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Abstract 

The study examines undergraduate students' learning experience in a community-based 

research service-learning course. The focus is on the lessons learned from the visit and 

cooperation with social organisations and from the contact with vulnerable people. We 

obtained data through qualitative interviews using inductive coding following the specific 

qualitative content analysis approach proposed by Mayring. The research population consisted 

of 13 geography students in the bachelor's degree programme at the Ruhr University Bochum, 

Germany. Despite the restrictions during the COVID-19 pandemic, it was possible to 

demonstrate that the experiences positively contributed to character development. Students 

developed a greater understanding of life realities that differ from their own. The importance 

of not having prejudices, being tolerant, helping others, and being grateful for one's own life 

situation were also mentioned as learning effects. In addition, a wide range of theoretical and 

practical knowledge was gained, including knowledge on how to deal with vulnerable people 

in daily life and expertise in the structure, local distribution and working methods of social 

organisations and assistance service providers. Our findings demonstrate that collaboration 

with social organisations in service-learning or community-based research projects, as well as 

working with vulnerable groups of people, offers a holistic learning experience and can make 

an important contribution to value-oriented education. 

Keywords: community-based research, learning outcome, service-learning, student  

1. Introduction 

Experiential learning, such as service-learning and community-based research, or research-

based teaching and learning, demonstrates a strong focus on students as learners. The positive 

learning effect for students extends far beyond the acquisition of subject-specific skills, as has 

been proven in numerous empirical studies. Eyler et al. (2001) summarised the results of other 

empirical studies on the effect of service-learning in higher education on students. They pointed 

out that there are many positive effects, which can be categorised into personal outcomes, social 

outcomes, learning outcomes, career development, and beneficial effects regarding the 
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relationship with the institution. Research-based teaching and learning also yield a wide range 

of learning effects for students in non-subject-specific competence areas, which fall 

particularly within the area of research competencies (cf. Thiem et al., 2023). The university 

course we conducted combined various elements of both teaching experiences, community-

based research or research-based teaching and learning (see for example Huber & Reinmann, 

2019) and service-learning (see for example Furco, 1996). Both teaching formats have become 

significantly more important due to the shift towards a more student-centred and constructivist 

approach to teaching in higher education. 

In the following, we would like to briefly describe the specific teaching concept of the newly 

developed course in the bachelor's degree programme in geography, for which the 

accompanying research was conducted, focusing on the specific learning outcomes achieved 

by the students. The development and implementation of the university course were financially 

supported by a funding programme of the Ruhr University Bochum from October 2019 to July 

2020 (see Ruhr University Bochum, 2020). It was an elective course in the "study project" 

module, project-related, with a duration of two semesters and a total workload of 12 credit 

points. Some of the lessons were seminar-based with group work phases and took place in the 

seminar room during the first half of the project course. These lessons served primarily as an 

introduction to the course's topic "social inequality, poverty and housing". 

Addressing this issue is particularly relevant in the Ruhr region, in our opinion, a region with 

a turbulent history and that has undergone economic restructuring since the coal and steel crisis 

in the 1950s and 1970s (cf. Fuchs, 1992; Wehling, 2022; Keil & Wetterau, 2012). A 

transformation from a region that was long dominated by a single industry, the coal and steel 

industry, and was economically powerful, to a region with a declining industry, high 

unemployment, population decline and the dismantling of infrastructure that is no longer 

needed (cf. Fuchs, 1992; Keil & Wetterau, 2012) to a now renaturalised and economically 

diversified region with a focus on the service-driven economy and an increasing importance of 

the knowledge economy (Kiese, 2019) that nevertheless still has problems to contend with and 

has not yet quite caught up with the economically successful regions in Germany (Bogumil & 

Heinze, 2021). 

The seminar sessions also covered the theoretical basics of project management and teamwork. 

The students were introduced to the specific teaching concept. They developed their research 

ideas in three project groups, which they then worked on in collaboration with partner 

organisations, three social organisations in the cities of Bochum and Essen in the Ruhr area. 

To introduce the students to the topic, a social city tour was also organised, led by a former 

homeless person. Meetings with social organisations and vulnerable individuals were prepared, 

accompanied, and reflected upon collaboratively. The experienced lecturer provided advisory 

support for the further project work in the research teams. Due to the COVID-19 pandemic, it 

was necessary to adapt the course schedule. The course was continued in a purely online 

setting. Unfortunately, direct face-to-face contact with social organisations and people affected 

by homelessness was then no longer possible. Our accompanying research study, as presented 

in this paper, focuses, therefore, on the first part of the course. 

Further details on the teaching concept mentioned above will not be provided here; the specifics 

are presented in the relevant literature and are described in the other published sub-studies of 

the overall research study on our community-based research service-learning course. Reference 

is made to these publications again at this point.  

This research study aimed to explore the learning outcomes of students, including the 

knowledge they acquired, the skills and expertise they developed, and the insights they gained, 

particularly from interacting with vulnerable individuals and exchanging ideas with employees 
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of social organisations. We believe that the results of our research can be useful for other 

university lecturers who wish to conduct or implement similarly designed, project-based 

courses in collaboration with social organisations, focusing on socially relevant issues. In line 

with the qualitative research paradigm followed, our research questions for this study arose 

from our teaching practice and the real world, rather than being developed as hypotheses from 

theory (cf. Marshall & Rossman, 1989). At the same time, we wanted to supplement and 

expand on the results of other empirical studies with our research. 

We investigated the following main research questions in our research study: 

Research Question 1: What was learned from the contact/work with so-called 

vulnerable individuals? 

Research Question 2: What was learned from the contact/work with the social 

organisations? 

A review of the literature showed that contact, interpersonal interactions and working with 

homeless people help students to develop a more nuanced and positive image of vulnerable 

individuals (Buch & Harden, 2011; Hocking & Lawrence, 2000; Knecht & Martinez, 2009, 

2012; Richmond & Noone, 2020; Stolley et al., 2008) and that students gain a deeper 

understanding of complex societal problems through such learning experiences (Anderson et 

al., 2023; August-Brady et al., 2013; Copeland et al., 2021; Hocking & Lawrence, 2000; 

Hughes et al., 2012; Hunt & Swiggum et al., 2007; Lashley, 2007; Phillips, 2012; Pierangeli et 

al., 2018; Stolley et al., 2008; Williams, 2016). In addition, awareness of people affected by 

homelessness and poverty or on a more deeper level empathy is raised (Buch & Harden, 2011; 

Gardner & Emory, 2018; Hocking & Lawrence, 2000; Hughes et al, 2012; Knecht & Martinez, 

2012; Lashley, 2007; Park et al., 2019; Pierangeli et al., 2018; Richmond & Noone, 2020; 

Williams, 2016), negative preconceptions are reduced and students become aware of existing 

prejudices (Anderson et al., 2023; August-Brady et al., 2013; Buch & Harden, 2011; Copeland 

et al., 2021; Hocking & Lawrence, 2000; Hughes et al, 2012; Hunt, 2017; Knecht & Martinez, 

2009, 2012; Park et al., 2019; Reeb et al., 2024; Stolley et al., 2008; Williams, 2016) and the 

ability is developed, not to adopt the prejudices of others and to treat people without prejudices 

(Civitelli et al., 2021). The experiences gained, discussions held, and direct interactions with 

those affected also lead to an increased desire to become active, to help and to do something 

for the homeless and against social injustice in the community (August-Brady et al., 2013, 

Buch & Harden, 2011; Hocking & Lawrence, 2000; Park et al., 2019; Williams, 2016)  In 

addition, students become aware of their power through service or their later professional 

influence to act and their ability to bring about change (Buch & Harden, 2011; Gardner & 

Emory, 2018; Park et al., 2019; Reeb et al., 2024; Williams, 2016) and recognise their 

privileged position (Hughes et al., 2012; Reeb et al., 2024). The fear of approaching vulnerable 

people, coming into contact with them and dealing with them also diminishes; students 

probably feel more comfortable dealing with them (Bittner & Kempchen, 2024b; Gardner & 

Emory, 2018; Knecht & Martinez, 2009, 2012; Stolley et al., 2008; Williams, 2016). In their 

empirical study using the APS (Attitudes toward Poverty Scale) and the BRPH (Relationship 

between Poverty and Health Scale), Proctor et al. (2010) were able to show that advanced 

students of medicine, of other health-related courses and, in particular, social work students, 

changed their attitudes for the better by participating in a short experiential learning programme 

with associated personal contact with people affected by poverty. Additionally, changes in 

attitudes towards poverty and health were also observed. It should also be emphasised that such 

holistic learning experiences, with their manifold positive effects on, among other things, the 

personal development, civic engagement and social behaviour of students, as comprehensively 

described in the studies cited, also place demands on students and challenge them. Reference 
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is made here, for example, to Hunt & Swiggum (2007), who, in their qualitative accompanying 

study of a service-learning project with nursing students working with homeless families, show 

that the intensive and enlightening experiences, the observations made and the reflection 

processes are associated with high emotional demands on the students and that building 

relationships is also associated with difficulties. Civitelli et al. (2021) were able to show that 

participants in service-learning experiences with marginalised, undocumented migrants and 

homeless individuals predominantly reported being better able to build relationships and 

interact with marginalised individuals afterwards. 

In the following sections, we will present the research design for the accompanying study, 

explain the data collection and analysis methods used, and present the study's results. It should 

be emphasised that RQ 1 primarily refers to homeless people or people who have previously 

been affected by homelessness. This is due to the fact that two of the three student project 

groups focused on a research topic related to homelessness. Only one project group with the 

fewest members chose a research topic with a different focus. However, this group was 

involved in overarching activities, such as the social city tour for the entire course, and thus 

had points of contact with the topic of homelessness, despite its different focus. 

2. Method 

We pursued a qualitative research approach in our study. We were interested in the 

individual learning experiences and reflections about the learning effects that emerged from 

our contacts, encounters and conversations with vulnerable individuals, especially homeless or 

formerly homeless people and employees of social organisations with whom we collaborated 

as part of the community-based research service-learning course. Our investigation focused on 

the personal experiences and the personal narratives of the relatively small number of students 

who participated in the specific university course in the bachelor’s degree programme in 

geography at the Ruhr University Bochum, which we aimed to explore and document in detail. 

Therefore, a qualitative research approach was appropriate for our investigation (see e.g. 

Creswell & Poth, 2018; Flick, 2018; Panke, 2018). The research questions we investigated 

were not derived from the literature or the current state of research. Instead, the direction of 

our research work was developed from our personal interest in the learning outcomes achieved 

by the students through the newly designed university course and how these were achieved (cf. 

Creswell & Guetterman, 2021).  

The investigation of the two research questions was part of a more comprehensive interview 

study, which was designed as accompanying research for a community-based research service-

learning course. The development of the teaching concept for the university course was funded 

by a teaching grant from Ruhr University Bochum as part of its research-based teaching and 

learning programme (cf. Ruhr University Bochum, 2020). This provided the necessary 

resources for developing the course concept and enabled comprehensive accompanying 

research focusing on various other aspects. The following published sub-studies should be 

mentioned: the sub-study on diversity learning experiences of the course participants (Bittner 

& Kempchen, 2024a), the sub-study on students' emotional experiences (Bittner & Kempchen, 

2024b), on student motivation (Bittner & Kempchen, 2025) and a sub-study, which offers 

insights into the composition of course participants and their reasons for deciding to take part 

in this specific community-based research service-learning course (Bittner & Kempchen, 

2024c). 
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2.1 Study Participants and Setting 

The data collection for the qualitative interview study was carried out at the end of the course. 

All students participating until the end were informed about the study in advance and asked to 

take part. Participation in the study was voluntary and had no impact on the final examination, 

which consisted of a final report and a virtual group presentation. Two students chose not to 

participate, resulting in 13 study participants aged 21 to 27, comprising five males and eight 

females. The majority of the students came from North Rhine-Westphalia, Germany, and were 

born in this federal state. More detailed information on the composition of the group and the 

characteristics of the students is available in Bittner and Kempchen (2024c).  

2.2 Data Collection 

Data were obtained from qualitative interviews. The interviews generated a wealth of 

qualitative data, covering several thematic areas and thus encompassing the various sub-

studies. We developed an interview guideline and followed the recommendations of Helfferich 

(2011) and Kruse (2007, 2015). The principle of openness described here and the narrative 

construction of the guiding questions posed were very important for us. The interview guide 

was developed in four main steps, in accordance with the SPSS method of interview guideline 

development: collecting questions, checking the question pool against specific criteria, sorting 

questions, and subsuming or ordering questions (Helfferich, 2011; Kruse, 2007, 2015). The 

research questions examined in the sub-study presented in this conference paper were covered 

by two narrative-generating guiding questions in the interview guideline. In addition to these, 

content-related aspects that were to be covered with the three guiding questions were noted in 

advance as notes or reminders for the interviewer. Furthermore, we noted maintenance 

questions that could be asked to keep the narrative flowing and to elicit possible specific 

follow-up questions (cf. Helfferich, 2011; Kruse, 2007, 2015).  

The following two very open guiding questions are relevant:  

 What specifically could you derive from the experiences you have had so far with 

people whose backgrounds and lifestyles are different from your own? 

 In the first phase of the project, we visited, among other things, the partner organisations 

with which we cooperate within the framework of the project or which may be 

important for our further work. This took place during excursions and personal 

meetings in small groups, which were prepared in advance. When you think back to 

these meetings, what did you take away from them, what did you learn? Could you 

please provide some examples? 

Furthermore, a template for a pre- and post-script was developed, allowing for the recording of 

additional contextual information, such as the conversation situation and the location of the 

interview. This information can sometimes be very helpful in understanding different 

communication situations. The interviews, which addressed the topics of the various sub-

studies, lasted between 32 and 60 minutes. All interviews were conducted by a student research 

assistant, an enrolled student in the geography master’s degree programme at the Ruhr 

University Bochum, who had previously received extensive training in conducting qualitative 

interviews. This should prevent effects arising from power imbalances, such as those that occur 

in a student-instructor or student-examiner relationship. The interview language was German; 

in one case, parts of the interview were conducted in English. Due to the COVID-19 pandemic, 

the interviews were conducted virtually via the Zoom conference system rather than face-to-

face. The interviews were recorded and fully transcribed using content-semantic transcription 

(Dresing & Pehl, 2018), and the transcripts were pseudonymised. 
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2.3 Data Analysis 

We used qualitative content analysis to analyse the interview transcripts based on the research 

questions. Among the various types of content analysis described in the literature, we have 

chosen the method described by Mayring (2010a, 2010b, 2022a) and Mayring and Fenzl (2019) 

due to its clearly defined, rule-based nature and the possibility of integrating quantitative 

analysis steps. Here, we employed the inductive category formation method, which falls under 

the category of reduction procedures (Mayring, 2022b). At the beginning, the selection criteria, 

the coding unit and the level of abstraction for the content analysis to be carried out were 

defined for each research question investigated. We used the clear meaning component (seme) 

in the text, which we analysed line-by-line, as the smallest text component that can be 

categorised. A transcript was defined as the theoretically largest text segment assignable to a 

category (Mayring 2022a). 

The data analysis was performed using a specific computer-assisted qualitative data analysis 

software (MAXQDA Analytics Pro software, version Release 22.8.0, cf. Kuckartz, 2010; 

Kuckartz & Rädiker, 2020). The AI assistant offered by the software was deliberately not used 

and not activated for the qualitative data analysis carried out. Regardless of our position on the 

use of artificial intelligence in qualitative data analysis, we would like to refer to Mayring 

(2025), who, after conducting a series of experiments, drew a rather sobering interim 

conclusion regarding the use of AI to perform qualitative content analysis according to his 

approach. The category system was developed manually and inductively from the text material 

using the software by systematically reviewing the text line by line. In addition, the software 

was used to determine the frequency of categories and to visualise the results, to record ideas 

and interpretation approaches, and to write memos (cf. Kuckartz, 2010; Kuckartz & Rädiker, 

2020).  

After reviewing the text material, the categories formed were grouped at a higher level to form 

supercategories. This resulted in a category system for each of the two research questions, 

which generally consisted of two levels or three levels for individual categories. 

3. Results 

This section presents the results of the qualitative analysis. First, the results related to RQ 1 

are presented, specifically the learning effects that students gained from interacting with 

vulnerable individuals. The results for RQ 2 will then be discussed. The learning effects of the 

students from their contact and encounters with social organisations. It should be noted at this 

point that these contacts, as well as personal contacts with our community partners, three social 

organisations, were limited to the first half of the university course, before the start of the 

COVID-19 pandemic. After that, face-to-face meetings were no longer possible due to 

university regulations adapted to the pandemic situation. First, the main categories resulting 

from the inductive category formation of the qualitative content analysis are specified, along 

with the absolute frequencies (reference: documents/interview transcripts). The results of the 

interviews are then discussed in more detail for each of the main categories, using sample 

quotes from the interviews to illustrate the points made. The names of the categories created 

are displayed in the title case. 

3.1 Learning Outcome: Contact with Vulnerable People 

Figure 1 shows the results for RQ 1. No applicable statements are available for one interview 

on this question. A total of five main categories were formed by inductive coding of the 

interview transcripts, which will first be listed here with their frequencies: a) People: 

Vulnerable People/Homeless People (91.7%, 11 out of 12 documents), b) Value 
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Orientation/Character Development (75.0%, 9 out of 12 documents), c) General Insights 

Gained (16. 7%, 2 out of 12 documents), d) Topic: Homelessness/Social Inequality (8.3%, 1 

out of 12 documents) and e) Own Behaviour (8.3%, 1 out of 12 documents). 

Figure 1: Frequencies of Main Themes – Learning Outcomes: Contact with Vulnerable People

 

Note: This figure shows the absolute frequencies of the main categories as a result of the inductive category 

formation (qualitative content analysis) to the question what were the learning outcomes of contact with 

vulnerable people. The frequencies indicated refer to the occurrence in the documents (transcripts) 

3.1.1 People: Vulnerable People/Homeless People 

One key learning outcome regarding knowledge about vulnerable people, specifically those 

affected by poverty and homelessness, was the students' realisation that gaining insight into 

their personal life stories is fundamentally valuable, a point emphasised in several interviews. 

In particular, contact and conversation with those affected have led to a greater understanding 

of other realities of life which is particularly noteworthy.  

Berta Schleich told us, for example, "I think you understand people better and would perhaps 

be more willing to stand up for them than before because you've spent more time getting to 

know them." Maria-Luise Haase also emphasised the special significance that the contact and 

conversations had for her personally and the added value she gained, "So, when you first 

interact with someone who is different from you, who has a different life path, different ideas 

about life than you do, for example, it's always interesting to get to know these different 

perspectives. And I think that somehow helps you understand life better, that okay, there are 

people who are different, not everything is the same. Everyone does things differently. Exactly, 

and I think that through this exchange with each other, you can enrich yourself and realise 

that." 

Another important learning effect frequently mentioned by the students was that the encounters 

gave them an understanding of how best to deal with people affected by homelessness or other 

similar social emergencies in their everyday lives. It should be noted that the meetings were 

well prepared and accompanied. Immediately afterwards, there was a reflection on the 

impressions gained. The students could also contact the accompanying course instructor at any 

time if they had any questions. 

Norma Girschner told us, "So from such a personal perspective, all of this has a huge impact 

on how I interact with people affected by poverty and homelessness. And that sometimes [it] 

affects me in my everyday life. There are still people who don't have a home or who have 

financial difficulties or problems with drugs, medication or alcohol, but I still encounter them 
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in my everyday life. And the how I deal with it in such a situation. For example, I still say hello 

or goodbye, just to show recognition. Or if I see someone who might be working for [the street 

newspaper organisation] and selling newspapers, I buy a newspaper." Lotte Heinrich takes 

away the lesson that it is important not to differentiate between people, explaining her insights 

gained from her encounters as follows, "That you should treat everyone the same way you treat 

everyone else around you. So everyone should be treated equally, and there shouldn't be any 

distinctions. Just because of appearances or preconceived stereotypes, everyone should be 

treated equally, and, yes. You don't need to be afraid, and, yes."  

Additionally, the students mentioned that their own lives differ fundamentally from the life 

reality of the vulnerable people and that the issues that are important in their lives are 

completely different. Added to this are personal insights of individual students that vulnerable 

people are often grateful for receiving help, the impression that they also have prejudices, and 

sometimes do not feel understood. The personal encounters also led to deeper reflection, 

increased awareness of existing problems and people in social difficulties, and a greater 

willingness to help and get involved. 

3.1.2 Value Orientation/Character Development 

Next, we examine the learning effects that fall into the category 'Value Orientation/Character 

Development'. The following aspects are particularly important here, as they were mentioned 

several times by the students: not having prejudices and being grateful for being able to have a 

more privileged life.  

For example, Alfons Eberth learned from the experiences and contact with vulnerable people 

in the university course that it is important not to judge anyone immediately and to be open-

minded, which he expresses as follows, "Well, partly, you already had your own thoughts 

beforehand; you don"t go in completely unaware and without any idea of how people could 

end up in situations like that or in other situations that are different from your own. So you 

have your own thoughts on the matter. But of course, it can always happen that you only think 

in a very one-sided way. You forget many aspects, or the aspects you had considered turn out 

to be completely different from the other person's point of view, and you get a very individual 

picture of each person, which allows you to get to know them better. So you can't judge a 

person right from the start or make a judgment about a person without knowing them properly." 

Also Berta Schleich emphasised that she had learned that it is important to treat people as 

impartially as possible, "I would say that you shouldn't judge people straight away or form any 

kind of opinion about them. Instead, you should get to know them first and listen to what they 

have to say before you start thinking about anything. And maybe let them open up more and 

then wait and see what happens or what they are like before you think or say anything or act in 

any way." Carmen Spieß summarised her thoughts, having realised through her experiences in 

the community-based research service-learning course that she is glad that she is better off than 

the homeless or formerly homeless people we spoke to, as follows, "Well, you do ask yourself 

that, or perhaps you become a little more grateful that you are doing well. That may sound a 

bit arrogant, but yes, certain feelings are triggered by such encounters. And you may ask 

yourself, where am I doing well? What resources do I have, what resources do others have? 

How can life work? And I think, yes, you can develop a sense of gratitude when we, as students 

are able to attend university and other people are not. Yes, feelings like that are generated." 

Two students each mentioned that their contacts and conversations with vulnerable people had 

taught them the importance of tolerance and helping people affected by poverty and 

homelessness. 
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Ludmila Mude told us, "That, for example, the way I live is not the only right way. That 

structuring your life differently, doing things differently, is also a good option. But not for me, 

for example, only for others. That you tolerate that and say, 'Okay, that's fine, do it your way." 

Wolfram Wagner emphasised, as did Amelie Scheibe, that they had realised that it is 

meaningful and important to help. Wolfram Wagner explained, "Well, that it is worth helping 

these people and, above all, that one should not judge them, because fate is also partly to blame 

for what happened." And Amelie Scheibe saw it much the same way, "And then when I have 

a quiet moment at home, I think back on everything and reflect on it, and that triggers a feeling 

inside me: I can or I must help these people in some way. Whether that's through volunteering 

or with the ideas for getting involved that we've developed over time, it really triggers 

something in me." Further learning outcomes from encounters with vulnerable individuals in 

the context of the community-based research service-learning course in the main category 

described here mentioned by individual students include: empathy is important, sensitivity is 

important when dealing with vulnerable individuals, and openness is important. 

3.1.3 Summary of the Other Main Categories' Results 

The following section summarises the learning effects described by the students, which have 

been assigned to the other three main categories. These are grouped together because these 

categories occur less frequently.  

One participant, Rosi Trupp, emphasised that her experience had taught her the importance of 

continuing to engage with the topics covered in the university course and deepening her 

knowledge and that it is important to her to use her opportunities to make a difference, even in 

small ways.  She told us, "That it is definitely important for me to continue researching this 

topic in my future career. And I can't change the world as a single person, but you can try to 

make a difference or get the ball rolling. And continue researching and making people aware 

of what is really wrong in this society." Carmen Spieß reflected on how she will use what she 

has learned in the community-based research service-learning course in future communication 

situations with other people, what will be more important for her in the future, and what she 

will value even more than before. She described her thoughts in the interview as follows, "Yes, 

what conclusions have I drawn? I want to remain open, enter into conversations without 

prejudice, be cautious about what I say. In other words, I want to place a lot of emphasis on 

communication, on speaking respectfully to one another and trying to communicate on an equal 

footing, even if it's not easy. And finding common ground instead of differences." 

3.2 Learning Outcome: Contact with Social Organisations 

The six main categories identified for RQ 2 are presented below: a) Assistance System/Aid 

Organisation (66.7%, 8 out of 12 documents), b) People: Vulnerable People/Homeless People 

(41.7%, 5 out of 12 documents), c) Value Orientation/Character Development (25.0%, 3 out of 

12 documents), d) Work in the Study Project (25.0%, 3 out of 12 documents), e) General 

Insights Gained (16.7%, 2 out of 12 documents) and f) Topic: Homelessness/Social Inequality 

(8.3%, 1 out of 12 documents). Please also refer to Figure 2. 
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Figure 2: Frequencies of Main Themes – Learning Outcomes: Contact with Social Organisations 

 

Note: This figure shows the absolute frequencies of the main categories as a result of the inductive category 

formation (qualitative content analysis) to the question what were the learning outcomes of contact with 

social organisations. The frequencies indicated refer to the occurrence in the documents (transcripts) 

 

3.2.1 Assistance System/Aid Organisation 

The students primarily identified learning effects concerning assistance systems and aid 

organisations as an enhancement of general knowledge about social organisations, including 

who works there, where the social organisations are located, what tasks the social organisations 

perform, what activities are involved and, finally, how the work processes are organised. 

Nico Gunf told us, for example, that his questions were answered and reported, "And how are 

they [the homeless people] being helped, and who is helping them? You kind of had a 

preconception or a basic idea about all these things, but I think that, as I said, your worldview 

was broadened a bit because you can now assess much better what problems they really have 

and how bad things really are for them. And then, of course, on the other side, there are the 

people who do this and offer help, and where these aid organisations are located and what kind 

of work they do. We were told a lot about that and given a lot of information. I think everyone, 

including me, got a good impression, or at least a deeper impression or a broader overview of 

the topic itself, which is what we are basically dealing with in the whole project." Norma 

Girscher reported that the social city tour with a formerly homeless person, during which 

various social institutions were visited, helped her to understand how support facilities are 

distributed in Bochum. She explained her experiences, "Yes, during the city tour, that's what 

it's called. We were given a tour of Bochum, and I got to explore parts of Bochum that I didn't 

know before. Also with a view to where I would go if I were homeless. It was a personal tour 

by someone who knows Bochum well. I definitely took that with me." Regarding the 

organisation of work processes, the students drew various conclusions from the discussions 

and visits to social organisations. Hans-Jochen Löffler described his impressions as follows, 

"that these places are extremely crowded and that they can no longer keep up with demand. 

That the supply is simply far too small. That the workers there work very hard and are very 

dependent on volunteers and students, who simply dont't have the specialist knowledge, which 

is also a problem." Enno Roskoth also emphasised the limited free time available to employees 

at social organisations and reported his impressions as follows, "That they have less time 

available. You may have noticed this a little during the meeting, because they wanted to know 

what the goal was right away. That way, the conversation doesn't drag on and on. Yes." 
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3.2.2 People: Vulnerable People/Homeless People 

During the visits to social organisations and in discussions with employees, learning effects 

were also achieved regarding knowledge about vulnerable people. This concerns 

communication with vulnerable individuals, insights into the everyday lives of homeless 

people and those affected by poverty, including the problems and difficulties they face, as well 

as their emotional state. 

Norma Girschner told us for example about communication, "Also, establishing contact and 

being able to talk to the salespeople normally, without necessarily feeling afraid or guilty 

because of their special situation. That's definitely something I took away with me." Nico Gunf 

and Wolfram Wagner emphasised that they have learned how homeless people organise their 

daily lives. Nico Gunf said when we asked what they had learned from their contact and 

discussions with social organisations, "Or what kind of condition do they [homeless people] 

really live in, and what do they have to deal with every day?" 

3.2.3 Work in the Study Project 

Through meetings with social organisations, which were prepared in collaboration with an 

experienced senior lecturer, accompanied by reflection and guidance from the senior lecturer, 

the students also learned a great deal about working in a project-oriented university course, 

specifically a community-based research service-learning course. These learning effects are 

transferable primarily to students' future professional practice. Noteworthy here is the 

realisation that meetings should be well prepared, the importance of a professional appearance, 

general knowledge of conversation skills and the structuring of collaborations, and the need to 

be able to adapt to surprises. 

Ludmila Mude told us what she had learned about participating in meetings, "Okay. So, I 

understood that these appointments require very, very good preparation. That you have to be 

prepared for anything that might happen, including what the answers might be. So, preparation 

is key." Alfons Eberth also shared what he has learned about meetings, "And that you can 

[should] bring as much information and input as possible to such meetings." Ludmila Mude 

learned that it is important to maintain a professional appearance when participating in 

meetings. She told us, "So, preparation is key. Then, how you present yourself, including your 

clothing. Also with the name tags." Enno Roskoth and Ludmila Mude shared their thoughts on 

what they learned about professional communication. Enno Roskoth told us, "Yes, I learned 

one thing. I think, in general, how you talk to your partner, on what basis you talk. That perhaps 

in this case, we were the ones who should have talked more. Or rather, we should have 

contributed more." And Ludmila Mude reported on what she had learned about communication 

as follows, "And how to conduct the conversation now: That's a funny story, too. I was hoarse 

that day and couldn't talk to the partners. That's why (I don't really know why) I didn't know 

what to say. I was more of an observer, as the guys in my team were the ones doing all the 

talking. And I think if I had spoken, it would have gone a little better. So I was able to observe 

more how the guys did it." Both students also emphasised that they had learned how important 

it is to be flexible and able to adapt to surprises, as things do not always go as planned. Ludmila 

Mude told us on this point, "That you have to expect anything that could happen now, including 

what the answers might be." And here is what Alfons Eberth told us in the interview, "You 

shouldn't necessarily stick to your expectations. Things will definitely not always turn out the 

way you think they will; they can also turn out completely differently." 

3.2.4 Summary of the Other Main Categories' Results 

This section summarises the learning effects described by the students, which have been 

assigned to the other three main categories which were not so frequently mentioned in the 
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interviews with the students. These are the following categories: 'value orientation/character 

development', 'general insights gained' and 'topic: homelessness/social inequality'. 

This includes for example that it was stated that participants had learned to better understand 

and empathise with other people's fates and had developed even greater openness. In addition, 

it was generally acknowledged that their own worldview had been broadened by the 

experiences with the social organisations. These were identified as the two most significant 

learning outcomes. 

4 Discussion, Future Research and Recommendations 

This research study provides valuable insights into the fundamental learning processes that 

can occur in community-based research service-learning projects through contact and 

collaboration with vulnerable people and with social organisations. Despite the restrictions 

imposed by the COVID-19 pandemic and the necessary adjustments to the course schedule and 

concept, the accompanying interview study revealed a wide range of different learning 

outcomes, which have been described in detail.  

Regarding contact and discussion with vulnerable individuals, homeless or formerly homeless 

people, these include developing a greater understanding of others' life realities, the 

fundamental insight into how valuable it can be to engage with vulnerable individuals and to 

gain insights into their everyday lives, challenges and biographies, to subject one's ideas and 

prejudices to critical examination and to learn ways of respectful treatment of people affected 

by poverty and homelessness. In addition, the following positive effects were observed: 

awareness of existing problems and people in social difficulties, increasing willingness to take 

action and stand up against social injustice and for people in difficult social situations, 

respecting other ways of life and views, the importance of respectful communication, focusing 

more on similarities than differences and becoming aware of how privileged your life is and 

feeling grateful for it. These results are largely consistent with our expectations based on the 

literature review conducted. It was surprising that the effects were so clearly identified and 

described in detail by the students in the qualitative interviews, even though the COVID-19 

pandemic necessitated major deviations from the original course schedule and programme. Due 

to institutional restrictions, the amount of time students spent in contact with vulnerable 

individuals and also with employees of social organisations was significantly less than 

originally planned during course planning. Our study clearly showed that even short-term 

exchanges and direct meetings with vulnerable individuals can generate a substantial added 

value.  

In summary, the learning effects achieved through exchanges with employees of social 

organisations can be described as follows: acquisition of fundamental knowledge about social 

organisations, their structure, areas of activity, work processes and geographical distribution, 

obtaining information about the daily lives of homeless people, their everyday challenges, and 

how to address vulnerable individuals appropriately. In addition, the students were able to gain 

the following further insights from the prepared and accompanied meetings: the importance of 

good meeting preparation and a professional appearance, adaptability in communication 

processes, the importance of being open and it was noted that one's own world view was 

expanded by the experiences and insights gained. 

The results of our qualitative research study clearly highlight the value of collaborating with 

social organisations as community partners and, in our specific case, of contact with vulnerable 

people, homeless people or formerly homeless people facing difficult social situations for 

students, as well as the associated examination of a highly socially relevant issue in a university 
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course. Strengthening social skills, contributing to positive personal development, teaching 

values, addressing socially relevant real-world issues, and imparting practical knowledge that 

is important for future careers are positive effects attributed to the service-learning teaching 

approach, as proven in numerous empirical studies. Here, this was achieved as described above 

through a combination of two different teaching approaches.  

Increasing diversity in society presents opportunities but also poses challenges and creates 

demands on individuals. Social polarisation is a particular problem in large cities. It is essential 

to raise awareness among students at an early stage about complex social issues, to equip them 

with the basic knowledge they need to understand the background, and to promote values, 

empathy, and responsibility. Our findings demonstrate that whenever it is not possible to design 

a course entirely as a service-learning course or a community-based research course, for 

example when curricular requirements do not allow it, integrating relevant elements or, as in 

our case, the time-limited interaction between vulnerable individuals, social organisation staff 

and students can have positive and lasting learning effects. Effective, personal and, if possible, 

regular contact between members of different social status groups on an equal footing can lead 

to a reduction in existing prejudices, in line with Allport's contact hypothesis (cf. Allport, 

1954).  

In our view, it makes sense to examine the learning outcomes of service-learning and 

community-based research projects as of other specialist teaching approaches. We 

distinguished in our investigation between learning outcomes that arose from contact and 

discussions between the students and two different groups of people. And we deliberately 

refrained from making any preliminary distinctions or classifications of learning outcomes 

from the literature. In line with the primacy of the qualitative research paradigm (cf. Kruse, 

2007, 2015), we aimed to maintain an open view and avoid limiting it by making these 

preliminary considerations. 

However, this may well be helpful for other studies. Furthermore, no learning outcomes to be 

achieved were defined in advance by the course instructor in detail when designing the project 

study, as this was the first university course to be designed using both specific teaching 

approaches, even though such considerations naturally played a role in the design phase. If a 

similarly designed course is offered repeatedly and sufficient time is available, it is advisable 

to define the learning outcomes to be achieved or expected in advance and compare them with 

the actual results. If you want to examine the learning effects achieved through cooperation 

with social organisations and vulnerable groups and do so within the framework of a university 

course with a limited number of course participants, it seems sensible to focus more strongly 

on a specific topic, even if this restricts the students' freedom to choose the topic for their 'own' 

small projects. This reduces the preparation and supervision work for the course instructor and 

also enables more targeted accompanying research. Further recommendations for course 

instructors on how to implement and teach a university course with a similar thematic focus 

can be found in the following publication: Bittner and Kempchen (2024b). 

The study's limitations arise in particular from the effects of the COVID-19 pandemic. Due to 

the university's overriding regulations, major changes had to be made to the course schedule. 

This particularly affected the personal contacts and cooperation with our partner organisations 

and vulnerable people. Therefore, the learning outcomes described in the analysis section refer 

to the contact, discussions and cooperation with the two groups mentioned in the initial phase 

of the project. If the project had continued as originally planned, an even wider range of 

different learning outcomes would probably have emerged, and individual categories would 

have been represented more frequently. In addition, restrictions result from the overall low 

number of study participants. Although smaller sample sizes are common in qualitative 
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research than in quantitative research, larger sample sizes are recommended, especially when 

conducting qualitative content analysis as an evaluation technique (Mayring, 2002b). This 

should be considered in future studies. Similar research studies are needed but with a larger 

number of interviews. These then offer the opportunity to derive theoretical implications from 

the results as well. 

Acknowledgment  

The authors would like to thank all students who took the time to participate in this research 

study. We also appreciate the work of the anonymous reviewers. Janine Bittner would also like 

to thank the person who sent her the book by Catherine Marshall and Gretchen Rossmann about 

qualitative research. It's a wonderful book and she was very happy to receive this present. It 

came at just the right time. In addition, Janine Bittner would like to take this opportunity to 

thank Prof. Udo Kuckartz and his team for the excellent workshops and interesting poster 

exhibitions at the early MAXQDA user conferences at the Philipps University of Marburg. She 

has benefited greatly from these events as well as several generations of her students 

Funding 

This research study would not have been possible without the financial support of a teaching 

grant from the Ruhr University Bochum. 

Disclosure 

The authors declare that they have no conflict of interest to disclose. 

Author Contributions 

JB: conceptualisation, data analysis, manuscript draft preparation, reviewing and editing.  

JK: data collection (conducting the online interviews), proofreading of the manuscript. 

References  

Allport, G. W. (1954). The nature of prejudice. Addison-Wesley. 

Anderson, E., Kinnair, D., Ford, J., Bleazard, L., & Malcherczyk, S. (2023). Proto-

professionalism: Opportunities for student learning and service to homeless people. 

International Journal of Practice-Based Learning in Health and Social Care, 11(1), 62–77. 

https://doi.org/10.18552/ijpblhsc.v11i1.794  

August-Brady, M., & Adamshick, P. (2013). Oh, the things you will learn: Taking 

undergraduate research to the homeless shelter. Journal of Nursing Education, 52(6), 342–345. 

https://doi.org/10.3928/01484834-20130515-02 

Bittner, J., & Kempchen, J. (2024a). Learning about Social Diversity in a Community-Based 

Research Service-Learning Project: Changing Students’ Conceptions and the Impact on 

Individual Behaviour. Conference Proceedings. The Future of Education 2024, 375–383. 

https://conference.pixel-online.net/files/foe/ed0014/FP/9171-ESOC6731-FP-FOE14.pdf 

Bittner, J., & Kempchen, J. (2024b). Exploring Students’ Feelings in the Initial Phase of a 

Community-Based Research Service-Learning Course: A Qualitative Approach Using Content 

Analysis. International Journal of Higher Education Pedagogies, 5(3), 1–20. 

https://doi.org/10.33422/ijhep.v5i3.749 

Bittner, J., & Kempchen, J. (2024c). Students’ Characteristics and Motives for Enrolment 

in a Community-Based Research Service Learning Project: A Qualitative Investigation. 

https://doi.org/10.18552/ijpblhsc.v11i1.794
https://doi.org/10.3928/01484834-20130515-02
https://conference.pixel-online.net/files/foe/ed0014/FP/9171-ESOC6731-FP-FOE14.pdf
https://doi.org/10.33422/ijhep.v5i3.749


Bittner et al. / What Students Learned from Visiting Social Organisations … 

29 

 

Conference Proceedings. The Future of Education 2024, 552–560. https://conference.pixel-

online.net/files/foe/ed0014/FP/9171-SENG6789-FP-FOE14.pdf 

Bittner, J., & Kempchen, J. (2025). Factors Influencing Geography Students’ Motivation 

and Their Significance for the Work in a Community-Based Research Service-Learning 

Course. The IAFOR International Conference on Education - Hawaii 2025 Official Conference 

Proceedings, 639–654. https://doi.org/10.22492/issn.2189-1036.2025.54 

Bogumil, J., & Heinze, R. G. (2021). Von der Industrieregion zur Wissensregion: 

Strukturwandel im Ruhrgebiet. In Schriftenreihe / Bundeszentrale für Politische Bildung: Band 

10751. Abschied von der Kohle: Struktur- und Kulturwandel im Ruhrgebiet und in der Lausitz 

(pp. 149–163). bpb Bundeszentrale für politische Bildung. 

Buch, K., & Harden, S. (2011). The impact of a service-learning project on student 

awareness of homelessness, civic attitudes, and stereotypes toward the homeless. Journal of 

Higher Education Outreach and Engagement, 15(3), 45–61. 

Civitelli, G., Liddo, M., Mutta, I., Maisano, B., Tarsitani, G., Marceca, M., Cedeno, G. C., 

& Geraci, S. (2021). A service-learning experience in a free medical centre for undocumented 

migrants and homeless people. Archives of Public Health = Archives Belges De Sante 

Publique, 79(1), 7. https://doi.org/10.1186/s13690-021-00530-6 

Copeland, D. J., Johnson, P., & Moore, B. (2021). Effects of a service-learning experience 

on health-related students' attitudes toward the homeless. Nursing Forum, 56(1), 45–51. 

https://doi.org/10.1111/nuf.12510 

Creswell, J. W., & Guetterman, T. C. (2021). Educational Research: Planning, conducting, 

and evaluating quantitative and qualitative research (6th ed.). Pearson Education Limited. 

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry & research design: Choosing 

among five approaches (4th ed.). SAGE Publications. 

Dresing, T., & Pehl, T. (2018). Praxisbuch Interview, Transkription & Analyse: Anleitungen 

und Regelsysteme für qualitativ Forschende (8. Auflage). Eigenverlag. 

https://www.audiotranskription.de/wp-content/uploads/2020/11/Praxisbuch_08_01_web.pdf 

Eyler, J., Giles, D. E., JR., Stenson, C. M., & and Gray, C. J. (2001). At a glance: What we 

know about the effects of service-learning on college students, faculty, institutions and 

communities, 1993-2000: Third Edition. Higher Education: Vol. 139. 

http://digitalcommons.unomaha.edu/cgi/viewcontent.cgi?article=1137&context=slcehighered 

Flick, U. (Ed.). (2018). The SAGE handbook of qualitative data collection. SAGE reference. 

https://doi.org/10.4135/9781526416070 

Fuchs, G. (1992). Die Bundesrepublik Deutschland: Mit aktualisierten Daten 1989 und 

einem Ausblick auf die neuen Bundesländer (5., aktualisierte Aufl.). Länderprofile. Klett. 

Furco, A. (1996). Service-Learning: A Balanced Approach to Experiential Education. In B. 

Taylor (Ed.), Expanding Boundaries: Serving and Learning (pp. 2–6). MD: Cooperative 

Education Association. https://digitalcommons.unomaha.edu/slceslgen/128/ 

Gardner, J., & Emory, J. (2018). Changing students' perceptions of the homeless: A 

community service learning experience. Nurse Education in Practice, 29, 133–136. 

https://doi.org/10.1016/j.nepr.2018.01.001 

Helfferich, C. (2011). Die Qualität qualitativer Daten: Manual für die Durchführung 

qualitativer Interviews (4. Auflage). Lehrbuch. VS Verlag. https://doi.org/10.1007/978-3-531-

92076-4 

https://conference.pixel-online.net/files/foe/ed0014/FP/9171-SENG6789-FP-FOE14.pdf
https://conference.pixel-online.net/files/foe/ed0014/FP/9171-SENG6789-FP-FOE14.pdf
https://doi.org/10.22492/issn.2189-1036.2025.54
https://doi.org/10.1186/s13690-021-00530-6
https://doi.org/10.1111/nuf.12510
https://www.audiotranskription.de/wp-content/uploads/2020/11/Praxisbuch_08_01_web.pdf
http://digitalcommons.unomaha.edu/cgi/viewcontent.cgi?article=1137&context=slcehighered
https://doi.org/10.4135/9781526416070
https://digitalcommons.unomaha.edu/slceslgen/128/
https://doi.org/10.1016/j.nepr.2018.01.001
https://doi.org/10.1007/978-3-531-92076-4
https://doi.org/10.1007/978-3-531-92076-4


Bittner et al. / What Students Learned from Visiting Social Organisations … 

30 

 

Hocking, J. E., & Lawrence, S. (2000). Changing Attitudes Toward the Homeless: The 

Effects of Prosocial Communication With the Homeless. Journal of Social Distress and the 

Homeless, 9(2), 91–110. https://doi.org/10.1023/A:1009466217604 

Huber, L., & Reinmann, G. (2019). Forschungsnahes Lernen verstehen: Begriff und Genese. 

In L. Huber & G. Reinmann (Eds.), Vom forschungsnahen zum forschenden Lernen an 

Hochschulen: Wege der Bildung durch Wissenschaft (pp. 1–28). Springer VS. 

https://doi.org/10.1007/978-3-658-24949-6_1 

Hughes, C., Steinhorn, R., Davis, B., Beckrest, S., Boyd, E., & Cashen, K. (2012). 

University-Based Service Learning: Relating Mentoring Experiences to Issues of Poverty. 

Journal of College Student Development, 53(6), 767–782. 

https://doi.org/10.1353/csd.2012.0076 

Hunt, C. A. (2017). Utilization of Service-Learning Pedagogy in Participatory Community 

Action Research in Homeless Shelters: Quasi-Experimental Study of Student Outcomes 

[Masters thesis, University of Dayton]. rave.ohiolink.edu. 

https://rave.ohiolink.edu/etdc/view?acc_num=dayton14933744337439 

Hunt, R. J., & Swiggum, P. (2007). Being in another world: Transcultural student 

experiences using service learning with families who are homeless. Journal of Transcultural 

Nursing : Official Journal of the Transcultural Nursing Society, 18(2), 167–174. 

https://doi.org/10.1177/1043659606298614 

Keil, A., & Wetterau, B. (2012). Metropolis Ruhr: A Regional Study of the New Ruhr. 

Woeste Druck + Verlag. 

Kiese, M. (2019). Strukturwandel 2.0: Das Ruhrgebiet auf dem Weg zur Wissensökonomie? 

Standort, 43(2), 69–75. https://doi.org/10.1007/s00548-019-00581-6 

Knecht, T., & Martinez, L. M. (2009). Humanizing the homeless: Does contact erode 

stereotypes? Social Science Research, 38(3), 521–534. 

https://doi.org/10.1016/j.ssresearch.2009.01.009 

Knecht, T., & Martinez, L. M. (2012). Engaging the Reluctant? Service Learning, 

Interpersonal Contact, and Attitudes toward Homeless Individuals. PS: Political Science and 

Politics, 45(1), 106–111. https://doi.org/10.1017/s104909651100179x 

Kruse, J. (2007, July). Reader „Einführung in die Qualitative Interviewforschug“ (Bezug 

über: http://www.soziologie.uni-freiburg.de/Personen/kruse/UniHomepage/Workshops/ 

Weitere Angebote.html). Freiburg 

Kruse, J. (2015). Qualitative Interviewforschung: Ein integrativer Ansatz (2., überarbeitete 

und ergänzte Auflage). Grundlagentexte Methoden. Beltz Juventa. 

Kuckartz, U. (2010). Einführung in die computergestützte Analyse qualitativer Daten (3., 

aktualisierte Aufl.). Lehrbuch. VS Verl. für Sozialwiss. https://doi.org/10.1007/978-3-531-

92126-6 

Kuckartz, U., & Rädiker, S. (2020). Fokussierte Interviewanalyse mit MAXQDA. Springer 

Fachmedien Wiesbaden. https://doi.org/10.1007/978-3-658-31468-2 

Lashley, M. (2007). Nurses on a mission: A Professional Service Learning Experience with 

the Inner-City Homeless. Nursing Education Perspectives, 28(1), 24.  

Marshall, C., & Rossman, G. B. (1989). Designing qualitative research. SAGE. 

https://doi.org/10.1023/A:1009466217604
https://doi.org/10.1007/978-3-658-24949-6_1
https://doi.org/10.1353/csd.2012.0076
https://rave.ohiolink.edu/etdc/view?acc_num=dayton14933744337439
https://doi.org/10.1177/1043659606298614
https://doi.org/10.1007/s00548-019-00581-6
https://doi.org/10.1016/j.ssresearch.2009.01.009
https://doi.org/10.1017/s104909651100179x
https://doi.org/10.1007/978-3-531-92126-6
https://doi.org/10.1007/978-3-531-92126-6
https://doi.org/10.1007/978-3-658-31468-2


Bittner et al. / What Students Learned from Visiting Social Organisations … 

31 

 

Mayring, P. (2010a). Qualitative Inhaltsanalyse. In G. Mey & K. Mruck (Eds.), Handbuch 

Qualitative Forschung in der Psychologie (1. Aufl., pp. 601–613). VS Verlag für 

Sozialwissenschaften (GWV). https://doi.org/10.1007/978-3-531-92052-8_42 

Mayring, P. (2010b). Qualitative Inhaltsanalyse: Grundlagen und Techniken (11., 

aktualisierte und überarb. Aufl.). Beltz Pädagogik. Beltz. 

Mayring, P. (2022a). Qualitative content analysis: A step-by-step guide. SAGE Publications 

Ltd. 

Mayring, P. (2022b). 20. Workshop Qualitative Inhaltsanalyse: 1-3.7.2022, Cap Wörth, 

Velden am Wörthersee, Klagenfurt. 

Mayring, P. (2025). Qualitative Content Analysis With ChatGPT: Pitfalls, Rough 

Approximations and Gross Errors. A Field Report [34 paragraphs].Forum Qualitative 

Sozialforschung / Forum Qualitative Social Research 26(1), Art. 4.  

https://doi.org/10.17169/fqs-26.1.4252 

Mayring, P., & Fenzl, T. (2019). Qualitative Inhaltsanalyse. In N. Baur & J. Blasius (Eds.), 

Handbuch Methoden der empirischen Sozialforschung (pp. 633–648). Springer VS. 

https://doi.org/10.1007/978-3-658-21308-4_42 

Panke, D. (2018). Research design and method selection: Making good choices in the social 

sciences. SAGE. https://doi.org/10.4135/9781529682700 

Park, S. R., Lee, G.-L., & Hoot, J. L. (2019). Developing preservice teachers’ sensitivity 

and confidence: A service-learning experience at a homeless shelter. Journal of Early 

Childhood Teacher Education, 40(1), 31–43. https://doi.org/10.1080/10901027.2019.1573206 

Phillips, L. A. (2012). Qualitative Student Responses to Service Learning with Veterans 

who are Homeless. Partnerships: A Journal of Service-Learning and Civic Engagement, 2(2), 

1–6. https://doi.org/10.1037/e683152011-607 

Pierangeli, L. T., & Lenhart, C. M. (2018). Service-Learning: Promoting Empathy Through 

the Point-in-Time Count of Homeless Populations. Journal of Nursing Education, 57(7), 436–

439. https://doi.org/10.3928/01484834-20180618-10 

Proctor, P., Lake, D., Jewell, L., Racine, L., D'Eon, M., & Reeder, B. (2010). Influencing 

Student Beliefs about Poverty and Health through Interprofessional Community-Based 

Educational Experiences. Journal of Research in Interprofessional Practice and Education, 

1(2). https://doi.org/10.22230/jripe.2010v1n2a24 

Reeb, R. N., Elvers, G., Hunt, C. A., Turner, T. N., Ballas, T. N., Farmer, C. N., Gibbins, 

K., Glendening, Z. S., Kinsey, R., Latuch, B. D., Parker, C. N., Snow-Hill, N. L., Zicka, J. L., 

Bohardt, D., & Andrews, R. (2024). Participatory community action research in homeless 

shelters: Outcomes for shelter residents and service-learning research assistants. Journal of 

Prevention & Intervention in the Community, 52(1), 173–197. 

https://doi.org/10.1080/10852352.2024.2317671 

Richmond, R., & Noone, J. (2020). The impact of a service-learning foot soak experience 

on nursing students' attitudes towards the homeless. Nursing Forum, 55(2), 236–243. 

https://doi.org/10.1111/nuf.12421 

Ruhr University Bochum (2020). Forschendes Lernen. https://uni.ruhr-uni-

bochum.de/de/forschendes-lernen 

https://doi.org/10.1007/978-3-531-92052-8_42
https://doi.org/10.17169/fqs-26.1.4252
https://doi.org/10.1007/978-3-658-21308-4_42
https://doi.org/10.4135/9781529682700
https://doi.org/10.1080/10901027.2019.1573206
https://doi.org/10.1037/e683152011-607
https://doi.org/10.3928/01484834-20180618-10
https://doi.org/10.22230/jripe.2010v1n2a24
https://doi.org/10.1080/10852352.2024.2317671
https://doi.org/10.1111/nuf.12421
https://uni.ruhr-uni-bochum.de/de/forschendes-lernen
https://uni.ruhr-uni-bochum.de/de/forschendes-lernen


Bittner et al. / What Students Learned from Visiting Social Organisations … 

32 

 

Stolley, K. S., Hotaling, D. E., & Kiser, F. (2008). An On-Campus Homeless Shelter: A 

Case Study in Applied Sociology and Service Learning. Journal of Applied Social Science, 

2(2), 29–38. https://doi.org/10.1177/193672440800200204 

Thiem, J., Preetz, R., & Haberstroh, S. (2023). How research-based learning affects 

students’ self-rated research competences: Evidence from a longitudinal study across 

disciplines. Studies in Higher Education, 48(7), 1039–1051. 

https://doi.org/10.1080/03075079.2023.2181326 

Wehling, H.-W. (2022). The Industrial Cultural Landscape of the Ruhr: Its Structures and 

Perspectives. In S. Berger, S. Musso, & C. Wicke (Eds.), Palgrave Studies in the History of 

Social Movements. Deindustrialisation in Twentieth-Century Europe: The Northwest of Italy 

and the Ruhr Region in Comparison (1st ed. 2022, pp. 41–58). Springer International 

Publishing; Imprint Palgrave Macmillan. https://doi.org/10.1007/978-3-030-89631-7_2 

Williams, D. R. (2016). Service-Learning and the Hungry and Homeless: Tangible 

Sensibilities of Care among Young Urban Adolescents. Children, Youth and Environments, 

26(1), 164–178. https://doi.org/10.1353/cye.2016.0013 

Appendix  

Table 1: Frequencies of Main Categories (Documents with Codes) – Learning Outcomes: Vulnerable 

Groups of People 

  Documents Percentage Percentage (valid) 

People: Vulnerable People/Homeless People 11 84.6 91.7 

Value Orientation/Character Development 9 69.2 75.0 

General Insights Gained 2 15.4 16.7 

Topic: Homelessness/Social Inequality 1 7.7 8.3 

Own Behaviour 1 7.7 8.3 

DOCUMENTS with code(s) 12 92.3 100.0 

DOCUMENTS without code(s) 1 7.7 - 

ANALYSED DOCUMENTS 13 100.0 - 

Note: The table shows the main category frequencies as a result of the inductive category formation (qualitative 

content analysis) to the question what were the learning outcomes of contact with vulnerable people. 

 

Table 2: Frequencies of Main Categories (Documents with Codes) – Learning Outcomes: Social 

Organisations 

  Documents Percentage Percentage (valid) 

Assistance System/Aid Organisation 8 61.5 66.7 

People: Vulnerable People/Homeless People 5 38.5 41.7 

Value Orientation/Character Development 3 23.1 25.0 

Work in the Study Project 3 23.1 25.0 

General Insights Gained 2 15.4 16.7 

Topic: Homelessness/Social Inequality 1 7.7 8.3 

DOCUMENTS with code(s) 12 92.3 100.0 

https://doi.org/10.1177/193672440800200204
https://doi.org/10.1080/03075079.2023.2181326
https://doi.org/10.1007/978-3-030-89631-7_2
https://doi.org/10.1353/cye.2016.0013
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DOCUMENTS without code(s) 1 7.7 - 

ANALYSED DOCUMENTS 13 100.0 - 

Note: The table shows the main category frequencies as a result of the inductive category formation (qualitative 

content analysis) to the question what were the learning outcomes of contact with social organisations. 

 

 

 

 


