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Abstract
Helping with homework is one of the most typical ways in which parents become 
involved in their children’s schooling. Previous research has mainly focused on the 
child’s perception of parental homework involvement. The present study examined 
whether parents and their children perceive parental homework involvement dif-
ferently. We analysed data from 881 children, their mothers, and their fathers in 
the German-speaking part of Belgium. We found small to moderate associations 
(r = .23 to r = .60) between child and parent perceptions, the highest association 
being for the quantity of parental involvement. Moreover, both mothers and fat-
hers perceived their own involvement more positively than did their children. Fur-
ther differences were found concerning the gender of parent and child.

Keywords 
parental involvement, homework, children’s perception, parents’ perception

Elterliche Hausaufgabenhilfe aus Kind- und 
Elternperspektive

Zusammenfassung
Bei der elterlichen Hausaufgabenhilfe handelt es sich um eine der gängigsten For-
men wie sich Eltern an der Schullaufbahn ihres Kindes beteiligen. Die bisherige 
Forschung hat sich allerdings hauptsächlich auf die Wahrnehmung des Kindes 
bezüglich der elterlichen Hausaufgabenhilfe fokussiert. In der vorliegenden Stu-
die wurde untersucht, ob Eltern und ihre Kinder die elterliche Hausaufgabenhilfe 

Dr. Sandra Moroni, ORCID: 0000-0001-9294-7186, University of Bern, Fabrikstrasse 8, 
3012 Bern, Switzerland 
email: sandra.moroni@unibe.ch 

Prof. Dr. Hanna Dumont, ORCID: 0000-0003-2910-6311, University of Potsdam, Karl-Lieb-
knecht-Str. 24–25, 14476 Pots dam, Germany 
email: hanna.dumont@uni-potsdam.de



Child and Parent Perceptions of Parental Homework Involvement

275JERO, Vol. 15, No. 2 (2023)

unterschiedlich wahrnehmen. Es wurden Daten von 881 Kindern, ihren Müttern 
und Vätern im deutschsprachigen Teil Belgiens untersucht. Es wurden geringe 
bis mittlere Zusammenhänge (r = .23 bis r = .60) zwischen den Wahrnehmungen 
von Kindern und Eltern gefunden, wobei sich der höchste Zusammenhang für die 
Quantität der elterlichen Hausaufgabenhilfe finden ließ. Außerdem nahmen so-
wohl Mütter als auch Väter ihre eigene Hausaufgabenhilfe positiver wahr als ihre 
Kinder. Weitere Unterschiede wurden für das Geschlecht der Eltern und des Kin-
des festgestellt.

Schlagworte
Elterliches Engagement, Hausaufgaben, Wahrnehmung der Kinder, Wahrneh-
mung der Eltern

1. Introduction

From the moment a child enters school, homework becomes a central component 
of family life. Homework offers parents an insight into their children’s everyday 
school life and an opportunity to support them in their schoolwork. Not surprising-
ly, helping with homework is one of the most typical ways in which parents become 
involved in their children’s schooling (Pezdek et al., 2002; Walker et al., 2004; 
Wingard & Forsberg, 2009).

In the past, many studies have examined the quantity of parental homework in-
volvement, that is how often parents help with homework and how much time they 
invest when doing so. More recently, researchers have shown that the way in which 
parents participate in their children’s homework varies widely (Wingard & Fors-
berg, 2009) and that more help is not always beneficial for the child (Moroni et 
al., 2015; Pomerantz et al., 2007). In fact, studies focusing on the quality of paren-
tal homework involvement found negative associations with academic achievement 
when children perceived their parents’ homework involvement to be controlling or 
intrusive (Cooper et al., 2000; Dumont et al., 2012a; Moroni et al., 2015). Studies 
only found positive associations with academic achievement when parents’ home-
work involvement was perceived by the child as providing support for autonomy, 
emotional support, and/or a good structure (Boonk et al., 2018; Cooper et al., 2010; 
Dumont et al., 2012a; Moroni et al., 2015; Xu et al., 2018).

Previous studies on parental homework involvement have mostly examined the 
child’s perception of parental involvement in the homework process. However, a re-
cent meta-analysis of research on parenting showed that children’s perceptions can 
differ significantly from those of their parents (e.g., Hou et al., 2019). Thus, there 
is reason to believe that children’s perceptions concerning parental homework in-
volvement may also differ substantially from their parents’ perceptions. If this were 
the case, researchers may find different associations between parental homework 
involvement and student outcomes than previously reported. Moreover, when aim-
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ing to improve the quality of parental homework involvement through parental in-
terventions, it is important to understand how parents perceive their involvement 
in the homework process and whether children’s perceptions of the quality of their 
parents’ involvement differ in important ways from those of their parents. There-
fore, the main aim of the present study is to examine whether children and parents 
differ in their perceptions of parental homework involvement. The study addition-
ally investigates whether there are differences between mothers’ and fathers’ home-
work involvement and differences between boys and girls.

1.1 Parental Homework Involvement

In a narrow sense, homework includes all “tasks assigned to students by school 
teachers that are meant to be carried out during non-school hours” (Cooper, 1989, 
p. 7). In a broader sense, homework also includes tasks that are not explicitly given 
to students as “homework”. These tasks are completed outside the classroom but 
still have a didactic function relevant to the classroom, such as practicing for an 
exam (Epstein & Van Voorhis, 2001). Most previous studies are based on a narrow-
er definition of homework. In the present study, we also apply a narrower definition 
of homework.

In recent years, a consensus has developed in the literature on parental home-
work involvement that the quantity of parental homework involvement (i.e., its fre-
quency and duration) is less meaningful for children’s academic development than 
the quality of parental homework involvement (Moroni et al., 2015; Pomerantz et 
al., 2007). Regarding the quality of parental homework involvement, a distinction is 
usually made between different dimensions. Many previous studies were conduct-
ed on the basis of the self-determination theory proposed by Deci and Ryan (1985, 
1987, 2002), which postulates three basic human needs: the need for competence, 
the need for autonomy, and the need for relatedness. These innate needs are facili-
tated when parental behaviour is characterized by structure, support for autonomy, 
and interpersonal involvement; they are undermined when parental behaviour is 
controlling, that is, when it is characterized by pressure, intrusiveness, and domi-
nance (Dumont et al., 2014; Grolnick, 2009; Grolnick et al., 1997).

Many empirical studies have supported these theoretical predictions – they have 
found positive associations with academic achievement when children perceived 
their parents’ homework involvement as well-structured and supportive of their au-
tonomy and emotional well-being (Boonk et al., 2018; Cooper et al., 2010; Dumont 
et al., 2012a; Gonida & Cortina, 2014; Moroni et al., 2015; Xu et al., 2018) and neg-
ative associations when children reported that their parents were controlling or in-
terfering (Dumont et al., 2012a; Gonida & Cortina, 2014; Karbach et al., 2013; Mo-
roni et al., 2015; Pomerantz et al., 2005; Silinskas & Kikas, 2019b). Furthermore, 
empirical studies have shown that the quality of parental homework involvement is 
also associated with students’ motivation and engagement with learning (Patall et 
al., 2008). For example, students’ persistence has been shown to be positively as-
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sociated with supportive parental homework (e.g., Silinskas & Kikas, 2019a; Vilja-
ranta et al., 2018) and negatively associated with interfering parental homework in-
volvement (e.g., Dumont et al., 2014; Silinskas & Kikas, 2019b). Moreover, Dumont 
et al. (2012b) found positive associations between parental support and academic 
self-concept and homework self-efficacy, and negative associations between paren-
tal interference and academic self-concept and homework self-efficacy.

It is important to note that these findings are largely based on children’s percep-
tions. However, children’s perceptions may be fundamentally different from par-
ents’ perceptions.

1.2 Discrepancies Between Children’s and Parents’ Reports of 
Parenting

In research on parenting, various studies have focused on discrepancies between 
parents’ and children’s perceptions. In the last years, two meta-analyses were pub-
lished summarizing the empirical evidence. In their meta-analysis of 85 studies, 
Korelitz and Garber (2016) investigated the degree to which parent-child reports 
agree or disagree regarding three parenting behaviours: acceptance, psychological 
control, and behavioural control. They found low to moderate correlations, rang-
ing from r = .23 to r = .29, depending on the dimensions. With regard to mean-level 
differences, parents’ reports about their parenting behaviours were more favour-
able than their children’s reports. Another meta-analysis of 313 studies by Hou et 
al. (2019), which focused on adolescents, also found a small to moderate correla-
tion between parent- and adolescent-reported parenting (r = .28). Parents perceived 
their parenting more positively than did children – a difference that was small but 
statistically significant. Similar findings also exist for parental involvement. Studies 
have shown that parents perceive themselves to be more involved in their children’s 
academic pursuits than their children do (Marchant et al., 2001) and that parent 
and child reports showed low correlations (Reynolds, 1992). Initially, these discrep-
ancies were often interpreted as measurement errors (e.g., Jessop, 1981). However, 
researchers have suggested that such discrepancies may be meaningful, internally 
consistent, and stable over time (De Los Reyes, 2011; Laird & De Los Reyes, 2013).

Why do parents perceive their relationships with their children and their pa-
rental behaviours more positively than the children themselves do? Bengtson and 
Kuypers (1971) reasoned that these differing perceptions were due to the fact that 
parents tend to emphasize the positive aspects of the parent-child relationship, 
while children tend to strive for independence from their parents. This means that 
children tend to try to distance themselves from their parents’ values and there-
fore tend to devalue the positive aspects of the parent-child relationship. Another 
possible theoretical explanation for the discrepancies in perceptions of parenting 
has been offered by De Los Reyes and Ohannessian (2016) in their operations triad 
model. The model proposes two hypotheses to explain these discrepancies. Accord-
ing to the first hypothesis, because children strive for more autonomy as they grow 
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older, discrepancies in perceptions of parenting between children and parents may 
be an indicator of adaptive child development (adaptive hypothesis). However, such 
discrepancies could also indicate problems in family functioning and/or low rela-
tionship quality between children and parents (maladaptive hypothesis). Presum-
ably, children who have a poorer relationship with their parents show less under-
standing of parental behaviour and rate it less positively.

In summary, the study of perceptual discrepancies between parents and children 
is thus important to reveal the multiple subjective realities in family relationships 
(Conway, 2011).

1.3 Parent- Versus Child-perceived Parental Homework 
Involvement

Previous research on parental homework involvement has mostly focused on chil-
dren’s perceptions (Dumont et al., 2012a; Moroni et al., 2015; Nunez et al., 2017; 
Silinskas & Kikas, 2019b). Many authors have argued that children’s responses or 
ratings are most appropriate because the child’s perception of parenting or parental 
involvement is most influential for later child outcomes (e.g., Grolnick et al., 1991; 
Grolnick & Slowiaczek, 1994; Hoover-Dempsey et al., 2005; Keith, 1991). Moreover, 
previous research has shown that, when compared to external observations, chil-
dren’s reports are more valid and reliable than parents’ reports (e.g., Gonzales et 
al., 1996; Sessa et al., 2001).

Although researchers have had good reasons for focusing on children’s percep-
tions in previous research on parental homework involvement, we should not ig-
nore potential discrepancies between parents’ and children’s perceptions. It is cru-
cial to know whether and to what extent parents’ and children’s perceptions differ 
when designing parent interventions and counselling parents as to their parenting 
behaviours. However, discrepancies between children’s and parents’ perceptions of 
parental homework involvement – the most typical form of parental involvement – 
have rarely been examined in previous research. The few studies that were con-
ducted found a moderately positive correlation between the parents’ and the child’s 
perception at best. For example, Wild and Remy (2002) examined 304 third-grad-
ers and their parents. They used the same scales for parents and children as far as 
possible for the following four dimensions: directive-controlling instruction, auton-
omy-supporting instruction, emotional support, and structure. Students’ and par-
ents’ perceptions of autonomy support were not associated with each other, while 
correlations for the other dimensions ranged from r = .15 to r = .35. Katz et al. (2011) 
analysed data for 135 dyads of fourth-grade Jewish-Israeli children and their par-
ents. They found a correlation of r = .23 between students’ and parents’ perceptions 
of parents’ need-supportive behaviour in homework. Tunkkari et al. (2021) exam-
ined 847 Finnish adolescents and their mothers (N = 662). They found a correlation 
of r = .24 between students’ and mothers’ perceptions of autonomy support and a 
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correlation of r = .44 between students’ and mothers’ perceptions of psychological 
control.

Given these findings, it is likely that children’s perceptions differ substantial-
ly from those of their parents. Moreover, differences between children’s and par-
ents’ perceptions may also depend on the gender of the parent and the child. So 
far, studies have either only considered the mother’s perception of her homework 
involvement, or they have equated the mother’s perception with the father’s per-
ception. Regarding parenting, previous studies have reported gender differences in 
parenting style. On average, mothers still spend more time taking care of children 
than fathers (Cano et al., 2019; Craig, 2006; Jones & Mosher, 2013). For exam-
ple, Stephens (2009) found that fathers spend less time with their children and en-
gage in more punishment, whereas mothers are more caring, over-protective, and 
supportive. Furthermore, previous findings have shown that parenting may differ 
for girls and boys. For example, parents were more authoritarian and controlling 
with boys and more authoritative with girls (Barnhart et al., 2013; Endendijk et al., 
2016). Thus, the question arises of whether there were gender-specific differences 
between mothers and fathers and between sons and daughters with regard to pa-
rental homework involvement. However, to our knowledge, the perceptions of the 
child, the mother, and the father have not been compared in one single study on pa-
rental homework involvement so far.

1.4 The Present Study

Research on parenting has recently revealed meaningful discrepancies between par-
ents’ and children’s reports (Hou et al., 2019; Korelitz & Garber, 2016) and pointed 
to gender differences between mothers and fathers, as well as between sons and 
daughters (Barnhart et al., 2013; Endendijk et al., 2016; Stephens, 2009). There is 
emerging evidence that discrepancies between parents’ and children’s reports may 
also exist for the most common form of parental involvement, parental homework 
involvement (Katz et al., 2011; Tunkkari et al., 2021; Wild & Remy, 2002).

The aim of the present study is thus to examine differences between parents’ and 
children’s perceptions of parental homework involvement – in more depth – taking 
into account both the quantity and the quality of parental homework involvement. 
Importantly, we differentiate between mothers’ and fathers’ homework involvement 
and consider differences between boys and girls. First, we analyse (1a) how strong-
ly children’s and parents’ perceptions of the quantity and the quality of parental 
homework involvement are correlated with each other and (1b) whether there are 
mean-level differences between children’s and parents’ reports of the quantity and 
the quality of parental homework involvement. Based on previous results, we expect 
a moderately positive correlation between the parents’ and the children’s perception 
of parental homework involvement. Moreover, we expect parents to perceive their 
own involvement more positively than their children do.
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As the study differentiates between mothers and fathers, we also examine (2a) 
how strongly the perceptions of the mother and the father correlate with each other 
and how strongly the child’s perception of the mother and the child’s perception 
of the father correlate with each other. Given that mothers’ and fathers’ help dur-
ing the homework process may be quite different, we expect low associations. Fur-
thermore, we analyse (2b) whether there are mean-level differences between the 
mother’s perception of her homework involvement and the father’s perception of 
his homework involvement and whether there are mean-level differences between 
children’s perceptions of mothers’ and fathers’ homework involvement. We expect 
mothers to engage in their children’s homework more often and in a more support-
ive way than fathers.

Additionally, we looked at mean-level differences (3a) between boys’ and girls’ 
perceptions of their fathers and mothers’ homework involvement and (3b) between 
mothers’ and fathers’ perceptions of their homework involvement with their daugh-
ter or their son. Based on previous findings, we expect both parents to show higher 
levels of parental homework involvement and more intrusive behaviour with sons 
than with daughters.

2. Method

2.1 Sample and Procedure

The sample used in the present study came from a longitudinal study on private tui-
tion and homework in the German speaking part of Belgium. This study was con-
ducted by the College of Teacher Education Berne, Switzerland. Data were collected 
in the first to seventh grade at all ten German-speaking secondary schools. Student 
questionnaires were administered during regular school hours in intact classrooms. 
At the first measurement point, two parent questionnaires (one for the mother 
and one for the father) were sent home with the children. Parents were asked to 
give their consent for their children’s participation. All participating students and 
parents were informed about their right not to participate and assured that their 
data would be used anonymously and for scientific purposes only. For the present 
study, we used data from 881 students (46.8 % male), their parents (79.1 % moth-
ers and 20.9 % fathers) which were collected at the first measurement point. At this 
time, students were M = 14.11 (SD = 1.73) years old (24.7 % seventh grade secondary 
school, 24.0 % eighth grade, 17.7 % ninth grade, 15.7 % tenth grade, 10.7 % eleventh 
grade, 6.9 % twelfth grade, 0.2 % thirteenth grade). 14.3 % of the students were from 
immigrant families (defined as both parents born outside of Belgium), and 9.99 % 
indicated that they did not speak German at home.
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2.2 Instruments

The student and parent questionnaires allowed us to measure three dimensions of 
perceived quality of parental homework involvement, that is, supportive involve-
ment, intrusive involvement, and structure. Responses were given on a 4-point Lik-
ert scale, ranging from 1 (completely disagree) to 4 (completely agree). All items on 
the quality of parental homework involvement were adapted from Wild (1999) and 
published by Dumont et al. (2014) after empirical confirmation of the factor struc-
ture. Table 1 shows all items for the three dimensions of parental homework in-
volvement and the internal consistency of the scales used.

Table 1: Items and internal consistency of the quality of parental homework involve-
ment

Cronbach’s alpha

Mother Father

Supportive involvement

Children’s responses
Parents’ responses

α = .72
α = .55

α = .84
α = .68

1. My mother/father helps me with homework if I ask her.//I help my child with 
homework if he or she asks me.

2. My mother/father always helps me with my homework when I struggle.//I al-
ways help my child with her/his homework when she/he struggles.

3. I can always talk to my mother/father about my homework.//My child can al-
ways talk to me about her/his homework.

4. When it comes to homework, my mother/father doesn’t tell me what to do im-
mediately but listens to how I would do my homework.//When it comes to 
homework, I don’t tell my child what to do immediately but I listen to how he/
she would do her/his homework.

Intrusive involvement

Children’s responses
Parents’ responses

α = .75
α = .77

α = .75
α = .74

1. My mother/father always interferes when I’m doing my homework.//I always 
interfere when my child is doing his or her homework.

2. My mother/father sometimes helps me with my homework even when I don’t 
need any help.//I sometimes help my child with her/his homework even when 
she/he doesn’t need any help.

3. My mother/father sits next to me when I’m doing my homework and imme-
diately corrects me if I do something wrong.//I sit next to my child when she/
he’s doing her/his homework and I immediately correct her/him if she/he does 
something wrong.

4. My mother/father threatens me with punishments (e.g., banning me from 
watching TV) if I don’t try hard enough with my homework.//I threaten my 
child with punishments (e.g., banning me from watching TV) if she/he doesn’t 
try hard enough with her/his homework.
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Cronbach’s alpha

Mother Father

Structure

Children’s responses
Parents’ responses

α = .82
α = .75

α = .88
α = .81

1. My mother/father helps me to have all the necessary tools (e.g., ruler, pens, 
etc.) available when I do my homework.//I help my child to have all the neces-
sary tools (e.g., ruler, pens, etc.) available when he/she does his/her homework.

2. My mother/my father wants me to do my homework first before I meet up with 
friends.//I want my child to do her/his homework first before she/he meets up 
with friends.

3. It is important to my mother/father that I have enough time to do my home-
work.//It is important to me that my child has enough time to do her/his home-
work.

4. My mother/father ensures that I do my homework in a quiet environment 
where I am not disturbed by music, TV or phone calls, for example.//I ensure 
that my child does her/his homework in a quiet environment where she/he is 
not disturbed by music, TV or phone calls, for example.

5. My mother/father explained why it is important to do homework at a desk and 
not in front of the TV, for example.//I explained to my child why it is important 
to do homework at a desk and not in front of the TV, for example.

6. My mother/father ensures that I have enough time to do my homework.//I en-
sure that my child has enough time to do her/his homework.

The quantity of parental involvement in homework was measured via the ques-
tion “How often does your mother/father help you with your homework?” (“How 
often do you help your child with his/her homework?”). Responses were given on 
a 6-point Likert scale (0 = never, 1 = less than once a week, 2 = about once a week, 
3 = about twice, three times a week, 4 = about four, five times a week, 5 = always).

2.3 Statistical Analyses

To address our hypotheses regarding the association between the different perspec-
tives on parental homework involvement (research questions 1a and 2a), we calcu-
lated correlations. To address our hypotheses regarding mean-level differences in 
parental homework involvement between children and parents (research question 
1b), mothers and fathers (research question 2b), and boys and girls (research ques-
tions 3a and 3b), we tested whether the means of the respective groups differed sta-
tistically from one another and calculated effect sizes using Cohen’s d. All analyses 
were conducted in Mplus 8 (Muthén & Muthén, 1998–2013), using the full infor-
mation maximum likelihood estimation (see Enders, 2010). Moreover, we used the 
analysis option Type = Complex implemented in Mplus to account for the multi-lev-
el structure of the data.
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3. Results

3.1	 Differences	Between	Parent-	and	Child-perceived	Parental	
Homework Involvement

The associations between parent- and child-perceived parental homework involve-
ment (research question 1a) are shown in Table 2. For both parents, the strongest 
associations – r = .60 for mothers and r = .56 for fathers – were found for the quan-
tity of parental homework involvement. The associations between the parent- and 
child-perceived quality of parental homework involvement were markedly smaller, 
ranging from r = .26 to r = .36. The exception was mothers’ intrusive involvement, 
which exhibited a higher association of r = .51.

Table 2: Correlations of parent- and child-perceived parental homework involvement

 Quantity 
of parental 

homework in-
volvement

Supportive  
involvement

Intrusive  
involvement

Structure 

Mother (Child’s response) vs.  
mother (Mothers’ response)

.60*** .26*** .51*** .36***

Father (Child’s response) vs.  
father (Fathers’ response)

.56*** .28*** .32*** .30***

Note. * p < .05. ** p < .01. *** p < .001. 

Results for mean-level differences between child and parent reports (research ques-
tion 1b) are shown in Table 3. Comparing the child’s responses with the mother’s 
responses regarding homework involvement, we found that mothers considered 
themselves as more supportive, more structuring, and less intrusive than did their 
children. Fathers assessed themselves as more supportive and more structuring 
than did their children. For both parents, the largest effect sizes were found for per-
ceptual differences regarding the provision of structure during the homework pro-
cess. No perceptual differences were found for the quantity of parental homework 
involvement between child and parent reports.

3.2	 Differences	Between	Mothers’	and	Fathers’	Homework	
Involvement

Regarding our second research question, we first analysed correlations between 
mothers’ and fathers’ homework involvement – as perceived by the parents them-
selves and their children (research question 2a; Table 4). Regardless of whether we 
looked at the parent or child data, we found moderate to high associations between 
mothers’ and fathers’ parental homework involvement perceptions, ranging from 
r = .34 for mothers’ and fathers’ perceptions of their own supportive involvement to 
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r = .68 for the structure provided by mothers and fathers as perceived by the child. 
In each case, we found higher correlations when using the children’s responses than 
when using the parents’ responses.

Regarding mean-level differences between mothers’ and father’s homework in-
volvement (research question 2b; Table 5), both the children and parents them-
selves reported similar differences. That is, children reported a higher quantity of 
parental homework involvement, more supportive involvement, and more structure 
from their mothers compared to their fathers, but they also reported more maternal 
interference. Regarding the parents’ responses, mothers reported a higher quantity 
of parental homework involvement, more supportive involvement, and more struc-
ture than fathers. Interestingly, mothers and fathers themselves did not report dif-
ferent levels of intrusive involvement, but children did perceive their mothers to be 
more intrusive than their fathers.

3.3	 Gender	Differences	Regarding	Parental	Homework	
Involvement

Finally, we investigated whether there were mean-level differences between boys’ 
and girls’ perceptions of their fathers’ and mothers’ homework involvement (re-
search question 3a) and mother’s and father’s perceptions of their homework in-
volvement with their daughter or son (research question 3b). Overall, we found that 
children and parents had similar perceptions regarding gender differences (Table 
6). That is, boys reported more homework involvement, more intrusive involve-
ment, and more structure on the part of the mother than girls. Moreover, boys as-
sessed their father’s homework involvement as less supportive and more intrusive 
than female students. Regarding the parents’ responses, mothers of boys assessed 
themselves as more involved, as more intrusive, and as more structuring than 
mothers of girls. Additionally, fathers of boys considered themselves more intrusive 
and structuring than fathers of girls. The largest effect sizes were found for differ-
ences between boys and girls in mothers’ intrusive involvement, which was the case 
for both the child’s and the mother’s perspective.
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4. Discussion

4.1	 Differences	in	Children’s	and	Parents’	Perceptions	of	
Parental Homework Involvement

Previous research on parental homework involvement has mainly focused on chil-
dren’s perceptions of their parents’ involvement in the homework process. Even 
though there are good reasons for doing so – information provided by children is 
considered a valid source of information for recording parental parenting behaviour 
(Gonzales et al., 1996; Sessa et al., 2001) and the child’s perception of parental in-
volvement may influence later child outcomes (e.g., Grolnick et al., 1991; Grolnick & 
Slowiaczek, 1994; Keith, 1991) – it is important to note the meaningful differenc-
es in children’s and parents’ perceptions. While there is now quite robust evidence 
for discrepancies between children’s and parents’ perceptions of general parenting 
(Hou et al., 2019; Korelitz & Garber, 2016), very few studies have investigated such 
differences for parental homework involvement – the most common form of paren-
tal involvement.

Therefore, in the present paper, we investigated differences between the percep-
tions of children and parents regarding the quantity and quality of parental home-
work involvement, while distinguishing between mothers’ and fathers’ involvement. 
At best, we found small to moderate positive associations between perceptions, with 
larger associations emerging for the quantity of parental homework involvement. 
These results are consistent with the limited findings to date concerning the asso-
ciations between the different perceptions of parental homework involvement (Katz 
et al., 2011; Tunkkari et al., 2021; Wild & Remy, 2002). In line with previous re-
search on parenting (Hou et al., 2019), parents perceived their own homework in-
volvement more positively than children did. Consistent with previous studies on 
parental homework involvement (Tunkkari et al., 2021), the correlation between 
children’s and parents’ perception for intrusive involvement was stronger than for 
supportive involvement. This may be due to the fact that, as children strive for more 
autonomy as they grow older, they perceive their parents as less autonomy support-
ive. Finding the largest correlations regarding the quantity of parental homework 
involvement is probably related to the fact that it is easier for both children and 
parents to assess the quantity rather than the quality of parental homework help.

Moreover, our analyses showed that mothers assessed their own involvement in 
the homework process more positively than fathers did. These differences were also 
reported by children. However, children also reported that mothers were more in-
trusive than fathers during homework. One possible reason for this finding may be 
that mothers are more likely than fathers to take on cognitive demands in everyday 
family life (e.g., Harrington & Reese-Melancon, 2022), such as reminding children 
about their homework. This may lead children to perceive their mothers as more 
intrusive. 

Finally, we found gender-specific differences in the perception of parental home-
work involvement: Mothers of boys helped more often with homework than moth-
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ers of girls – a finding which was consistent across the mothers’ and the children’s 
perspective. Moreover, boys assessing their mothers reported more supportive in-
volvement and more structure, but also more interference, than female students 
did, whereas female students experienced their fathers as less interfering and more 
supportive than boys. We found almost the same gender differences in parents’ re-
sponses. Bhanot and Jovanovic (2005) found similar gender-specific differences re-
garding intrusive involvement: In a study with 38 fifth- to eighth-grade students 
and their parents, boys reported more interfering homework involvement than girls. 
Given that intrusive involvement has been shown to lead to lower achievement (Du-
mont et al., 2014), the observed differences in the quality of parental homework in-
volvement between boys and girls are alarming, as they may eventually contribute 
to gender-related educational inequalities.

4.2 Limitations and Implications for Future Research

Even though our study had several strengths – most notably, it simultaneously as-
sessed responses from children, mothers, and fathers concerning parental home-
work involvement – several limitations need to be noted. First, due to the voluntary 
nature of participation, the results of the present study should be replicated with 
larger representative samples. Second, the present data do not allow us to draw 
any conclusions about the relative importance of child vs. parent perceptions for 
children’s learning and their achievement development. Third, while it would have 
been interesting to systematically investigate moderator variables of the observed 
differences between children and parents other than gender (e.g., age of the child, 
family structure), we were unable to do so due to the lack of data in this regard. 
For example, future studies could investigate whether parents and children tend to 
converge in their perceptions as children age or whether they differ more and more 
from each other. For example, it may be that adolescents, who increasingly strive 
for more autonomy, perceive parental homework involvement as interfering much 
more quickly than younger children. 

Fourth, we measured the quality of parental homework involvement via the 
three dimensions supportive involvement, intrusive involvement, and structure. 
Future research should investigate whether parental homework involvement can 
be supplemented by other dimensions, such as autonomy-supportive structure (see 
Dettmers et al., 2020). Finally, it should be noted that the present study was con-
ducted before the Covid-19 pandemic. The pandemic has led to changes in home-
based parental involvement, for example, an increase of parental involvement dur-
ing the school closures (e.g., O’Connor et al., 2021; Ribeiro et al., 2021). Parents’ 
approaches to guiding their children’s learning at home appear to have changed as 
well. For example, Suárez et al. (2022) found that parents increased their emotional 
and motivational support for their children compared to normal circumstances, but 
also higher levels of conflict and stress within the family. 
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Despite these limitations, we believe that our study has the potential to advance 
future research on parental homework involvement because it demonstrates that 
children’s and parents’ perceptions differ in meaningful ways. Thus, our findings 
suggest that in future research on parental homework involvement, it may be useful 
to include both child and parent perceptions when investigating the consequences 
of parental homework involvement for student outcomes. Another interesting and 
important avenue for future research would be to directly investigate why parents 
and children tend to disagree with each other. Finally, more studies should examine 
parental homework involvement through observations rather than questionnaire 
surveys (for a good example, see e. g., Hyde et al., 2006), in order to gain a more 
objective view on how parents become involved in the homework process.

4.3 Implications for Practice

The results of our study are also important for improving the quality of parental 
homework involvement through interventions that advise parents on how to help 
their children with homework – in particular since homework involvement is often 
a highly stressful, emotionally charged, and conflict-provoking situation in families 
(Wingard & Forsberg, 2009). Given that parents’ perceptions can differ fundamen-
tally from those of their children, teachers and counsellors who aim to improve the 
homework situation in families should not rely on one source of information alone 
but should always take both children’s and parents’ perceptions into account and 
address potential discrepancies. Parents need to be made aware that their children 
may perceive their involvement very differently from how they do. Thus, parents 
are well advised to directly ask their children how they perceive their homework in-
volvement.
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