-system in the form of courses or supervisors
already exists, this could be integrated in these structures.
Academic support during the stay abroad, either virtually or
face to face with peers and mentors is an important aspect of
both virtual or physical internships (and, probably, also study
periods) abroad. As Beeck and van Petegem (2013) describe,
virtual support for a student abroad from the peer group which
stays at home can be an “internationalisation@home’
experience for their peers who undertook their internships at
local companies. Hearing about and discussing the experiences
of the students abroad also enlarge[d] the local students’
awareness of international differences between business
cultures” (p. 7).

e Follow-up activities: After a mobility activity abroad, virtual
elements can follow as presentations or digital projects, in
which some results of the mobility work can be presented.
Physical meetings at the end can serve as presentation
meetings, where students can present the outcomes of their
work to the whole group. As products of students’
collaborative work, again a multiplicity of possibilities emerges.
It might be a short film, an installation, an activity in public
space, a site-specific performance, short theatre pieces (Purg
et al., 2018, p. 188). Also written documents or guidelines are
products, which can also be useful for next generations of
students or practitioners. Public exhibitions, which also involve
the citizens of the specific city, can create and connect to local
developments (see UNIC CityLabs). An interesting aspect in
follow-up activities might also be the organisation of a virtual
afterglow, which includes virtual alumni associations (Beeck &
van Petegem, 2013, p. 4) and can therefore contribute to the
long-term implementation of blended projects.

In any case, the goal of combining virtual and physical mobility is to
increase the success of all, home and international, students in
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completing a course and gaining credits at their home or their host
university.

As far as the design of blended mobility formats is concerned, we can
generally refer again to the explanations in the previous chapter.
However, in blended settings a good description and explication of the
combination of the different formats and the learning outcomes is
even more necessary than in the formats introduced so far. Students
need this to develop a clear idea of the process and the tasks to be
completed over time.

A blended setting is implemented by UNIC’s partner universities by
combining university courses (face-to-face) with (virtual) CitylLabs.
These UNIC CityLabs address a very diverse audience, bring together
academic disciplines, and tap into the collaborative structures
between cities and the respective universities. Students, citizens,
academics, and city stakeholders work together to identify and solve
societal challenges faced by post-industrial superdiverse cities.

In these urban meeting places, UNIC students, researchers and
teachers meet UNIC's associate partners, local communities, and
citizens to co-create innovative solutions to real-life urban challenges.
Teachers can prepare their students on specific topics in their regular
courses before attending a CitylLab, or they can use the results of a
CityLab in their subsequent course. During CityLabs, the underlying
challenge-based and impact-by-design research methodologies
ensure that social impact and research will go hand in hand. They
confront students with new societal challenges in their local context
and teach them to address these challenges using new hybrid forms of
knowledge to generate innovative solutions from an international
approach. The combination of citizen-centred and participatory design
principles creates a sense of belonging to the UNIC community facing
the common challenges. The Stories from the field below (Story 23 and
Story 24) illustrate the idea of finding creative solutions to real-world
problems in internationally mixed groups in UNIC CityLabs.

Stories from the field: Blended Mobility

The Stories present in this chapter describe activities in a range of
diverse realisations. All activities involve a virtual collaboration in
combination with a physical meeting of the participants. The
Erasmus+ funding programme called ‘Blended Intensive Programme
(BIP)” supports most of the activities.
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Story 20: UNIC Generations’ Lab course: collaborative virtual team
work on case studies in Business studies

Between May-June 2022, UNIC Oulu in collaboration with all UNIC
partner universities organized the first Blended Intensive Program
(BIP). UNIC Generations’ Lab was a 5 ECTS course part of the
Entrepreneurship minor at Oulu Business School, the University of
Oulu consisting of a virtual and physical phase with 10 seminars.
Discover UNIC Generations’ Lab course.

Story 21: Innovation in Foreign Language Education — A Blended
Intensive Programme

A 3 ECTS course has been co-developed by Sina Werner, lecturer in
foreign language didactics, to engage in discussions on traditions and
innovations in foreign language education for student teachers in
Germany, Span, Finland, Ireland, Lithuania, and Italy. Online lectures
and international online collaboration were concluded by a one-week
physical meeting on campus in Spain. Discover the Blended Intensive

Programme in Foreign Language Education.

Story 22: Doing business in an international environment. A blended
course in Business/Management

Six organisations, involving universities, a bank as well as a theatre,
collaborated for a blended course in business and management.
Students from Croatia, Germany, Portugal, and Argentina
participated in the blended program. The activities included
traditional lectures, work on case studies, and quizzes. Discover the
blended course in Business/Management.

Story 23: CityLab , Integration and Cultural Diversity: focus on Racism”
Representatives of the Ruhr University Bochum and the City of
Bochum, as the two largest employers in Bochum, discussed how to
deal with and prevent racism within both organizations. Based on this
discussion, an interdisciplinary group of students conducted a small
research project and presented their results in a public event. Discover
the CityLab “Integration and Cultural Diversity”.

Story 24: CityLab ,, Educational Equity”

A virtual panel discussion with participative workshops identified
challenges for Bochum as a post-industrial City. Students took this up
and, guided by their teacher, organised a digital hackathon to find
solutions. The hackathon has been integrated in an elective course.
Discover the CityLab “Educational Equity”.
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3.5 Benefits of the different mobility settings

The text above describes different mobility settings with its
advantages and challenges. In summary, the advantages can be
described as follows.

Physical mobility: mobile students and teachers benefit from cultural
immersion and physical contact with people from another culture.
Not mobile students and teachers benefit only if interaction and
collaboration are initiated. Ecological reflections should be involved
while considering if a flight is necessary. Recognition is organised by
faculty agreements. Priority and special support should be given to
students who are discriminated against, like working students, caring
students, students with disabilities and students in precarious
situations.

Virtual mobility: mobile students and teachers benefit from easy
access to an international context. Not mobile students and teachers
benefit only if interaction and collaboration are initiated. Virtual
mobility is realisable without travelling and thus enables contact and
access also to other continents. Recognition is in most cases to be
organised by the student. Special support should be given to
disadvantaged students.

Virtual Exchange: all students and teachers benefit from deep
intercultural collaboration. Travelling is not necessary, but reliable
hardware and internet connection are required at all sides.
Recognition is organised by the teachers. All students should be
supported during their collaborative international teamwork.

Blended mobility: mobile students and teachers benefit from
intercultural collaboration. Not mobile students and teachers can
benefit in the virtual component if interaction and collaboration are
initiated. As the physical mobility part is usually short, students in
precarious situations can afford it more easily and should be given
priority, if financial or ecological reasons hinder the travel of the
whole group.
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4 Conclusion

Intercultural teaching is a great opportunity for cross-border
professional exchange and enables reflections on teaching and
learning processes at universities. In this regard, the pedagogical and
professional development of scientists can be enhanced. Virtual
Exchange, as a collaborative approach to teaching and learning is
particularly suitable for initiating reflection processes on learning
objectives, teaching and learning methods as well as support activities
for students, as also shown in the Stories from the field.

As has become clear, it is not only necessary to provide support for the
international students, but to keep the whole group of students in
mind as intercultural learners. Moreover, the teachers also benefit in
their professional development through co-teaching processes and
communication about learners’ needs and learning processes as well
as enhanced research opportunities through meeting with partners,
and access to the broader network that results from the exchange for
the dissemination of their work. Mobility and exchange settings should
therefore not be underestimated in their reach and impact on
educating the citizens of the future.

In any case, to internationalise learning and teaching at university,
even little steps can be useful. What is important, is to stay open and
flexible to reflections on accessibility of one’s own teaching, on how
the teaching can be designed to be more diverse in terms of methods,
support, assignment options, language etc. so that it reaches out to a
greater variety of learners. Since within UNIC universities, teachers
encounter a wide variety, which can be supposed to even increase in
the future, these endeavours gain more and more importance.

Virtual Exchange, as an innovative approach to intercultural
encounters, international mobility and teaching and learning settings,
proves to be highly flexible. It depends on the teaching topic, which
may be research- or otherwise oriented, and thus it has always
professional as well as intercultural learning outcomes.

To start with a small idea of student interaction, find an international
teaching partner to try it out and, together, give it the time to get
larger and more comprehensive —this is a procedure that can be useful
and takes into account the constant development of teaching over
time.
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Part Il Organisational and Financial aspects of
Exchange and Mobility
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5 General Introduction to the Most Common

Funding Programmes

The previous sections of the handbook have looked at different
mobility formats from a conceptual-didactic perspective. However,
whether mobility in studying and teaching is achieved often also
depends on financial-organisational issues. In the following, we will
therefore go into detail about different funding and support offers
within the UNIC-Alliance and beyond.

5.1 Erasmus

The Erasmus funding line Mobility with Programme Countries (KA131)
is open to all students (full-time) and staff at all eight UNIC partner
universities. It offers them the opportunity to fund students and
teaching staff as well as administrative staff for study, internship,
teaching and training stays in one of the 34 participating programme
countries.

Erasmus programme countries are all member states of the European
Union plus Iceland, Norway, Liechtenstein, Serbia, Republic of North
Macedonia and Turkey. Each student may receive Erasmus funding up
to 12 months per study cycle (Bachelor, Master and PhD — i.e. EQF
levels 5-8). They may study and/or intern abroad within this period as
many times as they wish.

Part of the Erasmus programme (within the Mobility project for higher

education students and staff under Key Action 1: Learning Mobility of

Individuals) is also the transfer of credit points earned at the host
institution abroad. This process is facilitated and secured by a Learning
Agreement which is to be concluded prior to the stay abroad between
students and academic advisors.

Under Key Action 2: Cooperation among organisations and

institutions, Erasmus fosters internationalisation of European higher
education institutions by supporting the building of Partnerships for
Cooperation, Partnerships for Excellence, Partnerships for Innovation
and Capacity Building projects. Thereby, innovative practices can be
developed, transferred and implemented in all areas of higher
education on organisational up to European level. This includes
projects for the joint development and preparation of Virtual
Exchanges or the development of joint curricula. The local
International Offices offer more detailed information and provide
advice for those interested in developing and piloting their own
projects.
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5.1.1 Erasmus Student Mobility for Studies & Traineeships

Studies

Based on the Erasmus Inter-Institutional Agreements between the
participating universities, Erasmus students are exempt from paying
tuition fees at their host institution and receive a grant from their
home institution for the time spent studying abroad. This grant is
supposed to (partly) cover any additional costs students may be
confronted with in a foreign country. Erasmus programme countries
are divided into three groups according to the average costs of living
and there are additional grants available for students with children and
disabilities.

Internships

In addition to study opportunities abroad, Erasmus also enables
students to gain (international) work experience and to explore a host
country and its language by funding internships for durations between
two and 12 months.

The grant benefits include a country-specific internship grant as well
as linguistic, organisational, and intercultural support by the
International Offices before, during and after the internship. Students
with special needs (parents, students with disabilities) can receive a
grant top-up to compensate for possible additional costs.

5.1.2 Erasmus Staff Mobility for Teaching & Training

Erasmus allows for mobility of higher education administrative and
teaching staff in programme countries to enhance internationalisation
of higher education institutions. Financial support is based on the
different costs of living in the destination countries ("programme
countries"). Daily funding rates are supplemented by travel costs
depending on the actual distances between the place of departure and
the destination of the mobility. Funding also includes special grants for
persons with children and disabilities.

Staff Mobility for Training (STT)

For training purposes, university staff from various areas (e.g., general,
and technical administration, finances, student advisory services) may
be transferred to a host higher education institution. The stays abroad
last @ minimum of two days and a maximum of two months.

Exemplary training formats are among others job shadowing, study
visits, participation in workshops and seminars and in language
courses.
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In order to participate in the programme, participants need to
coordinate the content, possible goals and a rough schedule with their
supervisors. Participants looking for information on the application
prerequisites and procedures should contact the International Office
at their university.

UNIC Job Shadowing

UNIC Job Shadowing is an ongoing initiative in which all UNIC
universities offer opportunities for UNIC staff on a regular basis to
shadow their counterparts or colleagues from neighbouring fields of
work and exchange best practices. This can either happen in one-on-
one or group settings — depending on the offered activities and
occasions (e.g., as part of a UNIC City Lab Festival). To find out about
current opportunities in your field, please visit our database. The
minimum duration of a UNIC Job Shadowing stay is two weeks (ten
business days) and comprises the time that is physically spent abroad
at a partner university (five business days minimum) as well as (online)
preparation and follow-up tasks. Funding can be made available
through Erasmus STT. If you want to find out about the possibilities for
(financial) support, please contact the UNIC staff member(s) in charge
at your university.

Staff Mobility for Teaching Purposes (STA)

As mentioned above (point 1.1), staff mobility is an important pillar in
internationalizing university teaching. Staff mobility must take place in
a destination country ("programme country") that is not the country
of the sending institution and not the main country of residence of the
person concerned. For teaching purposes, higher education staff can
visit a receiving higher education institution with a valid ECHE
(outbound mobility). Teaching stays within Europe last between two
days and two months (excluding travel days) with a teaching load of at
least eight hours per stay or per week. Teaching should be a part of
normal curriculum at the host university, not a visiting lecture.

5.1.3 Blended Intensive Programmes (BIPs)
Blended Intensive Programmes (BIPs) are a new special funding line in

the new 2021-2027 Erasmus programme generation aiming to
promote the use of innovative learning and teaching methods to
explore the diverse possibilities of online collaboration between at
least three countries. A BIP is characterised as a short-term, intensive
joint activity or course for students and/or staff and combines phases
of virtual learning with a short group mobility, e.g., at the host
institution, of between five to 30 days.
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The minimum number of participants (students or staff) is 15 —
participating members (students and staff) of the host institutions not
included. Participants from abroad receive Erasmus funding from their
home universities. Lastly, Students should be offered the opportunity
to at least earn 3 ECTS counting towards their degrees. For staff, the
workload should be correspondingly high.

5.2 Swiss-European Mobility Programme (SEMP)

The Swiss counterpart to the Erasmus programme offers very similar
study, training, and teaching options for students as well as academic
and administrative staff at Swiss higher education institutions. For
more information, interested students and staff can visit the
programme website and/or contact their International Offices
directly.

5.3 UNIC Opened Courses

UNIC Opened Courses is an initiative by all UNIC universities. It enables
UNIC students to virtually take part in and complete lectures and
seminars at other UNIC universities. Students at a UNIC university can
choose from a wide variety of digital courses taught in English, receive

credit for their studies and gain international experience from home.
In case of questions concerning the transfer of earned credits,
students should contact their departments and academic advisors
directly. In case teachers themselves are interested in opening their
courses/lectures, the local UNIC team should be contacted.

5.4 UNIC Mobility Hubs

The UNIC Mobility Hubs are local, physical but also complementary
virtual places (websites) which are embedded in all UNIC partners’
International Offices. The UNIC Mobility Hubs provide the following
services:

e Personal advice and information on mobility-related
opportunities for students and university staff within UNIC,

e Practical support for students and university staff in organising
mobilities to UNIC partner universities (including looking for
accommodation and financial questions),

e Administrative support for mobile students and university staff
concerning matters such as registration issues, transfer of
credit points.
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6 University-Specific Information on Physical and
Virtual Mobility

The UNIC universities appear in alphabetical order of the cities in
which they are located.

Please click for quick navigation.

University of Deusto (Bilbao)

Ruhr University Bochum

University College Cork

Koc University (Istanbul)

University of Liege

University of Oulu

Erasmus University Rotterdam

University of Zagreb
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University of Deusto (Bilbao)

Erasmus - Mobilities for Studies

Deusto offers its students a variety of subject specific exchange
places at different partner universities in Europe. Further information
are provided on the respective websites of the International Office
(for outbound students / for inbound students).

Erasmus — Mobility for Traineeships

At Deusto, students of all disciplines also have the opportunity to
apply for Erasmus funding for self-organised internships in European
countries. Detailed descriptions of the grant benefits, the grant rates
and internship conditions are available on the websites of the
International Office.

Study Abroad Options Worldwide

Deusto holds several agreements with universities all over the world
for students to perform an exchange. Detailed information is to be
found on the website of the International Office (for outbound
students / for inbound students).

Erasmus Staff Mobility for Training

Deusto holds an annual Staff Week which focuses on one hot topic
for every occasion. The university opens a call per semester for staff
to apply for a mobility.

Erasmus Staff Mobility for Teaching

The university opens a call per semester for staff to apply for a
mobility.

Deusto International Virtual Campus

Deusto International Virtual Campus is a multidisciplinary offer with
courses on hot topics. Courses are offered in English and Spanish
designed specifically for international students.

UNIC Opened Courses
see point 5.3

Team Outbound Mobility Services
Please check our Fact Sheet for all contact details.
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Ruhr University Bochum

Erasmus - Mobilities for Studies

Ruhr University Bochum offers its students a variety of subject-
specific exchange places at different partner universities in Europe.
Further information are provided on the respective websites of the
International Office (in German & English).

Erasmus — Mobility for Traineeships

At Ruhr University Bochum, students of all disciplines also have the
opportunity to apply for Erasmus funding for self-organised
internships in European programme countries. Detailed descriptions
of the grant benefits, the grant rates and internship conditions are
available on the websites of the International Office (in German &

English).

Other (Research) Internship Options

Apart from Erasmus, there are also other sources for the funding of
(research) internships available, for example PROMOS (website in
German & English) and LabExchange (website in German & English).

Study Abroad Options Worldwide

In addition to numerous international cooperations of the individual
departments, institutes and chairs, Ruhr University Bochum also
maintains a large number of university-wide, central and thus
interdisciplinary partnerships which are open to all RUB students.
Detailed informed is to be found on the website of the International
Office (in German & English). For discipline-specific offers please visit
the individual faculty and department websites. There is also the
possibility to apply for PROMOS funding for study stays at partner
universities outside Erasmus. More information on PROMOS is
available online (in German & English).

PROMOS Field Trips

Field trips are designed to impart subject-related knowledge and
provide students with insights into the host country. Apart from that,
they also enable teaching staff to visit their (research) partners
abroad and can thus help to lay the foundation for future
cooperation projects and student activities. You can find more details
on prerequisites and funding on the website of the International
Office (in German & English).
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Erasmus Staff Mobility

Erasmus allows for training of higher education staff in programme
countries to enhance internationalisation. For training purposes,
Ruhr University Bochum's staff may be transferred to a host higher
education institution with ECHE or to another institution established
in another destination country ("programme country") and active in
the labour market or in the fields of education, training or youth.
Interested staff can find more information on the eligibility and
formalities on the corresponding website (in German & English).

Staff Mobility for Teaching

Ruhr-Universitat Bochum also supports guest lectureships at
European partner universities with Erasmus (STA - Mobility for
teaching purposes). Interested teaching staff can find more
information on the eligibility and formalities on the corresponding
website (in German & English).

Mobility Options for PhD Students

The Project International (PR.INT) is an initiative by the RUB Research

School and aims to give doctoral researchers the opportunity to
establish and expand their own international network and to
internationalise their research. The funding line is intended to
increase the visibility of both researchers and RUB alike. It
(financially) supports PhD students planning research stays, lab visits,
internships and field research abroad and enables participation in
conferences, workshops and summer schools. It is also possible to
apply for funding for inviting guest scientists to RUB.

DAAD Funding

The Deutscher Akademischer Austauschdienst (German Academic
Exchange Service, DAAD) offers a wide variety of stipends and
funding opportunities for (inbound and outbound) undergraduate
and graduate students, PhD students and teaching staff on all levels.
Students and staff have to apply directly with the DAAD, but the
International Office also offers general advice on the options
available through the DAAD and supports applications by students
and staff.

Team Outbound Mobility Services (Including Responsibilities)

The Outbound Mobility Services Team at RUB is eager to assist you.
Please just check the contact list (in German & English) in order to
find out who you should get in touch with depending on your
concern.

UNIC Opened Courses
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See point 5.3

Promotion of Virtual Mobility and Virtual Exchange

RUB has funding programmes for innovative teaching formats and for
establishing and expanding digital international teaching offers (such
as virtual mobility, virtual exchange, challenge-based learning and
city labs). For detailed information please consult the programmes’
website.

Promotion of Blended Mobility

If your students are interested to learn more about the application
for Blended Intensive Programmes at RUB, information is available on
the dedicated website (in German & English). For further
information, especially on the organisational aspects from a
teacher’s/institutional point of view, you can either directly consult
the DAAD website on BIPs or the responsible colleague (Ms. Laura
Schiffmann) at the International Office at RUB:
laura.schiffmann@rub.de
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University College Cork

University College Cork (Ireland) has a long history of mobility and
international engagement stretching back to the nineteenth
century. Across many categories and programmes, inbound and
outbound mobility is available at undergraduate and postgraduate
levels.

Erasmus+ for Students

Since the Erasmus programme’s inception, UCC has been an active
participant and has renewed its Charter until 2027. See 2023/24
overview. UCC has a large number of Erasmus partners with whom it
work closely to facilitate inbound and outbound mobility under the
Erasmus funding scheme. Mostly these partnerships are discipline-
specific and are limited to students in particular degree programmes.

Outbound students are expected to do their own research on
opportunities, with guidance from the International Office AND from
their Programme Coordinator (primary academic advisor). Generally
speaking, year three (of a four-year programme) is the preferred
window for academic mobility, with application deadlines in
November/December for travel the following autumn or May/June
for travel in the following spring.  In addition, UCC students have
access to the Erasmus+ placement (i.e. traineeship) programme from
2-12 month in duration.

Erasmus Manager: Clare Murphy, International Office
(claremurphy@ucc.ie)

Inbound Erasmus+ Students apply via their home institution via a
specified process. Applications for study must be made by May for
the following Autumn/Full Year, or by September for the Spring
Semester only.

Lead: Jim McEvoy, International Office (jim.mcevoy@ucc.ie)

Bilateral Exchange

Beyond the Erasmus scheme, UCC has bilateral exchange
relationships with >75 prominent Universities worldwide, and
participates in a range of global scholarship schemes that support
mobility. Some of these partnerships are discipline-specific and are
limited to students in particular degree programmes.

Outbound students are asked to do their own research on
opportunities, with guidance from the International Office AND from
their Programme Coordinator (primary academic advisor). Generally
speaking, year three (of a four -year programme) is the preferred
window for academic mobility, and participation is by application
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only. Application deadlines vary but are generally around February
for the following year. Financial support for the travel and living
costs are limited, but some UCC Colleges have made small bursaries
available.

Inbound students, under the terms of reciprocity, apply through their
home institutions and directly to UCC’s International Office. Such
students are given wide access to the Book of Modules for Visiting
Students (listing of academic modules available).

Lead: Mary Brid Murphy, International Office (mb.murphy@ucc.ie)

Joint/articulated degree programmes with Partner Institutions

In some cases, governed by institutional Memorandum of
Understanding or Articulation, inbound fee-paying international
students from designated joint programmes are accepted under the
Visiting Students heading. Details of process vary according to
programme.

Fee-paying inbound Study Abroad

As part of UCC’s overall model for Internationalisation, large numbers
of fee-paying international students are recruited and enrolled for
either one semester or the full year as Visiting Students.

EU Visiting Students (for whom Erasmus+ arrangements are not in
place between UCC and their home institution) can be admitted as
fee-paying Visiting Students. Lead: Jim McEvoy, International Office

Non-EU Students apply under a different process and are assessed at
non-EU Fees (currently between €13,880 and €15,130 per year, pro-
rated for single semester).

In many cases, under partnership agreement, institutions regularly
send large cohorts on a fee-paying basis as part of their study abroad
offering. Similarly, UCC works with Study Abroad aggregators to offer
UCC access to a wider range of students (largely from the USA). Lead:
Karen McSweeney, International Office (K.McSweeney@ucc.ie)

In both categories, students are assessed on academic merit and
English competence before admission. Students are given wide
access to the Book of Modules for Visiting Students (listing of
academic modules available). Deadlines for application are June for
the following Autumn/full year and October for the Spring semester
only.

Erasmus+ for Staff
Under the umbrella of Erasmus+, UCC participates in a range of
Erasmus for Staff programmes.
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In addition to outbound Staff mobility, under the same scheme, UCC
hosts inbound Staff mobility. In all cases this is at the discretion and
with the expressed support of the hosting unit.

Lead: Clare Murphy, International Office (claremurphy@ucc.ie)

Contact Persons and Information: UCC International Office

UNIC Opened Courses
See point 5.3
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Koc University (Istanbul)

Erasmus - Mobilities for Studies

Kog University provides all students the opportunity of spending a
semester or an academic year at partner universities in Europe within
the scope of Erasmus+ Mobility for Studies. Detailed information is
provided on the Office of International Programs’ website in English.

Erasmus — Mobility for Traineeships

At Kog University, students from all disciplines are encouraged to
apply for Erasmus+ Mobility for Traineeships. Students are expected
to find their work placements independently but can receive
assistance as well as professional advice and tips on various topics
related to the search for an internship at the KU Career Development
Center. Detailed information is provided on the Office of
International Programs website in English.

Erasmus — Worldwide Study

Kog University offers all students the opportunity of spending a
semester or an academic year abroad by also opening up new regions
beyond Europe within the framework of the Erasmus+ Credit
Mobility Programme. Detailed information is provided on the Office
of International Programs website in English.

Erasmus — Worldwide Internship

At Kog University, students from all disciplines are encouraged to
apply for Erasmus+ Worldwide Internships to gain vital international
experience in Erasmus+ Credit Mobility Programme partner countries
in addition to traditional destinations. Detailed information is
provided on the Office of International Programs website in English.

Global Exchange

The Global Exchange programme provides an opportunity to spend a
semester or an academic year at a partner university in non-
European countries. Kog¢ University’s partners in North America,
South America, the Middle East, Africa, Eurasia and Asia-Pacific
welcome KU students for a semester exchange. The Global Exchange
Scholarship Programme offers financial support for selected KU
students who are in financial need. Detailed information is provided
on the Office of International Programs website in English.

Summer Exchange

Kog University runs a Summer Exchange programme with selected
partner universities. A pre-set number of KU students attends
partner universities’ short-term summer programmes or the students
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spend a regular summer semesters at the partner institution.
Detailed information is provided on the Office of International
Programs website in English.

Research Internship/Mobility

Kog University encourages students from all disciplines to apply for
research internship/mobility programmes of partner universities
from different continents and various countries. Detailed information
is provided on the Office of International Programs website in

English.

Short-term Study Abroad Programmes

In addition to semester-long exchange opportunities within the scope
of various exchange frameworks, Ko¢ University offers short-term
study abroad opportunities to students from all disciplines. Students
are encouraged to apply for summer and winter study abroad
programmes which are organised with prestigious partners. Detailed
information is provided on the Office of International Programs
website in English.

International Fellowship and Service-Learning Programmes

Kog University offers global engagement, service-learning and social
entrepreneurship programmes to all students from different
disciplines to develop 215 century leadership competences, such as
global awareness and systems leadership, intercultural sensitivity,
personal development, interpersonal skills, narrative literacy,
creative problem solving and entrepreneurship spirit. Detailed
information about these programmes is provided on the Office of
International Programs website in English.

Erasmus — Staff Mobility for Teaching

Erasmus+ enables academic university staff to spend teaching
periods at partner universities via bilateral agreements in which the
staff mobility for teaching assignments is foreseen.

Erasmus — Staff Mobility for Training

Erasmus+ enables administrative university administrative staff to
take part in professional development activities, e.g., job shadowing,
professional development courses or specific competence-building
offers/workshops. Detailed information is provided on the Office of
International Programs website in English.
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Erasmus — Staff Mobility under Credit Mobility

Erasmus+ Credit Mobility enables academic university staff to teach
abroad or carry out joint academic and educational activities such as
giving seminars and organizing workshops at partner universities in
the programme countries around the globe.

Erasmus+ Credit Mobility enables university administrative staff to
take part in professional development activities job shadowing,
observation periods, professional development courses or specific
competence-building events beyond Europe.

Detailed information is provided on the Office of International
Programs website in English.

Swiss-European Mobility Programme (SEMP)

Faculty and staff members at Kog University are able to complete a
period of teaching or training abroad at a partner University in
Switzerland in the framework of SEMP based on bilateral
agreements.

Detailed information is provided on the Office of International
Programs website in English.

Visiting Scholar Opportunities

In addition to the Erasmus+ and the SEMP programme, Kog
University offers a variety of opportunities for its faculty members
and researchers to visit partner- and non-partner universities.
Detailed information is provided on the Office of International
Programs website in English.

Office of International Programs (Including Responsibilities)

The International Office staff is eager to support student and staff
mobility as well as to work with Kog¢ University’s international
partners to develop mutually beneficial relationships.

Office of International Programs consists of three sub-units:
Exchange Programmes and International Partnership Development
International Projects and Education Programs

International Community Services Office

Please check the contact list (in English) in order to find out who you
should get in touch with depending on your inquiry.

Virtual Mobility
Virtual Mobility is offered to all students from all disciplines since the
Fall Semester of the Academic Year 2020/2. To encourage students to
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participate in this new form of mobility, Virtual Mobility is promoted
separately. One of the promotional materials, “6 Reasons to Join
Virtual Exchange”, can be accessed here.

UNIC Opened Courses
See point 5.3

Programmes for the Promotion of Virtual Exchange

Kog¢ University is planning to promote Virtual Exchange opportunities
online, in face-to-face seminars, via emails, newsletters and social
media platforms. In this scope, the Office of International Programs is
collaborating with the faculties to identify faculty members who are
interested in co-designing and/or co-teaching courses as Virtual
Exchanges.

In addition to this, a UNIC Mobility Hub web page under the Office of
International Programs will be in place soon. All UNIC related events,
organisations, opportunities as well as virtual offerings will be
published/announced through the official website.

For further information you can directly contact the responsible
colleague at the Office of International Programs at Kog University:
Ms. Tugba Gliven, tguven@ku.edu.tr
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University of Liege

Erasmus

The Erasmus programme allows ULiege students to enjoy mobility
(study stay or placement) recognised in one of the 27 member states
of the European Union, Norway, Iceland, Liechtenstein and North
Macedonia.

Erasmus Belgica

The Erasmus Belgica programme is an initiative of the Prince Philippe
Fund aiming to encourage the mobility of students from higher
education within the three Belgium communities via a study stay
(from three months to a year) or to complete a placement there
(minimum of two months).

Study Stays outside the European Union

To increase the mobility opportunities offered to its students, each
year the University of Liége signs bilateral agreements with non-
European partners with study stays in mind.

Internship with Funding in Europe

Intended for students with a placement forming part of their course,
these international placements can only be carried out during the
course. The placement may be integrated in or added to a “classic”
Erasmus period; it will then be funded in the context of this period.
The length of the period must be a minimum of 9 weeks and a
maximum of 12 months per cycle.

Placement with Funding Outside the European Union
Intended for students with a placement as part of their course
programme (minimum 9 weeks).

UNIC Opened Courses
See point 5.3

Doctoral Students’” Mobility

In the context of the doctoral training, the Research and
Development Administration can support PhD students financially if
they want to attend a seminar or summer school abroad, provided
that this international experience is recognised in their PhD training.

Students can also choose to write a co-tutored thesis with another
university to obtain a doctorate from both universities after your
PhD.
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Programmes for Staff

Erasmus Teaching Mission (STA)+

These are assignments for ULiege teaching staff. To be eligible for
STA funding, teachers must commit to teaching a minimum of 8
hours per week (minimum 2 days) in a partner university. These
courses must be an integral part of the curriculum for students at the
host university.

Training Mission (STT) for Academic and Administrative Staff
This type of mission enables ULiege staff to go to a foreign institution
to follow a training course/workshop (minimum 2 days).

To be eligible as a training mission, the activity must meet the
following criteria:

— have as its objective the learning of new and innovative
practices in learning, teaching, administration or
management;

— provide for the dissemination, within the home HEI, of the
knowledge acquired by the participants;

— not be devoted to a specific academic discipline (whether a
conference or any other type of event).

Short-Term Mobility for Students

ULiege wishes to strengthen the internationalisation of its students'
courses by enabling them to take part in exchanges of varying types
and duration.

To this end, subsidies have been set aside to support

Individual short-term student mobility projects (such as summer
schools, individual competitions or other projects organised by an
external organisation or university), (excluding student placements
and training courses for doctoral students, for which funding is also
available).

Students taking part in international competitions, as a team, with
the aim of promoting international experiences as an alternative to
traditional student mobility during their course.

Contact Persons and Information

Relations internationals
international@uliege.be
+32 4 366 92 55
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More detailed information:
General information on student mobility

General information on doctoral mobility

General information on staff mobility

Map of ULiege partner universities
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University of Oulu

Erasmus - Mobilities for Studies

There are close to 500 Erasmus+ bilateral agreements at the
University of Oulu, which offer a vast variety of options for students
to go on exchange. The Erasmus+ agreements are field specific,
meaning they concern either a field of studies or Faculty or Degree
Programme. For more information, please consult the following
website.

Erasmus — Mobility for Traineeships

At the University of Oulu, students of all disciplines also have the
opportunity to apply for Erasmus funding for self-organised
traineeships in European countries. Detailed descriptions of the grant
benefits, the grant rates and internship conditions are available on
the dedicated website.

Other Traineeship Options

Apart from Erasmus, there are also other sources for the funding of
traineeships available, for example Work Placement Outside of
Europe and Embassy Work Placement (for native/fluent Finnish
speakers only).

Exchange Destinations outside of Europe

Academic Affairs coordinates exchanges with several bilateral
partners, networks and programmes around the world. Exchange
programmes cover programmes such as FIRST (Russia), ISEP (North
and South America, Asia, Oceania) and north2north (North America,
Nordics, Russia). Some of the agreements are multidisciplinary and
open to all students who find suitable courses in the partners’ course
catalogues. Some agreements are restricted to only one Faculty or
School and only students from those Faculties or Schools can apply to
those destinations. For more information, please visit the website.

Erasmus Staff Mobility for training

University of Oulu can generally support staff training mobilities up to
5 working days. The Erasmus staff training mobilities do not require
an Erasmus bilateral agreement. Conferences and research visits are
not eligible for Erasmus Staff Training.

Organisation of the Erasmus staff training is the responsibility of the
participant. Our European partner institutions organise Erasmus Staff
Training weeks year-round. Contact your Faculty International
Coordinator for more information.
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Erasmus Staff Mobility for Teaching

Teaching staff of the University of Oulu can go on Erasmus Teaching
Exchanges to European higher education institutions. Erasmus
teaching staff exchanges require an Erasmus+ agreement between
your home department/field of study and the hosting institution.

UNIC Opened Courses
See point 5.3

The University of Oulu opens several courses for other UNIC students
each semester. The students from the university of Oulu are as well
encouraged to choose courses from other UNIC universities. More
information are available on the dedicated website.

Other Virtual Mobilities

In case you have an idea of virtual mobility implementation, don’t

hesitate to contact Eeva Pennanen, eeva.pennanen@oulu.fi or the
International Mobility Services Team international.office@oulu.fi.

Contact Details

Email: International.office@oulu.fi

Mailing address: International Mobility Services, Academic Affairs, PO
BOX 8000, 90014 University of Oulu, Finland

Street address: Pentti Kaiteran katu 1, 90570 Oulu, Finland

Erasmus Institutional Coordinator: Ms Sari Vahdkangas,
international.office@oulu.fi

Virtual exchanges and UNIC initiatives: Ms Eeva Pennanen,
eeva.pennanen@oulu.fi
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Erasmus University Rotterdam

Erasmus - Mobilities for Studies

Erasmus University Rotterdam (EUR) offers its students a variety of
subject-specific exchange places at different partner universities in
Europe. Agreements are made on faculty level. Further information is
provided on the respective websites of the faculties and the
International Office (Worldmap in English and grant details in

English).

Erasmus — Mobility for Traineeships

At Erasmus University Rotterdam, students of all disciplines also have
the opportunity to apply for Erasmus funding for pre-arranged or
self-organised internships in European countries. The availability of
pre-arranged internships varies per faculty. Detailed descriptions of
the grant benefits, the grant rates and internship conditions are
available on the websites of the International Office (in English).

Study Abroad Options Worldwide

In addition to numerous international cooperations of the individual
faculties and institutes, Erasmus University Rotterdam also maintains
a couple of university-wide partnerships which are open to almost all
EUR students. Partnerships can be found on the Worldmap (in

English).

UNIC Opened Courses
See point 5.3

Erasmus — Mobilities for Training

Erasmus allows for training of higher education staff in programme
countries to enhance internationalisation. Interested staff can find
more information on the eligibility and formalities on the
corresponding website (in English on our Intranet).

Erasmus — Mobilities for Teaching

Erasmus University Rotterdam also supports guest lectureships at
European partner universities with Erasmus (STA - Mobility for
teaching purposes). Interested teaching staff can find more
information on the eligibility and formalities on the corresponding
website (in English on our Intranet).

International Mobility Services
The ErasmusPlus Team at Erasmus University Rotterdam is eager to
assist you. Please send an email to us at erasmusplus@eur.nl
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regarding Erasmus+ questions or look for the faculty contact
information on our website (in English).
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University of Zagreb

Important note: The University of Zagreb is not integrated; it consists
of 34 independent constituent units: 31 faculties, 3 academies
(drama, fine arts, music). Therefore, mobility opportunities can be
possible on both university and faculty/academy level. As an
exception, due to programme and implementation constraints, for
Erasmus+ mobility, this mobility programme and its projects are
implemented and administered centrally by the central International
Relations Office at the Rectorate. For this reason, all Erasmus+
mobility information is more easily available and retrievable at a
single point of entry, the University website.

Erasmus - Mobilities for Studies

The University of Zagreb offers its students subject-specific exchange
places at different partner universities in Europe and outside Europe
(more than a 1000 Erasmus+ agreements are in place). Further
information, detailed description and grant rates are provided on the
website of the central International Office (in Croatian & general
information in English, information for incoming exchange students

in English).

Erasmus — Mobility for Traineeships

At University of Zagreb students of all disciplines also have the
opportunity to apply for Erasmus funding for self-organised
internships in European countries. Detailed descriptions, the grant
rates and internship conditions are available on the websites of the
International Office (in Croatian).

Worldwide mobility options
Apart from Erasmus, funding is available for exchange and other
activities:

— based on partnerships and agreements signed centrally by the
University for universities in Europe and around the world.
The list of agreements is available on the website
administered by the central International Office (English).
Mobility calls are usually published per semester, depending
on the number of available places and specific mobility
conditions for each university. The calls are published by the
central IRO office.

— based on partnerships and agreements signed by the
constituent units: each of the 33 faculties/academies (for
detailed information please visit the individual websites of the
faculty/academy or contact their IRO office).
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Other opportunities and activities available at the faculty/academy
level: mobility through networks such as Ceepus, and other
programmes (for detailed information please visit websites of the
faculty/academy or contact their IRO office).

UNIC Opened Courses
see point 5.3

Erasmus Staff Mobility

Mobility of university staff is a very important aspect of
internationalisation of the University of Zagreb and encompasses a
variety of international activities at the central level and at the
faculty/academy level.

Mobility opportunities at the central University level:

Erasmus+ for European (programme) countries and Erasmus+ for
non-European (partner) countries: for training (STT) and for teaching
(STA)

Academic mobility based on bilateral university partnerships and
strategic priorities for countries in Europe and outside Europe

For more information, please visit the website of the central IRO
office in Croatian. For useful additional information for staying in
Zagreb, please check information in English.

Incoming Erasmus+ staff mobility is arranged at the faculty/academy
level (please visit the individual faculty/academy websites or
write directly to their international relations contacts available here).

Other mobility and funding opportunities for staff (please find
detailed information in Croatian).

Mobility opportunities based on partnerships and agreements signed
by the constituent units:

each of the 34 faculties/academies (for detailed information please
contact the faculty/academy IRO offices here ).

Mobility Services teams (including Responsibilities)
The Mobility Services Teams (outbound and inbound) that can assist
you are:

— at the university level (primarily for Erasmus+ and university
bilateral exchange: calls, mobility conditions, grants, incoming
applications for students, general inquiries) is the Central
International Relations office. The University of Zagreb is a
very large institution, so in order to provide better and faster
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assistance please be sure to first check the pertaining website
information relevant for your inquiry and then, if you need
further assistance, please contact the central office - the
contact list here.

— at the faculty/academy level (for Erasmus+ study questions,
learning agreements, other study specific arrangements, for
incoming staff arrangements and for bilateral
faculty/academy mobility opportunities): faculty or academy
IRO offices or other contact persons, please check the list of
contact persons here.
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8 Appendix

8 Appendix

8.1 What teachers can do — reflection checklists
The following checklists could help teachers in reflecting on their teaching and designingitin a

more intercultural way. The blank fields are for teachers’ individual reflection and thoughts. The
topics of the checklists are based on the explanations in chapter 2.

Expectations, roles and rules — reflection checklist

What could |
do/change in my
course? How can |
encourage my
students to use the
new measure?

How can | explain it
to my students and

encourage them to

ask questions about
the measure?

How did it work?

a)

Put yourself into the place of an
international student: where would
you see yourself stumble, where
need extra explanations?

b)

Formulate clear learning objectives
and communicate them both verbally
and in the material accompanying
your course.

Follow the principles of UDL: ensure
multiple means of engagement,
representation and expression.

d)

Respect and integrate time for
getting to know one another and
explaining different university
systems. Have a written description
of all tasks.

e)

Not all students have connections to
other learners in the group outside of
class. If you want your students to
participate in group work, make sure
to organise this in class.

f)

Integrate an intercultural aspect into
the learning objectives, students’
tasks and the assessment.

g)

Explain the teaching and learning
culture considering how this might
differ elsewhere.

h)

Since the understanding of deadlines
can differ according to cultural
character, the more or less binding
nature of them in your course must
also be explained.

86 | UNIC Handbook on Physical and Virtual Mobility

UNIC



8 Appendix

Ask your students if your settings are
unfamiliar to any of them and engage
in conversation with the group.

i)

Find out if students can bring a
special (international) perspective to
a topic and be open to integrating it.

k)

Encourage your students to contact
you if they cannot easily follow your
course or complete assignments like
other students due to special
circumstances.

Find out if there are any international
students enrolled in the course who
have special credit requirements
from their home institution and
address them.

Topics and materials — reflection checklist

What could |
do/change in my
course? How can |
encourage my
students to use the
new measure?

How can | explain it
to my students and
encourage them to
ask questions about
the measure?

How did it work?

a)

Search and integrate literature and
examples from different contexts.

b)

Check international journals for
internationally comparative
perspectives on your teaching topic.

c)

Check whether it makes sense to
choose texts that represents another
approach to your topic than usual.

d)

Be careful and critical towards
stereotypical illustrations or
examples.

e)

Reserve, if possible, at least one
session focussed on intercultural
comparison of your lecture’s topic.

f)

Invite guest lecturers from a local
cultural group or from another
country.

g)

Record lectures so that students can
rehear them.
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h)

Talk slowly, avoid local/colloquial
language or explain it.

Support instruction with visuals, so
that students can work with them
easily.

)

Give your students the opportunity
for online individual learning by
providing little quizzes, learning
cards, mind maps, etc.

Contact and Interaction — reflection checklist

What could |
do/change in my
course? How can |
encourage my
students to use the
new measure?

How can | explain it
to my students and

encourage them to

ask questions about
the measure?

How did it work?

Create tasks for your students that
require interaction, however small it
may be.

b)

Provide training or guidelines on how to
use the tools and methods to be used.

c)

Encourage students to ask questions,
and let students search for solutions first
(e.g., by talking to their neighbour).

d)

Organise small group work and
collaborative elements during your
course.

e)

In interactive settings, insist on mixed
groups when possible, and emphasise
the need and benefit of intercultural
understanding. Devote time and energy
to reflection about it.

f)

If using group work, consider any
impediments to interactive engagement
and support students to acquire skills to
work well in groups.

g)

Encourage your students to share
personal stories with each other so that
they can build a connection via their
everyday life.
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h)

Make your students aware of how they
can connect with each other virtually,
and create a need to do so.

Incorporate multiple forms of
engagement, representation, action
and expression (UDL; Rose, 2001)
thereby building inclusion into their
courses from the outset.

Stay a little while after your course in
the classroom or the video conference,
to give your students the possibility to
ask questions and get in contact with
you.

k)

Be open to contact out off the course
time and explain to students how best
to reach you.

If you use communication tools such as
an online forum, look at the posts made
there and communicate with students
through these tools as well.

Assessment and Evaluation — reflection checklist

What could |
do/change in my
course? How can |
encourage my
students to use the
new measure?

How can | explain it
to my students and
encourage them to
ask questions about
the measure?

How did it work?

a)

Summative Assessment

Select examination tasks in such a
way that the subject of the
examination must be reflected from
an intercultural perspective.

b)

In the case of flexible forms of
assessment, allow students to
consider a topic from a culturally
specific perspective.

c)

If intercultural exchange was part of
your teaching scenario, integrate
reflection on it into the assessment.

d)

The choice between different
examination formats can be helpful
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for the appropriate evaluation of a
heterogeneous student body.

e) Enable assessments in a lingua
franca.

Formative assessment

f)  Use regular small assignments which
are not graded to get feedback on
the learning process of your students.

g) If you want to grade the process of
your students, regular and structured
collection of students’ learning
outcomes should be ensured.

h) Itis also possible to use surveys to
assess students’ self-perception on
their learning. Results can also be
used for conducting a Scholarship of
Teaching and Learning (SOTL)
research project, and lead to a
publication.

Evaluation

i) Afew weeks after the start, ask
whether students can comprehend
the contents of the course and feel
well integrated.

j)  Discuss with your students at the end
of the semester if the course
supported the learning objectives.

k) Ask your students what made
learning in a higher education
system easy and what made it
difficult for them.

I)  Discuss with your students what you
can do better in future courses to
incorporate international
perspectives, integrate all students,
and facilitate intercultural learning.
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8.2 Virtual Exchange Checklist
The following checklists could help teacher teams in designing a Virtual Exchange activity. The
blank fields are for teachers’ reflections and ideas for their collaboration. The topics of the

checklists are based on the explanations in chapter 3.3.

Virtual Exchange — Partnerships

What are both
partners’
requirements?

What can be a
solution for our
Virtual Exchange?

How did it work?

a)

Start thinking from your own teaching.
There is no need to construct a whole
new course, try to integrate the Virtual
Exchange sessions into an existing
syllabus.

b)

Check semester times and national
holidays in order to find a good period
for your collaboration (2 to 8 weeks in a
weekly structured 2h-course are
considered to be an appropriate
duration).

It is possible to have only one or two
synchronous sessions with the two
classes, e. g. kick-off or presentation
sessions. But keep in mind, that it must
be feasible for your students to organise
autonomously in their working group. A
common time slot might therefore be a
good supportive structure.

d)

Give yourselves structures for the
collaboration with your co-teacher, like
fixed time slots, prepared topics, and a
regular agenda. Talk about
communication tools and think about

how you can share documents and ideas.

Prepare the structures (tools for
synchronous communication, forum
where they can discuss asynchronously
and a digital learning environment
where they can share documents and
work together) for your student groups
as early as possible.

f)

Explain the different roles (task
responsible, persons taking the minutes,
etc.) in group work processes and have a
clear and transparent mode of
distributing them.
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Virtual Exchange — Tasks

What are both
partners
requirements?

What can be a
solution for our
Virtual Exchange?

How did it work?

g)

It is important to find a task that
provides meaning for the involved
students.

h)

Formulate the different tasks that your
students shall accomplish clearly. Guide
them through the exchange. Where
possible, act as a role model.

Get-to-know tasks can comprise little
videos or photo stories about oneself.
Students can share these and ask mutual
questions or find common points in an
asynchronous communication first.

A comparative task should allow your
students to discover another perspective
on a course’s topic, and to explain their
perspective on it to their international
peers. Students can share little texts,
newspaper articles or websites to show
how a specific topic is discussed in their
country.

k)

Collaborative tasks shall comprise the
sharing of perspectives on a problem
that has to be solved by the
internationally mixed group. As a result,
students should create a ‘product’
together, which can be presented to the
plenum at the end of the Virtual
Exchange.

Start small: when you conduct your
Virtual Exchange over a short period,
comparative tasks enable
communication about culturally different
perspectives regarding the teaching
topic. Collaborative tasks need
preparation and therefore more time
and can be added in following semesters
if you continue your collaboration.

m

-

Supply all descriptions and information,
after having explained them, also in
writing.

n)

Use different communication tools so
that your students can develop both
their oral and written (professional)
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communication competences, and train
in synchronous and asynchronous
settings.

Virtual Exchange — Technology

What are both
partners
requirements?

What can be a
solution for our
Virtual Exchange?

How did it work?

o)

Choose wisely the tools you want your
students to use. Technology always
follows your didactical reflections and
must serve your learning objectives.

p)

When you have chosen a tool, make sure
that it is well embedded in the course’s
activities, so that your students really
must use it.

a)

Prepare the digital structures for the
students’ working groups well-timed.

r)

Train your students in using the tools
that they must use during the online
interaction. Let them make dry runs and
practise using the tools.

Make sure that everybody knows where
they can find support if there are any
problems with the technology.

Virtual Exchange — Mentoring and Support

What are both
partners
requirements?

What can be a
solution for our
Virtual Exchange?

How did it work?

t)

Before the Exchange, it is important to
already explain and prove well your
position as companion of your students’
learning, and to emphasise the
importance of mistakes and conflicts for
their learning.

Prepare your students with professional
as well as intercultural knowledge, in
consultation with your partner teacher.

v)

If you don’t have examples from
previous exchanges, you can also use
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examples provided in literature to
prepare your students.

w)

With your teaching partner: talk about
what your students are doing, which
topics they are discussing and if any
irritations or problems arose. So, you can
support each other as well, and work
with both groups synchronized. Fix a
time slot per week for your
conversations.

x) During the exchange, ask your students
to report any strange, crazy, or exciting
messages or statements made by their
international peers. Support your
students in understanding why their
international peers act in a certain way
(with support from your partner teacher)
and in finding appropriate reactions. This
can regard professional learning,
collaborative learning and/or
intercultural learning.

y) After the exchange, integrate the

students’ experiences into the further
process of the course and refer regularly
to it.
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8.3 Agreements with your partner teacher before starting your Virtual Exchange activity —

Checklist.

The following checklists could help teachers structuring their communication with their partner
teacher(s) while planning a Virtual Exchange activity. The blank fields should be filled in by each
teacher and with their common agreements.

| Frame conditions — agreement

Partner 1

Partner 2

Our common
agreement for the
Virtual Exchange

1. Semester times

2. National holidays or other holiday
times

3. Contact channels between
teachers: e-mail, phone,
messenger

4. Other comments

Il Teaching and learning culture — agreement

Partner 1

Partner 2

Our common
agreement for the
Virtual Exchange

5. Usual behaviour of students

6. Usual communication between
students and teachers

7. Usual teaching methods

8. Usual tasks and learning formats

9. Is it possible to grade students in
groups, or has the assignment to
be individual?

10. Other comments

[l Your individual courses — agreement

Partner 1

Partner 2

Our common
agreement for the
Virtual Exchange
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11. How many students are in your
course?

12. What are your learning objectives?

13. What are usual tasks for students
in your course?

14.What are usual results of students’
course work?

15. What is usual support you give to
your students?

16. Are your students used to digital
tools? Which ones?

17. Are your students used to work in
groups?

18. Are your students used to
interactive settings and
collaboration?

19. How is your students’ level of
[language of the exchange]?

20. How many ECTS get your students
for the course?

21.How do you usually assess
students in your course?

22.How does your usual syllabus look
like?

23. Which information do you usually
give your students before the
course begins?

24.How do your students usually
prepare for your courses?

25. If your students need explanation
regarding tools, tasks,
collaboration, how do you usually
integrate this in your course?

26.How do you usually deal with
attendance?

27.Do you usually agree on a ‘digital
netiquette’ with your students?

28. 0ther comments
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IV Your Virtual Exchange — agreement

Partner 1

Partner 2

Our common
agreement for the
Virtual Exchange

29. Length of the common syllabus

30.Tools for digital synchronous
communication between students

31.Tools for digital asynchronous
communication between students

32.Virtual Learning platform (moodle,
blackboard, ilias)

33. Collaborative tools

34.How is the exchange graded?

35. How is the exchange integrated in
the curriculum?

36. What is the collaborative task for
your students?

37.0ther comments

V Teachers’ collaboration — agreement

Partner 1

Partner 2

Our common
agreement for the
Virtual Exchange

38. What time is good for a weekly
meeting?

39. Which topics do you want to
discuss during your weekly
meeting?

40.How can you share texts and other
documents?

41. Could you think of visiting your
partner teacher in person?

42. Could you think of giving guest
lectures in each other’s courses
before your Virtual Exchange?
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43. Other comments
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Stories from the field: innovative physical mobility concepts

Story 1: Joint-Degree Master ,Superdiversity in Education,
Organisations and Society” (SEOS)

A joint full Master programme on superdiversity has been developed by eight UNIC partner
universities allowing students to learn in an international peer group and study in different UNIC
universities during the two years, combining virtual and physical mobility offers. The Master
involves educational sciences, social sciences as well as organizational research and management,
and bases on collaborative and challenge based learning approaches.

European societies are characterized by complex processes of diversification, which are also
accompanied by fundamental changes in the field of education. The Joint-Degree Master’s
programme ,Superdiversity in Education, Organisations and Society” (SEOS), developed and offered
by eight partners from the UNIC network and coordinated by Ruhr-Universitat Bochum, responds to
these complex transformations. SEQOS students explore the impact superdiversity has on education,
organisations and the wider society and develop capacities to reflexively and co-creatively contribute
to transitions to an inclusive, productive and sustainable future of European societies.

SEOS is characterized by its multi- and interdisciplinary approach on superdiversity, encompassing
educational sciences, social sciences as well as organizational research and management. Over the
course of the 2-year Master's programme, SEOS students explore the fundamentals of theories and
methods on superdiversity, engage with multidisciplinary approaches and ultimately specialise in one
of the three disciplinary fields. A central component of the SEOS programme is its embeddedness in
the broader urban society of the participating partner universities: By organizing a virtual CityLab,
SEOS students are in contact with local stakeholders from Bilbao, Bochum, Cork, Istanbul, Liege, Oulu,
Rotterdam and Zagreb in order to find co-creative responses to contemporary challenges related to
discrimination, diversity and inclusion.

SEOS offers both physical and virtual mobility options, depending on the student’s mobility
preferences. All SEOS students spend their first semester on campus in Bochum, where they also
already get to know the other partner universities through virtual offers (e.g. a MOOC and a virtual
lecture series). Starting from semester 2, the students begin their individual thematic study path —
either with choosing virtual module offers or on-campus offers. Regardless of the form of mobility
chosen: In SEQS, superdiversity is not only an object of study, but also a learning reality within the
programme itself. This is considered in a variety of diversity-sensitive teaching and learning methods
used in the programme.

Prof. Dr. Sandra AfSmann and Dr. Daniel Schumann
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Stories from the field: innovative physical mobility concepts

Story 2: MSc Redesigning the Post-Industrial City (RePIC) —an inter-

university, multidisciplinary joint postgraduate programme

Within the scope of the UNIC alliance, this joint master’s programme of eight universities wants to
create an educational experience which recognizes and responds critically to issues of cities in
different forms and stages of post-industrial transition. The goal is to educate the next generation of
specialists with the 21st century skills and knowledge needed to address the challenges and
opportunities of cities in transition and superdiverse societies.

Participating universities: Ruhr University Bochum (Germany); University College Cork (lreland);
University of Deusto, Bilbao (Spain), Erasmus University Rotterdam (Netherlands); Ko¢ University
Istanbul (Turkey); University of Liege (Belgium); University of Oulu (Finland); University of Zagreb
(Croatia).

Target group: Candidates who have completed a bachelor’s degree (EQF level 6) preferably with a
background in architecture, Urban Design, Urban Planning, Urban Development, Geography, Civil
Engineering, Environmental Engineering, Geoinformatics, Sociology, Public Administration, Business
Studies, Culture, Media and Visual Arts Studies, or other related fields of study.

ECTS: The 120 ECTS RePIC Joint Master Programme comprises four semesters and is delivered over a
period of 2 years. It is offered annually and starts in October. The language of instruction is English.

Procedure and setting: Students will encounter different cultures, languages, and distinct learning
environments, and profit from cutting-edge expertise from each of the eight universities. During the
first semester, all students complete a core curriculum at Ruhr University Bochum to be well equipped
with the basic tools required to understand the study of the post-industrial city. The first semester
concludes with a field trip to Cork, Ireland, in mid-January.

In the second Semester, students may choose one out of four thematic specialisation tracks:

e Track 1: Urban Transformations and Resilience (offered in Cork, Ireland)
e Track 2: Diversity and Social Justice (offered in Istanbul, Turkey)
e Track 3: Urban Analysis: Smart, Sustainable and Resilient Cities (offered in Bochum, Germany)
e Track 4: Governance of Post-Industrial Cities (offered in Zagreb, Coratia)
In the third semester students can decide between in-depth studies and practical training in a

profession or in research at either University College Cork (Ireland) or at University of Liege (Belgium).

In the fourth and final semester, and considering the multidisciplinary nature of the programme,
students can choose among three forms of master dissertation/thesis:

e traditional dissertation (jointly supervised by two of the Partner Universities)
e research manuscript aiming at publication
e  practical project accompanied by documentation
Teaching and Learning Design: The programme adopts participatory approaches and methods- such

as CityLabs, Urban Field-Classes and Engaged Research Practices - and fosters public-private-academic-
societal partnerships in innovative learning activities that include structured project collaboration,
social design studios, digital storytelling, and immersive design fictions.

Overall vision: “RePIC’s vision is to develop a new network of urban thinkers with the capacity to
contribute to future-oriented, avant-garde thinking on the revitalisation of the post-industrial city.”
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Stories from the field: innovative physical mobility concepts

“RePIC graduates possess advanced research, professional, digital design, and spatial analysis skills, can
mediate between the spheres of experts and laypersons, academia, and citizens, equipped with broad
knowledge in the various sub-disciplines of the field.”

Find further information: https://unic.eu/en/repic#all

Dr. Matthias Falke
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Stories from the field: innovative physical mobility concepts

Story 3: Road safety summer school organised by the Faculty of

Transport and Traffic Sciences, University of Zagreb

The Faculty of Transport and Traffic Sciences of University of Zagreb has organised a
comprehensive road safety summer school credited with 2 ECTS. It includes guest lectures from
international experts and practical work on crash test data for students from all over the world.

In the course of nine days of theoretical and practical work within the summer school, participants
will be introduced to the state-of-the-art findings related to the main factors of road safety: the
human factor, the road and its environment, and the vehicle. The practical part of the summer school
will introduce participants to the basics of traffic accident analysis based on the actual data obtained
from a crash test. This will be followed by a field road safety inspection.

The main goal of the summer school is to provide a broad and expert training related to advanced
concepts and elements of road safety and thus increase the knowledge and competence of
participants.

The summer school will last nine working days, from 29/08 — 08/09/2022, during which the
participants will attend theoretical lectures and do practical work according to the Summer School
Program. The total duration of the summer school is 61 hours which represents 2 ECTS credits that
Master and Ph.D. students will receive after completing all the planned activities.

After completing the theoretical and practical lectures, participants will receive a certificate of
completion. The certificate includes the name of the participant, dates of the summer school,
number of lecturing hours, the ECTS credits awarded and the signature of the Dean of the Faculty of
Transport and Traffic Sciences, University of Zagreb.

Find further information:

https://roadsafety-summerschool.eu/

https://www.youtube.com/watch?v=Db17JdZSd w

Asst. prof. Dario Babic
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Stories from the field: Virtual Mobility

Story 4: Students’ experiences with virtual mobility in Communication
and Media

The perspective of students in virtual activities is taken in this story of the field. Virtual activities in
Communication and Media Bachelor Program at Erasmus University Rotterdam included
participation in virtual lectures, interaction with international peers and extracurricular activities.

The Erasmus University has acquired some experience with virtual mobility during the pandemic, and
so do students of the international bachelor communication and media (IBCoM).

Students participated in a virtual program with Japan’s Keio University, the registration of which was
done completely through an online course registration tool. As such, students found applying for the
virtual program relatively easy. The Erasmus University students found added value in the virtual
activity because of their educational experiences with students from different cultural backgrounds
and shared reflection amongst these students. The IBCoM students found their skills in
communicating interculturally to be strongly developed during the virtual exchange. An interesting
observation was that students found extra-curricular activities like meditation classes, offered as part
of the virtual mobility, helped with keeping a straight mind. Keeping concentrated during the online
courses was a challenge for them from time to time.

Another Virtual Exchange program of IBCoM students took place with Bocconi University in Italy.
Students found registration for courses at the university relatively easy, again, but this time because
of the clear instructions provided by the Italian university. Bocconi offered several recreational extra-
curricular activities for their VE-students, like cooking workshops and a virtual tour through Milan.
Students found the interaction with their peers abroad to be challenging from time to time, due to
lack of activities that bound them socially. The most important lesson was that Virtual Exchange
programs to succeed, students have to approach it with an open mind and a flexible attitude.

Bram van Essen
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Stories from the field: Virtual Mobility

Story 5: An international hybrid lecture in the field of Tourism

The one-session hybrid lecture took place at the University of Deusto in Bilbao, whereas parts of
the audience came from the University of Woosong in Daejeon, South Korea. Teachers prepared an
interactive lesson and paid much attention to the preparation of the interaction.

Within the Social and Human Sciences Faculty, the hybrid special lecture ‘Digital Disruption is Shaking
up the Tourism Industry’ was organised by UDeusto in October 2020. Three main professors were
involved in the virtual exchange (1) Professor Michail Toanoglou, University of Woosong, South
Korea, (2) Professor Samiha Chemli, University of Deusto and (3) the guest speaker Professor Jose
Luis Del Val from the Department of Mechanics and Engineering, University of Deusto.

Pre-session shared documents and activities:

e Aninformative flyer and a document encompassing the extra reading pre-session were
shared with both groups at both universities, informing them about the content.

® Activity pre-session: both groups had to read the previously mentioned reading and to
prepare jointly a set of questions and doubts related to the topic.

The main session was organised as follows:

10 minutes round of introduction for the professors and groups’ departments and universities: The
audience has been introduced to the guest speaker and the two other professors with a round of
introduction.

1h30 presentation by the guest speaker.

20 minutes discussion and Q&A using the prepared questions: It was aimed at bringing together local
students and students from the University in South Korea into a discussion in order to give both the
opportunity to interact, especially during the time of confinement during the COVID crisis.

Evaluation:

The experience was very much appreciated by both sides. In total, 102 students participated, while
the majority (70 of them) followed the lecture online and 32 students face-to-face but also
connected with their laptops to the session. The guest speaker connected 2 cameras in the classroom
apart from the laptop and used the speaker to ensure all the audience could hear and see the
presentation properly. The session was done through Zoom.

Challenges:

Time difference: Consideration was given to the time difference. Thus, the lecture was organised at
an adequate time for both.

Introduction of students to each other and interaction: the pre-session and the round of introduction
made it possible for all participants to be introduced to the lecturer and the audience, but it was still
difficult to have people chatting or communicating as the session was too short for them to know
each other. It would be better to organise breakout sessions at the beginning or before the day of
the activity, or for a coming virtual exchange to make mixed groups talk about general issues and get
to know each other.

Dr. Samiha Chemli and Prof. Dr. Josu Solabarrieta
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Stories from the field: Virtual Mobility

Story 6: “Strategic Financial Analysis”: fostering interaction in a big

lecture of 400 students

This story of the field is an interview extract with a professor in Business of Uni Liege, Marie
Lambert. She has intensified the digitalisation of her lecture during the pandemics and has kept the
elements in order to support students’ interaction and to enable virtual mobility.

Interviewer - What led you to implement online elements in your course that are likely to allow for
greater virtual mobility?

ML - Clearly the pandemic had a big impact on the digitalisation of my teaching. However, | wasn't
completely new to this as | was already using Wooclap online surveys in the classroom as well as a lot
of videos as resources for students. | had also evolved the tutorial sessions. Initially, they were done
in class with Excel files and it was cumbersome to organise for over 300 students. | recorded tutorials
that allowed them to practise at home by following different steps, each of which they had to validate
in order to access the next one.

Interviewer — Has your teaching reversed to the previous schemes at the end of the lockdown?

ML — It hasn’t! On the contrary, | emphasised the digital aspects. In their feedback, students
themselves highlighted the quality of the course organised online, especially in terms of the
interactions, which are easier, more numerous and immediate in this format than in a traditional
lecture. My course is therefore now delivered entirely on Zoom. More broadly, our business school
has sought to maintain online practices for which one full day per week is officially reserved.

Interviewer - What about international students?

ML - | am unable to say whether they are in Belgium by the time the course is given. But one thing is
certain: the complete switchover of this course to online format allows it to be followed with great
international flexibility.

Interviewer - What about the tutorials?

ML - The eLearning formula has been maintained and we can even see more advantages of it:
considerably simplified logistics and pedagogical differentiation. Previously, we had, in the same large
group, students who were very comfortable and students who were struggling and we couldn't
manage to give explanations to everyone. With this system, which values autonomy and the ongoing
validation of steps, monitoring is better and adaptation to the student's speed is also possible,
including sometimes for foreign students who start with a different background.

Prof. Dr. Marie Lambert, University of Liege, Business school.

Ph.D. Dominique Verpoorten
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Stories from the field: Virtual Mobility

Story 7: UNIC Teaching the Teachers Training 2: Intercultural Dialogue
UNIC’s Centres for Teaching and Learning are collaborating to provide Teaching the Teachers
Trainings for UNIC’s academics. The teaching approach of Virtual Exchange takes centre stage. The
enabling of intercultural exchange and communication between faculty members is highly
appreciated by the participants.

The community of Centres for Teaching and Learning of the UNIC alliance has developed teacher
trainings in a collaborative process. The trainings are conducted for an international audience of
university teachers across the UNIC alliance. On the whole, more than 20 trainings have been realised
to date.

The Teaching the Teachers Training 2: Intercultural Dialogue is conducted by an international group of
trainers and focuses on international cooperation in teaching, more specifically Virtual Exchange.

An objective of the training is to gather and connect teachers across the alliance who are interested
in international co-teaching. During the session, participating teachers learn about other universities’
teaching and learning cultures and work collaboratively on common tasks for their respective
students.

Voices of participants:

“Collaborating in real time with colleagues worked really well. | wasn't sure whether it would be
helpful initially because it felt like it might end up being random, but | was very pleasantly surprised

:)”

“I'liked the sharing of ideas. Everyone was very open to sharing and it was very interesting to learn
about practices in other universities.”

Find more information:

https://www.unic.eu/en/events/unic-ttt-2-intercultural-dialogue

Dr. Armida de la Garza, Dr. Luana Ferreira Lopes Silva, Dr. Astrid Tan
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Stories from the field: Virtual Mobility

Story 8: A virtual teamwork in Events Management/ Hotel

Management

Tourism professor Samiha Chemli, under the Erasmus+ mobility, co-created a joint special lecture
along with her colleagues Prof. Bruce Shim and Prof. Michalis Toanoglou from the University of
Jeonju in South Korea. The students from both universities have been directed to collaborate on an
activity at the end of the lecture.

The students from Korea have been in a special auditorium for blended lectures, and the students at
the University of Deusto have been joining from a computer room at the campus of San Sebastian.
Another group has been invited from the campus of Bilbao, and they have been in a special
classroom made for blended lectures.

Over 100 students participated in this special blended lecture, which will be organized again in future
semesters with similar or slightly different formats. The session lasted for 2 hours and was
accompanied by an assignment that students from the University Deusto were required to submit
within a week following the lecture (graded activity), besides they were provided with a short video
and a document explaining the activity with different links to readings for the pre-session and
submission guidelines. Besides, Korean students were divided into round tables and were asked to
prepare at least 1 to 2 questions for the Q&A session. The main aim was to provide students from
both universities the chance to interact internationally and link both fields together. Due to the lack
of time during the session, the interaction was only during the Q&A session.

The activity has been mainly related to Events Organisation (the main course of the Spanish Students
from the University of Deusto) and Branding and Sustainability of Hotels (as part of the course of the
Korean and international students from the University of Jeonju). Moreover, this was an opportunity
to connect with peers and discuss related-to-fields issues from different perspectives, as during the
Q&A both professors were involved in the discussion.

The session received immediate positive feedback from the students and appeared to be shorter
than what it should be. However, there were a few challenges that were recognized. Firstly, the time
difference between Spain and Korea made it difficult to align the suitable hours for both countries.
This resulted in sessions that were either too early for Spain or too late for Korea. Secondly, some
students were hesitant to interact online, and those who were attending in person seemed a bit shy
to be the sole speakers. As a result, there are plans for future sessions to have students connect on
an online platform before the session, allowing them to get to know each other beforehand.

Dr. Samiha Chemli

UNIC Handbook on Physical and Virtual Mobility % U N l C





		Story 8: A virtual teamwork in Events Management/ Hotel Management




Stories from the field: Virtual Exchange

Story 9: Doing Business between Croatia and the Netherlands: A

Virtual Teamwork Project — Starting a Business Abroad

In this 8-week Virtual Exchange activity, Business students from Uni Zagreb interact and
collaborate with Business students in the Netherlands. Teachers create comparison tasks for their
students and follow common learning objectives, e.g., the development of negotiation skills.

The faculty of Organization and Informatics (FOI) from Uni Zagreb (Campus Varazdin), Croatia, and
Amsterdam University of Applied Sciences (AUAS) from The Netherlands are implementing a virtual
mobility project. The virtual mobility project title is “Comparing Students’ Consumption Behaviors: A
Cross-Cultural Exercise”.

Goals of virtual mobility are: networking with students from other countries, developing of virtual
teamwork skills, cross cultural competences, negotiation skills and entrepreneurship skills.

Students attending related courses at AUAS (Intercultural Communication and Cross-Cultural
Management) and at FOI (Negotiating in an International Environment) use online communication
tools to introduce themselves, compare their student life, exchange experiences, discus similarities
and differences between their cultures, customs, traditions and to conduct their virtual trade
activities.

Participants are presenting products and services both from Croatia and The Netherlands. Each
academic year this activity includes approximately 15 FOI students from Croatia, France and Spain
(Erasmus incoming students studying at FOI) and 15 students from Amsterdam. Erasmus incoming
students at FOI brought amazing value to the group dynamic. Each team has 4-6 participants. The
duration of the project is 6-8 weeks.

At the end of the project, students are reported their reflections related to goal settings,
communication experiences, problem solving issues and time management skills.

Find further information: https://www.foi.unizg.hr/en/international-students/students-
experiences/virtual-mobility-between-foi-students-and-students

Prof. Violeta Vidac¢ek Hais, Ph.D., Prof. Andria Carita, Antonela CiZmesija. mag.inf. and Maja Kuéar,
mag.psych.

UNIC Handbook on Physical and Virtual Mobility % U N l C



https://www.foi.unizg.hr/en/international-students/students-experiences/virtual-mobility-between-foi-students-and-students

https://www.foi.unizg.hr/en/international-students/students-experiences/virtual-mobility-between-foi-students-and-students



		Story 9: Doing Business between Croatia and the Netherlands: A Virtual Teamwork Project – Starting a Business Abroad




Stories from the field: Virtual Exchange

Story 10: A collaborative course project on International Human Rights

Discover the teacher’s perspective with this story from the field from Dr. Isil Aral, a colleague of Kog
University, about her Virtual Exchange collaboration in Law. She worked with a Belgium colleague
to guide their students in reviewing Human Rights judgements in small internationally mixed
groups and in engaging in discussions about this.

| collaborated with the University of Liege within the framework of our International Human Rights
Law courses, taught separately at our institutions during Spring 2022, which involved four main steps
from planning to assessment.

The first step was to exchange the syllabi of our courses to make the experience as collaborative as
possible. It was easy to cooperate on the course plan as we followed almost the same topics every
week. We reviewed the reading lists in each other's syllabus, which led to minor improvements in our
respective courses.

Secondly, we taught a session to each other’s students. For instance, | gave a lecture on the United
Nations human rights protection mechanisms to Lieége students, and my colleague Christophe Deprez
gave a lecture on the European human rights protection mechanisms to Kog students. We did these
sessions online during the 2021-22 academic year because of the pandemic, but we discussed having
them face-to-face, if possible, in the upcoming years.

Thirdly, we divided the students into mixed groups for the Virtual Exchange. The only problem we had
at this stage was the imbalance between the number of students taking respective courses at each
institution: the class in Liege had 120 students whereas Kog¢ had 20 students. Therefore, we arranged
to have 6 Liege students and 1 Kog student in each group. This may not seem to be the ideal scenario
at first but did not pose a serious impediment for the group work activity. We assigned each group a
European Court of Human Rights judgment to review and told each student to prepare a certain part
of the judgment. Students gathered for a 90-minute meeting on Zoom on a determined date.
Students first gave a 5-minute presentation about their section. Afterwards, they were asked to
discuss the judgment for approximately an hour. We also provided the students with a list of
guestions to guide the discussion.

Finally, we asked students to write a reaction paper based on this discussion, summarizing the
judgment and writing down the different views put forward, and then justifying their views. They all
scored very well in this task. After the group activity, | asked each student for their comments. They
were all content about the group activity and discussions that took place. | - as an instructor - also
enjoyed the process and experience very much and definitely consider being active in future relevant
endeavors.

Dr. Isil Aral, Ko¢ University — Faculty of Law
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Story 11: Virtual Exchange session in Education

Master students in Education had the opportunity to participate in a Virtual Exchange session on
‘Self-regulation and socially shared regulation of Learning (SSRL)’. The two involved teachers, Dr.
Astrid Wichmann from RUB and Essi Vuopala from UOULU, have integrated the session in their
respective courses at their home universities.

The teachers collaborated on establishing shared learning objectives for a specific session, which
were integrated into their respective courses at their home universities.

After the UNIC online session, students were expected to:

e define and explain main differences between self and socially shared regulation of learning,

e describe how theoretical aspects of regulation of learning can be applied in practice, and

e demonstrate a variability of perspectives on how to support regulation in difficult classroom

situations.

To prepare for the session, the teachers selected two texts that students were required to read in
advance. During the session, the teachers provided a brief introduction to the topic and explained the
tasks. Subsequently, the students were divided into internationally mixed groups and engaged in a
50-minute collaborative activity based on a teacher's case study.

Task 1 involved the application of self-regulation principles, requiring students to provide advice to
their peers on the best ways to prepare for an exam.

Task 2 focused on socially shared regulation of learning, where students were asked to organize
themselves into small groups and outline how the teacher could guide the group effectively.

Students were instructed to apply the think-pair-share method to both tasks and collect their
thoughts on a shared slide (Padlet). The session concluded with a summarizing discussion in a plenary
session.The session was resumed by a summarizing discussion in a plenary session.

Several challenges were encountered during the process. Differences in semester times between
Finland and Germany posed a challenge, and participation numbers were imbalanced, with 9 German
students and 25 Finnish students. Language-related insecurities were addressed prior to the session
and the teachers clarifies expectations. During the session, it was observed that students were more
reserved in the plenary sessions but engaged well in the breakout sessions.

Teacher’s voice: From the teachers' perspective, the collaborative planning and teaching efforts
required extra work but were also enjoyable. Both teachers integrated new perspectives on teaching
and experimenting with new methods and approaches to education.

Student’s voice: The session has been evaluated so that student’s experiences could be understood
by the teachers.

e “Clear structure and clear tasks. In general nice experience.”

e “It was great that we are in Breakout sessions, so it was easier to use the English language.
We were not forced to speak in plenary, that was nice.”

e “Maybe it would be meaningful, if some groups have the chance to present their results on
their own in the plenary session. But of course, this would need more time, which is
probably difficult to implement. Maybe the discussion at the end would be more dynamic.”

Dr. Astrid Wichmann, Ph.D. Essi Vuopala
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Story 12: Research colloquium for Master and doctorate students in
Catholic Theology

A team of four teachers from Uni Zagreb and RUB have conceived a full block seminar on ‘Religion,
Church and Theology in Times of Crisis — a Theological and Religious Pedagogical Research’. Actual
research projects of Master’s and Doctorate’s thesis were presented and discussed against the
background of pandemics, globalisation and political radicalisation in both countries in form of a
virtual conference.

The involved teachers had several virtual meetings to prepare the course. They agreed on a topic of
interest for both cohorts, a date for the course and a common approach to the setting.

The course was organised in form of a conference. Each student had 20 minutes to present the
project, and 10 minutes for a reflection with the audience. At the end, a panel discussion with the
consolidation of the topics and a placement in a larger context has been realised.

A result of this virtual collaboration is the publication of an anthology on the topic of ‘Religion in
times of Crisis’.

The teachers are satisfied with their experience and plan to implement this course in the curricula of
the different study programs. In addition to that, intense networking between the two research
groups from Bochum and Zagreb can be observed, which has resulted in the planning of meetings on
site.

Challenges: The teachers are currently working on how the course could be assessed, so that
students might receive CPs.

Mentoring activities: The students were not familiar with international cooperation and needed
support in the process of creating their presentation in English language and using PowerPoint. The
involved teachers guided their students in preparation of their presentations.

Voice of teachers: The teachers describe that new perspectives to their research field have been
opened up. New dimensions of theology have been raised, which is profitable for the education as
well as for the research.

Voice of students: The course has been evaluated orally afterwards. Students report to have gained a
new experience and were very happy about the occasion of having and giving international
presentations, which is not very common in the field of theology yet. They wish to have a structural
implementation of the course, so that they can get CPs for it.

Find further information: https://www.kath.ruhr-uni-
bochum.de/mam/relipaed/downloads/2023 plakat theology in times of crisis 884 .pdf

Prof. Ana Thea Filipovic, Asst. Prof. Branko Murié, Ph.D., Prof. Dr. Bernhard Griimme and Dr. Marius de
Byl
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Story 13: Virtual Exchange in creative writing: Moomins as a cultural
phenomenon

Students of different majors at the University of Lodz's master's studies had the opportunity to
participate in a virtual exchange on Moomins as a cultural phenomenon: philosophy, multimedia
storytelling, and double addressee.

Lecturers’ collaboration:

Two teachers led the sessions: Jarostaw Ptuciennik from the University of Lodz and Pirjo Suvilehto
from Oulu University (Finland). From time to time, special guests were also other specialists from the
University of Gdansk (prof. Hanna Dymel-Trzebiatowska) and the University of £6dzZ (dr Andrzej
Kompa or Szymon Szul, MA).

Teachers complemented each other with knowledge from different perspectives (creative writing,
bibliotherapy, Scandinavian and Nordic studies). At the same time, it should be emphasized that
many of the lecturers mean a more significant dynamic of virtual meetings, which has translated into
greater student involvement.

Learning objectives:

Upon completion of the UNIC course, students can list all of Tove Jansson's narrative works, all the
film adaptations to date, and visual and theatrical works. They can characterize the differences
between these works depending on the medium of preservation and dissemination. They know the
content of individual works and often quote them during class discussions. They know the different
names of Tove Jansson's characters in different languages. They can point to multimedia hubs
related to the achievements of Tove Jansson (museums, amusement parks, etc.). They often speak in
discussions on this topic. They can relate to other similar multimedia creations. They are able to
create an original multimedia product using the experience of the Moomin phenomenon.

Procedure:

To prepare for classes, students had to listen to one-hour podcasts on selected topics, as well as to
create an original reading of selected articles. During the session, teachers exchanged perspectives
on selected problems, commenting on each other's speeches and paying attention to cultural
differences in approach (Finnish, Nordic and East-Central European perspectives).

During the meetings, students were divided into groups; in groups, students discussed selected
problems, often focusing on cultural differences and similarities from the Swedish-Finnish and Polish,
as well as Ukrainian perspectives.

Evaluation:

Differences in using the English language could be noticed during the session. But basically, the level
of knowledge of this language was extremely high. However, the involvement in the plenary
discussions varied. Sessions in subgroups were much more engaging. This was also evidenced by the
self-assessment of the students (students were asked to assess their commitment, but also the
commitment of their colleagues).

Prof. Jarostaw Ptuciennik
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Story 14: Sustainability in Process Engineering: A Virtual Exchange

course experience

Two engineering researchers have developed a hybrid lecture for their MA students. They have
used different digital formats and methods of international cooperation during their course. After
the lecture part, RUB students continued in a group work on sustainable processes in engineering
industries.

Dr. Philip Biessey, RUB, and Satu Pitkdaho, UOULU, have developed the following common objectives
for their course:

#1 — Internationalisation: through the cooperation with the foreign university, students experience
concrete international cooperation, which opens up new perspectives on a professional and personal
level.

#2 — Content: this module focuses in detail on concrete procedures and processes for a sustainable,
cycle-oriented industry; thus, it has a profile-forming significance especially for students of
environmental engineering. It is singular in this sense at RUB.

#3 — Digitalisation: by using different digital formats and corresponding didactic methods, the
students experience new possibilities of knowledge development, exchange and cooperation within
the framework of a course, which they are not familiar with from "conventional" modules, and which
should increase their basic motivation and support their objectives for the entire course of study.

#4 — Virtual mobility: Hybrid lectures in English; H5P-based learning videos in English on specific
lecture-relevant topics.

The researchers organised a series of lectures online for both students’ cohorts. Afterwards, the
German students worked in small groups on the application of sustainability criteria to recycling
technologies and plastic production. They had to present and discuss their results in the plenum.

Challenges: The amount of planning, work and supervision required for the first implementation of
the course was so high that specific intercultural learning objectives could not yet be addressed. The
groups of students have not been internationally mixed yet but shall be in the next semesters.

Mentoring activities: Supervision and coaching of the group work during the practice sessions;
consultation hours; feedback talks on the final presentations of the group work.

Voices of students: “The refreshingly different format. It breaks out of the rigid classical lecture
format. The examination task is application-oriented and | am sure that | will still know what | have
learned in a year's time and will not quickly throw it out of my short-term memory.”

“The mixture of lectures and time to work in the group is particularly good about the course.”

Dr. Philip Biessey and D.Sc. Satu Pitkdaho
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Story 15: Urban modelling for post-industrial cities: virtual

collaboration in Geo Sciences

A full digital block course in the field of Geo Sciences has been co-designed and conducted by three
teachers from Uni Liége, Uni Zagreb and Ruhr University Bochum. Students worked with and
reflected on satellite data to model urban growth and change in small internationally mixed
groups.

Prof. Dr. Andreas Rienow, Uni Bochum, coordinated the collaboration with his colleagues at Uni
Zagreb, Dr. Luka Valozi¢ and Uni Liége, Prof. Dr. Jacques Teller.

Thematically, the teachers agreed on urban modelling, as appropriate to all contexts. On the basis of
regional case studies from "hot spots" of urbanisation, the necessary work steps for recording and
modelling urbanisation were carried out. First, the derivation of urban growth from satellite data was
discussed. In a second step, the necessary input data for the cellular automaton SLEUTH were
processed. Subsequently, the spatio-temporal changes were quantified, patterns of urbanisation were
analysed and finally scenarios of urban growth were calculated and validated with the modelling
environment XULU. The internationally mixed student groups then presented their own project in the
form of an interactive ESRI Story Map.

The students gained an impression of how differently courses of study can be structured in the same
subject area. The feedback from the involved German and Croatian students was particularly positive
about the practical implementation of the seminar. Internationally mixed small groups ensured that
students exchanged ideas without the lecturers during the seminar, but also afterwards during the
independent project work and the preparation of results in the form of story maps.

Mentoring activities: The project work took place in breakout sessions. The teachers regularly
"walked" through the rooms, but they were also permanently available during and after the seminar
via email and Zoom.

Learnings: To ensure the success of a digital international course, it is important to get together one
year in advance and discuss the goals and implementation methods. CP allocation, embedding
formats in the respective study program, etc. should be clarified in advance.

Prof. Dr. Andreas Rienow; Dr. Luka ValoZi¢; Prof. Dr. Jacques Teller
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Story 16: Dignified Spaces in a Plural Europe: On the (In)Visibility of
Cultural and Religious Communities in Post-Industrial Cities.
Interdisciplinary Virtual Exchange Project Involving Theology,
Philosophy, Media and Visual Arts.

Teachers from four different universities and different disciplines have co-planned and co-
conducted a Virtual Exchange course dealing with spaces of cultural and religious communities in
UNIC cities. The course consisted of meetings twice a week and field work of the students in their
respective cities.

The course was held for graduate and upper-level undergraduate students across disciplines in the
universities of Cork, Rotterdam, Bochum and Istanbul, and ran from February to April 2022. Online
classes convened on Mondays and Wednesdays for Zoom sessions of ca. 60 min at 2 p.m. (Cork), 3
p.m. (Rotterdam & Bochum), and 4 p.m. (Istanbul).

The project focused on politically, socially, and spatially marginalized communities in the urban
centers of the UNIC universities and their access to dignified spaces. Of particular interest were
cultural and religious communities that come to Europe through migration and international linkages
and that need specific places and spaces that serve as meeting places to preserve cultural and
religious identity.

Thus, this course aimed to capture and make visible different perspectives on space and dignity of
cultural or religious communities in diverse European cities. Students have located and visited
religious and cultural minorities in their respective hometowns. They have talked to people, taken
pictures, or recorded audio-visual data. We aimed to compare the situation in four cities (Cork,
Rotterdam, Bochum, Istanbul) and thus expanded our analytical horizons of spaces of dignity.

Course work involved researching relationships to these spaces via ethnographic research, including
non-traditional creative outputs like audio-visual formats, maps, posters, and drawings.

Assignments:

Assignment # 1 (20 %): Students prepared a work program for their own fieldwork, including ethical
integrity, methods (online or on-site), an interview guide, etc. Submission deadline: Mar 11th, 2022

Assignment # 2 (20 %): Presentation of preliminary results from students’ field work (“online field
work” if necessary). Presentations on April 4th and 6th, 2022

Assignment # 3 (60 %): Final paper or audio-visual/digital product (for graded students). Submission
deadline: April 30, 2022

Mentoring activities: Lecturers guided their students through practical and scientific support in their
respective home universities, regarding field work, assignments, and the preparation of presentations
for their respective sessions.

Challenges: Academic calendars do not correspond in the involved countries. Finding a time slot in
the week and in a day proved very difficult since we were situated in three different time zones.

Voices of students: The feedback we received from students was very positive. They enjoyed the
international flair of this project and the ways they could bring in their own ideas in an
interdisciplinary and intercultural setting.
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Find further information: https://www.youtube.com/watch?v=fZlaijggmDk

A co-authored article on the course was recently published in 'Mediapolis' journal: Dignified Spaces
in European Cities: A Co-teaching Experiment — Mediapolis (mediapolisjournal.com)

Dr James Kapald, Dr Martin Radermacher, Dr Katharina Bauer, Dr Nazli Ozkan and Dr ipek Rappas
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Story 17: German language learners in Ireland: a collaborative Life
Writing project within a Virtual Exchange

In the course ‘Life Writing through Technology: An Irish-German Project’, third-level students of
German in Ireland were matched with third-level students from different learning pathways in
Germany. Students received 10-credit points for fulfilment of a biographical project which involved
carrying out interviews in the target language and engaging with qualitative research methods (first
iteration in 2020/21). The module is commencing its fourth iteration in 2023/24.

Objective:

This module enables UCC students to work closely with a German student (at the Fachhochschule
Dresden / Maik Arnold, or the University of Applied Sciences in Regensburg / Julia Buerger) and
complete a life writing project virtually with them. Working closely with their peer, students will listen
as their partner narrates their life-story in German, in turn, they will seek to make meaningful
connections between the spoken word and the lived reality of the person's life. Students will receive
input in English and in German on different methods and approaches to doing interviews and will
work out the best approach for their individual projects (e.g., biographical-narrative interviews or
other).

Procedure:

In the first stage of the course (for approx. 7 weeks) students received thematic input on course
concepts including life writing, qualitative research methods and how to analyse interview data. In
the second half of the course, students were to hold three interviews in the foreign language (FL) and
present their findings in a digital space such as on a WordPress site (first iteration in 2020/21). In the
second iteration, 2022/23) students presented their work in an oral format and wrote up their
projects in a reflective essay. For 2023/24 we are planning to align our assessments in the three
universities (Cork, Dresden, and Regensburg) and utilise reflective journals and presentations in a
more structured way. Students collaborated synchronously within class (MS Teams, breakout rooms)
and informally (asynchronously) after class. The modes used to communicate varied between MS
Teams, What's App and Zoom.

Students’ evaluation:

The feedback, which was carried out in anonymous written formats and in group feedback sessions,
showed that learning happened on a number of levels and within different thematic fields: from
advancement in language skills and personal empowerment particularly in the use of the FL, to
intercultural learning (for example, learning about what it means to belong to a particular cultural
group (Self), and learning about Germany and German culture (Other)). There was also an increase in
digital and critical reflection skills evident in the feedback and awareness of a high level of
transferable skills applicable to other study and work contexts. Students pointed also out that they
appreciated learning how to conduct and analyse interviews (and interview methods) and noted an
improvement in their soft skills (e.g., listening closely). They were surprised by the amount of
knowledge and insight they gained about another person’s life during the project. The course was
evaluated as very good (over 4/5) by students.

Results:

An analysis of student learning has shown that students learned most in the interaction with their
peers, learning through self-disclosure, sharing meaningful experiences, negotiating (difficult) life
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experiences, and expanding their FL skills. The findings also point to evidence of transformational
learning in the sample group.

In-keeping with ethical considerations, participating students signed an informed consent form (to
ensure the anonymity of results and informing them of the author’s research intention). Further
details can be found in the publications below, where a SoTL-approach was adopted as the basis for
reflections on the learning experiences.

Schedule:
COURSE DESIGN
SEPTEMBER-DECEMBER 2021
Focus UCC Activities FHD Activities Weeks
S= student
L=lecturer/s
L-S Thematic input on life-writing, Recruitment of German students, 1-6
biography, interviewing and mtroduction to the VE module
qualitative research methods
L-S UCC-FHD first meeting 7
Thematic input in German on e-portfolios and websites
L-S Thematic input on analysis of Introduction to thematic analysis 7-10
franscripts (thematic analysis) and on
semi-structured interviews
S-S Peer-to-peer inferviews (online) 7-11
L-S Feedback on interview process and student mentoring
S Preparation of blogs and e-portfolios (assignments)
S-S-L. Presentation of assignments and group feedback session 12

Further information can be found here:

Arnold, M. and C. O’Reilly (2023) Lehr-Lern-Innovationen in Pandemiezeiten - Kritische interkulturelle
Reflexion studentischer Lernprozesse im Rahmen eines irisch-deutschen Virtual Exchange, aus der
Konferenz ,,Gemeinschaften in Neuen Medien 2022 Dresden” pp. 113-120, April. Available on:
tud.qucosa.de/api/qucosa%3A84867/attachment/ATT-0/

O’Reilly, C. and M. Arnold (2022) ‘Life-Writing and Virtual Exchange: An Exploration of the Impact on
Students’ Learning Experiences’. Teanga — the Journal of the Irish Association of Applied Linguistics,
30. See: https://journal.iraal.ie/index.php/teanga/article/view/2786

O’Reilly, C., & M. Arnold (2021). Teaching Life Writing in a Virtual Exchange Project: Evaluating the
Impact on Students’ Learning. Perspektiven auf Lehre: Journal for Higher Education and Academic
Development, 1, 26-35. https://doi.org/10.55310/jfhead.10

Claire O’Reilly, UCC
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Story 18: Education for Sustainable Development — a Virtual Exchange

project with partners from school practice

Teacher students from Spain and Germany collaborated on concepts for implementing Education for
Sustainable Development (ESD) in schools. School practitioners and a policy-making institution
presented cases of best practices and were involved in discussions with the students. Based on this,
the students developed their own ideas, guided by their respective teachers as moderators.

Coordinating lecturers: Dr. Henning Feldmann (Ruhr University Bochum, RUB), Dr. Nerea Gutiérrez
Fernandez (University of Deusto, UD), Dr. Luana Ferreira-Lopes (UD), Dr. Arantza Arruti (UD), Lucien
Kemper (RUB), Maya Kriger (Kreidestaub e.V.), Jan Miksch (Kreidestaub e.V.), Dr. Marie Vanderbeke
(RUB)

Title: Sustainable Learning Journey with Virtual Exchange

Setting: The Virtual Exchange (VE) connected 21 teachers and students from UD and 25 teachers and
students from RUB via Zoom. The duration of the exchange was four hours in total and sustainable
school concepts were presented by school representatives from Spain (Jesuitinas, Ayalde) and
Germany (Stemweder Bergschule) as well as by representatives of UN Etxea in Bilbao (Spain).

Target group: Teacher students from the Bachelor of Arts and Master of Education programmes (RUB)
and teacher students from the Primary Education Bachelor’s degree (UD).

Collaborative activity: Ideas and concepts of a sustainable school were developed in groups formed
by students (5 students per group) from both participating universities within a simulation game and
a final discussion was held about different preconditions for Education for Sustainable Development
(ESD) and their implementation in the respective countries.

ECTS: The virtual exchange is integrated into existing courses at the partner universities. At RUB, the
VE is incorporated into the course ‘Sustainable Learning Journey with Virtual Exchange’ and is credited
with 5 ECTS for the B.A. students and 3 ECTS for master’s degree students in education. In the case of
the University of Deusto, the VE is aimed at students taking a degree in Primary Education, specifically
enrolled in the subject Didactics of Foreign Languages I: English, which has 6 ECTS.

Preparation: Prior to the VE, the Deusto and Bochum project leaders prepared materials to provide
students with the necessary information for the exchange. These materials included brief introductions
to the school systems and structures in Germany and Spain and clarifications of the national
regulations for integrating ESD in the classroom. To provide students with practical examples of
successful ESD integration in schools, the project leaders recruited representatives from schools that
excel in ESD integration. These representatives prepared presentations of their ESD concepts and
innovative pedagogical practices at the school level. A timetable was drawn up for the exchange in
consultation between the responsible people from RUB and UD.

Digital tools: MentiMeter and TaskCards were chosen to ensure that students from Spain and Germany
could work together collaboratively and document the results of the group work. The students were
asked to (a) familiarize themselves with the preparatory material and (b) get to know the other group
through a TaskCard-board showing the presentations of the teachers and students in the exchange.

Procedure:

Icebreaker activity: Due to the tight schedule it was not possible for the students from Deusto and
Bochum to get to know each other personally before the exchange, so the first 20 minutes were used
to familiarize the students. In breakout rooms, the students talked about their
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university life and daily routines based on guiding questions, followed by a short introduction of the
respective RUB and UD projects, in which the exchange has been integrated. This was followed by a
discussion on the intention of the exchange: to get to know different forms of implementing ESD in
schools.

Presentation of good practice: To demonstrate the integration of ESD in schools in a practical way,
UNESCO’s Basque representative, UN Etxea, gave a talk on ESD and what materials can help teachers
in the classroom. Afterwards, two Spanish and one German school presented sustainable school
concepts and shared possibilities to concretely implement ESD in their schools.

Collaborative work of the students: After the presentations, the students were asked to participate in
a simulation game based on the question: “What would my ideal ESD-school look like?”. With the help
of material prepared in TaskCards, mixed groups of Spanish and German students discussed the
aspects that are important to them in a sustainable school. They developed their own concept of an
ideal ESD school based on information from their previous studies and examples from the participating
schools. To do this, each group was assigned two categories. These categories were: 1) school
infrastructure, 2) school governance, 3) classroom practice, and 4) school life and community. In doing
so, they developed a school concept that referred to selected Sustainable Development Goals (SDGs)
and ESD practices. The working groups presented their imaginary school and their ESD concept to the
other groups. After the discussion of the school concepts, the students were asked to what extent the
VE has helped them in their future teaching practice. To collect the different statements, students
entered their comments in the digital tool MentiMeter.

Mentoring activities: Since the Sustainable Learning Journey with Virtual Exchange is based on student
teaching, the RUB students were supported by the student group leaders prior to the VE. They
observed the groups during the working sessions and acted as mediators and moderators between the
RUB and UD students. During the exchange, the project leaders from Deusto and Bochum assumed
the role of moderators and provided the digital setting for the VE to take place.

Challenges: Language and interaction. During the first Icebreaker activity, the students reacted rather
cautiously. In addition, it was observed that different approaches to tasks were discussed within the
groups. Some students valued personal exchange and socialization more, while others focused on a
quick solution to the tasks set. In addition, a couple of groups faced technical problems which
prevented them from establishing clear communication. In general, the planned schedule was too
tight. Therefore, during the first project leaders’ reflection session, it was considered to plan the next
VE over several days in the framework of a seminar and to give more time to get to know each other,
exchange ideas and reflect on the intercultural aspects of the exchange.

Dr. Henning Feldmann, Dr. Nerea Gutiérrez Fernandez), Dr. Luana Ferreira-Lopes, Dr. Arantza Arruti,
Lucien Kemper, Maya Kriiger, Jan Miksch, Dr. Marie Vanderbeke
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Stories from the field: Virtual Exchange

Story 19: “Lived Religion in Plural Cities”: a Virtual Exchange project in
Protestant Theology

Teachers at Ruhr University Bochum and University of Deusto collaborated to design a Virtual
Exchange experience in a full block seminar for their students. The course included international
guest lectures and a small research project for the students in internationally mixed small groups.

Setting: Full block course ‘Lived Religion in Plural Cities’, two online blocks of 1,5 days, in between
self-organised small group work and field studies of the students.

Target group: BA and MA students in intercultural Theology and other humanities and social sciences.

ECTS: The course has been integrated at both universities in different (elective) modules and has
been credited for the students with 3 CPs.

Preparation: The teachers agreed to have guest lectures, each with a reading, lecture and discussion
with the students during the seminar. After the first block, students got a task, which they had to
work on in small internationally mixed groups of 3 students in between the two blocks. The second
block was dedicated to the presentation of the students’ group work results.

Procedure: For the first block, the teachers organised a couple of virtual guest lectures of scientists
from all over the world, dealing with a specific religious group in a specific local context. Based on
these lectures, the students’ small groups chose a religious community in their own local context.

Task for the students’ collaborative work: The students compared the two areas: Bask region in
North Spain and Ruhr region in Western Germany regarding the religious community, their habits of
prayer, assembly, buildings, etc. The students had to conduct a small research project, with e.g.
systematic observation, small questionnaires or interviews. They were guided by their teachers. The
groups had to prepare a presentation with discussion for the plenum during the second block of the
course.

Mentoring activities: Students received support in conducting a small research, especially
methodological help.

Challenges: Language and interaction insecurities were a challenge. During the guest lectures,
students remained quite calm and shy. This changed during the small group work. For the next
implementation, the teachers decided to implement the small groups earlier, so that the interaction
and language insecurities can be encountered from the beginning on. Due to students who register
and unregister, it is impossible to set the groups before the beginning of the course.

Voice of students: The course has been evaluated with a questionnaire. The feedback from the
students has been consistently positive. For many, the seminar has been a unique opportunity to look
beyond their own culture and broaden their horizon. Even if they struggled with the English language
at some points, many said that it was an impulse for them to look at more international contexts in
the future. The interdisciplinary approach was also very enlightening for many.

Voice of the teachers: “It is a great experience and broadening the horizon. It also broadens the
network and gives in our case the occasion for a book publication and subsequent research projects.
So, if you want to dedicate yourself to research, it is a great open gate for it. Especially for young
researchers a good opportunity, because it helps a lot to broaden your own network as a young
researcher.”

Dr. Daniel Jara, Prof. Dr. Claudia Jahnel, Prof. Lidia Rodriguez Ferndndez
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Stories from the field: Blended Mobility

Story 20: UNIC Generations’ Lab course: collaborative virtual team

work on case studies in Business studies

Between May-June 2022, UNIC Oulu in collaboration with all UNIC partner universities organised
the first Blended Intensive Program (BIP). UNIC Generations’ Lab was a 5 ECTS course part of the
Entrepreneurship minor at Oulu Business School, the University of Oulu consisting of a virtual and
physical phase with 10 seminars.

The course was based on the design thinking methodology that provides a solution-based approach
to solving problems. During the course, participants worked on solving real-life challenges in
heterogeneous groups consisting of 30 participants from all UNIC partner universities. During the
course, students were divided into 7 groups, each working on a different case study, provided by
UNIC partners and under UNIC CityLabs themes. Throughout the course, students were working
closely with their case representatives in solving their cases and coming up with their final solutions.
During the virtual phase (Seminars 1-5) students were introduced to their case, team, and course
methodology. After Seminar 5 the course continued with the physical phase at the University of Oulu.
At the end of the course, students had the opportunity to present their solutions at the

Future Fest Event and attend the UNIC CityLabs Festival. Overall, the Blended Intensive Program
proved to be successful in bringing together a diverse group of students from different cultural and
academic backgrounds to work together and develop something tangible.

UNIC Team, University of Oulu
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Stories from the field: Blended Mobility

Story 21: Innovation in Foreign Language Education — A Blended

Intensive Programme

A 3 ECTS course has been co-developed by Sina Werner, lecturer in foreign language didactics, to
engage in discussions on traditions and innovations in foreign language education for student
teachers in Germany, Span, Finland, Ireland, Lithuania and Italy. Online lectures and international
online collaboration were concluded by a one week physical meeting on campus in Spain.

Participating universities: Ruhr University Bochum, Germany; University Ledn, Spain; University of
Oulu, Finland; Trinity College Dublin, Ireland; Vitautas Magnus University, Lithuania; University of
Sassari, Italy

Setting: guest lectures, online collaboration and an on-campus week in Leén
Target group: M. Ed. students (student teachers, teaching English as a foreign language)

ECTS: The course has been integrated at both universities (Léon and Bochum) in different (elective)
modules. The students from other universities received a certificate over 3 ECTS.

Procedure: This course was offered as an ERASMUS+ Blended Intensive Programme. This means that
it combined 1) online lectures by invited guest speakers, 2) international online collaboration in
international working groups between student teachers and secondary school teachers and 3) a final
week-long period at the University of Ledn, Spain (in January 2023) in which the participants finalised
and presented their project work together and can take part in other events and activities in Ledn.

The course provided participants with

e anintroduction to various new developments in foreign language teaching;
e opportunities to (critically) reflect on teaching traditions in their countries and to exchange
experiences with participants from other countries.
Participants

e |earned about key issues related to innovation in foreign language education through online
lectures and discussion of reading materials;

e engaged in task-based discussions with student teachers (and in-service teachers) from
various European countries around the theme of innovation in foreign language education
across Europe;

e developed a classroom-based project and learning materials based on the themes of the
course.

Collaborative task: Students developed and presented an innovative teaching project in their
international working groups. It was based on the guest lectures and/or on other innovative teaching
approaches. The students were asked to create a project which combines a series of small tasks and
employs an approach that is not commonly used in the foreign language classroom.

Challenges: The challenges were mainly related to administrative aspects, e.g., how to bring together
the different requirements for students (with and without course integration), or the funding of
physical mobility through Erasmus+ (receiving funding before physical mobility, different funding
amounts at different HEls, etc.).

Voice of students: “| feel that the combination of both modes is key. | don’t think that our
collaboration would have been so easy and comfortable if we haven’t met each other online before.”
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Stories from the field: Blended Mobility

“I think that communicating via online tools is a good way to ‘start’, but meeting physically sure is on
another level. It has value to combine these two modes of collaboration for sure: starting via zoom
probably made it easier to get in touch with the others physically, because they were no complete
strangers.”

Sina Werner, Prof. Dr Robert O’Dowd
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Stories from the field: Blended Mobility

Story 22: Doing business in an international environment. A blended

course in Business/Management

Six organisations, involving universities, a bank as well as a theatre, collaborated for a blended
course in business and management. Students from Croatia, Germany, Portugal and Argentina
participated in the blended program. The activities included traditional lectures, work on case
studies, and quizzes.

Involved organisations: University of Applied Sciences Osnabriick, Germany; University of Zagreb,
Faculty of Economics & Business, Zagreb, Croatia; OPorto Global University, Porto, Portugal;
Universidad Nacional del Sur, Departamento de Economia, Buenos Aire, Argentina; GLS
Gemeinschaftsbank eG, Bochum, Germany; Centre for Theatre Educational Science e.V., Lingen,
Germany.

The course was integrated in the Bachelor Business and Administration and counted 4 ECTS.

Students worked on corporate Reporting in the scope of international, EU and national regulation
influenced by volunteer standards.

Objectives of the course:

e Establishing an annual academic workshop format as a feasible alternative for students
who can’t do a full semester abroad as well as an appetizer for those who consider to do
so.

e Lightening different forms of corporate reporting, its applications and benefits

e Familiarizing students with different cultural approaches. Perceiving diversity as an
advantage.

¢ Enabling students to work in and contribute to a professional international environment

e Sensitize for modern approaches for Corporate Social Responsibly and corporate
sustainability. Sensitizing for corporates being a key player in halting climate change.

¢ Showcasing best practice
¢ Showecasing the benefit of integrating arts and artist thinking for business management
Description:

“What one can’t manage, a lot of us can.” Under this cooperative motto, the program starts with
team building and intercultural activities. Professional content of the Corporate Finance areas under
the viewpoint different cultural approaches act as a basis. These areas then are promoted to be
redesigned by introducing sustainability and arts as tools. This is supported by field trips, one local
and one regional (to a cooperative), there will also be guest speakers invited from practice to transfer
academic and practical knowledge in both ways.

Teaching methods:

Key notes, traditional lectures, modern case studies and quizzes as well as analyses work of
professional media, discussions, on site visits.
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Virtual component description:

The virtual components are there to raise motivation and awareness of students. For the
professional content, a mind-set of purpose and new developments is created, while the latter are
partly cesuras. In addition, country information on politics and habits will be discussed and presented
by joining in teaching methods. The virtual component comprises 2 two-to-three-hour formats with
thought-provoking content held jointly from different parts in Europe and South America.

Assoc. Prof. Kosjenka Dumancic, Vice Dean for International Cooperation and Projects
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Stories from the field: Blended Mobility

Story 23: CityLab ,Integration and Cultural Diversity: focus on Racism”

Representatives of the Ruhr University Bochum and the City of Bochum, as the two largest
employers in Bochum, discussed how to deal with and prevent racism within both organizations.
Based on this discussion, an interdisciplinary group of students conducted a small research project
and presented their results in a public event.

In the CityLab discussion, representatives of the Ruhr University Bochum and the City of Bochum
engaged in a debate on the topic of racism guided by the hosts of the CityLab.

The discussion focused on practical issues like:

e Awareness and white privilege,
e the number of target group oriented offers (from the university and other educational
institutions),

¢ the role of language in an organisation,

e application procedure,

e culturally sensitive and foreign language teaching content

¢ underrepresentation of People of Color as employees in institutions.
In the following semester, students had the opportunity to deal with the topics of structural racism
and practices of critique and dismantling racism in post-industrial European cities in the course
“Racism and the Critique of Racism in Post-Industrial Cities — a Teaching Research Project”.

In a first phase, students engaged with theoretical approaches to structural racism and critique of
racism and used these approaches to analyse manifestations of racism in the institutional context of
municipalities and universities.

In a second phase, principles of engaged and participatory research were discussed and a common
research design was developed. The seminar participants conducted qualitative interviews with
experts from post-industrial cities of the UNIC network (from both academia and the civil society) and
analysed them. During the whole seminar, the students collaborated closely with stakeholders from
the city and the university.

Finally, the students presented the results of their research to the general public at a public event to
which the partners from the city administration and the university who were already involved in the
first discussion, as well as regional stakeholders and citizens were invited. In addition to the
presentation of the students' research results, a panel discussion as well as further workshops were
part of the event. The aim of this event was to raise awareness of the issue of racism and to give
participants ideas on how to counteract structural and everyday racism.

Dr. Daniel Schumann, Michael Weckop
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Stories from the field: Blended Mobility

Story 24: CityLab ,Educational Equity”

A virtual panel discussion with participative workshops identified challenges for Bochum as a post-
industrial City. Students took this up and, guided by their teacher, organised a digital hackathon to
find solutions. The hackathon has been integrated in an elective course.

Various stakeholders in the education sector in the city of Bochum engaged in a virtual panel
discussion on Educational Equity with the participation of around 100 interested attendees, including
central Bochum actors, academics, citizens, students, and the city administration.

Afterwards, the various educational stations were examined in more detail in small groups: early
childhood, school, vocational and academic education as well as out-of-school education and lifelong
learning.

The results of the discussion rounds were condensed and processed by student teams in a hackathon.
Students had the option of either participating in the two-day hackathon as an extracurricular activity
or attending the course "WortWortWort", located in the Ruhr Universities’ electives, where students
received credit points upon successful completion.

A three-person-team composed of students guided by their teacher, Dr. Stephanie Heimgartner,
organized the Hackathon, the implementation into the DigiEduHack-festival and the communication
of Hackathon-related information to the other students inside and outside the course. A close
cooperation was established between the UNIC hackathon team, the Hochschulforum Digitalisierung
(HFD) and the DigiEduHack administrators.

The Hackathon “WORTWORTWORT: Reinventing Art Digitally” took place in a hybrid way. On RUB
campus, for two days, students were participating on site. Students from outside the RUB joined the
teamwork virtually. The students combined the questions they had developed in relation to the
CityLab and the theme of the hackathon into various challenges. Two challenges were related to the
panel discussion on Educational Equity: Team ‘School education” worked on a concept to improve the
training of schoolteachers by putting more emphasis on social inequalities in the curriculum, and how
to avoid them, in addition to regular content. Team ‘Academic education” worked on ideas on how to
address the topic sustainability at universities.

The Hackathon took place in Zoom, using the workspace Moodle. During the teambuilding phase the
participants self-organized to identify potential team members and discuss potential ideas for a
challenge that they further want to work on. The students then had around 24 hours to develop
solution ideas for the challenges and prepare a final presentation. The teams were supported by
teachers and experts who were available to the students as mentors. The presentation of the results
took place in front of experts and interested parties, most of whom had participated in the previous
CityLab and used the results in their own work.

Dr. Stephanie Heimgartner, Ann-Kathrin Albustin, Michael Weckop
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